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PREFACE

In the curricular structure introduced by the University for students of Bachelor
Degree Programme, the opportunity to pursue Graduate course in subjects intro-
duced by this University is equally available to all learners. Instead of being guided
by any presumption about ability level, it would perhaps stand to reason if recep-
tivity of a learner is judged in the course of the learning process. That would be
entirely in keeping with the objectives of open education which does not believe in
contrived differentiation.

Keeping this in view, study malerials of the Graduate level in different subjects
are being prepared on the basis of a well laid-out syllabus. The course structure
combines the best elements in the approved syllabi of Central and State Universities
in respective subjects. It has been so designed as to be upgradable with the addition
of new information as well as results of fresh thinking and analysis with the chang-
ing time.

The accepted methodology of open and distance education has been followed in
the preparation of these study materials. Co-operation in every form of experienced
scholars is indispensable for a work of this kind, We, therefore, owe an enormous
debt of gratitude to everyone whose tircless efforts went into the writing, editing
and devising of a proper lay-out of the materials. Practically speaking, their role
amounts to an involvermnent in invisible teaching. For, whoever makes use of these
study materials would virtually derive the benefit of learning under their collective
care and wisdom without each being seen by the other.

The more learners would seriously pursue these study materials the easier it will
be for him/her to reach out to the wider horizons of a subject. Care has also been
taken to make the language lucid and presentation attractive so that may be rated
as quality self-learning materials. Tf anything remains still esoteric or difficult to
follow, arrangements are there (o come to terms with them through the counseling
sessions regularly available at the network of study centres set up by the University.

Needless to add, a great part of these efforts is still experimental-in fact, pioneer-
ing in certain arcas. Naturally, there is every possibility of some omission or inad-
equacy here and there. However, these do admit of restitution and furtherance in
due course. On the whole, therefore, these study materials are expected to evoke
wider appreciation the more they receive serious attention ol all stakeholders.

Professor (Dr.) Subha Sankar Sarkar
Viee-Chancellor
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Education and Its Relevance
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1.52 Features and Relevance of Buddhist Education

1.6 = Let Us Sum Up

1.7 Unit End Exercise

1.8 Reference

1.1 Introduction

Vedas occupy a very important place in the Indian civilization. The basis of Indian
culture lies in the Vedas which are four in number - Rigveda, Samveda, Yajurveda,
and Atharavaveda. Similarly, the education system which was evolved first in ancient
Tndia is known as the “Vedic system of education’ or “Brahmanic education system'.
Some scholars have sub-divided Vedic Educational period into Rig Veda period,
Brahmani period, Upanishada period, Sutra (Hymn) period, Smriti period etc. But
all these periods, due to predominance of the Vedas. there was no change in the aims
and ideals of education. The ultimate aim of this education was “self-realisation’.
Self-realisation meant realisation of the absolute self. Practising of Yoga and meditation
were the ways of Self-control and detachment from worldly bounds.



1.2 Objectives

From this unit students may be able to-

1. Make concept about the education and its features in the Vedic period,

i. Understand the significance of the Vedic education system,

iii. Point out the educational significance of Purusharthas.

iv. Describes the educational features and significance in the later Vedic periods.
v, Explain the basic teachings of Buddhism,

vi. Discuss the features and relevance of education in the Buddhist period.

1.3 Vedic Education: Key Features of Vedic Education and
Significance

1.3.1 Concept of Vedic Education

The philosophy of ancient Indian education was drawn from the basic philosophy
of life and the concept of education was directly drawn from educational philosophy.
The ancient Indian education emerged from Vedas as they were the main sources of
Indian philosophy of life. Here the education means acquisition of truth and wisdom;
illumination in the mental world to wipe out the darkness of ignorance. Lifelong
effort for self-realisation and self-development was education in ancient Tndian concept.
That meant Lo explore the inner self by the power of meditation.

1.3.2 Key-Features of Vedic Educaton

Peviodisation: - the Fedic age of education may be broadly classified into (hree
different phases. These were-

a) First phase (2000 B.C. to 300 B.C.)—Contributions were the Vadas, Vedangas,
Vedantas and Sutra literature,

b) Second phase (300 B.C, to post-Mourya days) successive foreign invasions
and changes in both Brahmanic and Buddhist education.

c) Third phase (Sunga age to the downfall of Kanouj and the advent of Turky-
Afgan power) - resurgent Brahmanic education and faction within Buddhist
fold, interaction between the two systems.

i) Concept of education: Indian culture was ﬁur-::harged with religious feelings
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iii.

iv.

Vi,

and it was assigned prominent place in the field of education. Brahmanic
education was a product of the religious, social, political, economic and
environmental conditions of Vedic-Brahmanic Indian life. Thus, the concept
of education represented a synthesis of spiritual and temporal needs as
propounded by the thinkers of the day According to.

Dr. F. E. Key, “To achieve their aim not only did Brahmans develop a
system of education which, survived even in the events of the crumbling
of empires and the changes of sociely, but they, also through all those
thousands of years, kept a glow of torch of higher leaming.”

FEducation for self-Realization: The ultimate aim of education is salvation
and attainment of truth by self-realisation; complete realization of self for
liberation of the soul for betterment of life, both present and future. That
knowledge was real, which led to emancipation-led from unreality to reality,
from darkness to light, from death to immortality. Hence, emphasis was
placed upon morality, self-confidence and self-control. On the other hand,
due emphasis was placed upon social skill and duties. The concept of three
debts synthesised the demand of the spirit, the body, the mind and the
society. _

Varnasrama: The system of education evolved round the institution of
sacrifice. Varnasramn and Chaturasrama gave it a distinclive character.
Education was open to the three upper castes. Pre-school education was
conducted by the parents. School education started at the age fixed for it.

Due to the institution of the Farnasrama education of the masses had
suffered in the carly phases. But gradually popular, practical and vocational
education made it felt in the total scheme.

The ‘Upanayana’:~The word 'Upanayana means to take close to, or to
bring in touch with. A ceremony called the Upanayana ceremony was
performed before the child was taken to his teacher. This ceremony was

* performed at the ages of 8, 11 and 12 for the Brahmins, Kshatriyas and

Vaishyas, respectively. The ceremony signalled the Childs’s transition from
infancy to childhood, and his initiation into educational life. In this context,
the term ‘Upanayana means pulling the student in touch with his teacher
with the passage ol time, the ceremony came to be confined to the Brahmin ¢
class only.

Residential Schools: Teacher’s home was the school where the pupil lived
after the Upanayana or initiation ceremony. Lifelong studentship was
accepted as a matter of principle. The student remained with his Guru for
12 years, Gurukul, Parishada, Asrama, Chatuspathi and Tol were the

9
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Viii.

iX.

educational institutions. The preceptor was the final evaluator. There was
no external examination.

The Brahmacharya: Every student was required to observe celibacy in his
specific path of life. Purity of conduct was regarded as of supreme
importance. Only the unmarried could become students in a Gurukul,

On entering student life, the student was made to wear a special girdle
called a “makhla”, Its quality depended on the caste of the student. Brahming
wore a girdle of moonj grass, the Kshatriyas of string gut-taanta-and the
Vaishyas a pirdle made of wool,

The clothes worn by them were also accordingly silk. wool. etc. The
students were not allowed to make use of fragrant, cosmetics or intoxicating
things. '

Terminal Funetion: The Samavartana meant termination of Brahmacharya
and commencement of household life. The Samavartana (convocation) was
held at the end of 12 years if the teacher thought that the student was fit

for graduation. Snafakas (Graduate) were three types—

a) Vidya Snatakas- those who had attained intellectual proficiency.
b)  Vrata Snatakas- those who had attained perfection in practices.
c) Vidva-Vrata Snatakas- those who excelled in theory and practice.

- The Shatakas left the Gurukul, but acquired further intellectual proficiency

by participating in debates, discussions and assemblies.
Duration of Education; - In Gurukul, the student was required to oblain

education upto the age of 24, after which he was expected to enter domestic
life. Students were divided into three categories:

(a) Education upto the age of 24 known as Vasu.

(b) Education upto the age of 36 known as Rudra.

(c) Education upto the age of 48 known as daditya.

Curriculum: - ‘Education for salvation” simultaneously with ‘education
for worldly living” led to bifurcation of curricular organisation. Knowledge
for salvation was Para Vidya, knowledge of worldly affairs was Apara
Vidya.. Pana Vidva and Apara Vidya together made complete education. _
The curriculum had close connection with Farnasrama. Students were
given knowledge of the four Vedas i.e. Rigveda, Samaveda, Yajurveda and
Atharvaveda. They also got the knowledge of arithmetic, knowledge of
God, knowledge of the absolute, knowledge of ghosts, astronomy, logic,
philosophy, ethics, conduct, historical study, stories of heroic lives and

10



xii,

X1,

Xiv.

V.

xvi.

discourses on the Puranas efc.

The richness of the syllabus was responsible for the creation of Brahman
literature in this period. The subjects of instruction varied according to the
vocational needs of the different castes from the Vedas and Vedangas in
case of Brahmanus, to the art of warfare in the case of Kshatriyas, and to
agriculture and trade, arts & crafts in the case of Faishyas,

R. K. Mulkherjee said that, “one unigue feature of ancient Indian civiliation
is that it has been shaped and moulded in course of its history more by
religious influences than by political or economical consideration,”

Medium of Instrucetion: - The medium of instruction was Sanskrit,

Method of teaching-learning: - The method of teaching-learning was
psychological in nature. Study consisted in listening to the teacher, reflection
on what has been listened to and its constant revision, debating and
discussions were valued. Instruction was individualised and it generally
consisted of recitation by the teachers and repetition by pupil, followed by
explanation by the teacher, questioning by the pupil, and discussion between
the teacher and the pupil. Saravana, Manana and Nididhvasana were the
methods of learning; Yoga was the supreme stage.

Duties of pupils: - The teacher enjoyed high esteem, Mutual rights and
duties determined teacher-pupil relation.
The basis of admission was moral fitness and unimpeachable conduct. The

pupils belonging to a lower order of moral conduct was forbidden to live
in the house of the preceptor.

School life was controlled by rituals-Brahmacharya, begping, discipline
and principles of morality. Pupils who neglected their duties towards the
preceptor were debarred from education and were expelled from the
institution,

Academic Freedom: - Due to academic freedom, students remained busy
in thinking and meditation. It enhanced originality among them,
Character Development: - Much emphasis was laid on the formation of
character through ‘plain living and high thinking”. Wisdom consisted in
the practice of moral values, Control of senses and practice of virtues made
one a man of character, Moral excellence could come only through practising
moral values.

Education for the Individual: - In the Vedic period, every teacher devoted
himself to the integral development of each student, All round development
of the child’s personality was the chief aim of education. The maximum

11



Xvii,

XVIil,

XiX.

KK,

attention was devoled to the individual development of every student,

Development of Civie Responsibilities and Social Values: The
Brahmachari after his education in the Gurukulas went back to the society
to serve the rich and the poor, to relieve the diseased and the distressed.

Women education:- In the earlier Vedic, and Upanishad times, Women
enjoyed educational privileges, so girls were free to go through the
“Upanayana’ ceremony , live a life of celibacy, studied Vedas, Vedangas
and other subjects along with their brother pupils. Many ‘Sawhitas” of
Rigveda were composed by women. In Gurukulas the gurus treated male
and female pupils alike and made no distinction what-so-ever,

No state comirol on education: Rulers of the country had very litile
control directly to do with education. It was a private atfairs of the people
managed entirely by Brahmans. The society and the state patronised
education which was, chieflly free of tuition fees. State patronage did not
mean state control. The teacher was the sole arbiter of things.

According (o Dr. . N. Prabhu. “Education in ancient Tndia was free from
any external control like that of the state and government or any party
politics. It was the kings duties to see thal learned Pundits, pursued their
studies and performed their duty of imparting knowledge without
interference from any source what so ever.”

No education for handicapped and Shudras children: There was not any
provision for the education of the incapable and the handicapped, especially
those who were lacking in mental and moral qualities or were known for
moral turpitude. Shudras were also behind the light of education in this
time.

1.3.3 Significance of Vedic Education

Is

Brahmanic education was a product of the religious, social, political,
economical and environmental conditions of The Vedic period, .

Education Emphaﬁzcd the development of spirituality within the pupils.
The ultimate aim of the education was salvation and attainment uf Truth by
self-realisation,

In this period it was very common and natural for the parents to prepare a
desire within themselves for the education of their children. So Pre-school
education was conducted by the parents.

After the pre schooling Gurukul education system created a favourable
environment for the education of every pupil. -

12



6. Practical and vocational education made another sphere of that educational
process.

7. The ashram system enriched devotion of individual towards the God, his fore
fathers, his preceplor, his parents and society.

8. The system of education evolved quality of scarification round the institution.

Development of child’s character and personality got great attention in this
period.

10. Duties in the ashram were the traiming of social skills of the children.

11. School life was controlled by the rituals, Brahmacharya, begging, discipline
and principles of morality.

12. Preservation and propagation of the national culture were another effort of
the education in that time.

13. Education was open and free for every child of the upper three castes and it
was the duty of the society and the king o fund the expenses of education.

14. A student was compelled to obey the ideals and norms of the Gurukul, Which
ensurcd the practice of humility and tolerance in the pupil.

15. Self-study or ‘Swadhyaya’ was considercd more important in this period.

16, The medium of education was divine pronouncement.

I7. Oral examination system was followed in that time. The student was required
to give oral answers in a congregation of scholars. If he satisfied them, he
was given a degree or fitle.

18. Women enjoyed educational privileges.

1.3.4 Concept of Purusharthas

Truth, beauty and goodness were main features of Indian culture. This religion
and culture are the major sources of values. Material wealth, money, success and
fame do sometimes bring comforts and security in life. But they do not always bring
happiness, peace, satisfaction or a sense of worth in life of an individual, Education
becomes meaningless if it enriches individuals with knowledge and memory without
inculcating good values in them,

Purushartha is an important term in Hinduism. The term ‘Purushartha *is derived
from two Sanskrit words, ‘Purusha' and ‘drfha’ 'Purusha’ means “human being”,
“soul” or “person” and ‘Arfha’ means “purpose”, “object of desire” or “meaning”,

Together, 'Purushartha’ literally means “purpose of human being” or “object of
human pursuit” or “goals of man.”

13



According to Prasad, “Man” includes both man and woman in ancient and medieval
Indian texts. Purushartha may also sometimes be referred to as caturvarga

According to Hindu way of life, a man should strive to achieve four chief
objectives or purusharthas. The Pwrusharthas® are the blueprint for human fulfilment.
Working with them it can help one creating a satisfyingly balanced, meaningful life
at the deepest and most holistic level. The four purusharthas are considered to be the
following:

i.  Dharma (moral duty),

ii. Artha (economic prosperity),

iii. Kama (love or pleasure) and

iv. Moksha (spiritual liberation).

The Vedas suggest three poals: Dharma, Artha and Kama. And The Upanishadic
era added Moksha.

FIG: FOUR PURUSHARTRAS

Dharma: To Mahabharata “dharma is created for the well-being of all creation”.

The word “Dharma’ is derived from the Sanskrit root ‘@fzi’ which means to hold
together or to sustain or to preserve. It holds together the whole universe. It is
essential for maintaining the stability of society.

Dharma means truth and purpose. Tt is right way of living and path of righteousness.
It is nothing but the cosmic law’. the rules that created the universe from chaos.
Human behaviours considered necessary for order of things in the universe.

Dharma is not a religion. It is a living experience. It is the guiding principle of
life, a complete rule of life. It leads way towards ultimate reality. Dharma is often
connected with happiness and liberation.

14



The social implication of Dharma as a principle to maintain the stability of the
society is brought out in various classical Hindu texts, Tt preserves all that is created
in the universe.

Hence, Hinduism believes that Dharma is that force of power which protects man
from all kinds of dangers. It is for the welfare of mankind.

Dr. Radhakrishnan has pointed out “every form of life, every group of men has
its dharma which is the law of its beings. Dharma or virtue is in conformity with the
truth of things, adharma is opposed to it”.

Artha:

Artha means the economic and the material aspects of life. The term “Artha”
refers to wordly prosperity such as wealth and power. It is security, having the
material comfort anyone need to live in the world with ease. A man is unable to
conduct his life so long as the material means of living are not available. The
pleasure of giving charity comes only when there is something to give. Hence Artha
or wealth helps to sustain and enrich life, which means it unfolds the spirituality of
man only when he is not economically starved. A man has to maintain a household
and perform the Dharma as a householder. Hence, Artha is necessary for the
maintenance of life and the maintenance of Dharma.

According to P. N, Prabhu, “Artha is to be understood as referring to all the means
- necessary for acquiring worldly prosperity such as wealth or power”.
Kama:

Kama deals with pleasure of the senses and desires with or without sexual thrust
in man. It also includes aesthetic enjoyment of life. Enjoyment and satisfaction
through wish, emotion, passion, love or affection, intimacy, fellowship, kindness and
beauty etc. are the essence of human life. Kama controls these characteristics of
human life. It does not indicate the negative aspect of life: it is a means of life. Kama
is prescribed for the development of inner and outer life of man. The highest Kama
is the longing for Oneness with the Divine.

P. N. Prabhu described the collective use of the term Kama would refer to the
totality of the innate desires and drives of man,

According to Gavin Flood, Kama is “love” without violating Dharma, Artha and
one’s journey towards Moksha.

So the harmonious blending of these three (Dharma, Artha and Kama) ensure the
‘well-being of man. Thesé three combined fogether arc called ‘Trivarga’,

Moksha:
Moksha denotes liberation or freedom from the bondage of the world or Samsara’
" The ‘Trivurga'is the means for the attainment of this Moksha or ‘Chaturvarga’.

13



Through meditation, I-mma:'lcdgc, devotion and correct action one can realize the
Oneness of the Supreme Soul. This knowledge of Brahman leads to Moksha. All our
activities are directed to the realization of this oneness. Seclf-realization and Self-
knowledge are the guiding factors of the emancipation or salvation of human life.
It removes the obstacles to an unrestricted life and encompasses the full potential of
creativity, compassion and understanding of an individual,

To Prof. K.M. Kapadia, “"Moksha represents the end of life, the realization of an
inner spiritualily in man”,

According to the Vedanta Moksha are of two types:

i)  Jivanmuikti - liberation in this life, which includes liberation from fears and
ignorance or anything that is not (rue knowledge.

ii) Videhamukti - liberation after death,

1.3.5 Educational Significance of the Purusharthas :

Any process does not run without any ultimate aim. Education is also a process
and it has an ultimate aim; “all round development of every individual”. The aims
of education basically depend on the needs of human beings, These needs are mainly
two types -

i, Sensual needs and
ii, Wealth or material needs

These two types of needs must be fulfilled through the ways of morality. Morality
is the puiding factors of those needs which ensure to achieve the ultimate aim of
education.

According to Hindu scripture the main purpose of human life is ‘Purusharthas™,
These Purusharthas are -

v. Dharma (moral duty),

vi. Artha (economic prosperity),
vii, Kama (love or pleasure) and
viii. Moksha (spiritual liberation),

Dharma acts as the pivot around which all the other objectives of man revolve.
A person is fully aware at all times that his actions need to be in harmony with his
fellow man and nature. Any action performed without observing dharma is bound to
bring unhappiness and suffering, delaying one’s liberation. In that way to achieve the
Purusharthas; Artha and Kama are also related to the way of Dharma.

16



The ultimate aim of education is all round development is nothing but another
name of liberation (Moksha), which is the main purpose of human being according
to the Hinduism. When we discuss about the Artha and Kama, the effects are same
as the main needs of education: sensual and wealthy pleasure or needs. To achieve
these needs the guiding factor is morality. Morality is Dharma according fo the
Hindu mythology.
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FIG: FOUR PURUSHARTHAS

Purushartha means “Purusharthate Purushartha”, these are the efforts made by the
individual to achieve the aims, goals and ultimate values of life. Dharma. Artha and
Kama are only means of the life while Moksha is end in itself. Thus. Purushartha
determines the socially approved values and goal according to which human actions
arc to be performed or to be avoided. Tt not only follows the standard of behaviour
but also restricts the human actions which are not socially recognised. It coordinates
the activities of a man for the realization of spirituality as well as for the maintenance
of day to day life.

Thus, the Purusharthas are educationally signified in all sphere of the human life
across the religions, societies and cultures etc. if the main purpose of the education
is ‘well being of human life and civilization then it also be main function of the
Purusharthas.

Purushartha and Ashrama Vyavastha are closely linked with each other. These
four purusharthas can be secn in the context of the four stages of life Brahmachaiyva
with each one relating to a different stage and the goals associated with it; in a baby
or child, education and Kama takes precedence: in youth and middle-age Kama and
Artha take precedence; while in old age Dharma takes precedence and finally Moksha.
Thus, Ashram and Purushartha systems run parallel to each other. Actually,
Purusharthas are the aims and objectives of fulfillment of human life in a proper
manner which is also the main purpose of education of human beings.



1.4 Post Vedic Education: Main Features of Post Vedic
Education and Its Educational Significance

1.4.1 Concept of Post-Vedic Education

Post-Vedic period means the period of the Upanishads, from 1400 B.C. to 600
B.C. It was the time between the end of the Rigvedic age and the beginning of the
religious texts of the Jains and the Buddhist,

The aim of education in that period was to attain salvation through truth, According
to Upanishads, only ‘truth” is knowledge and the other worldly knowledge is “untruth”,
‘Truth’ brings salvation and makes free from the all types of worldly bondage or
illusion (Muyu). :

1.4.2 Main Features and Educational Significance of Post-Vedic
Education

Some remarkable features and educational significance of Post-Vedic education
are:-

i, Aim of education:

The basic aim of education during the Later-Vedic period has been the same as
during the Yedic Age. But the method of attaining this poal has been different between
the two periods. According to the Upanishads. real education brings true knowledge
and this knowledge guides (o attain self-realisation or redemption, Self realisation is
nothing but the realisation of the Brahma. An individual realises the Brahma only after
having conquered all doubts and illusions through the knowledge of truth,

So the main aims of education of that time were self realisation or realisation of
Brahma and overcaime all doubts and illusions of life. More clearly, only education
was regarded true and this helped one to realize the supreme truth.

ii. Upanayan:

Literally “Upanayan’ means ‘to take one near". So taking one to the preceptor for
education is Upanayan. During the post-vedic period, the importance of Upanayan
ceremony increased than the Vedic period. This ceremony was considered necessary
for starting education in that time. One who had not undergone through the initiation
ceremony in those days was deprived of the right of gaining education or performing
religious rites. For the Brahmans this became very important. After this ceremony a
Brahaman boy known as ‘Dwijas’. Dwijas means twice born (natural birth and
spiritual birth).

18



iii. The important position of the Preceptor :

The word ‘Guru (preceptor)’ means one who dispels the darkness of ignorance
and gives religious instruction. In this post-vedic period the preceptor held a position
of great honour. He was important in each of the four stages of life or the “Ashramas”
which taken together completed the circle of human life. Preceptor not only enjoyed
a predominant place in his Gurukul but also in the entire society, He was regarded
as a great guide for all. During the period of Upanishad as well, when self-study was
considered as dignified, the place of Guru in society remained intact because the
true-knowledge cannot be gained without him. Self-study through meditation and
contemplative recollection is useful only after the instructions of the preceptor have
been attentively heard and absorbed. In the education system of post-vedic period the
honoured position of the preceptor is not only maintained but is elevated to the
highest degree in the field of camal existence.

iv. Curriculum:

In the post-Vedic period the more subjects were taught than the Rig-Vedic period.
During this period various types of literatures were produced pertaining to different
Vedas. Upanishad and many worldly subjects like History, Puranas, Grammar,
mathematics. Brahma Vidya, Nirukti, astronomy, dance, music ete. were also included
in the curriculum.

In the post-Vedic period the knowledge of the Vedic triad as well as system of
specialised study had also great importance. The knowledge gained through the
process of hearing, meditation, contemplation and recollection was acknowledged
and respected.

. Along with the above mentioned four systems there prevailed the question-answer

system during this period, Through this system difficult and abstract ideas were

made simple. The terse spiritual clements were explained, Examples, stories and help

of certain biographies were also taken in one system for clucidating certain points.
v. Forms of Educational Institutions:

There were mainly three types of educational institutions in the post-Vedic periad.
These were:-
A, Gurukulas: The Gurukula or ashram or a hermitage developed the mental
faculties of the pupils by the constant attention and personal instruction of
the preceptor.

b. Parishads: The Academics were special institutions for the promotion of
advance study and research.

c. Sammelans: These were invited occasionally by some great king, several
scholars, Rishis, philosophers and psychologists to a national gathering for
the sake of discussions and debates.
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Besides these three forms of educational institutions, courts of kings also served
as an important centre of learning, where several scholars and philosophers, hailing
from different countries, would flock together, talk, discuss and throw light on
metaphysical, theological and other problems.

vi. Daily routine of the students:

The students were followed a planned daily routine. As in the post-Vedic age the
Ashramas were generally organised and run by the Preceptors, it was compulsory for
even pupil to follow the rules and conduct. No distinction was made between students
in this respect. Along with bemu’ng, study was the main duty of the students. They
believed in simple living and high thinking. The daily routine of the students were
basically divided into two board categories of educalion-

a. Intellectual education

b. Practical education

These two processes of education were the guiding factors of physieal, mental and
moral development of the pupils.

vii, - Duration of the education:

During the period of Upanishads the numbers of educational institutions were in
large number based on the variety of subjects. But the period of study of the students
did not exceed more than twelve years. But there were some examples of the students
who were engaged in the process of education more than twelve years based on their
capacity, inchinanon and intelligence.

viii. Samavartana Address:

Samavartana address was another name of the convocation address. After complefing
the educaton for twelve years in the Ashrama the pupils were assembled near their
preceptor for getting bless from the preceptor before going home. In this occasion
preceptor gave some pieces of advice for happy and smooth running of their future
life like how to lead a life of householder, how to lake care of the society and the
nation and how to serve the humanity as a whole.

ix. Women's education:

Post-Vedic period was not suitable for the women’s education as it was in Vedic
period. They did not have equal right to take part in the religious functions. Actually
they were deprived of the social equality and rites. Because of this inequality they

did not enjoy same status as before in the society which blocked their mental and
social development.

But during the period of Upanishads the status of women shows an upward trend.
They got social and educational rights again as before as in the Vedic period.
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x. Varna system and Education in Society:

Inspite of the Varna system which was decided as per the duty or Karma in the
Vedic period was supplemented through and determined by their birth in the post-
Vedic period. Consequently the whole society was divided into four Varnas Brahmanas
Kshatrivas. Vaishvas, and Shudra. Secular education was prescribed for all these
Varnas or castes according to the requirements of their respective duties they had to
perform in life towards the society.

Brahmans became the guide and teacher to the entire community. The main duties
of the Brahmanas were studying, teaching and presence on the occasion of religious
ceremonies and rituals.

The duties of the Kshatriyas were protection of people and administration. Thus,
military training was important for the princes.

Main occupations of the Vaishyas were agriculture, animal husbandry and (rade.
They were given technical education of agriculture, animal husbandry and trade.

There was no provision of higher education for the Shudras.

1.5 Buddhist Education: Basic Teaching of Buddhism
Features of Buddhist Education and Its Relevance

1.5.1 Basic Teaching of Buddhism

Siddhartha Gautama (563-483 or 466-386 BC) also known as Shakyamuni or the
Gautama Buddha or the Tathagata. was the founder of Buddhism. The Sanskrit word
‘Buddha’ means “awakened” or “enlightened.” Lord Buddha attained “Enlightenment”
under the ‘Bodhi tree’. After attaining nirvana, Lord Buddha became a figure providing
the wisdom he obtained and helped billions of people to end their suffering and
attaining the state of Nirvana.

Buddhism is one of the major religions in the world. It began around 2,500 years
ago in India when Siddhartha Gautama discovered how to bring happiness into the
world.

A. THREE UNIVERSAL TRUTHS:

During his enlightenment, Buddha found answer to three universal questions and
he explained these answers and truth in a simple way for his disciples.

i. Nothing is lost in the Universe:

The first universal truth was nothing is lost in this universe. Matter turns into
energy, encrgy turns into matter. A dead leaf turn into soil. A seed sprouts and
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becomes a new plant. Old solar systems disintegrate and turn into cosmic rays. We
are the child of our parents and we will be the parents of our children.

If we destroy something around us, we destroy ourselves. If we lie to another, we
lie to ourselves. Learning and understanding these truths, Lord Buddha and his
disciples never killed any animal.

ii. Everything changes:

The second universal truth is everything changes and keeps on changing
confinuously. Dinosaurs, mammoth used to rule this planet but now we humans rule
the planet. Life is like a river flowing on and on, ever-changing. Sometimes it flows
slowly and sometimes swif(ly.

iii. Law of Cause and effect;

The third universal truth cxplained by the Buddha is that there is a continuous
change due to the law of cause and effect. This law of Cause and effect is known
as Karma. Good karma results to good results and evil karma leads to bad results;
if we do some good things, then good things will come to us. If we do something
evil, then evil things will happen to us,

-B. THE FOUR NOBLE TRUTHS:

L There is Suffering: Suffering is common to all. Suffering is everywhere. When
people are born, they cry. When they are sick, they have pain. When they are old,
they have sufferings with their body. When people die, some dear ones foel sorrow
for their death. The Buddha did not deny that there is happiness in life, but he
pointed out that it does not last forever. Actually, suffering comes from this happiness.

ii. Cause of Suffering: we are the cause of our suffering. Sufferings are the
result of greed or wanting more, ignorance, wrong idea of pleasure. Peoples do
things that are harmful to their bodies and peace of mind, so they cannot be satisfied
or enjoy life peacefully.

iii. End of Suifering: Stop doing what causes suffering. Buddhists call the state
as Nirvana in which all suffering ended. Nirvana is an everlasting state of great joy
and peace. The Buddha said, “The extinction of desire is Nirvana

iv. Path to end Suffering: everyone can be cnlightened. The path to end suffering
is known as the Noble Eihtfold Path. It is also known as the Middle Way.,

C. THE NOBLE EIGHT-FOLD PATH:

Buddha chose the beautiful symbol of the ‘Dharma wheel” with its eight spokes
to represent the Noble Eight-fold Path. The Buddha's teaching goes round and round
like a great wheel that never stops, leading to the central point of the wheel, the only
point which is fixed. Nirvana. The eight spokes on the wheel represent the eight parts
of the Noble Eightfold Path.
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The path to ending the suffering of people is known as Noble Eight-fold Path or
Middle Way. Noble Eightfold Path is one of the principal teachings of Buddha.
These teachings of Buddha described the way leading to a termination of suffering
and the state of self-awakening. The Noble Eightfold path is:

1. Right View (or Views), samyak drisiti,

ii. Right Intention, samyak sankalpa,

iii. Right Speech, samyak vak,

iv. Right Conduct (or Action), samyak karma,

v. Right Livelihood, samyak jiva,

vi. Right Effort, samyak vydydma,

vii. Right Mindfulness, samyak smriti, and

viii, Right Meditation (or Concentration), samyak samadhi.

1.5.2 FEATURES AND RELEVANCE OF BUDDHIST EDUCATION

Buddhist educational system 15 a product of Buddhist philosophy. Buddhist
education arose even when Hindu education had been enjoying its glory. They coexisted
for a pretty long period. The two systems co-existed, competed, interacted and
supplemented each other. Buddhist education was based on the teaching of Gautama
Buddha. These teachings were so important that they remained a source of inspiration
for individual as well as social development in India.

Aims of education:

The aims of Buddhist education are all round development, formation of character,
religious education and preparation of life but the chief aim of education was the
spread of Buddhist religion and attainment of Nirvana or removing ‘avidyc’ through
it.

Pabbaja ceremony:

The ceremony of admission into the sangh was called “Pabbaja”. The word Pabbaja
means going out or renouncing. According to this practice, the future monk renouncing
all the family connection would join the Buddhist Sangh in the age of 8 years old.
An individual belonged to any caste could be admitied to a monastery and after
being admitted he did not belong to any caste.

Samner or Sraman:

The Bhikshu or the monk made the future student or monk put on the yellow
dress and administer him to take and pronounce loudly the three vow “1 put myself
under the protection of the Buddha”. ‘I put myself under the protection of Dharma’,
T put myself under the protection of the Sangha™. The aspirant for admission used
to pronounce these advices very distinctly, Then his admission was permitted. On
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being admitted the individual was named as a Samner. The Samner adhered to the
Ten Commandments; these were called ‘Dassikkha Padani’.

Upsampdaz:

After Pabbaja the Buddhist monk had to undergo the Upsampda ceremony.
Upsampda cercmony was performed after samner having devoted himself fully 1o his
studies for twelve years and having attained the age of twenty he has to present
himself before an assembly of all the monks of the sangh. The Upsampda ceremony
was based on the group consideration or decision of the monks. The favour of the
majority cnabled a monk to become a full fledged member of the monastery.

Curriculum:

The curriculum was chiefly spiritual in nature. It was because the chief aim of
education was to attain salvation. But the Buddhist education did not ignore the
secular and vocational subjects.

The main subjects of Buddhist education were spinning, weaving, printing of the
cloth, tailoring, accountancy, painting, Ayurveda, medicines, surgery and coinage cte,
Subjects of the Buddhist education were broadly three types-

i. Buddhist literature.

il. Practical knowledge of the constitution of the Vihars or Monasteries.

iii. Maintaining of accounts of the charitable receipts to the monasteries.

Method of teaching:

In Buddhist education great emphasis was laid on purity of conduct. A high moral
and mental level was essential for the self-development which was behind the
attainment of Bodhi-sattva. Oral communication, discussion, conference, prominence
of logic, tour, lecture, questioning and monitorial methods etc. were some of the

methods of teaching in Buddhist education. Thinking. meditation and self-study were
duly emphasized.

Medium of Instruction:
The medinm of instruction of Buddhist education was folk language Pali.
Educational Opportunity:

Educational facilities were provided to all on an equality basis. All differences of
caste and social status had been removed in the Buddhist education system. So the
attitude of society towards education was broad and positive,

Student-teacher relation:

There existed harmonious relationship between teacher and the taught. -Students

had great respect for the teachers and the teachers had tremendous love and affection
for the students. They led much disciplined life.
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Mass edueation:

There was no planned arrangement for the formal education of the masses. But
at the time of begging for alms the monks tried to remove all religions doubts and
misconceptions of the households and kept them alight with the torch of faith.

Women education:

Lord Buddha had not originally permitted women to take admission to the Sangh.
But after some time due to the insistence of his dear pupil Anand, Buddha had
permitted about 500 women along with his stepmothers. The rules of Sangh were
very hard upon them. The status of women was lower in the Sangh and they could
not live alone with the preceptor. They were educated by the one particular monk
twice a month in the presence of another monk. The mental and moral upliftment
of women were found due to the great achievement of some religious minded women
like Bisakha, Supriya, Ambrapali etc. they were full of spirit of service, friendliness
and sympathy.

Role of Teacher:

The entire responsibility of the student had upon the particular preceplor or teacher.
He teaches the student like his own son. The teacher was regarded as spiritual lather
or intellectual lather of the student. The teacher also had to look to physical
development of his pupils. '

During Buddhist period the place of teacher in the scheme of education was very
important. Therc were the categories of teachers - Acharyas and Upadhayas.

1.6 Let Us Sum Up

In the Vedic period and post Vedic period the Indian monks devoted themselves
to the study of the Brahma or spiritual powers and moulded their practical life
accordingly, In these periods the ultimate aim of education emerged as the Chifti-
Fritti-nirodha which deals with the control of mental activities connected with the
so called concrete or material world. However, education did not neglect the
development of the pupil’s powers for his all-round development and education
about self-realisation. The guiding factors of education according o Hinduism were
Purusharthas (Dharma, Artha, Kama and Moksha).

But according to Upanishada’s, “Truth” brings salvation and makes free from the
all types of worldly bondage or illusion (Maya). So the aim of cducation in the later
Vedic period was to attain salvation through truth.

The focus area of the Buddhist education system is attending ‘Nirvana’ through
the teaching of the Lord Gautama Buddha. There was also some ceremonies like the
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Vedic and later Vedic periods for the education of the students but conceptually they
were ditferent from each other.

Spiritual education was the main theme of education in Ancient India,
Philosophically Idealism was the pivot area in that time and it also behind the
minning of educational process. ]

1.7 Unit End Exercise

1. Short answer type questions :

i
iL.

iii.

iv.

V.

What do you mean by the term ‘Purusharthas’?

How was the “Varnasrama system’ related to education system in later Vedic
period.

What was the main difference between the education system in Vedic and
later Vedic period?

What do you mean by the ‘Upsampda’?

Write a short note about the women education in the Buddhist period.

2. Objectives type question.

i

1ii.

1V,

V.

‘Upanayana’ ceremony was performed at the ages of 10/11/12 for the
Kshatriyas child.

Grass ‘Makhla’ wore the student from Brahmins/ Kshatriyas/ Vaishyas/ Shudra
caste at the time of entering student life.

Dharma/ Artha/Kama/ Moksha maintained the stability of the society and
preserves all that is created in the universe,

After Upanayan ceremony a Brahmin/ Kshatriya / Vaishya/ Shudra boy is
known as ‘Dwijas.

According to the Buddhism the numbers of noble truth is 3/4/8.
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Unit 2 0 Education In Medieval India

2.1
2.2
2.3

2.4
2.5
2.6

Tntroduction
Objectives

Islamic Education: Features and Tts Relevance in Reference to Aims,
Curriculum, Teacher and Method of Teaching, Institutions and Women
Education.

2.3.1 Concept of Islamic Education

23.2 Features of Islamic Education
2.3.3 Relevance of Islamic Education with Reference to Aims,

Curriculum, Teacher and Method of Teaching, Institutions
and Women Education.

Let us Sum up
Unit End Exercise
Reference

2.1 Introduction

When the Muslim rulers established a permanent empire in India, they introduced
a new system of education. Consequently the ancient system of education was greatly
changed. In fact, the education during the Muslim period, the Islamic education was
introduced in India. No Muslim ruler except Akbar did commendable works in the
field of education. Education in medieval India flourished mostly during the Mughal
rule from the beginning of 1526 until the end of Mughal political presence in 1848,

2.2 Objectives

From this unit students will able to-

I,
il.

ii.
v

V.

vi.

Understand the concept of Islamic education system,

Discuss the features of lslamic education,

Describe the relevance of particolar aims of Islamic education,

Explain the relevance of curriculum structure of Islamic education,
Enumerate the relevance of teacher of Tslamic education system,

Illustrate the relevance of particular types of teaching methods of Islamic
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educaltion,
vii. Discuss the institational structure of Islamic education,
viii. Point out the relevance of women education of Islamic education.

2.3 Islamic Education: Features and Its Relevance with
Reference of Aims, Curriculum, Teacher and Method
of Teaching, Institutions and Women Education

2.3.1 Concept of Islamic Education

Prophet Mohammand propounded a new type of religion in seventeenth century
in Arabia. This religion came to be known as Islam and the followers of lslamic
religion came to be known as Muslims.

Different Muslim Badsaha ruled India over six hundred and fifty years in India.
Every Badsaha had dealt with the education system according to their willingness in
their time. So, this education system must have some characteristics or features
during the Muslim period. Now we are going to discuss these features as follows-

2.3.2 Features of Islamic Education

i)  Arab and Central Asian people brought Tslamic educational models to India
in both the medieval and early modern periods,

ii) The Muslim education system has been formed purely based on the Islamic
religious ideas. These ideas influenced the aim, the contents of study, and
even the daily life of the pupils. Thus education system was influenced by
religious bias, '

iii) Study of Koran and other texts of Islam were introduced in education system,

iv) The foremost aim of education during the Muslim period was the
extension of knowledge and the propagation of Islam,

v) In that time, the expansion of education differed from emperor to emperor
due to their individual philosophy and peculiarities, So, education could not
retain one general form during this period,

vi) Muslim emperors built Mosques in every corner of India and they established
the network of Maktabs and Madrashas for the spread of education as well
as the essence of Islam, They endowed them with the funds. Rich landlords
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also provided financial help for the spread of education,

vii) In these Makiabs and Madrasha the students were taught the Koran and
other customs of Islamic religion,

viii) Maktab was primary educational institution in which students learned reading,
writing. and basic Islamic prayers, and Madrasha was secondary educational
mstitution to teach advanced langnage skills,

ix) The Muslim education started in Maktab when the child was 4 years 4
months, and 4 days old.

x) At the higher level of education in Muslim period students were instructed
through Islamic religion through the medium of philosophy, history and
literature,

xi) Persian was the medium of instruction for primary and secondary education,

xii) According to Islam, construction of Maktabs and Madrasas were the holy
and sacred duty of the emperors,

xiii) Maktabs were necessarily built up with the mosques for the religious
education. ;

Xiv) Muslim education system was also made for vocational, technical and
professional education.

xv) Teachers were considered as very holy person in this period.

xvi) In Muslim education period the advanced students assisted the teacher in
their work,
xvii) The State facililated the education of the poor but meritorious students,

xviii) As a result of holy connection with the teachers, there was no scope of
misconduct or misbehaviour of the students. And also adequate stress was
laid on well- defined norms of behaviour, pattern of thought, personality and
character building of the students,

xix) Personal interaction of student and teacher enabled the teachers to educate
and guide the students fully according to their own earnest desire.

xx) Light punishments were also given to the pupils for the negligence of studies,

xxi) In Muslim education system, education was free and fees were not charged
to pupils, '

xxii) Educational facilities were available to all the sections of the énciery without
any distinction of caste and creed, There was full freedom to Hindus to read
in different Muslim institutions. N
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2.3.3 Relevance of Muslim Education with Reference To Aims,
Curriculum, Teacher and Method of Teaching, Institutions and Women
Education,

1. Aims:

Muslim education was based on religion and its aim was to make persons religious
minded. It further aimed at the achievement of material prosperity, Main aims of
Islamic education in medieval period were:

i)

V)

Vi)

vii)

Islamic education system leads to create a systematic Islamic thinking as

guiding factors for people’s thought and deed according to Islamic code and
conduct.

Islamic education is helpful for discovering one’s innate talents. These talents
are used by themselves for evaluating themselves, the universe and society
in which they are living and grow up.

This education system constructs a balanced personality within an
individual through harmonious mixture of material, spiritual and conceptual
elements.

Making people conscious of the Creator is another aim of Islamic
education. This consciousness makes a correct vision of life within them.

Betterment of mankind is one of the main focuses of Islamic religion as well
as its education system. This education system aims at developing human
resources who will engage them for the betterment of the mankind in future.
Training pupils to participate in various social activities as conformities of
virtue and peace is the target of Islamic edicational process.

Building self-respect within individual and appreciation of Tslamic culture is
another aim of Tslamic education,

viii) Islamic education system focuses on scientific methods of thinking, learning

ix)

X)

and knowledge acquisition of pupils.

Developing brotherhood and fraternity through education processes are
broad aims of Tslamic education system.

Eslamic education system develop consciousness about duties, rights,
relationships and meaning of existence of pupils through educational process,



2. Curriculum:

At the primary stage, the pupils were given education in the three R’s (reading,
writing and arithmetic) and portions of Koran were taught to a few students. Students
were taught Persian language, Persian grammar, writing letters, applications and
arithmetic. But the royal princes were given education about politics and elementary
knowledge of Arabic and Persian, principles of equity, jurisprudence and law. They
were also given military training. Actually, they got some practical knowledge as
well as theoretical subject matters, Tn the higher education stage, secular subjects and
practical knowledge were also taught to the pupils.  Subjects like literature, grammar,
history, metrics, study of law based on religious principles, and music were taught
in higher classes of the Islamic education system.

3. Teacher:

In the Mushim education system the teacher was the symbol of reverence or
adoration. Everyone in the society honoured them. People belicved that true knowledge
could not be possible without the teacher. Tt was a teacher centric process of education
but no distances were maintained between the students and the teachers. The teachers
loved their students as their own sons and treated them as family members and
teachers were highly respected by the students.

Teachers were also involved in the educational administration in the Maktabs and
Madrasas, Actually, in this period the teacher was always men of ability and learning.

4. Methods of Teaching:

At the primary stage they did not have any particular method of teaching. At this
stage attention was given to memorise portion of Koran ‘Raima’ and religious prayers.
That meant usually oral method was followed in the ‘Maktab’ but simple writing and
accountancy also were taught. Maximum time was spent for the pronunciation of
word and the study of Koran,

Teachers adopted lecture method for their teaching process as an oral means of
communication. Students also read their lessons carefully and they chose their subjects
according to their pace and ability by this way much time were saved as they carmried
on (heir learning, reading and wriling separately,

In the higher classes with the permission of teachers, students did the work of
teaching in the absence of teacher. Education of music, medicine and handicrafts
were confined in practical system. In these courses of studies students also performed
according to their intelligences and physical labours. Thus, the method of practical
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education was started in the Muslim period,

5. Institutions:

There were mainly two types of educational institutions in the Muslim education
system, They were- :

Maktabs: In the medieval period, the children of the common people received
their primary education in Maktabs, also called kuttab, At the age of four years, four
months and four days, ‘Maktab’ ceremony or ‘Bismillah was introduced for the
beginning of education of the child. This was considered as an auspicious moment
for initiating or starting education, Generally, the Maktabs were buill along with the
mosques. Here children were taught religions prayers, alphabets and pronunciations.
Arabic and Persian languages were mostly compulsory. The children were made to
memorise certain parts of Quran for daily prayers, The ‘Maktabs” were run under
the guidance of the learned ‘Maulavis.” Then there were no printed books for the
primary pupils, they used wooden books or “Taktis’'. Calligraphy was an important
element of instruction. The method of teaching was in oral mode.

Madrasha: Madrasha means “a place where learning and studying are done”,
Madrasha was centres of higher education in the period of Muslim period. Students
got their admission into Madrashas after completing their education in Maktab or
primary section. The main objective of these Madrashas was to train and educate
scholars who would become eligible for the civil service as well as performing duties
as judge. Religious and secular subjects also taught in Madrashas. The religious
education included the study of Quran, Mohammed and his conventions, Islamic
laws and Islamic history etc. The secular education included the study of Arabic
literature, grammar, history, philosophy, mathematics, geography, politics, economics,
Greek language and agriculture etc. This content of the curriculum covered a period
from 10 to 12 years. These educational institutions were never inspected and supervised
by any committee or department of the central government but some highly educated
and able persons were engaged in this process. Government only sanctioned some
monetary granis and landed property for expenses of teachers and schools. Some of
the respectable and munificent citizens also took part in monetary help and
management system. Some Madrasa had hostels attached to them which provided
free boarding and lodging.

6. Women Education:

Although there was Pardah system during the Muslim period, yet Islam did not
oppose (he education of women but there was pender segregation for educational
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1

opportunity. Generally, the very young girls went to the Maktabs for fulfilment of
their primary education of basic form of learning reading and wi—iling but they did
not go to the Madrashas like boys for their secondary education. Yet some contributions
were found of the women to the output of literature. These women were basically
from the royal families. As for example Nurjahan, Sultana Razia, Gul Badan,
Zebunnisa etc were some of the Muslim women who were very popular personality
in that time and belonged to the royal family. Similarly Sultana Suleema, Mumtaz
Mahal, Jahan Ara etc had a wide knowledge of art and literature.

It was noted that the no separate arrangement were made for the education of girls
by the Rulers or by any society. So the scope was limited for the education of the
women and it was not as much in vogue of general Muslim girls to study.

2.4 Let Us Sum Up

Islamic education was basically dependent on Tslamic religion and its culture,
Main aim of this type of education is spiritual in nature. The curriculum of Islamic
education also followed the spiritual and cultural ethics in different stages of education.
Thus Study of The Koran' was integi il part of the curriculum. The teacher was the
holy Islamic person with enormous knowledge about the Tslamic religions, They
gave lesson to their students verbally in primary section or Maktab as well as secondary
sertion or Madrasha, Secondary section was open only for boys in that period so
Muslim women were deprived of the equal educational opportunity but girls from
rayal fainities eot educational opportunity and they showed some sort of contributions,
in literature n Mushim period.

2.5 Unit End Exercise

3. Short answer lype question.

i. Describe two main features of Islamic education,

ii. What do you mean by the 3R’s in Islamic primary education?

iii. Point out two main features of women education in Islamic education system.
4. Objective type question,

1. Maktab is primary/secondary section in Muslim education system.

ii, Central Africa/Russia/ Central Asian brought Muslim education models to
India, : '
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i,

Students start their education from 3 years 4 months 4days/4 years 4 months
4 days/5 years 5 month 5 days.
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3.1 tnaoduction

The British East India Company came to India Tn the year 1600 as a trader they
never took it as its duty to give education to the Indians. Their sole motive was to
earn profits and not to spend money on education. In 1781, Warren 'Hastings set up
the Calcutta Madrasa and, in 1791, Jonathan Duncan started a Sanskrit College at
Varanasi and also some British officers in their individual capacity, the Christian
missionaries and a large number of enlightened Indians tried to spread educational
opportunity ‘to the people of India. Missionaries and their supporters and many
humanitarians soon began to exert pressure on the Company to encourage and promote
modern secular westernized education in India. The educational system which the
British introduced in India.is known as the modern education. Under this system
greater emphasis was laid on the teaching of English language and its literature and
the study of Indian languages were generally neglected. The missionaries believed
that modern education would destroy the faith of the people in their own religions
and lead them to adopt Christianity. A beginning was made by the British government
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in 1813, when the Charter Act incorporated the principle of encouraging learned
Indians and promoting the knowledge of modern sciences in the education system
of this country.

3.2 Objectives

From this unit students will able to -

i, Develop concept about Charter act of 1813 and its educational significance,
ii.  Understand the origin and evolution of the concept of the Bengal renaissance,
iii. Explain the causes and impacts of Bengal renaissance on education,

iv.  Describe the contribution of Raja Rammohan Roy in the field of Bengal
renaissance.

v.  Enumerate the contribution of Derozio in the field of Bengal Renaissance,

vi.  Ilustrate the contribution of Iswar Chandra Vidyasagar in the field of Bengal
renaissance.

vii. Describe Wood's Despatch and its impact on education,
viii. Discuss about Indian Education Committee (1882) and its educational impact.

3.3 Chapter Act of 1813 and Is Educational Significance

The earlier charter act of 1793 had given the East India Company a monopoly to
trade in India for a period of 20 years. After that the Charter Act 1813 or East India
Company Act 1813 was passed by the British Parliament to renew the charter (1793)
of British East India Company and continue the rule of the same in Tndia.

The 13 and 43 number clauses of charter act of 1813 were the most s:gmﬁcant
for the propagation of modern education in India.

CLAUSE 13:

According to clause 13 of the Charter Act- resolved that, it is the opinion of this
committee that it is the duty of this country to promote the interest and happiness
of the native inhabitants of the British Dominions in India, and that measures ought
to be adopted as many tend to the introduction among them of useful knowledge and
moral improvement. That in furtherance of the above objects sufficient facilities shall
be afforded by law to persons desirons of going to, or remaining in India for the
purpose of accomplishing those benevolent designs.

That meant the act also granted permission to the persons who wished to go to
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India for promoting moral and religious improvements. The company did not permit
the missionaries to work for the Indian people. Thus, it created an agitation against
the East India Company that the Company was opposed to the teachings of Christ
and neglected to provide education for the Indians. Through this act East Tndia
Company gave permission to the Christian Missionaries to take the opportunity for
spreading education in India. Ultimately this Act made a State system of Education
in India.

CLAUSE 43:

Clause 43 of the charter act of 1813 described-

"It shall be lawful for the Governor-General-in-Council to direct that out of any
surplus which may remain of the rents, revenues, and profits arising from the said
territorial acquisition, afler defraying the expenses of the military, civil and commercial
establishments and paying the interest of the debt in manner hereinafter provided, a
sum of not less than one lac of rupees each year shall be set apart for the revival and
improvement of literature and encouragement of the learned natives of India, and for
the introduction and promotion of a knowledge of the science among the inhabitants
of the British territories in India.” This clause agreed with-

e Propagation of education in Indian territories.

e Formation of Educational policies,

e Spent of money from government treasury.

This clause of the Charter Act of 1813 compelled the East India Company to
accepl responsibility for the education of the Indian people.

CONTROVERSIES:
The Charter Act of 1813 made controversies on-
e The medium of instruction between the Anglicist and Classicist.

¢ The objectives of education and the methods for improvement of htcratun: of
the learned natives in India.

» No specific regulations were granted for establishing the schools and colleges
in India, The charter act did not clarify—,

Improvement of literature: Regarding the improvement of literature there were
different opinions among the different groups of people. One group preferred the
extension of oriental literature, whereas the other group stressed the need to introduce
western literature among the Indian people.

Organization of educational institution: Responsibility of organization of
educational schools and colleges was another controversial issue in the description
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of the charter act. One group opined that missionaries should be an agency for
educational management while another group believed that Indians themselves played
the role for conducting the educational institutions. The third school of thought
recommended the establishment of the schools will be the responsibility of the
company itself.

Medium of instruction: Controversy did not far from the selection of medium
of instruction for science teaching. Opinion of the first group was that the western
sciences and knowledge should be promoted through the classical language (Sanskrit
and Arabic) as a medium of instruction. The second school of thought was favoured
to the modern Indian language and lastly, the third school of thought held that
education should be given through the medium of English.

Method of instruction: Methods of education also created the controversy among
the people of India. It was of two opinions regarding the methods. The first opinion
was that education always. filters down from the upper classes of the society to the
common masses. It was known as ‘Downwards Filtration Theory’. The other opinion
preferred that the company should themselves take the responsibility for educating
the masses.

Teaching of science: There was a controversy regarding the introduction and
promotion of knowledge of science. One school of thought opined that the science
will be the classical science on the other hand other school recommended for the
modern science.

%+ EDUCATIONAL SIGNIFICANCE OF THE CHARTER ACT, 1813

The Charter Act of 1813 is a turning point in history of Indian education. It has
numerous advantages Lo propagate the Indian education. It established the foundation-
stone of modern Indian education and influenced the future educational developments
in India in* different ways. These were-

s Company would take responsibility of education of the Indian people. And also

Company would confined an expenditure of 1 (one) lac of rupees each year.

e The Company would create an agency of its own in order lo implement the
clause 43 of the Charter Act of 1813.

» Through this act the Company directly entered into the ficld of educational
administration and management. Education in India had a claim on public
revenue. Thus, the State system of education began with the Charter Act. On
the other hand private enterprise like missionary enterprise was also allowed to
function. This educational partnership between public and private enterprises
continues till date. :

« The Charter Act brought to an end the era of agitation started by Charles Grant,
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Wilberforce and others. “It allowed the missionaries to land in India in large
number and establishe modern English schools and thereby they laid the
foundation of the well-organised modern educational system”.

During that time, there was a rapid change in attitude towards the importance of
English education, mainly due to the missionaries and the political influence of the
English language. Therefore, for the Council of East India Company, the decision for
granting the money faced a greater problem. The Court of Directors of the East India
Company asked the Government of India to take the decision for spreading the
education; however the Court of Director of the East India Company was in favour
of English education. In this way, the controversy was going on for twelve years,
Even, the General Committee of Public Instruction also was not able to decide the
medium of instruction by vote; because out of ten members, five were supporters of
English language or Anglicist as the medium of instruction and the rest were supporters
of oriental or classic language or Classicists as a medium of instruction, This is the
famous Anglicist and Classicists controversy, Thus, the Charter Act created an era of
controversies with regard to the content of education, the aim of education, the
medium of education and the agency of education,

3.4 Bengal Renaissance-Concept, Causes and Its Impact on
- Education, Contributions of Raja Rammohan Roy,
Derozio and Vidyasagar In Education

34.1 CONCEPT OF BENGAL RENAISSANCE

The 19th century is very important period in history of India. Tt was a period
during which English educated Indians with certain sympathetic British officials and
missionaries were determined to reform Indian culture, society, religion and
psychology. There was came an awakening of thought opening up new horizons in
Bengal and also in the whole India. In French this awakening is called ‘Renaissance’.
Majority of people are of the opinion that the significant signs of Renaissance were
human consciousness in place of spiritual consciousness, material wisdom in place
of divine and mystic wisdom.

David Kopf considered the idea of ‘Renaissance’ as synonymous with
'modernization’ or ‘revitalization’. Renaissance meant a particular kind of socio-
cultural process associated with the ideas of revitalization & modermization. He
described that the ideology of Renaissance is used to understand a set of cultural
patterns associated with Italy during the 15" & 16" centuries by European scholars.
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The notion of ‘Renaissance’ may be used as a process to accept the changes in a new
context and liberated from specilic historical periods or cultures or cultural patterns.
So, it can then be applied to any culture at any period of history.

In Indian context at the time of 19" century A.D., the English educated Indians
got inspiration from Vedas and Upanishad and also influenced by western scientific
thoughts of the Hindu leaders like Raja RamMohan Roy, Debendranath Tagore,
Keshav Chandra Sen, M.G Ranade, Atmaram Pandurangan, Swami Dayanand
Saraswathi, Swami Vivekananda, Derozio, Vidyasagar and a host of others set out to
reform Hindu religion and society,

Gupta defined “The Bengal Renaissance may be said to be a movement of discovery
rather than rediscovery, it was a nascence rather than a re-nascence™.

3.4.2 CAUSES OF BENGAL RENAISSNACE

There were several causes which were responsible for Indian renaissance. These
were-

» The Indians realized that they were completely under controlled of a handful
of Englishmen.

o The leaders of Tndian Renaissance wanted to create oneness by removing social
evils and abuses of Indian society.

e The secular view of universal progress on which India’s hope lay not in
resurrecting the past but in projecting the golden age into the future,

¢ The uniformity of British administration and political integration and transport
and communication brought Indians together.

s The importance of education increased to run the day to day work of the
administration and also to rule the country.

« Orientalists formed enduring relations with members of the Bengali intelligentsia
to whom they served as sources for knowledge of the West and with whom they
worked to promote social and cultural changes.

« The modernization of the Bengali language and the simultaneous birth of a new
Bengali literature.

o The study of English language and western sciences made Indians developed
human resources and brought modern scientific thoughts within them.

« Research on Indian history and study of Indian History created a sense of pride
among Indians.

‘o Became the capital of British India, Calcutta was the pivot area of out bursting
of Indian Renaissance.
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A number of reform movements, both religious and social.

The rediscovery of, and identification with an Indian classical era hailed as a
golden age which placed South Asian civilisation on a par with the grandeur of
Greece and Rome,

The growth of numerous societies and associations.

The Brahma Samaj, a socio-religious movement had germinated during this
time.

The Srecrampore Missionary interpretation of the Protestation Reformation,
which Indians applied creatively to their own historic situation.

» The appearance of a large number of newspapers and periodicals.

3.4.3 Impacts of Bengal Renaissance

Briefly the major achievements of the Renaissance were:
» A secular struggle for rational free thinking,

e Growth of modern Bengali literature

Spread of Western education and thoughts.

Eager and diverse intellectual inquiry,

&

Rise of nationalistic understanding.
Rise of nationalism challenged the foreign subjugation of country.
e A well mixture of Oriental and occidental school of thought.

Bring human consciousness within the thoughts and practices of Indian
population,

3.4.4 Contribution of Raja Rammohan Roy on Bengal Renaissance

Raju Rammohan Roy was a leader of the first phase of Indian Renaissance during
19" century A.D. He was born to a orthodox Brahmin family of Radhanagar, a
village in Hooghly district of Bengal Presidency (now West Bengal) in August 14,
1774, His father was Ramakanta Roy and mother was Tarini Devi, He got detailed
knowledge of Sanskrit, Persian, English, Arabic, Latin and Greek. After death of his
father, Rammohan took the service under British East India Company in 1801 as a
clerk. Within few days he achieved the chair of 'Dewan’ which was the highest
government service for the Indian at that time. He took the responsibility until his
death for formation of new India and engaged in the service of Indian after took
retirement from that government service in 1814, Thus, he was a key social reformer,
pioneer of modern India and a vital personality of Indian Renaissance period. Due
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to his contribution to social reforms he was also called the “Father of Modemn India™.

During the late 18 century there were some practices of evil customs, rituals, strict
moral codes and regulations in the society of Bengal. The worsted Practices like
child marriage (Gouridaan), polygamy and Sati were dominantly affected women in
the society. The cruelest practice among these customs was the Sati Pratha. Raja
Ram Mohan Roy hated this cruel practice and he raised his voice against it, The
Governor General Lord William Bentinck sympathised with viewed of Rammohan
and he passed the Bengal Sati Regulation or Regulation XVII, A, D. 1829 of the
Bengal Code. The act prohibited the practice of 'Sat/ pratha'in Bengal Province. He
also raised his voice against child marrage and polygamy, and tried to established
equal rights for women in the society. He was a great opponent of the rigid caste
divisions in Indian society. To abolish these mono-beneficial processes he established
the ‘Atmiya Sabha (1928)°, ‘Brahma Samaj (1828)" and was the founder of the
Brahmo Sabhg movement in 1828, which engendered the Brahmo Samaj, an influential
social-religious reform movement along with women education.

Raja Rammohan Roy advocated for the introduction of English as a medium of
instruction of scientific subjects like Mathematics, Physics, Chemistry and Botany,
In 1817, in collaboration with David Hare, he set up the Hindu College at Calcutta,
Later on it became one of the best educational institutions in the country. He was
founder of the Anglo-Hindu School (1822) and Vedanta College (1826) which were
established his efforts to combine true to the roots theological doetrines along with
modern rational curriculum, Ram Mohan Roy was a staunch supporter of free speech
and expression, He fought for the rights of vernacular press. He was the editors of
newspapers in Persian called *Mirat ul Akhbar’ and a Bengali weckly called *Sambad
Kaumudi’(1821) Ete. [Ram Mohan] protested against the control of Government
over newspapers by arguing that newspapers should be free and that the trath should
not be suppressed simply because the government did not like it

Raja Rammohan Roy was one of the earliest Indians to realize that India’s greatest
need was a synthesis of Eastern and Western cultures and attitudes. He realized that
the Indian mind had rusted very considerably on account of its isolation and understood
that contact with Western Literature and Science alone could regenerate oriental
culture, correct its follies and contribute to it the essential qualities which are lacked
in the Indian society.

3.4.5 Contribution of Derozio on Bengal Renaissance

Henry Louis Vivian Derozio was born on 18® April 1809 in Calcutta (Kolkota),
His father was Francis Derozio and mother was Sophia Johnson. His younger sister
Emilia was his great source of inspiration. Derozio was guided by the free-thinking,
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truthfulness, scientific reasoning. He wanted to live a life which was free from all
sorts of narrow, selfish and parochial interest. Derozio was essentially a poet and a
student of literaturc and philosophy. e wrote The ‘Fakir of Junghera’, inspired by
the gigantic rock rising out of a river and woven around a young Brahmin widow,

In 1826, he was appointed as an instructor of senior section at Hindu College,
where He engaged his students in debates and discussions. His new and remarkable
methods of teaching influenced his students and won their loyalty, Even the students
had a [ree access to his house and spent hours in talking with him, The bond of
affection, attraction and friendship that grew among them created a new atmosphere
in the Hindu College. The most favourite students of Derozio were Krishnamohun
Bandopadhyay, Rasik Krishna Mallik, Ramtanu Lahiri, Dakshinaranjan
Mukhopadhyay, Madhab Chandra Mallik, Govinda Chandra Basak, Mahesh Chandra
Ghose, Sibchandra Deb, Radhanath Sikdar, Amritalal Mitra, Harachandra Ghose,
Ramgopal Ghose and others. He spent hours with them before the usual work of his
classes began and sometimes after the closing of the day’s duties to. broaden and
deepen their knowledge in Western thought and Literature. He engaged them to
explore knowledge for accepted the truth, ‘to live and die for truth’. Derozio encourages
his students to follow the path of trith as truth is supreme power like God. Reasoning
was one of his best methods of teaching. He inspired students to apply the supreme
test of reason on every problem of thought and never to accept anything if it did not
pass that test. Through this innovative method he brought gradual maturity to his
students. According to Dr. H.H. Wilson “Derozio taught History as one of the
philosophic minds would teach it..... Derozio possessed the rare power of weaving
interest around any subject that he taught”

Tn 1828, his students organized the Academic Association, a debating society that
drew both Britons and Tndians to discussions of religion and philosophy. Soon the
Academic Association became a famous and vibrant forum for intellectual exercise.
In the spirit of English rationalism, Derozio criticized the social practices and religious
beliefs of orthodox Hinduism. That why he was loved by the young men of the
Hindu community and equally hated by the elderly conservative people, who did not
accept him for his heretic activities. He was a founder of a journal—'Parthenon’, in
which he attacked the British Government, For these activities he was forced to
resign by the directors of Hindu College in 1831,

He was the creator of the leaders of ‘Young Bengal’. Derozio succeeded in
organising Youug Bengal Movement chiefly because his teachings were pragmatic
and rational. The Young Bengal group in Calcutta published a number of periodicals
between 1829 and 1843. ‘Gyananvesan’, or ‘Quest for Knowledge’ was published
between 1831 and 1844 and was acclaimed by the missionaries. This periodical
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published in English and Bengali contained wrilings on governmental science. He
organised various protest movements, formation of societies and associations, religious
reform movements which are all positive symptoms of a Renaissance. His main
intention was to develop the power of reason and a logical mind among his beloved
students. On 17 December 1831, just nine days before his death he said:

“In a few years the Hindus will lake their stand by the best and the proudest
Christians; and it cannot be desirable to excite the feelings of the former against the
latter. The East Indian complain of suffering from prescription, is it for them to
prescribe? Suffering should teach us not to make others suffer. Is it to produce
different effect of East Indians? We hope not.”

Derozio in his life was an All-India patriot, who died before he was twenty-three
years old, but within that short period exerted an influence on “Young Bengal” that
has not been surpassed by any one.

3.4.6 Contribution of Ishwar Chandra Vidyasagar on Bengal
Renaissance

Ishwar Chandra Bandhopadhyay, popularly known as Ishwar Chandra Vidyasagar,
Born on 26" September 1820 at Birsingha village of the then Hooghly (now part of
West Midnapore) district of West Bengal. His father was Thakurdas Bandyopadhyay
and mother was Bhagavati Devi were very religions persons.

He learned Vedanta, Vyakaran, Literature, Rhetorics, Smriti and Ethics in Sanskrit
College during 1829 to 1841. He took part in a competition testing knowledge in
Sanskrit in 1839 and earned the title of ‘Vidyasagar’ meaning Ocean of Knowledge.
He was also known as “Daya-r Sagar” or “Karunar Sagar” because of his charitable
nature and kindness, Rabindranath Tagore revered him as ‘the father of modern
Bengali prose’.

In 1841, Ishwar Chandra joined the Fort William College as the Principal Lecturer
in the Sanskrit department. After that, He holds the chair as an Assistant Secretary
in 1841, as a professor in 1850 and as a Principal in 1851 at Sanskrit College, In
1855, he took the responsibilities as a special inspector of schools with additional
charges and travelled to remote villages in Bengal to observe the quality of education.
He brought about a revolution in the Bengali education system and refined the way
Bengali language was written and taught, He believed that only education can change
the thoughts of the society. That's why he started educational reform. His main goal
was to spread the utility of education to the grass root level of the society and
women. For this reason he started teaching in mother tongue, and writing text books
in Bengali as well as he emphasizes on western mathematics, philosophy and secience
in the educational system. He wrote two books ‘Upakramonika® and ‘Byakaran
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Koumudi’, interpreting complex notions of Sanskrit grammar in easy legible Bengali
language and ‘Barno Porichoy’ (1850), an elementary level book for learning Bengali
alphabets, where he reconstructed Bengali alphabets and reformed it into typography
of 12 vowels and 40 consonants.. Vidyasagar was as one of the pillars of Bengal
renaissance who continued the reforms movement that was started by Raja Ram
Mohan Roy in the 19" century. Ishwar Chandra Vidyasagar also strongly protested
against polygamy, child-marriage and favoured widow remarriage and women'’s
education in Tndia. He rightly viewed education as the primary way [or women to
achieve emancipation from all the societal oppression they had to face at that time.
He opened 35 schools for women throughout Bengal and was successful in enrolling
1300 students and initiated a fund “nari shiksha bhandar” for rendering financial help
to the girls’ education, He maintained his support to John Elliot Drinkwater Bethune
to establish Bethune School, on May 7", 1849. He challenged the Brahminical
authorities and. proved that widow remarriage is sanctioned by Vedic scriptures,
Because of his contribution towards such issues, the Widow Remarriage Act, or Act
XV, 1856, was passed in 1856 making the marriage of widows legal.

Ishwar Chandra Vidyasagar, the great scholar, academician and reformer passed

away on 29" July, 1891 at the age of 70 years when he engaged in the worked with
tribal community.

3.5 Wood Descpatch-1854 and Its Impact of Education

Lord Dalhousie came to India in 1848 and realized that the Government had
neglected the education for the masses. At the time for renewal of charter act in
1953, he found that education in India had come to suffer numerous problems.
Therefore, it became necessary to make a comprehensive survey of the entire field
of education, So, he thought a scheme to make arrangement for the mass education
in vernacular languages, He appointed a committee under the chairmanship of Sir
Charles Wood who was a British Liberal politician and Member of Parliament, He
served as Chancellor of the Exchequer from 1846 to 1852. Later he became the
President of the Board of Control of the East India Company. In 1854, he sent the
“Wood’s despatch” to the Governor General Lord Dalhousie. Sir Wood prepared this
scheme on education policy for India and its development will not be in any case
harmful to the British Empire. Dalhousie implemented the scheme in the same year,

RECOMMENDATIONS IN THE WOOIYS DESPATCH:

Objectives of educational expansion: The despatch described that the main
objectives of the educational expansion in India were-
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e It was one of their sacred duties to be the means as far as in their lies of
conferring upon the native of India those vast moral and material blessing
which flow from the general diffusion of useful knowledge and which ndia

- may, under providence, derive from her connection with England.

» This type of education not only produce a higher degree of intellectual fitness
but to raise the moral character of those who partake of its advances and supply
them with servants to whose probity them may with increased confidence
commit offices of trust,

s Their viewed that, at the same time, secure to them large and more certain
supply of many articles necessary for their manufactures and exclusively

consumed by all classes of their population as well as an almost inexhaustible
demand for the labour. '

Attitude towards classical subjects: The despatch described the dichotomy
between classical and modern school of thought in its own way. It described-
e The system of science and philosophy which forms the learning of the East
bounds with grave errors,
s The education which we desire to see extﬂnded in India is that which has for

its object the diffusion of the improved art, science, philosophy, literature of
Europe, in short European knowledge.

Medium of instruction: The medium of instruction of education in India would
be English. The Despatch accepted the views of Lord Macaulay. Opined of the
despatch was-we look therefore, to English language and to the vernacular language
of India together as the media for the diffusion of European knowledge and it is our
desire to see them cultivated together in all school in India of a sufficiently high class
to maintain a school master possessing the requisite qualification.

Educational administration: The Despatch recommended that the existing Board
of Control for Education be abolished and the office of the Director of Public
Instructions should be established in each of the five provinces of Bengal, Bombay,
Madras, the Punjab and Uttarpradesh.

Establishment of universities: The despatch recommended for the establishment
of universities in the three presidency towns, Calcutta, Bombay and Madras. The
London University, which was lo be taken as their models and these were to have
a senate comprising of a Chancellor, a Vice-Chancellor, and fellows who were
nominated by the Government. The Universities would confer degrees Lo the successful
candidates after passing the examinations of Science or Arts Streams.

These examinations will be conducted by the Senate. The universilies were to
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organize departments not only of English but also of Arabic, Sanskrit and Persian,
as well as law and civil engineering.

Mass education: The Despatch observed that mass education had totally been
neglected and so far the Government devoted its attention exclusively towards providing
means of education through the increase of setting up primary, middle and high
schools, This despatch opposed the Downward Filtration Theory as proposed earlier,

Grant-in-aid system: The despatch proposed the system of grant-in-aid for the
Indian educational institutions in order to encourage the private enterprise for expansion

of education among Indians, Grants were given to those schools and colleges which
satisfied the conditions given below : '

a) The schools must provide secular education.
b) The school management should run the school well.
¢) The school should agree to state inspection from time to time.

d) The schools should follow any rule prescribed by the government for the
regulation of the grant.

e) The school should charge a small amount and tution fees from the pupils,

Training of teachers: The Wood’s Despalch recommended the establishment of
teacher training schools (normal school) in each of the provinces. In order to secure
properly qualified teachers for schools, the Despatch suggested the training of teachers
in those normal schools. To induce persons of better caliber to come to school-
service, the Despatch recommended ‘sufficient salary’ for school teachers and
scholarships to the teachers during their training period.

Vocational education: The Despatch gave advice for vocational instruction in
order to develop vocational efficiency of people, and suggested the need of establishing
vocational colleges and schools of industry. It recommended the establishment of
medical, engineering, law and other institutes of professional education,

Women and Muslim education: The British Government did not show any
interest in education of females. The wood's Despatch stated, “The importance of
female education in India cannot be over rated; and we have observed with pleasure
the evidence which is now afforded of an increased desire on the part of many of
the natives of India to give a good education to their daughters, By this means a far
greater proportional impulse is imparted to the educational and moral tone of the
people than by the education of men”. It insisted on a policy of strict neutrality in
religion through sccular education.
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IMPACTS OF THE WOOD'S DESPATCH IN INDIAN EDUCATION:
In that time the Government did little to execute the recommendations.

Knowledge in English was essential for appointment in Government services.
English medium schools gained popularity.

Emphasis on English medium also prevented the spread of education to the
TNASSCS. .

It was not possible to open English Medium schools in rural areas.

Created wide gap between educated persons and the masses.

Higher education, being costly, it remained confined to rich classes and urban
areas. Though female education drew attention through the Despatch, little was
done for the purpose. The Government partly, was unwilling to hurt the orthodox
Indians and partly considered female education not useful as women would not
join offices. '

The major constraint was the unwillingness of the Government to spend for
education of the people.

In spite of certain limitations, Dalhousie brought significant changes in the
conditions of education in India by implementing Lord’s Despalch.

Establishment three universities in India on the pattern of University of London.
In 1857, the Universities of Calcutta (Kolkata) Bombay (Mumbai) and Madras
(Chennai) were established.

e By 1857, three Medical Colleges were functioning in the country one each at

Calcutta, Bombay and Madras.
There was only one Engineering College at Roorkee for technical education,

No doubt, the education policy of the Company Government in-India helped in
propagating the modern ideas in India and led the country towards modernization
and also had a great significance in the history of Indian education because It was
for the first time that a comprehensive scheme could be presenied by the British
Government, H.R. James called the Wood’s Despatch “the Magna Carta of Indian
education”. The term ‘Magna Carta’ a Latin Term which stands for ‘Great Charter’,
meaning a ‘Great Paper’. Through the act of Wood's despatch western education
spread in India which initially benefitted the Britishers for creating a workforce of
clerks. But after they left, the Indian Education system followed the same pattern but
to spread education. That is why it is known as Magna Carta of Indian Education.

Prof. 8.N. Mukherjee observed in his book “History of Education in India”, “The
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Despatch is indeed a very important document. Tt was considered to be the ‘Magna
Charta of English Education in India’.

“The Despatch is so comprehensive in nature that Indian educationists have not
yet succeeded in fulfilling the tasks, which it had set. Tt provided a scheme which
tried to touch all aspects of Indian education, rightly defined the comparative position
of English and Indian languages in a general scheme of education for this country”.

3.6 Indian Education Commission (1882-1883) And Its
Impact On Education

Between the time periods from publication of Wood Despatch (1854) to appointment
of Indian Education Commission (1882) there were some serious defects which grew
out of the system of education in India, These were-

e There was no recommendation for the mother-tongue as a medium of instruction,
» Nothing was done to training for the secondary school teachers.

« Education concentrated more on academic courses and unrelated to life mainly
because there was no expansion for vocational or technical courses,

» Matriculation examination began to dominate secondary education, but as well
as in primary schools.

e Private enterprise was crushed and primary education was neglected,

When Lord Ripon (1880-1884 AD) was appointed as the Viceroy of India, a
denstation of the General Council of Education requested him to institute an enquiry
into Indian Education. The government appointed the Commission on February 3,
1882 under the chairmanship of William Wilson Hunter, a member of the Executive
Council of Viceroy. It was the' First Education Commission in India’ and popularly
known as ‘Hunter Commission”. There were eight Indian members in this commission.
Among the Indian members were Sayed Mahmud, Bhudev Mukherjee, Anand Mohan
Bose, K.T.Telang etc. The main objective of the commission was to review the
progress made in the field of education by Charles Wood's Declaration (*“to enquire
particularly into the manner in which effect has been given to the Despatch of 1854
and to suggest measures as it may think desirable in order to further carrying out the
policy there in laid down”) and also, the Commission was required to suggest ways
amd means by which the system of grant-in-aid could be extended. ‘Hunter
Commission’ was restricted o the review of primary education and secondary
education. The Government desired that “the commission should especially bear in
mind the great importance which the Government attaches to the subject of primary
education”.
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Objectives of the Commission:

¢ To enquire the effect of the Wood's Despatch of 1854.

» To evaluate the condition of primary education in India and to suggest measures
for its reform.

o To enquire into the condition of the State institutions and their importance.

» To assess the work of missionaries in the field of education.

s« To make report about Government attitude towards privaté enterprise.

e To enquiry into the conditions of secondary education and to suggest measures
for its improvement.

» To assess the uvtility of the grant-in-aid system.

The commission produced a report of about 700 pages within ten months after
hard labour. This report has a historical importance. The Commission made several
sittings for the first two months in Calcutta, then for the next eight months it toured
round the whole country. The Commission elicited opinion from provincial
Governments and formed a number of Committees in various provinces to study the
problems of primary education. It obtained more than 300 suggestions from various
groups of persons.

RECOMMENDATIONS OF HUNTER COMMISSION ON PRIMARY
EDUCATION:

The main purpose of the commission was to study the problem of primary education
and to suggest the measures for its reforms. Accordingly, the Commission made
valuable recommendations for the development of primary education, The commission
made these recommendations on the lines of country council act of England with
regard to its policy, objectives, curriculum, methods of teaching, teachers training,
finance and administration etc. The responsibility of imparting primary education
was fixed on local bodies.

The recommendations can be discussed under six heads:

(i) Policy

(ii) Legislation and Administration

(iii) Encouragement of indigenous schools

(iv) School Administration

(v) Training of Teachers

(vi) Finance
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(i) Policy:
» Primary education should be regarded as the instruction of the masses. It
should be closely related to the practical aspect of the life of the masses and

be not necessarily regarded as a portion of instruction leading up to the
University.

s Medium of instruction of Primary education should be mother tongue.

e More concentration should be given by the Government for extension of primary
education than before.

e Preference should be given to the candidates who can read and write for
appointment to the government post of a lower order.

e Primary education in backward districts, especially in those areas inhabited by
aboriginal races.

o FEducation should be able to train the people for self-dependence.

» The curriculum should include useful subjects like agriculture, elemenis of
natural and physical science and the native method of arithmetic and
measurement etc. :

(ii) Legislation and Administration:

« The control of primary education should be handed over to District and
Municipal Boards. These boards were entrusted with the supervision of primary
education as a result of the Local self-Government Act

¢ The local boards should deal with the whole system for primary education as
_ards to finance, management, expansion and inspection of primary education
of the particular local area.

» Transfer of all government primary schools to the local boards was considered
necessary,

« Formation cf school districts taking the area of any municipal or rural unit of
Local self-Government and establishment of schools placed under their
jurisdiction in each district.

(iii) Encouragement of Indigemous Schools:

The Commission defined the indigenous schools “as one established or conducted
by natives of India on native methods.”

s The indigenous schools should be developed, patronized and admitted into new
educational pattern.

» Indigenous schools imparting secular education should be recognized and
encouraged.
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Responsibility was more of Districts and Municipal Boards to the indigenous
schools than the Education Department.

The Commission recommended that a system of “Payment by Results” should
be adopted in dealing with indigenous schools.

The same standard of examination should not be maintained throughout the
whole state.

(iv) School Administration:

The upper and lower primary examinations should not be made cnmpu]sury.
and “care should be taken not to interfere with the freedom of the managers
of aided schools in the choice of text books”

The local funds should be utilized exclusively on primary education. Besides
local funds, the provincial governments should contribute to local funds and
such financial help had not-been specified.

School houses and furniture should be simple.
School hours and holidays should be adjusted according to local needs.
Instruction in primary schools should be simplified.

Various native games and exercises should be introduced for physical
development of the students.

Night schools should be established wherever necessary,

(v) Training of Teachers:

Normal schools should be established for the training of primary school teachers.
There should be at least one Normal School in each division.

The cost of Normal schools should be met from provincial fund.

Normal schools should be established under a Divisional Inspector.

Allowed the provinces to adopt a curriculum suiting to their needs and inclusion
of certain subjects of practical utility.

(vi) Finance:

Every District and Municipal Board should maintain a separate fund for primary
education.

The Provincial Government should grant one third of the total expenditure to
the local bodies.

The cost of maintaining, aiding and repairing of primary schools should be met
from local fund.

Fees should be an example to students on the basis of their financial difficulties.
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RECOMMENDATIONS ON SECONDARY EDUCATION
Recommendations of Hunter commission regarding the secondary education were -

o “The government should gradually withdraw from the field of direct management
of secondary schools and leave the expansion to private bodies through a
system of grant-in-aid.”

o “The duty of the government was to establish one high school in every district
and after that the expansion of secondary education in that district should be
left to private enterprise.”

e “The government may establish secondary schools in exceptional cases, in
place where they may be required in the interests of pgople, and where the
people themselves may not be advanced or wealthy enough fo establish such
schools for themselves even with a grant-in-aid.”

o “With a view to making private institutions popular they should not be required
to charge fees as high as those of a neighbouring government institution,”

¢ To remove the defects of secondary education, the Commission suggested
improvements in curricula.

At the secondary stage two types of courses were recommended. ‘A’ Type
courses was to be pursued upto university level and ‘B’ type for providing
vocational education. Thus, the Commission laid special emphasis on the
diversification of courses. They said, “We recommend that in the upper classes
of High Schools, there should be two divisions: one leading to the Entrance
Examination of the universities, the other more practical character intended to
fit youths for commercial and non-literary pursuits.”

* The commission indirectly supported English as the medium of instruction for
secondary education.

¢ The Commission recommended the establishment of a model Government high
school in each District.

o It was felt necessary that the government should maintain some secondary
" schools, at least one Model High School in those districts where they may be
required in the interest of the people.

» The commission did not lay down any definite policy with regard to middle
school so far as medium of Instruction is concerned.

OTHERS RECOMMENDATIONS:

¢ Government institutions were banned for imparting religious education. Private
institutions had freedom to manage their affairs in their own way, This lead to
a policy of religious neutrality on the part of the government.
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In the field of women education, emphasis was laid on the differentiation of
curriculum, award of scholarships and facilities in appointments

Education for Muslims was given due importance to draw encouragement and
attention was paid towards granting proper facilities to them.

The commission also recommended for the proper arrangements of the education
of backward classes. '

Emphasis was laid on the Indenisation of education. The result was that the
number of institutions at various levels of education increased enormously.

IMPACT ON EDUCATION OF THE RECOMMENDATIONS:

In

Hunter Commission made valuable contribution to the development of mass
education by recognising primary education as education of the masses.

Use of mother tongue as the medium of instruction at primary level was also
an important recommendation of the commission.

Following the method adopted in England, the commission recommended that
the control of primary education should be handed over to District and Municipal
Boards.

Realising the importance of indigenous schools the commission recommended
for giving grants to encourage these schools.

To improve the quality of teachers, the commission recommended establishment
of Normal schools for the training of teachers.

The Commission was very liberal in matters of management of the primary
schools. Managers should be given freedom in selecting text books, School
hours and holidays should be adjusted according to local needs.

The Commission was in favour of maintaining a fund by the District and
Municipal Boards exclusively for maintenance of primary schools.

The Commission recommended more practical curriculum by inclusion of
practical subjects in the curriculum of primary schools.

spite of all these recommendations the progress of primary education in the

subsequerit period was very slow. The causes of slow progress of primary education

WCrc,

Transfer of the control of primary education to the inexperienced local bodies.

Neglect of the indigenous schools as the introduction of the system of giving
grants by “Payment by Result” adversely affected the development of indigenous
schools.

Failure to introduce compulsory primary education.
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« Inadequate grant from the Provincial government as only one-third of the total
expenditure was given as grant to the local bodies.

On the other hand for the secondary education-

o The Commission’s recommendations regarding the medium of instruction were
frustrating. The Commission actually favoured the use of English but there had
no direct recommendation.

e The dominance of English in the secondary schools continued to increase.
According to Nurullah and Naik, “The study of Indian languages was
consequently neglected™,

The Indian Education Commission occupies a unique place in the history of
Indian Education. It made far-sighted recommendations on every aspect of education.
While in agreement with Wood's Despatch on many questions, it took a step forward
in formulating definite policy on various educational aspects of education. The
commission report resulted in great educational awakening. During the period 1882-
1902, there was a considerable expansion in the field of secondary education, due
partly to the enthusiasm of private enterprise and partly to the system of grants-in-
aid, “This unwieldy expansion without proper consolidation” - to quote Secondary
Education Commission Report (1952-'53) - “led to certain obvious defects™.

3.7 Let Us Sum Up

The entire system of education in India was greatly neglected by British East
India Company. Their sole motive was to earn profits and not to spend money on
education. But Misionaries and their shpporters and many humanitarians soon legan
lo exert pressure on the Company to encourage and promoto modern secular
Waternized education in Tndia, The detaisl aspect of education systemn during East
India Company has been discussed in this unit,

The concept and causes of Bengal Renaissance and the contribution of Raja
Rammohan Roy, Derozio and Tshwar Chandra Vidyasagar also have been discussed
in this unit,

3.8 Unit End Exercise

1. Short answer type question:
.. Describe (wo main features of Bengal Renaissance,
i,  What do you mean by the ‘down filiration theory of education’?
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Point out two main features of Indian Education Committee (1882-1883).

2. Objective type question:

ii.

iii.

Rammohan Roy got the title ‘Raja’ from was given by Akbar 11, in 1833/
1831/1813.

Tswar Chandra Vidyasagar was a Presedient/Inspector/Principal of Hindu
College,

The 13 and 43/45/49 number clauses of charter act of 1813 were the most
significant for the propagation of modern education in India.
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4.1 Introduction

In the beginning of 19' century the British rulers thought that in order to run the
British rule in India peacefully, it is essential to make higher classes blind followers
of the Government. This they wanted to achieve though educating the higher classes.
The education policy whichever was introduced was only to produce “cheap clerks”
who could help them in administration in their pursuit of economic subjugation of
India.

The beginning of the 20" century marked a great change in the educational policy
in India. The Laissez faire system of education introduced by the Woods Deespatch
of 1854 and reiterated by the India Education Commission of 1882, In pursuance of
the recommendation of Indian Education Commission (1882-83), the Government
considered seriously the ways and means to develop primary education, and technical
education at high school stage. The progress of education during the period from
1882-83 to 1901-02 was reviewed during the period of Lord Curzon, then Viceray
of India. He planned to reform the educational structure by officialising Indian
education through the control of higher authority of the British Government.
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