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PREFACE

In the curricular structure introduced by this University for students of Post-Graduate
degree programme, the opportunity to pursue Post-Graduate course in Subjects
introdaced by this Universily is equally available to all learners. Instead of being guided
by any presumption about ability level, it would perhaps stand to reason if receptivity
of a learner is judged in the course of the leamming process. That would be entirely in
keeping with the objectives of open education which does not believe in artificial
differentiation.

Keeping this in view, study materials of the Post-Graduate level in different subjects
arc being prepared on the basis of a well laid-out syllabus. The course structure
combines the best elements in the approved syllabi of Central and State Universities
in respective subjects. It has been so designed as to be upgradable with the addition of
new information as well as results of fresh thinking and analyses.

The accepted methodology of distance education has been followed in the
preparation of these study materials. Co-operation in every form of experienced
scholars is indispensable for a work of this kind. We, therefore, owe an enormous
debt of gratitude to everyone whose tireless efforts went into the writing, editing and
devising of a proper lay-out of the materials. Practically speaking, their role amounts
to an involvement in invisible teaching, For, whoever makes use of these study
materials would virtually derive the benefit of learning under their collective cure
without each being seen by the other.

The more a learner would seriously pursue these study materials the easier it will
be for him or her to reach out to larger horizons of a subject. Care has also been taken
to make the language lucid and presentation attractive so that may be rated as quality
self-learning materials. If anything remains still obscure or difficult to follow,
arrangements are there to come to terms with them through the counselling sessions
regularly available at the network of study centres set up by the University.

MNeedless to add, a great part of these efforts is still experimental—in fact, pioneering
in certain areas. Naturally, there is every possibility of some lapse or deficiency here
and there. However, these do admit of rectification and further improvement in due
course, On the whole, therefore, these study materials are expected to evoke wider
appreciation the more they receive serious attention of all concerned.

Professor (Dr.) Subha Sankar Sarkar
Vice-Chancellor
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Unit - 1 o0 Understanding Diversity

Unit - 1.1 o Concept of Diversity

Structure

1.1  Introduction

1.1.2  Objectives

1.1.3  Concepi of Diversity
1.1.4 Dimensions of Diversity
1.1.5 Diversity Consciousness
L1.6 Diversity Education
L.1.7 *“*Check Your Progress”

1.1.1 Imtroduction

We live in a world which is plural in its manifestation. Tn every field and in every place
find just diverse ways thal people lead their life. The plants, the animals and the human
all have their varietics. As if the unseen factor of nature tells that the only singular
thing of his world is plurality. Things have been such because 1o help each other in
their existential process. Plants and animals do understand this law of universe though
they have lessor existential capacity. But man, being the supreme entity, fails to decipher
it. Insteac celebrating diversity, s/he now puts a question mark on it.

In this unit you will know different types of human diversities and how they contribute
man’s wellbeing. Our discussion of diversity would include only of human diversity
establishing Disability as an important element of diversity.

1.1.2 Objectives

After mmp!effrig the module the learners will be able to
e  Understand the concept of diversity and its relevant issues.

e Explain inclusive education & the progression from segregation to diversity in
inclusive education.




s  Explicate the national & key international policics & frameworks in the realm of
inclusive cducation.

o Enumerate the skills in adapling instructional strategics necessary for mainstream
classrooms. o Reflect the inclusive pedagogical practices & ils relation to desired
teaching.

s Expound strategics for collaborative working and stakeholders support in
implementing inclusive education

1.1.3. Concept of Diversity

Diversity refers to all of the ways in which people are different. It means understanding
the uniqueness of each individual, and recognizing individual difference as a part of
the social system. Tt encompasses acceptance of and respect to differences which are
genuine to humanity. The difference can be in the dimensions of race, ethnicity, gender,
sexual orientation, socio-economic status, age, physical abilities, religious beliefs,
political beliefs, or other ideologies. It is the exploration of these differences in a safe,
positive, and nurturing environment, Diversity is about understanding each other and
moving beyond simple tolerance to embracing and celebrating the rich dimensions of
variety contained within each individual, Wellner (2000) conceptualized diversity as
representing a multitude of individual differences and similarities that exist among.
people, Diversity can encompass many different human characteristics such as race,
age, creed, national origin, religion, ethnicity, sexual orientation.

“Diversity” is more than just acknowledging and/or tolerating difference. Diversity is
a set of conscious practices that involve: :

e Understanding and apprecialing interdependence of humanity, cultures, and the
natural environment.

@ Practicing mutual respect for qualitics and experiences that are different from
QUT OWIIL.

e Understanding that diversity includes not only ways of being but also ways of :
knowing;
® Recognizing that personal, cultural and institutionalized discrimination creates

and sustains privileges for some while creating and sustaining disadvantages
for others;

e Building alliances across differences so that we can work together to eradicate
all forms of discrimination.

Diversity includes, therefore, knowing how to relate to those qualities and conditions
that are different from our own and outside the groups to which we belong, yet are
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present in other individuals and groups. Some common areas of diversity include age,
ethnicity, class, gender, physical abilities/qualities, race, and sexual orientation. Besides
religious status, gender expression, educational background, geographical location,
income, marital status, parental status, and work experiences are widely accepted as
issues of diversity. Finally, we acknowledge that categories of difference are not always
fixed bul also can be fluid, we respect individual rights to self-identification, and we
recognize that no one culture is intrinsically superior to another,

1.1.4 Dimensions of Diversity

Gardenswartz & Rowe (1994) described diversity as being like an onion, possessing
layers that once peeled away reveals the core. According to Gardenswarlz & Rowe
(1994) the four layers of diversity are organizational dimensions, external dimensions,
internal dimensions, and personality.

The organizational dimensions represents the outer most layer and consists of characters
such as management status, union affiliation, work location, seniorily, divisional
department, work content/field, and functional level classification, The characteristics
of diversity associated with this layer are items under the control of the organization in
which one works. The people can influence this layer in a limiled capacity, because
control rests with the organization in which a person works,

The external dimension represents those characteristics that deal with the life choices
of an individual. The individual exercises a higher level of control over these
characteristic than in the organization dimension. The characteristics in this layer are
personal habils, recreational habits, religion, educational background, work experience,
appearance, slalus, marital status, geographic location, and income, Meanwhile, the
layer where an individual exercises the least amount of control is the internal dimensions.
In the internal dimension of diversity an individual has no control over these
characteristics. These characteristics are assigned at birth, such as ape, race, ethnicity,
gender, and physical ability. Often these characteristics are the sources of prejudice

and discrimination. :
At the core of the Four Layers of Diversity Model is personality. Personality is described
as traits and stable characteristics of an individual that are viewed as determining
particular consistencies in the manner in which that person behaves in any given situation
and over time (Winstanley, 2006), The personality of an individual is influenced by
the other three levels of the model, The other layers help shape the individual's
perception, disposition and actions, as the individual interacts with the world around
them.
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Recently, in the field of special education, another kind of diversity is gaining its colour,
It is neuro-diversity, The term, which was coined by Australian autism-aclivist Judy
Singer and American journalist Harvey Blume in the late 1990s, suggests that what
we’ve called in the past “disabilities” ought to be deseribed instead as “differences” or
“diversities.” Proponents ol neuro-diversity encourage us Lo apply the same attitudes
that we have about biodiversity and cultural diversitly to an understanding of how difterent
brains are wired, We should celebrate the differences in students who have been labeled
“learning disabled,” “autistic,”

“ADD/ADHD,” “intellectually disabled,” “emotionally and behaviorally disordered,”
or who have been given other neuroiogically based diagnoses. We ought to appreciate

these kids for whom they really are and not dwell upon who they have failed (o become.
(Armstrong, 2013).

Diversity can be natural (nature’s plural manifestation) and can also be human, At
human level, diversity is a realily created by individuals and groups from a broad
spectrum of demographic and philosophical differences. It is extremely important to
support and protect diversity because it gives value to individuals and groups and help
them free from prejudice. It also fosters the climate where equity and mutual respects
are intrinsic,

1.1.5 Diversity Consciousness

Our ability to recognize, understand, and adapt Lo the differences is called Diwrﬁﬁi_f

Consciousness. The delinition of consciousness in the dictionary is ‘being fully aware

or sensitive to something’. Another way of defining it is the full activity of the mind or

senses. Diversily consciousness includes understanding, awareness, and skills in the
area of diversity. To have a better understanding, let us discuss the following poiits.

1. Itis not a simple common sense—Common sense is not sufficient, We need to
cducate ourselves and each other.

2. Only good intention is not enough—we have heard people say, “If my heart is in
the right place, that is enough.” Trying extra hard to be fair and respectful of
others or having the best of intentions is a good start, but only a start. 1t is possible
to show insensitivity and ignorance even though you mean well. People who talk
to adults with disabilities in a childlike manner may think that they are being kind.
People who tell you to forget our differences and just “be human™ may think they
are offering helpful advice. But this is nol enough.

3. Notimportant for just some of us but for All—all of us need to be culturally literate
and responsive to survive and succeed in the twenty-first century. it is improper to
think that someone else’s problems or struggles do not affect me. “All of our
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ancestors came to this country in different boats. But we’re all in the same hoat
now. And if part of the boat sinks, eventually the rest of it goes down too.

4. It is not some "feel-good"” activity—Diversity consciousness is nol a matter ol
merely feeling good about ourselves and others. Tt goes deeper. Superficial
acceptance is replaced by a deeper and more critical understanding,

In the field of special education diversity consciousness is quite important. Tn our country

children who are differently able are not only neglected, but also lack (his consciousness,

Even parents and community members have nol sulficient knowledge about this.

1.1.6 Diversity Education

It refers Lo all the strategies that enable us to develop diversity consciousness. Through
diversily education, we develop awareness, understanding, and a variety of skills in
the area of diversity. These skills arc referred 1o as diversity skills. Among these arc
flexible thinking, communication, teamwork, and leadership skills, as well as the ability
to overcome personal and social barriers. Diversity education takes many forms. Tt is
something we can initiate and control, such as reading a book, volunteering to help
others in need, attending a workshop, and exchanging ideas about diversity issues with
thousands of people over the Internel.

1.1.7 ““Check Your Progress’ - 1

. Define diversity.

L R R R R R L L R L I T T e

-------------------------- R L B B o R S

2. Mention the four major levels of diversity.
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3. What is diversity consciousness?
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Unit - 1.2 O Types of Diversity

Struc_ture

1.2.1. Introduction
1.2.2 Objectives
1.2.3 Cultural Diversity

1.2.3.1 Dimensions of Cultural Diversity

1.2.3.2 Disability and Cultural Diversity
1.2.4 Gender Diversily

1.2.4.1 Gender Diversity and Disability
1.2.5. Linguistic Diversity

1.2.5.1 Linguistic diversity and Disability
1.2.6. Socio-Economic Diversity

1.2.6.1 Socio-Economic Diversity and Disability
1.2.7. Diversity and Disability

1.2.7.1 Types of Disability

1.2.7.2 Dealing Disability through Education
1.2.8 Check Your Progress '

1.2.1 Introduction

When we want to classify diversity, specifically at human level, there are different
ways to do it. The most acceptable of all is classilying them as: cultural diversity,
gender diversity, linguistic diversity and socio-economic diversity. In fact, at human
level these are the major diversity verities which affect human system.

The present unit deals with how different diversities shape human personality and
bring changes in our life styles. The unit also shows some light on disability as related
to diversity.
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1.2.2 Objectives

After going through the unit content, you would be able to:

o Know different kinds of diversities and their dimensions
o Understand how they shape and affect human personality

e Conceptlualize the role of education in diversity

1.2.3 Cultural Diversity

Culture encompasses the learned traditions and aspects of lifestyle that are shared by
members of a society, including their habitual ways of thinking, feeling and behaving.
(Frederickson & Cline, 2002). 1t is that part of life which is learned, shared, and
transmitted from one generation to the next. Although culture endures over time, it is
nol static. Language, values, rules, beliefs, and even the material things we create are
all part of one’s culture.

Culture's influence on us is profound, As we internalize culture throughout our lives, it
influences who we are, what we think, how we behave, and how we evaluate our
surroundings. For example, culture shapes the way we communicate, view work, interpret
conflict, define and solve problems, and resolve dilemmas. Culture, which Hofstede
describes as a collective programming of the rnind that reveals itself in symbols, values,
and rituals, is often so embedded in us that we may be unaware of its influence.

Cultural Diversity or Cultural Pluralism is a process through which cullural differences
are acknowledged and preserved. For example, the advoeates of multicultural education
argue that the study of history should be more pluralistic. History should reflect the
distinctive cultural experiences of all people, According to this perspective, courses in
history often ignore the experiences, perspectives, and contributions of women or people
of color or of a particular caste or class. Those who share this opinion argue tlial histoty
courses are to be truly inclusive.

1.2.3.1 Dimensions of Cultural Diversity

Dimension refers to specific traits which distingnishes one person or group from another,
Race, gender, ethnicity, social class, and demography are some of the common
dimensions. Race: Race refers to a category of people who are perceived as plhiysically
distinctive on the basis of certain traits, such as skin color, hair texture, and facial
features. Notice that what makes this group distinctive is our perception of differences.
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Ethnicity: Ethnicity is a label that reflects perceived membership of, and a sense of
belonging to, a distinctive social group. The crucial distinguishing features of an ethnic
group vary between different contexts and change over time. They may include physical
appearance, [irst language, religious beliels and practices, national allegiance, family
structure and occupation. A person’s ethnic identity may be defined by their own
categorization of themselves or by how others see them, Whereas race relates to physical
differences, ethnicity focuses on cultural distinctiveness. Ethnicity 1s defined as the
consciousness of a cultural heritage shared with other people. In India, for example,
the tribals have a distinctive cultural identity,

Gender. It has to do with the cultural differences that distinguish males from females.
For inslance, in any given culture, people raise males and females, to act in certain
ways. This is called gender role. A girl in India is trained to know the culinary skills
and manage houschold work as a gender role prescribed by the society. Do not confuse
the term gender with sex. Sex refers to biological dilferences, such as hormones and
anatomy,

Social class; Another important dimension of cultural diversity is Social class which
refers to one’s status in society. This is usually determined by a variety of social and
economic criteria, including wealth, power, and prestige. Even (hough social class
influences where we work, live, and go to school, its importance is addressed
infrequently. Tt is because the concept of social class is fuzzy and inconsistent. For
example, how would we classify the students in our class? Lower, middle, and upper
class mean different things to dilTerent people.

Languages'. Languages transmit and preserve culture. Ofthe estimated 7,000 languages
spoken (hroughout the world, one becomes extinct every two weeks. This shows that
one language or a group of languages dominate other languages. In India English
language dominates the whole of sub-continent. With it, in a subtle way, the language
initiates Indians into the native culture from which it came.

Waork/Life Issues; Work schedules are becoming more flexible as mothers and fathers
look to balance their careers with child-raising responsibilities. The previous equation
of mother as care taker and father as money giver does not hold true for today's
generation. This has added variety to the cullural scenario.

Use of Technology: Technology has divided the population of the whole- world into
two categories-digital natives and digital immigrants, Digital natives, young people
who are “native speakers” of the language of computers, video games, and Internet,
are learning to adapt to new technologies at a faster rute than those of us who are
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digital immigrants; people who were not born into the digital world bul leamed the
language and the new technology later on in life. Cyber-segregation or the digital
divide, Lhe gap between people wilh regard to their ability to access and use information
‘and communication technologies

(ICTs), threatens to widen the gap between the “haves™” and “have-nots”, This has also
brought change in cultural sphere.

Surnames: Data from different sources show that the most common surnames in India
have changed in recent limes. The age old tradition of inhering husband’s surmame is
first changing, Women are either upholding their parental sumames or adding their
husbands’ surname with it without erasing it. This has created a new way of identity
for the girls.

Demographic changes: With the development of communication and transport system
man has become hyper mobile. In search of jobs and settlement there is constant changing
of stay-house. This demands, very oflen, an adaplation to new culture, new language,
new living pattern and many more things. For example, the cultural diversity of Kolkata
is due to ils capacity to provide bread and blanket to a large number of people, of

which a significant portion is from outside Bengal. This has created a unique culture
for Kolkata.

Globalization: Globalization, the growing interdependence of people and culturcs, has
accelerated in the twenty-first century. Globalization is impacting individuals of every
conceivable color and culture. To use Friedman's terminology, the world is being
flattened in all kinds of ways. Factors such as immigration, the speed and ease of
modern transportation, outsourcing, environmental changes, and the globalization of
markets and technology contribute to this trend.

1.2.3.2 Disability and Cultural Diversity

Disabled children and perception about them greatly differ across cultures, The following
reactions are experienced by families with disabled children across all societies and
cultures, but may be more strongly embedded and reinforced in some cultural groups:

e Commonly there is an initial period of denial by the family that the disability
exists, sometimes resulting in negative implications for the immediate care needs
of the child. This result is reinforced by community expectations that the family
will function in the same way as before the child with disability was born and also
by the absence of community care structures Lo assist the family,
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The second theme of blame or ‘cause attributionl is based on the belief that
someone or something has ‘caused’ the disability. This view can commonly focus
on the actions of the mother during pregnancy who is blamed for giving birth to a
child who has a ‘defect’. Thus, it can be seen as an attempt Lo explain the presence
of the disability due to some form of fault attributed to the mother, or a physical
evenl during pregnancy or carly childhood. This feature is also commonly used to
provide explanations for somewhal common ‘imperfections’ in children, such as
hirthmarks etc. In some cases, the birth of a disabled child may be considered as a
‘punishment from God” that the family ‘deserved’,

Some families are ashamed of their children with disabilities who they hide away
in their homes. In some countries, it is not unusuval to hear of cases of disabled
children who have been abandoned. Social services in these places are often non-
existent and education and health systems do not cater for children with disabilities.
In other cases, children with intellectual disabilities and hearing or visual
impairments do not attend school because they would be mocked and humiliated
[ ated by other students.

In the longer term, both children with disabilities and their family carers can
experience isolation and marginalization from other families within their
communily. Eventlually, these factors may resull in marital breakdown, with the
mother commonly staying with the disabled child in reduced economie
circumstances, The result for the mothers and children is further social alienation
and loneliness.

Stigma attached to disability can sometimes mean that the social status and marriage
prospects of other children in the family are also reduced. In some societies, this
stigma can also jeopardize the marriage prospects of the sisters of a woman with a

“disabled child.

In other situations, family members may overprotect disabled children, and have
low expectations for their development, with the result that disabled children
remain overly dependent on others, Even for children from loving homes, a lack
of knowledge and belief in the capacities of disabled people, combined with
puilt and lack of external support structures can result in restricted outcomes for
children with disabilitics,

1.2.4 Gender Diversity

Gender diversity is a term referring to how people from different gender are represented
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in their relevant setting. Primarily, this term is often used to refer to the distribution of
females and males in social, educational and work life. Now-a-days il also includes
those who fall into non-binary categories of gender, for example, the LGBTs. Gender
diversity is a part of cultural diversity, bui-due to its individual significance this is
dealt separately.

Gender Diversity is the variety in the representation of different sexes of people in
different social selling. Some works or activities are predominantly performed by one
category which results in the over representation of that category and under representation
of the other. For example, in Indian context, we can say, the women are underrepresented
in outside works. But we find their over representation in household work. There are
exceptions also, In Karnataka, we find women being engaged in large numbers in
public transport systems like, bus and truck. This is not found elsewhere in India,
Similarly, in engineering section there is less involvement of women till now. Works
ol mines and defense, which require hazards and adversity, are abandoned by the women,

While some societies have belter defined gender roles, others have fluidity in their
gender roles. The GLOBE study of national culture describes this as gender
cgalitarianism, defined as ‘the degree to which an organization or society minimizes
gender role differences while promoting gender equality’ (House, Hanges, Javidan,
Dorfman, Gupta, 2004, p. 12). Countries typically ranking high on gender egalilarianism
are Hungary, Russia and Poland, while those lowest on this scale are South Korea,
Kuwait and Egypt (House et al., 2004, p. 365). It is expected that more gender egalitarian
societies will have similar opportunities in the workplace for both men and women, as
gender is not a substantial element in considering a person’s capabilities or suitability
(Farndale, Biron, Briscoe and Raghuram, 2015 p.680). Roles in the home and at work
are also more equally divided between the sexes in these societies, enabling more
equal workplace participation (Aycan, 2008). A similar argument is relevant to
understanding the implications of gender empowerment: a specific measure of gender
egalitarianism referring to the extent to which, in a given society, both women and
men are able to participate in decision-making regarding economic and political life
(Klasen, 2006).

Gender egalitarianism does not always mean inclusion of women in the mainstream
workforce. Now-a-days we find male persons being engaged in cooking which is
traditionally
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a job of the femalcs. It also demands men to perform those activities which were
traditionally done by women.

Excepting some developed countries we find gender stereotyping and gender bias in
many countries of the world. People have still the feeling that women are biologically
inferior to that of men. This tells the fact that women can do simple and smooth-going
works and are not fit for the so called ‘tight-works’.

1.2.4.1 Gender Diversity and Disability

If spoken in terms of disability we would find great difference in gender variance.
Disabled males are laken care of but disabled females remain neglected. As far as
gender identity in disability is concerned women are more likely to describe themselves
in terms of gender than men and this particularly true amongst women from minority
ethnic groups.

Sexuality formed a key component of personal identity for lesbian and gay people,

~with only a few exceptions.

Varied childhood experiences cause great difference in gender disability. Studies found
that “over protectiveness’ caused greater harm to the gender roles of children, particularly
among females. The South Asian females are worst affected by this,

1.2.5 Linguistic Diversity

Linguistic diversity is concerned with the availability and practice of multiple languages
in public and private life. The countries where people of different languages inhabit
and can speak their language freely is said to have linguistic diversity. India is such a
country where a large number of languages (nearly 350) are practiced. Some languages
are constitutionally accepted and some more are spoken by large number of people,
though they do not have otficial acceptability. Besides, there are many dialects which
do not have written script but are transacted orally. So to have a common platform for
communication both Hindi and English are accepted as lingua franca (the language of
communication for all). Both of these languages are accepted as language of
administration, legislation and English as the language of judiciary.

Language is one of the most interesting affirmations of our diversity. An Indian young
boy in Delhi used to speak Malayalam to his mother, English (o his father, Hindi to the
driver, Bengali Lo the domestic help and Sanskrit to God. The Indian Rupee has 18
languages in if,
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The Constitution of India recognizes 23 languages today, but in fact there are 35 Indian
languages that are each spoken by more than a million people - and these are languages
with their own scripts, grammatical structures and cultural assumptions, not just dialects
(and if we're to count dialects, there are more than 22,000).

There are five language families in India-Andamanese, Austro-asiatic, Dravidian, Indo-
Aryan and Tibeto-Burman, The majority of Indian languages belong to Indo-Aryan
and Dravidian families. The former is spoken by 70% of people and the later by 22%,
The rest are Austro-Asian and Tibeto-Burman.

1.2.5.1 Linguistic Diversity and Disability

Five percent of all school-age children have a learning disability. Over half of all students
with alearning disability have a language-based leamning disability, many with challenges
in reading errors or limited skills in vocabulary, skills are delayed in comparison to
peers from (he same language group who have been learning for the same length of
time. Their communication is impaired in interactions with family members and others
who speak the same language. The language they speak will have limited, inappropriate,
or confused in content, form, or use. Sometimes it may so happen that the child will be
unable to discriminate between language acquisition and language disorder.

The following findings may be given for better understanding about the status of language
development among disabled children:

s The child has difficulty in developing literacy skills in the native language (assuming
adequate instruction in the native language).

e There is a family history of reading difficulties in parents, siblings, or other close
relatives (again, assuming adequate opportunity to learn to read).

e Thechild has specific language weaknesses, such as poor phonemic awareness, in
the native language as well as in other languages. (However, these difficulties
may manifest somewhat differently in different languages, depending on the nature
of the written language; for example, Spanish is a more transparent language than
English, so children with phonological weaknesses may decode words more
accurately in Spanish than in English.)

e The child when exposed to research-based, high-quality reading intervention does
not make adequate progress relative Lo other,
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1.2.6. Socio-economic Diversity

Socio-Economic diversily includes a wide range of variables that create difference in a
society or between societies, These are: age, race, sex, economic background, geography,
religion, philosophy, personal and professional background ete. Diversity of experiences,
viewpoints, Ideas and thoughts also comes under this. For example, diversity in a school
ncludes a group of pupils from different backgrounds (this can be many things not just
racial, but students with different skills and career interests and hobbies and of different
political yviews). We can have the following features for socio-economic diversity:

e Ina particular geographic arca, mainly four kinds of diversity are considered-age,
gender, cthnicity and background-

e  The presence of, participation by, and respect for differing viewpoints, opinions,
cultures, contexts, and approaches '

e Wide arrayof people that come from different backgrounds, lifestyles, social
experiences, races, and religions

e  The immersion and comprehensive integration of various cultures, experiences,
and people

e Having people of different ideclogies, genders, economic backgrounds, races
cthnicities, age, and professional/academic background

1

e It has variations in background factors: ethnic, culture, education, interests.
e Helerogeneity in human qualities among a group
e  The inclusion of people from all different types of backgrounds and co-existence

of people of different color, religion, culture, language, etc

e  Different pcople, different views on life, different life experiences and backgrounds
bath ethnic and personal that help shape who a person is

1.2.6.1 Socio-Economie Diversity and Disability

Socio Heonomic Status, i.e., SES affects overall human functioning, including our
physical and mental health. Low SES and its correlates, such as lower education, poverty
and poor health, ultimately affect our society as a whole. Inequities in wealth distribution,
resource distribution and quality of life are increasing globally. Lower levels of SES
have consistently been correlated with poor health and lower quality of life. The existence
of a disability can be the source of emotional maladjustment for individuals and the
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families responsible for their care. Individuals with a disability and their families are at
increased risk for poor health and quality-of-life outcomes when their disability status
affects their sociocconomic standing,

Research on disability and health care suggests that individuals with a disability
experience increased barriers to obtaining health care as a result of accessibility concerns,
such as transportation, problems with communication, and insurance,

Persons with a disability are likely to have limited opportunities to earn income and
often have increased medical expenses. Disabilities among children and adults may
affect the socioeconomic standing of entire families. Research suggesis that there exists
causal relationship between low SES and the development of disabilify. These barriers
contribute Lo discrepancies in wealth and socioeconomic opportunities for persons with
a disability and their families.

Studies have found that children with disability have less percentage of higher educational
status. Many do not pass high school examinations. Only an average of 5% goes for
college education.

1.2.7. Diversity and Disability

The Americans with Disabilities Act (ADA) of 1990 defines a disability as a physical
or mental impairment thal substantially limits one or more major life activities. A
disability is a condition or function judged to be significantly impaired relative to the
usual standard of an individual or group. The term is used to refer to individual
functioning, including physical impairment, sensory impairment, cognitive impairment,
intellectual impairment mental illness, and various types of chronic disease.

Disability is conceptualized as being a multidimensional experience for the person
involved. There may be effects on organs or body parts and therc may be effects on a
person’s participation in areas of life. Correspondingly, three dimensions of disability
are recognized: body structure and function (and impairment thercof), activity (and
activity restrictions) and participation (and participation restrictions). The clagsification
also recognizes the role of physical and social environmental factors in affecting disability
outcomes.

1.2.7.1 Types of Disability
We can find the following kinds of disability now-a-days:
a) Mobility and Physical Impairments




This category of disability includes people with varying types of physical disabilities
including:

e  Upper limb(s) disability

e  Lower limb(s) disability

e  Manual dexterity

e Disubifit}' in co-ordination with different organs of the body

Disability in mobility can be either an in-born or acquired with age problem. it could
also be the effect of a disease. People who have a broken bone also fall into this category
of disability.

b) Spinal Cord Disability:

Spinal cord injury (SCT) can sometimes lead to lifelong disabilities. This kind of injury
mostly occurs due to severe accidents. The injury can be either complete or incomplete.
In an incomplete injury the messages conveyed by the spinal cord is not completely
lost. But a complete injury results in a total dys-functioning of the sensory organs, In
some cases spinal cord disability can be a birth defect.

¢) Head Injuries - Brain Disability _

A disability in the brain occurs due to a brain injury. The magnitude of the brain injury
can range from mild to moderate and severe. There are two types of brain injuries:

e  Acquired Brain Injury (ABIT) :

e - Traumatic Brain Injury (TBL)

ABL is not a hereditary type defect but is the degeneration that occurs after birth, The
causes of such cases of injury are many and are mainly because of cxternal forces

applied to the body parts. TBI results in emotional dysfunctioning and behavioral
disturbance.

d) Vision Disability

There are hundreds of thousands of people who suffer from minor to various serious
vision disability or impairments. These injuries can also result into some serious problems
or diseases like blindness and ocular trauma, to name a few. Some of the common

vision impairment includes scratched cornea, scratches on the sclera, diabetes related
eye conditions, dry eyes and corneal graft.

e) Hearing Disability




Hearing disabilities includes people that are cc-mp}cté]y or partially deaf, (Deaf is the
politically correct term for a person with hearing impairment).

People who are partially deaf can often use hearing aids to assist their hearing. Deafness
can be evident at birth or oceur later in life from several biologic causes, for example
Meningitis can damage the auditory nerve or the cochlea.

Deat people use sign language as a means of communication. Hundreds of sign languages
are in use around the world. Tn linguistic terms, sign languages are as rich and complex

as any oral language, despile the common misconception that they are not “real
languages”.

1) Psychological Disorders
L. Alfective Disorders: Disorders of mood or feeling states either short or long term.

2. Mental Health Tmpairment is the term used to describe people who have experienced
psychiatric problems or illness such as;

e Personality Disorders - Defined as deeply inadequate patterns of behavior and
thought of sufficient severity to cause significant impairment to day-to-day
activities.

e  Schizophrenia: A mental disorder characterized by disturbances of thinking, mood,
and behavior.

2) Learning Disability

A learning disability can be caused by brain injury or medical condition, Children who
suffer from a specific learning disability may find it difficult to read and write. Solving
simple arithmetic problems can also difficult for a child with any of the types of learning
disabilities that exist. Studies and research show that almost 30 percent of the general
population suffers from one kind of learning disability or another. Let’s look at the five
most common types of learning disabilities.

" 1) Dysgraphia

Children with dysgraphia may be unable to differentiate between words so writing can
be difficult. Tn most of the cases, the child also finds it difficult to understand different
sounds and words which are spoken. Some of the common symptoms of dysgraphia
are’

e  Even if the child is provided with high quality education, he or she finds difficulty
in writing words and numbers when they have this specific learning disability.
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2)

3)

4)

Some children affected with dysgraphia find it difficult to process the language.
The handwriting of dysgraphia-affected children is also very difficult to interpret.

Typically, dysgraphia-affected children have problems with spelling and they mix
up the alphabet.

Nonverbal Learning Disability

It may be hard to identity children who are atfected by nonverbal learning disability
or NLD at an early age. It is only when they enter higher grades that they begin to
face problems, especially in social matters. Symptoms of this include:

Degraded abstract reasoning.

The nonverbal learning disability affected child develops a fear of facing
new situations,

The affected child also lacks good common sense.

Subjects like math and English are the most difficult subjects for the child who is
affected with nonverbal leaming disability.

The nonverbal learning disability affected child has very low self-esteem
which consequently creates social problems.

The ahility to think clearly and the reasoning power of the child declines.
Dyscalculia

Dyscalculia is a specific learning disability which causes difficulties in
understanding basic math principles and solving simple problems. The dyscaleulia-
alfected child finds it hard to interpret mathematical symbols and numbers. Even
simple arithmetic problems are difficult for him or her to solve,

Some Common Symptoms of Dyscalculia are-
The dyscalculia-affected child finds it difficult to judge time and distance.

The dyscalculia-affected child also finds it difficult to differentiate between
directions. Mental visualizations are hard for the child.

Simple calculations in the mind are hard to render for a dyscalculia-atfected child.

Memory Disabilities

People who are affected by memory disabilities may find it really difficult to memorize
things. Memory disabilities are just some of the types of learning disabilities that affect
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memorization. For instance, the person with a particular mental disability may forget a
sentence spoken by someone two minutes ago. Those who suffer from this disability
show

e  Dilficulty in remembering even simple things like the name of the person whom
he/she just met.

e Difficulty in solving those types of math problems which require memorizing
formulas.

1.2.7.2 Dealing Disability through Education

Schools can assist students with disabilities and their families by working together to
change attitudes and reduce the stigma associated with disability. Time, care, respect,
patience and persistence are required to change long held attitudes and beliefs,

For most families, accepting and corning to terms with disability is a long and difficult
process. Frequently, the first difficulty staff in schools encounter is overcoming parental
denial of their child’s disability. It is not unusual for parents to be reluctant to give
their permission for their child to have a psychological assessment. Likewise, there is
often a reluctance to accept the findings of psychology reports. The following are some
of the ways thal schools can help:

@  First and foremost, listen to the parents, understand their concerns and build a
parinership based on trust. It may take time and continued contact to build a
rrusting relationship.

e Help the members in providing support services needed for the child.

e  Work with relevant experts and interpreters to explain the results in & way that s
sensitive to the specific cultural community’s beliefs and values.

e  Conduct staff professional development sessions on attitudes and perceptions of
disability for relevant cultural communities at your school.

Parental attitudes and perceptions of blame and shame can be modified by support
and education. Parents need to be provided with accurate information in a way that is
appropriate for their needs. This may include:

e  Meeting with the parents of the individual child in a multi-disciplinary team (eg
Disability Coordinator, Psychologist, Teacher, Support Worker, Interpreter ete)
to listen Lo the parents’ concerns and to provide information about the child’s
disability, the Negotiated Education Plan (NEP), support options and the luture.

»  Provision of wrilten materials translated into a language in which they are literate.
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Please note that some parents of newly arrived families have not had the opportunity
to learn to read, so providing them with written materials in their first language
may be of no help.

Invitations for parents to attend school and / or regional workshops or support
groups. Appropriate support structures will need to be in place for some parents to
be able to attend such sessions and for the information to be interpreted or explained
if necessary.

Invitations to include a relative or community member to attend meetings with
the parent to support them.

Teachers can also make a difference by:

Building close and supportive relationships with children and their families.

Teaching all students about disability and sensitively providing students with
accurate information and celebrating diversity and ability.

Providing a safe and supportive learning environment that is free from harassment
and responsive to the needs of students with disabilities.

Modeling respect and valuing diversity through positive attitudes and inclusive
language,

Seeking advice and support from colleagues and experts in the field.
Challenging discrimination and negative attitudes.

Including the lives and achievements of exceptional people with disabilities in
the curriculum e.g., Stephen Hawking, Sudha Chandran, Stevie Wonder, Ludwig
Van Beethoven, Franklin D. Roosevelt, Helen Keller, Paralympic athletes, local
heroes ete.

Providing experiences that promote understanding, for example, hosting a
wheelchair sporting event, organizing a Royal Society for the Blind Guide Dog
visit, or inviting a Paralympic athlele as a guest speaker.

Each and every student with a disability has the right to access a broad and balanced
curriculum so that they can reach their full potential and achieve al the highest level
possible. Learning programs that are inclusive and supportive will enable students
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with disabilities to maximize their achievements. In order for students to achieve their
full potential, it is important for teachers to work in partnership with parents and families
to build on the strengths of students with disabilities.

1.2.8 *“‘Check Your Progress’’ - 2

1. Give an example of gender stereo-typing.
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2. What is the basic difference between race and ethnicity?
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4. What is Lingua Franca?.

.........................
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................................
is schizophrenia?

5. What is schizophrenia’
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6. Mention two symptoms of dyscalculia,
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Unit - 1.3 O Diversity in Learning and Play

Structure

1.3.1 Introduction
1.3.2 Objectives
1.3.3 Diversity in Learning
1.3.3.1 Teachers’ Role in Determining Students’ Learning Style
1.3.4 Diversity in Play
1.3.5 ““Check Your Progress"

1.1.3.1 Introduction

Diversity is not an affair of matured person. Among children we find it in their preference
for playing a particular game or sport and a kind of learning style they prefer to. This is
inherent in all socicties and among all students. This really makes the learning so
comprehensive and play so enjoyable. Let us discuss it in detail.

1.3.2 Objectives

After going through the unit content, you would be able to:

» Know different kinds of learners and the learning style they prefer to

#  Understand how diversity is found in play preferences

1.3.3 Diversity in Learning

Diversity is a basic composition in the learning style and play habit of students, Children
show ample variety in their learning style and play preferences. Let's discuss these
brietly.

Diversity in learning indicates difference in style of learning. Learning style is the
- typical way of conceptualizing a content matter as a learner goes through the curriculum.
Learning styles are most often divided into three basic groups. There are the auditory
learners, visual learners and kinesthetic or tactile Iearners. In addition to these basic
groups, some educational theorists also recognize verbal, logical, social and solitary as
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additional styles. Here is a systematic breakdown of each learning style and the ways
to address these styles in the classroom.

1, Auditory Learners

Auditory learners learn best through hearing the message. Students who are auditary
learners respond well to lectures and verbal instructions. They may also be interested
in books on tape or listening to review material, Some auditory learners have greater
success with oral exams due to the fact that they are able to process verbally, hear the
questions, and hear their own responses. Teaching auditory leamers requires the teacher
to use rhythmic memory aids such as acronyms, short songs, or rhymes. For studying,
auditory learners do best when they are able to read their material aloud, Flip cards
which can be read aloud may also be useful.

2. Visual Learners

Visual learners process information according to what they see and the images they
have created in their mind. When teaching visual leamers, their seating position should
be in the front of the room to help them avoid external visual distractions. Hlustrations,
diagrams, and charts are very helpful when working with visual learners, Students who
are visual learners are often the best note-takers because they need Lo see the information
being presented, Flip cards can be very helpful for visual learners as it isolates an
image of the material they are studying.

3. Kinesthetic Learners

Kinesthetic, or tactile, learners learn best through touching, feeling and doing. Teachers
trying to reach kinesthetic learners should incorporate hands-on projects, multi-media
assignments, skits, movement, and physical artifacts as examples. Assigning a diorama
or skit is a great example of how to reach a kinesthetic learner. These students also
respond well to object lessons if they are able to touch the object involyed.

Hands-on experiments are another great tool for teaching kinesthetic learners. This is
casily done with science material, but can also be incorporated into social studies and
even language and arts. Information about geography, customs, and food can often be:
reworked into a hands-on experience. Examples of this include mummifying a chicken
in association with a social studies unit on ancient Egypl or preparing an ethnic food in
conjunction with a culture-based language arts story. These sorts of ideas attract and
engage the kinesthetic learners in the classroom.

4. Logical, Social or Solitary Learners

Logical learners are those students who most enjoy problem solving, logic games and
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reasoning. These students love riddles, word problems, and problem solving games or
worksheets, so provide many when teaching them. The calegories of soeial and solitary
describe how the students prefer to study, either in groups or individually,

1.3.3.1 Teachers’ Role in Determining Students’ Learning Style

Teachers should consider ways they can determine the learning styles of their students.
This can be a very dilferent process for various age groups. For older students, teachers
can use curriculum for teaching learning styles and then offer personality tests specifically
designed Lo help identify their-students’ styles. With middle school students, teachers
should incorporate a varicty of learning styles in an effort Lo reach all students as testing
this age group can be particularly difficult due to shyness, reading readiness and social
pressures. For kindergarten and early elementary teachers, the use of an object lesson,
such as an unusual pet or particularly old item, can help identify the students’ primary
learning styles, Young students who are kinesthetic learners are generally the first
ones to ask “Can I hold it?" while visual learners are the ones who sit right in front, but
may not want to touch what is being shown. Auditory learners are the ones who talk
about the lesson the whole rest of the day. To observe students, it is best to have the
object lesson taught by a co-worker or have a co-worker observe the students.

Teachers should be trained to take into consideration a variety of learning styles and
make efforts to teach in ways that make true learning available to all students. Once
teachers are familiar with these learning styles, classroom activities and study habits
can be adjusted to accommodate the styles of any group of students.

1.3.4 Diversity in Play

Students are found to be different in their play style. This is in the sense that they prefer
different types or varieties of game and sport for their release of energy. Some prefer
indoor games and some outdoor ones; some prefer adventure sports while some prefer
simple ones. Even their play time and play style are different for the same game/sport.
Some students prefer simulated games while some other prefers to enjoy the games/
sports rather to play the same. - '

An examination of the relationship of play and diversity is important for at least three
TEAs0ns,

¥  First, a rapidly growing population of young children from culturally diverse
backgrounds is entering schools.
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¥  Second, play is a way for children Lo learn about the world around them and to
learn cultural values. They not only learn about themselves but also about differences
in other people.

¥»  And finally, early education programs must work (o enhance a posilive awareness
of individual differences and cultural diversity as a whole. Play experiences may
serve as an excellent way to help teach children about the differences in other
people and that these ditferences are not bad.

Play is something which is greatly influenced by the culture and its elements. CLifT
(1990) examined the relationship belween games, religion, myths, and ceremonics in
the Navajo culture. She noted an interrelationship between play and other aspects of
Navajo cullure. Many games and the vuse of toys in play activities, for example, are
interconnected with or founded in religious beliefs. She also discusses thal cheating in
games is not viewed negatively. Tt is seen in the same way as Euro Americans view
pranks on April fool's Day. However, individuals caught cheating may face reprimands.
CIliff also indicates that exposure to Euro American culture has changed the play of
Navajo children somewhat, but that in many instances they have modified the activity
to fit their own gaming practices.

Play is also a way for young children to practice the roles and skills they will need as
adults and these specific play behaviors may vary from culture to culture. For example,
Fortes (1976) discussed play by children of the Tallensi people of North Africa and
found that the play of children in that society tended to retlect the culture as a whole.
Since farming and hunting were important parts of the culture, boys lended Lo play
hunting games and practiced bow and arrow skills as a way of mastering the skills
necded as adults. However, he noted that some play behaviors were observed which
could occur anywhere.

Fraser (1966) describes how toys and playthings reflect the culture in which children
live. She notes that the toys and playthings available for children sometimes have
religious significance, may often be related to the materials or skills of the people, and
will reflect the time period in which children live. For example, she notes that Eskimos
made ivory toys because ivory was readily available; those peoples who lived near
water often made toy boats, and astronaut toys in the United States were not available
until the late 19505 with the advent of space travel. Some play malerials such as Loy
animals or balls appear to be common among children everywhere.

Children are also aware of their gender differences in play, Fagot and Leinbach (1989)
found that boys and girls could correctly perform a gender labeling task starting from

33




28 months of age. Honig (1983) indicated that gender identity is achieved before three
years of age even though some toddlers between 18 months and two years can label
other children correctly by sex,

Young children are aware of differences in other children, and this awareness seems to
follow a pattern from an awareness of gender, to racial differences, to disabilities.

Consistent across this literature are indications that children tend to play with peers
who are similar to them.

1.3.5 ““Check Your Progress®’-3

l.  Define learning style.
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Unit -1.4 O Addressing Diverse Learning Needs in
the Classroom

Structure

1.4.1 Introduction

1.4.2 Objectives

1.43 Addressing Diverse Learning Needs in the Classroom
1.44 *Check Your Progress”’

éll.l Introduction

In today’s classroom we find students from dilferent background and culture. Some
are normal, some have single disability and some have multiple disabilities. It has
been a constant threat for the teacher of how to deal them. Let's read the unit and find
out how a teacher can deal with the students of different disability.

1.4.2 Objectives

After going through the unit content, you would be able fo:
e Know how a teacher can deal students of different disabilities

e Understand the pedagogic methods and approaches needed for dealing diversity

1.4.3 Addressing Diverse Learning Needs in the Classroom

When a teacher enters into the classroom s/he finds a diverse group of students in the
class. These students have different physique, psychological makeup and cultural
background. So for the teacher it is needful to know how s/he can transact the class in
the best possible way. He are some ways-

1. Get a sense of how students feel about the cultural climate in your classroom. Lel
students know that you want to hear from them il any aspect of the course is making
them uncomfortable, During the term, invite them to write you a note (signed or unsigned)
or ask on mid-semester course evaluation forms one or more of the following questions
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(adapted from Cones, Janha, and Noonan, 1983):

Does the course instructor treat students equally and even handedly?

How comfortable do you fecl participaling in this class? What makes it easy or
difficult for you?

In what ways, if any, does your ethnicity, race, or gender affect your interaclions
with the teacher in this class? With fellow students?

Introduce discussions of diversity at depariment meetings. Concerned faculty can
ask that the agenda of department meetings include topics such as classroom climate,
course conlenl and course requirements, graduation and placement rates,
extracurricular activities, orientation for new students, and liaison with the English
as a second language (ESL) program.

Become more informed about the history and culture of groups other than your
own. Avoid offending out of ignorance. Strive for some measure of “cultural
competence” knows whal is appropriate and inappropriate behavior and speech in
cultures different from your own. Beyond professional books and articles, read
fiction or nonfiction works by authors from different ethnic groups. Attend lectures,
lake courses, or teams teach with specialists in Ethnic Studies or Women’s Studies.
Sponsor mono- or multicultural student organizations. Attend campus-wide
activities celebrating diversity or events important to various ethnic and cultural
groups. If you are unfamiliar with your own culture, you may want to learn more
about its history as weil. Shortcomings in ciass, and give your students an
opportunity fo discuss them.

Aim for an inclusive curriculum. Tdeally, a curriculum should reflect the pers pectives
and experiences of a pluralistic society. At a minimum, creating an inclusive
curriculum involves using texts and readings that reflect new scholarship and
research about previously underrepresented groups, discussing the contributions
made to your field by women or by various ethnic groups, examining the obstacles
these pioneering contributors had to overcome, and describing how recent
scholarship about gender, race, and class is modifying your field of study. This
minimum, however, tends to place women, people of color, minority (both religious
and linguistic) in right place.

Emphasize the importance of considering different approaches and viewpoints.
One of the primary goals of education is to show students different points of view
and encourage them to cvaluate their own beliefs. Help students begin to appreciate
the number of situations that can be understood only by comparing several
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10.

interpretations, and help them appreciate how one’s premises, observations, and
interpretations are influenced by social identity and background.

Reevaluate your pedagogical methods for teaching in a diverse setting. In a class
various categories of students are found as far as their learning style and
assumption about teaching and teachers. A teacher must be dynamic enough
to deal various students effectively with different approaches congenial to them.

Speak up promptly- if a student makes a distasteful remark even jokingly. Don't
let disparaging comments pass unnoticed. Explain why a comment is offensive or
insensitive. Let your students know thal racisl, sexist, and other types of
discriminatory remarks are unacceplable in class. For example, “What you said
made me feel uncomfortable,

Avoid singling out students as spokespersons. It is unfair to ask X student to speak
for his or her entire race, culturg, or nationality. To do so not only ignores the
wide differences in viewpoints among members of any group but also reinforces
the mistaken notion that every member of a minority group is an ad hoc authority
on his or her group (Pemberton, 1988). Relatedly, do not assume all students are
familiar with their ancestors' language, traditions, culture, or history.

Advise students to explore perspectives outside their own experiences. For example,
encourage students to take courses that will introduce them to the literature, history,
and culture of other ethnic groups.

Involve students in your research and scholarly activities, Whenever you allow
students to see or contribute to your own work, you are not only teaching them
about your field’s methodology and procedures but also helping them understand
the dimensions of faculty life and helping them feel more a part of the college
communily (Blackwell, 1987).

11. Recognize any biases or stereotypes you may have absorbed. Do you interact with

students in ways that manifest double standards? For example, do you discourage
women students from undertaking projects that require quantitative work? Do
you undervalue comments made by speakers whose English is accented differently
than your own?

12. Treat each student as an individual, and respect each student for who he or she is.

Each of us has some characteristics in common wilh others of our gender, race,
place of origin, and socio-cultural group, but thesc are outweighed by the
many differences among members of any group. We tend to recognize this point
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14.

15.

about groups we belong Lo (“Don’t put rne in the same category as all those other
Biharis/Odias/Bengalis you know™) but sometimes fail to recognize it about others.
However, any group label subsumes a wide variety of individuals-people of different
social and economic backgrounds, historical and generational experience, and levels
of consciousness. Try not to project your experiences with, feelings about, or
expectations of an entire group onto any onc student. Keep in mind, though, that
group identity can be very important for some students. School/College may be
their first opportunity to experience affirmation of their national, ethnie, racial, or
cultural identity, and they feel both empowered and enhanced by joining mono-
ethnic organizations or groups.

Rectify any language patterns or case examples that exclude or demean any groups,
Do you

Use terms of equal weight when referring to parallel groups: men and women
rather than men and ladies? '

Use both ‘he’ and ‘she’ during lectures, discussions, and in wriling, and encourage
your students to do the same?

Recognize that your students may come from diverse socioeconomic backgrounds?

Retrain from remarks that make assumptions about your students’ experiences
such as, “Now, when your parents were in college . . . 7

Refrain from remarks that make assumptions about the nature of your students’
lamilies, such as, “Are you going o visil your parents over spring break?"

Try to draw case studies, examples, and anecdotes from a variely of cultural and
social contexts?

Do your best to be sensitive fo terminology. Terminology changes over time, as
ethnic and cultural groups continue to define their identity, their history, and their
relationship to the dominant culture. To find out what terms are used and accepted
on your campus, you could raise the question with your students, consult the listing
of campus wide student groups, or speak with your faculty,

Convey the same level of respect and confidence in the abilities of all your students.
Research studies show that many instructors unconsciously base their expectations
of student performance on such factors as gender, language proficiency,
socioeconomic stalus, race, ethnicity, prior achievement, and appearance (Green,
1989). Research has also shown that an instructor’s expectations can become self-
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16.

17.

fulfilling prophecies: students who sense that more is expected of them tend to
outperform students who believe that less is expected of them - regardless of the
students’ actual abilities (Green, 1989; Pernberton, 1988). Tell all your students
that you expect them to work hard in class, that you want them Lo be challenged
by the material, and that you hold high standards for their academic achievement.
And then practice what you have said: expect your students to work hard, be
challenged, and achieve high standards. (Green, 1989; Pemberton, 1988).

Don't try to “protect” any group of students. Don’( refrain from criticizing the
performance of individual students in your class on account’of their ethnicity or
gender, If you attemplt to favor or protect a given group of students by demanding
less of them, you are likely to produce the opposite effect; such treatment undermines
students' self-esteem and their view of their abililies and competence (Hall and
Sandier, 1982). For example, one faculty member mistakenly believed she was
being considerate to the students of color in her class by giving them extra time to
complete assignments, She failed to realize that this action would cause hurt feelings
on all sides: the students she was hoping to help felt patronized and the rest of the
class resented the preferential treatment.

Be evenhanded in how you acknowledge students’ good work. Let students know
that their work 1s merilorious and praise their accomplishments. But be sure to
recognize the achievements of all students. For example, one student complained
about her professor repeatedly singling out her papers as exemplary, although
other students in the class were also doing well. The professor’s lavish public
praise, though well intended, made this student feel both uncomfortable and
anxious about maintaining her high level of achievement.

18. Make it clear that you value all comments. Students need to feel free o voice an

opinion and empowered to defend it. Try not to allow your own difference of
opinion prevent communication and debate. Step in if some students seem to be
ignoring the viewpoints of others. For example, if male students tend to ignore
comments made by female students, reintroduce the overlooked comments into
the discussion (Hall and Sandier, 1982).

19. Encourage all students to participate in class discussion. During the first weeks of

the term, you can prevent any one group of students from monopolizing the
discussion by your active solicitation of alternale viewpoints. Encourage
students to listen to and value comments made from perspectives other than
their own. You may want to have students work in small groups early in the term
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20.

21.

22.

s0 that all students can participate in nonthreatening circumstances, This may
make il easier for students to speak up in a larger setting. Sec “Collaborative
Learning: Group Work and Study Teams,” “Leading a Discussion,” and
“Encouraging Student Participation in Discussion.” healing belief systems, A
faculty member in the social sciences gave students an assignment asking them to
compare female-only, male-only, and male-female work groups.

Meet with students informally. Frequent and rewarding informal contact with faculty
members is Lthe single stronges| predictor of whether or not a student willvoluntarily
withdraw from a college (Tinto, 1989). Ongoing contact outside the classroom
also provides strong motivation for students to perform well in your class and to
participate in the broad social and intellectual life of the institution. Tn addition to
inviting groups of your students for coffee or lunch, consider becoming involved
in your campus orientation and academic advising programs or volunteering to
speak informally to students living in residence halls or to other student groups,

Provide apportunities for all students to get to know each other. The teacher must

create and initiate opportunities for students for various kind of interactions-
academic and non-academic. This would generate positive vibration among
students,

Dealing students of different learning styles. The teacher may take (he following
facts into considerations while dealing students of diverse learning styles-

Appreciating the individuality of each student is important. While generalizations
sensilize us to important differences between groups, each individual student has
unique values, perspectives, experiences and needs.

Articulate early in the course that you arc committed to meeting the needs of ail
students and that you are open to conversations about how to help them learn,

As teachers, it s important that we recognize our own learning styles and cultural
assumptions, because these styles and assumptions influence how we teach and

what we expect from our students. Being aware of them allows us to develop a
more inclusive teaching style. ;

As you plan your course, and each class, prepare multiple examples to illustrate
your points. Try to have these examples reflect different cullures, experiences,
sexual orientations, genders, elc,, to include all students in learning.
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23.

Help students move between abstract, theoretical knowledge and conerete, specific
experiences, to expand everyone’s learning,.

Use different teaching methods (lectures, small groups, discussions, collaborative
learning) o meet the variety of learning needs.

Dealing students of Special needs. Below are suggestions to consider when a teacher
works with students with special needs:

Monitor your own behavior in responding to students. Research studies show
that teachers tend (o interact differently with men and women students (Hail and
Sandier, 1982; Sadker and Sadker, 1990) and with students who are - or whom the
instructor perceives to be - high or low achievers (Green, 1989). More often than
not, these patterns of behavior are unconscious, but they can and do demoralize
students, making them feel intellectually inadequate or alienated.and unwelcome
at the institution.

As you teach, then, try to be evenhanded in the following matters:

23.

Recognizing students who raise their hands or volunteer to participate in class
(avoid calling on or hearing from only males or only members of one ethnic group)

Listening attentively and responding directly to students’ comments and questions
Addressing students by name (and with the correct pronunciation)

Prompting students to provide a fuller answer or an explanation

Giving students time to answer a question before moving on

Interrupting students or allowing them to be interrupled by their peers

Crediting student comments during your summary (“As Akim said, , . *)

Giving feedback and balancing criticism and praise

Making eye contact

Assign group work and collaborative learning activities. Students report having
had their best encounters and achieved their greatest understandings of diversity
as “side effects” of naturally occurring meaningful educational or community
service experiences, Consider increasing students’ opporlunities for group projects
in which three to five students complete a specific task, for small group work
during class, or for collaborative research efforts among two or three students to
develop instractional materials or carry out a piece of aresearch study. Collaborative
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learning can be as simple as randomly grouping (by counting off) two or three
students in class to solve a particular problem or to answer a specific question.

26. Give assignments that recognize students’ diverse backgrounds and special
interests. As appropriate to your field, you can develop paper topics or term projects
that encourage students to explore the roles, status, contributions, and experiences
of groups traditionally underrepresented in scholarly research studies or in academia
(Jenkins, Gappa, and Pearce, 1983). For example, a faculty member teaching a
course on medical and health training offered students a variety of topics for their
term papers, including one on alternative

¢ Even though two students may have the same disability, their needs for
accommodation may be quite different. Treat each student as an individual. -

e Keep in mind that disabilities are not always visible to us, You are not required to
assess a student’s health; you should accept authorized documentation concerning
an individual student’s needs.

o Using many modes (written, verbal, video/slide, etc.) to present information is
one way to help some learners with special needs learn more effectively.

1.4.4 ““Check Your Progress” -4

1. What language caution a teacher must use in a classroom?

............................ B e R R R
.................................. L R R )
...................... I T T T T

2. Write two suggestions about how a teacher can deal with students of special need.
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1.5.1 Introduction

Diversity is a term which has gol a momentum these days. People from different parts
of the world feel its very nature now-a-days than never before. In this context how is
education going to deal with it is a vital question. Let us read this unit to know more
about iL.

1.5.2 Objectives

After going through the unit content, you would be able to:
¥ Know the perspective of diversity at a global level

» Comprehend how the scholastic process need to accommodate as per the demand
-of diversity
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1.5.3 Global Perspective of Diversity

Diversity has been accepted globally as a celebrative force. With the emergence of
global consciousness and humanitarian concern, it has received new vigor and perception.
It is now considered as strength to the existing population. A multicultural perspective
to life and living is what we now call diversity,

Globally when we perceive diversity we find its proximity with multiculturalism.
Because culture is an umbrella term that includes language, ethnicity, religion and
even nationalism.

Indian culture is known as indology. It includes the all-comprehensive aspects of Tndian
society including its Diaspora. That is why in the present unit our concentration is on
multiculturalism as a global feature that denotes diversity in its full perspective.

Multiculturalism is the process of interpreting things and concepts from broader and
comprehensive perspectives. It strives to integrate multi-ethnic and multi-dimensional
perspectives, both present and past, into the traditional curriculum that is primarily
mono-ethnic. It is an idea, a process, a reform movement, and a commitment. The
process is one in which a person becomes multi-cultural and develops competencies in
multiple ways of perceiving, evaluating, believing, and doing. Tt means that one has to
focus on developing the ability to negotiate cultural diversity. Developing a multicultural
perspective requires dialogue between people with different points of view,
acknowledgment of different experiences, and respect for diverse opinions, Tt creates
space for alternative voices, not just on the periphery bul in the center.

Education is one of the basic areas that facilitate diversity. Researchers have found that
a multicultural atmosphere facilitates students’ best growth. Herrera, Murry, and Morales
Cabral (2007) provide a review of current researches and note the following findings:

e [Ethnic identity is the strongest predictor of overall wellness for CLD [culturally
and linguistically diverse] students (Dixon, Rayle, & Myers, 2004),

e Higher levels of positive socio-emotional development are consistent with a
student’s positive identification with both his/her own and the majority group’s
culture (Shrake &Rhee, 2004).

e Low levels of ethnic identity, characterized by negative attitudes toward one’s
own group, can result in psychological distress, including feelings of marginality,
low self-esteem, and depression (Phinney, 1993).
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The findings above say that multiculturalism is the right perspective of education. The
need has been more fully felt because of transport and communication revolution which
greatly helped hybridization of population in different places of the world.

The following changes are noticed in teaching learning process with respect to diversity,
The popular term which has been used is multi-culturalism.

1.5.3,1 Teacher

Multiculturalism requires all the teachers to examine themselves to identify their biases
and cthno-centrisrn and developing behaviors to transcend them. This is especially
crucial for teachers if they want to be effective with students from diverse backgrounds.
A multicultural classroom, then, is one that features positive teacher expectations for
all students, a learning environment that supports positive interracial contact, and a
curriculum that is multicultural in content and varied in pedagogy,

For educators there are some critical questions that deserve serious reflection. Among
these are those raised by Valerie Ooka Pang. Pang says that teachers need to answer
the following questions for them.

e Who am I? Am I prejudiced?
#  Whalt do I think about culturally diverse communities?
e  What does multicultural education look like in a classroom?

In answering these, the first question should be framed from the idea that each teacher
1s & cultural being, one who has undoubtedly been socialized to see certain world views
as valid and valuable. Educators learning about their own cultural orientation should
recognize that others—their colleagues, students, parents—have also been socialized
in these ways, Diverse populations mean that these others might have been socialized
to see opposite views, values, and traditions as valuable and valid. It then becomes a
duty of all engagccf in the teaching and learning process to understand the importance
of negotiation in creating a classroom environment comfortable for all.

Many of us as educators have been taught to think that education is neutral and apolitical.
As Bennett reminds us, education is neither neutral nor apolitical. Every educational
decision that is made at any level of education reflects someone's socialized world
view and cultural orientation. If we are then to create classrooms and schools that are
truly multi-culturally sensitive, all elements and traditions that are a part of the schooling
process must be examined and restructured.
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Educators committed to multiculturalism should concentrate on the following:
e A curriculum that is anti-racist and anti-sexist

e The promotion of eritical consciousness in students and a curricular focus on social
justice issues

e A multicultural eurriculum that represents basic education for all students since
they will all need this knowledge for suceess in their adult lives

e  Multiculturalism as an ongoing process that crosses all content areas and all other
aspects of schooling

Teachers embracing multiculturalism demonstrate that the democratic ideals on which
the country was founded apply to their school life and to their personal lives.

1.5.3.2 Curriculum

Considering the content, an educator’s primary concern should be that of enabling
students to develop an understanding of collective history—the places in time and
space where people’s lives intersect but also the lives of groups of people prior to and
after such intersections. Such an approach will allow students to fully understand the
roles and contributions of various groups of people to human civilization and culture.

Curriculum must include such experiences that allow students to explore events,
concepts, issues, and themes from multiple perspectives. These perspectives over time
should be broad so that students don’t end up inadvertently creating new stereotypes of
different groups. Primary sources in the voices of the people they represent should be
used as frequently as possible. Such an approach will help students to understand that
one issue or event can be viewed in different ways by different people.

A second important aspect of the curriculum is that it should be relevant to the lives of
students and should reflect their images as well as their natural expericnces. The content,
therefore, should reflect everyday aspects of living and the daily experiences of students.
This will sometimes create a necessily for teachers to select illustrations, create analogies,
or relate allegories that will conneet new information to the experiences of the students.
To do an effective job in this area, teachers will need to develop their knowledge about
the socio-cultural backgrounds of their students.

It is also important to give depth and meaning to information. This is especially true
when looking at historical figures. Students should be given an accurate well-rounded
view of people. For example when talking about Mahatma Gandhi he is portrayed as a
freedom fighter, a peacemaker, but he should also be portrayed as a champion of
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Sarvodaya, as a family man, and so on. It is also important that historical figures and
their accomplishments be shared with students in regard to their historical time period
and the social, economic, political, and geographical conditions in existence at that
place and time. The dress, eating habits, and other customs of a people can be appreciated
when viewed from these perspectives. The significance of an invention or discovery
can also be more appreciated by students in today’s technological society when viewed
in this way.

Finally, a multicultural curriculum focuses on the integration of content across
disciplines. Students are made understand that all things in life are interconnected, that
they use science and math, for example, in many activities in their daily lives. When
we teach content as scparate entities, many students come to believe that one discipline
has nothing to do with any other.

1.5.3.3 Teaching Context

The classroom environment demonstrates students about the values of diversity. With
the increased hybridization of classroom all over the world the instructional design,
activities, interaction patterns, behaviors, and expectations need Lo be fair and equitable
for all. In a pluralistic society, cducators need to be keenly aware that many of the
traditional school patterns accommodate some students and work consistently against
others, One example is interaction patterns. Some students' learned communication
style is more indirect than direct; some students require thinking lime before responding
to aquestion; some students answer questions indirectly and give extraneous information
in the process. Other elements that nced examination include student mobility in the
classroom, classroom organization, promotion of relationships (between students and
between students and teachers), use of tone (hopefully a positive one), and use of
nonverbal communication, which frequently conveys more than verbal communication.

Overall, in the area of classroom climate, the classroom needs to be inviting, its
decorations should reflect images of all the students, and the focus should be on aétiv;
involvement of the students, We as educators, Lo be successful in this and other areas
with diverse student populations, must examine our assumptions of what schools and
classrooms.are supposed Lo be and do.

1.5.3.4 Instructional Strategies

A final area that requires changes when trying to design a multi-culturally sensitive
classroom is thal of instructional methodology, It is known [rom classroom research
that especially people learn and process information in different ways, This knowledge
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creates a necessity for teacher usage of a variety of teaching strategies or techniques. In
multicultural classrooms, teachers hold high expectations for all students, and the use
of a variety of pedagogy and learning activities reflects the teacher’s commitment to
providing equitable access for all students to the opportunity to achieve socially,
vocationally, and academically.

What, then, would be some of the pedagogy and learning activities in a classroom
structured for the academic success of alf students? Obviously there are many techniques
that could be used with students over a period of time or within one instructional block,
Additionally, different stralegies make sense for different kinds of activitics and
knowledge-building opportunities, and the appropriateness of a given strategy to the
content being taught is just as important as the use of a variety of methodologies. Some
of the instructional strategies and activities that an educator would want Lo master and
use effectively and appropriately would include the following: whole class and small
group discussion, covperative learning strategies, direct instruction or lecture, peer
teaching or tutoring, student questioning, role play and simulations, interactive lectures,
critical thinking or problem solving activities, panel discussions, inquiry-based activilies,
the use of rnanipulatives and learning centers, and activities geared to leaching students
study, memorization, listening, coping, and test-taking strategies and skills.

Equity pedagogy is an approach which is popular now-a-days. This is the process of
modifying the materials and learning strategies appropriate to both boys and girls and
to various ethnic groups. It includes culturally relevant teaching methods and issue-
centric education that best suits to diverse group of learners.

Obviously the use of these lypes ol instructional strategies and activities requires the
arrangement of a suitabe physical environment and thoughtful instructional sequencing,
Related to instruction and other areas requiring reflection are the teacher’s view of
knowledge construction, the socialized communication patterns of both students and
teacher, leacher planning, and assessment. People construct knowledge for themselves,
usually based on the prior experience and prior knowledge they have relative’to a
subject. In this regard, educators need to come to view themselves as facilitators of
learning rather than as information givers. Students also come from cultural backgrounds
that sometimes have produced in them greater facilitation with some types of
communication strategies than with others. Thus, instruction needs to be reflective of
an appreciation for this range of communication patterns students are likely to have
mastered.

Finally, assessment in a multi-culturally sensitive classroom must be reflective of the
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same appreciation of diversily that curriculum, climate, and instructional strategies
show, Tt is, therefore, important that assessments are done through a variety of
techniques—in both written and oral forms, but also through portfolio collections,
performance projects, observations, and so on.

1.5.4 ““Check Your Progress’’ - 5

1. What aspect should a teacher keep in mind while dealing students in a multicultural
classroom?

.........................................................................................................................................

..........................................................................................................................................

..........................................................................................................................................

..........................................................................................................................................
..........................................................................................................................................

..........................................................................................................................................

1.5.6 Let Us Sum Up

Diversity refers to all of the ways in which people are different. It encompasses
acceptance of and respect to differences which are genuine to humanity, The difference
can be in the dimensions of race, ethnicity, gender, sexual orientation, socio-economic
status, age, physical abilities, religious beliefs, political beliefs, or other ideologies.
Diversity has four dimensions as far as humanity is concerned-organizational, external,
internal and personality dimension.

The commeon types of diversily are pender diversity, cultural diversity, linguistic diversity
and socio-economie diversity.
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Disability has three dimensions: body structure and function related (and impairment
thereof), activity related (and activity restrictions) and participation related (and
participation restrictions)..

Diversity in learning indicates difference in style of learning. Learning styles are most
often divided inlo three basic groups. There are the auditory learners, visual learners
and kinesthetic or tactile learners, In addition to these basic groups, some educational
theorists also recognize verbal, logical, social and solitary as additional styles,

Children display diversity in their play with respect to their gender, culture, race, ethnicity
and religion.

All around the world diversity has brought the concept of multi-culturalism, In education
we also find the same. The use of ethno-pedagogy and ethno studies and multiple
techniques to satisfy diverse leaning needs are some of the examples.

1.5.7 Answer to ‘Check Your Progress’

*Check Your Progress’-1

1. Diversity is the manifestation of plurality in the natural world and of human world
that brings variety in life style.

2. The four major levels of diversity in human being are organizational dimension,
external dimension, internal dimension and personality dimension.

3. Our ability to recognize, understand, and adapt to the differences is called Diversity
Consciousness.
“Check Your Progress’’-2

1. The engagement of women in typical jobs like nursing and cooking is example of
gender stereo-typing, '

2.  While race relates to physical differences, ethnicity focuses on cultural
distinctiveness.

3.  The gap between people with regard Lo their ability to access and use information
and communication technologies is called digital divide.

4, Tn a multi-lingual country people need to choose a particular language for
communication and administration. That is called lingua franca.
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Schizophrenia is a mental disorder characterized by disturbances of thinking, mood,
and behavior.

Mention two symptoms of dyscalculia,
i.  Mental visualizations are hard for the child.

ii. Simple calculations in the mind are hard to render for a dyscalculia-affected
child.

“‘Check Your Progress’-3

L.

Learning style is the typical way of conceptualizing a content matter as a learner
goes through the curriculum ;

Logical learners are those students who most enjoy problem solving, logic pames
and reasoning.

The children of people living near water prepare play boat (paper boat) is an example
of influence of place over play. And astronaul Loys in the United States were not
available until the late 1950s with the advent of space travel; this is an example of
influence of time over play.

For older students, teachers can use curriculum for teaching learning styles and
then offer personality tests specifically designed to help identify their students’
styles.

With middle school students, teachers should incorporate a variety of learning

styles in an effort to reach all students as testing this age group can be particularly
difficult due to shyness, reading readiness and social pressures.

For kindergarten and early elementary teachers, the use of an object lesson, such
as an unusual pet or particularly old item, can help identify the students’ primary
learning styles. '

Religion, myth, ethnicity, race and gender are some of the factors that affect play
in childhood. '

““Check Your Progress’-4

The teacher must address students of both genders with equal honor. There must
not be linguistic unfairity to any of these groups.

i. Even though two students may have the same disability, their needs for
accommodation may be quite different. Treat each student as an individual.
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3,

it. Using many modes (written, verbal, video/slide, etc.) to present information
to cater Lo the demand of these students.

Curriculum that reflects the perspectives and experiences of a pluralistic society
is called inclusive curriculum.

“Check Your Progress’’-5

1.

Multiculturalism requires all the teachers to examine themselves to identify their
biases and ethno-centrism, and developing behaviors to transcend the said.

Curriculum must include such experiences that allow students to explore events,
concepls, 1ssues, and themes [rom multiple perspectives.

Equity pedagogy is the process of modifying the materials and learning strategies
appropriate to both boys and girls and to various ethnic groups.

1.5.8 Unit End Exercises

N

Give the concept of neuro-diversity.

What does diversity education intend?

How has globalization affected the diversity culture?

What do you understand by socio-economic diversity?

What kind of diversity do we find in disability?

Bricfly describe how as a teacher you can address diverse learners?

What is muiti-culturalism?
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2.1 Introduction

Disability is seen as a prominent developmental issue in any country, as the
disabled group in a society is often become marginalized due to exclusion from the
mainstream society leading to poverty. Inclusive Education approach doesn't only
provide the provision of basic human rights to education but also the dignity of
human being which is often being linked with the socio-economic status in the
community. It is seen as a device for both access and equity in education which are
also the fundamental aspirations of Education for All-programme (UNESCO, 1990)
and Millennium Development Goal Action Frameworks (Millennium Summit of the
United Nations, 2000). Through inclusive education the learners may get a chance
for riot only getting into the system but also a support to complete it successfully,
Inclusive education results in improved social development and academic outcomes
for all learners as it provides opportunity to get exposed to the real world which
leads to the development of social skills and better social interactions, It also provides
platform to the non-disabled peers to adopt positive attitudes, tolerance, An important
prerequisite for inclusive education is to have respect for differences, respect for
different learning styles, variations in methods, open and flexible curricula and
welcoming each and every learner into the common platform. Thus, the perspectives
of seeing the disabled learner has been changed to differently-abled or special need
learner.




Success of any learner is dependent on both the school and community, but,
both of them may possess barriers in implementing the inclusive education policy.
These barriers are both external and internal in nature, In order to [acilltste inclusive
c.tuestlon, there has to have a modification in the environmental conditions which
includes the physical changes for barrier free environment in each of the school
buildings with adequate faciltties. Apart [rom that very importantly, there is a need
to change the negative altitudes of the common people and to develop their sense
of responsibility towards the child with special needs (CWSN).

There is a need to provide proper training to the teachers dealing with the
diverse needs of the learners, applying appropriate individualized pedagogy and
assessment system. Barriers to access and success can be viewed in physical as well
as structural sense. But more than that, it is the curriculum, the pedagogy, the
examination and the schooling approach, which may also create barriers. Unless
these unseen barriers arc taken care of, access to all children with diverse necds
would remain a far cry. The inclusive education movement, combined with
technological development has come at this crucial juncture in our country. Choosing

a holistic Inclusive approach to access and success in education is more likely to
succeed in reaching education for all.

2.2 Objectives

® To understand the concepts of marginalizatlon and Inclusion:

@ To understand the changing practices in education of children with disabilities
In respect to segregation, integration and inclusion;

@ To understand the Diversily in classroom in the context of learning Styles,
linguistic and socio-cultural multiplicity;

® To understand the basic principles of inclusive education;

® To acquire knowledge about primary Barriers to Inclusive Education.

2.3 Marginalization vs. Inclusion : Meaning and Definition

2.3.1 Marginalization : Meaning and Definition

'Marginalization' is social disadvantage and relegation to the fringe of society,
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The term has been used first in France and then widely in Europe. Academically, it
is now used across the disciplines of social sciences including philosophy, education,
sociology, psychology, political science and economics.

Marginalization as the social exclusion is a process in which individuals or
entire communities of people are systematically blocked from or denied full access
to various rights, opportunities and resources that are naturally and normally available
-to members of a different group, and which are fundamental to social integration
within that particular group (e.g., housing, employment, healthcare, civic engagement,
democratic participation, and due process). The outcome of social exclusion is that
affected individuals or communities are prevented [rom participating fully in the
economie, social, and political life of the society in which they live.

Definition:

Margmalization is a process whereby something or someone is pushed to the
edge of a social group and accorded lesser importance. This is predominantly a
social phenomenon by which a minority or sub-group is excluded, and their needs
or desires ignored. Tuus, marginalization leads to social exclusion.

Social exclusion is a multidimensional process of progressive social rupture,
detaching groups.and individuals from social relations and institutions and preventing
them from full patficipation in the normal; normatively prescribed activities of the
society in which they live. It reflects the inability of our society to keep all groups
and individuals within the reach of a society or to realise their full potential.

2.3.2 Inclusion: Meaning and Definition

The right of every child to education is proclaimed in the Universal Declaration
of Human Rights (1948) as well as in the UN Convention on the Rights of the Child
(1990), and reaffirmed in the World Declaration on Education for All (1990). Each
Child is different with different learning needs, learning speeds and programming
for education. Among these learners, some have more specialized needs than others,
but the commitment to ensure their education too has been enshrined in Salamanca
Conference (1994), 'Inclusive Education’ is an approach that aims to realize the goals
stated in these conventions, as an approach that involves homes, schools communities,
employers and governments in ensuring that each and every child, regardless of his/
her individual needs or social circumstances, has equal opportunily to get a mainstream
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education together with the children of other community, As the name implies,
inclusive education seeks to ensure that no child is excluded, marginalised or
segregated, that school is such a community to which everyone belongs, and that
each child is learning what she is expected to learn.

Definition:

"Inclusion is seen as a process of addressing and responding to the diversity of
needs of all learners through increasing participation in learning, cultures and

communities, and reducing exclusion within and from education" (Booth, quoted in
UNESCO 2001).

"Inclusive Education involves changes and modifications in content, approaches,
structures and strategies, with a common vision which covers all children of the
appropriate age range and a conviction that it is the responsibility of the regular
system to educate all children" (UNESCO, 1994).

"Tnclusion, when the position of children with disabilities is considered as
physically being in the same place and doing the same things as other students,
social acceptance, and a right to individually relevant learning"(Norwich, 1999),

2.3.3 Marginalization vs. Inclusion

Marginalization theoretically emerges at the individual or group level on four
correlated dimensions—(i) insufficient access to social rights, (ii) material deprivation,
(iii) limited social participation and (iv) lack of normative integration, It is then
regarded as the combined result of personal risk factors (age, gender, race cte.),
macro-societal changes (demographic, economic and labour market developments,
technological innovation, evolution of social norms ete.), government legislation and

social policy, and the actual behaviour of businesses, administrative organisations
and fellow cilizens.

On the other hand, inclusion is a system in which all children from a given
community learn together in the same local school setting including the children
witk: learning difficulties, special needs or disubilities with cerlain changes in the
education systems. Traditional systems of education tend to increase the gap between
advantaged included students with disadvantaged excluded children. Middle and
upper class children, who start out with more (in terms of opportunity, materials),
are also given more in the traditional system, thus widening the gap in education and
society between the haves and have not's. As for example, the marginalised children,
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who start with less, are generally provided less in terms of equal educational
opportunities propagating the vicious cycle of property and lack of opportunities.

International Journal of Inclusive Education (vol.16, Issue 12, 2012) focuses on
the importance of engaging with children's voices in school settings in order to
understand and deal with marginalization. Engaging with the views of children and
young people is an essential part of the process of developing inclusion. Tt can be
viewed as an approach to inclusive education, which predominantly places emphasis

on the views of the learners, rather than on other organisational aspects within a
school conlext,

2.4 Changing Practice in Education of Children with
Disabilities : Segreagation, integration and inclusion

2.4.1 Changing Practice in Education of Children with special needs

Introduction of education of children with disabilities, in India, can be traced
back to the dawn of 19th century. Speeial school services in the country were
initiated mostly by foreign missionaries. The concept of inclusion has been finding
its reference in many documents of nationalist education movements in the post
independent period. The provision of better services to person with disabilities has
been included in the Article 45 of the Indian Constitution, The Indian, Education
Commission Report (1964-66), had recommended placement of the disabled child as
far as possible in ordinary schools. The National Policy on Education (NPE, 1986)
included a full chapter on Education of the handicapped and formulated guidelines

for action. The NPE strongly emphasised the need for the expausion of 'integrated’
education programme.

The centrally sponsored scheme of Integrated Education lor Disabled Children
(IEDC) was introduced in 1974 and later il was emphasised in the National Policy
of Education (1986) as well as in the Programme of Action (1991). Thercfore,
efforts for inclusion were persistently made. Though these national documents
emphasised the nced for services for persons with disabilities, the actual
implementation of activitics for the disabled was nof satistactory in the past.

2.4.2 Segregation of Children with Special Needs

'Segregation’ indicates that disabled chiliren will only be (reated separately.
Some scholars believe that segregation is the best way to educate special child.
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Segregated programs are designed and staffed by professionals thal are trained to
work with Child with Special Need (CWSN), which typically means they are better
trained to teach special Child. Therapists arc usually an integrated part of the system,
However, there are downsides to segregation. Children that are segregated do not
always have the challenge of learning with their peers, which can sometimes facilitate
better learning and skills. Also, children that are segregated are not learning how to
function in the community in hopes of becoming integrated into socicty. There are

many cducational environments that do not offer 'pure’ segregated special education
classes.

There are programs that combine inclusion and segregation, where the child
might spend part of the day in a segregated program and the other part of the day
in an inclusion program or s/he might spend the day in an inclusion program and
receive remedial assistance and therapy. There may be different combinations of
inclusive education.

2.4.3 Integration of Children with Special Needs

Tntegration' is the beginning of inclusive education. No specific year could he
ciled for the Introduction of inclusive vis-a-vis integrated education in India, Special
schools were adopting partial integration for disabled children at the secondary level
in the beginning of 20" century itself. However, full-fledged integrated cducation
programmes emerged only in the beginning of 1980s. Since 1980, the ficld has
witnessed a phenomenal growth of integrated education.

Integrated education emerged out of compulsion rather than as an option in
India. In the process of bringing more disabled children under the umbrella of
cducational services, integration was considered as the cost-effective aoproach and
therefore, the general education system started accepting CWSN in general schools.
The implementation of integrated education programme also addressed the needs of
the high risk children who were suspected to be potential dropouts and therefore,
retention of such children became high, With the success of intcgration in the past
two decades, the country is now becoming ready for inclusive education, Inclusion
aims at reinforcing better educational practices in (he general school system which
addresses the educational nceds of all children.

Current Status of Inteprated Education in Tndia;

The centrally sponsored scheme of integrated education, initiated in 1974, had
been implemented in all the States and Union Territories of the country. More
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number of Government, institutions was intensively involved in integrated education
in both the government and non-government organisations.

According to Mukhopadhyay and Mani (2000), "Across the disabilities,
orthopedically disabled children are better identified than other disabilities at all
leyels of education. This factor also needs atlention as the identification and assessment
procedures yet to be developed to shift the focus on the actually deserving disabled
children." The shore of disabled children in general schools is still much lower than
the estimated number, The present coverage in integrated education is expected to
be approximately 80.000 disabled children in over 18,000 schools. Integrated education

concept has come lo stay in the educational system in India and its full potentia] is
yel to be explored. '

2.4.4 Inclusion of Children with Special Needs

The country has been striving hard (o provide education for all children since
2002. The direct and simple approach to answer the question whether children with
special needs are being adequately covered and have benefitted from Education for
All (EFA) would be to match the number of children in the related age group with
that of children enrolled in schools including special schools, non-formal centres and
/ or open learning systems. Unfortunately, the data and information are neither
collected in this manner nor the services made available presently at par with other

children (Mukhopadhyay and Mani, 2000). Some of the related major acts and
policies are discussed below:

Inclusion through the PWD Act, 1995:

The issue of the services for children with disabilities is treated as human
resources development with the introduction of the Person with Disability (Equal
Opportunities, Protection of Rights and Full Participation) Act, 1995, As a result, the
service for children with disabilities is no more considered a welfare activity; rather
it is treated as the right of the disabled child.

The main purpnse of the PWD Act is lo define responsibilities of the Central,
State and Local Governments with regard to service for disabled persons. The Act
also ensured coverage of total life to disabled individuals so as to make full contribution
in accordance with their disability conditions. Blindness, Low Vision, Leprosy-
Cured, Hearing Tmpairment; Loco motor Disability, Mental Ilness, and Mental
Retardation are the seven disability conditions covered under the Act. Ag per the

66




Act, the Governments shall ensure that suitable education should he provided till
their age of 18. It also indicates that integrated cducation and special schools will
have to be set up to meet the educational needs of the children with acute disabilities,
Introduction of non-formal education, functional literacy schemes, provision of aids
and appliances, education through open schools and universities etc., are also stressed
in the Act. It also indicates that the Government should create adequate teacher
training facilities to prepare teachers for special and integrated schools. Development
of research on assistive devices is also envisaged in the Act, Many schemes are
being evolved at the national and state levels to implement this Act. Therefore, the
PWD Act 1995 is strongly encouraging inclusive education concepts wherever possible.

Role of the Rehabilitation Council of India (RCI) in Inclusion:

In 1932., the RCT Act was enacted in the Parliament. The Act was created by
the then Ministry of Welfare (presently known as the Ministry of Social Justice and
Empowerment) to regulate the manpower development programmes in the ficld of
education of CWSN. Though RCT does not deal direccly with the promotion of
services at the school level, it has projected the need for massive manpower

development for facilitating education for all disabled children, The major
responsibilities of the RCI are:

® To bring standardisation of training courses for rehabilitation professionals/
personnel dealing with people with disabilities;

® To prescribe minimum standards of education and training institutions in the
field -of rehabilitation uniformity throughout the country;

® To regulate these standards in all training institutions uniformly throughout
the country;

® To recognise institutions running degree/ diploma/ certificate courses in the
field of rehabilitation of the disabled and to withdraw recognition, whenever
facilitics are not satisfactory;

@ To recognise foreign degree/ diploma/ certificate in the field of rehabilitation
awarded by institutions on reciprocal basis;

® To maintain a Central Rehabilitation Register of persons possessing the
recognised rehabilitation qualification;

@ To collect information on regular basis, on education and training in the field
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of rehabilitation of people with disabilities from institutions in India and
abroad;

e To encourage continuing rehabilitation education by way of collaboration

with organisations working in the field of rehabilitation of persons with
disabilities.

Role of Special Schools and Inclusion:

special school concept is still an accepted model of education for children with
disabilities in India and it will continue to be so in the years to come. Presently there
are about 3000 special schools addressing persons with different disabilities. Tt is
estimated that there are 900 schools for hearing impaired, 400 schools for visually
impaired, 1000 schools for mentally retarded and 700 for physically challenged
children (by UNISED Report 1999), The exact number of special schools is not fully
known as there are many NGOs who run those schools and are not yet included in
the lists available. However, the responsibilities of special schools are likely to
change in the future. Some of the desired changes are:

i.  They are expected (o become resource centre to facilitate inclusive education,

il.  They are in a better position to serve children with multiple disabilities. In the
growing concept of inclusion the special schools have a vital role to play.
Through inclusion is open to everyone, experiences in India reveal that some
children may nhot cope with the inclusive setting. Children with additional
disabilities, orphans ete., need some alternative settings and special schools
may help equip themselves to serve these children.

2.5 Diversity in Classroom : Learning Styles, Linguistic and
Socio-Cultural Multiplicity.

2,5.1 Diversity in Normal Classroom

Now-a-days the increasing number of learners from diverse backgrounds entering
into the clementary classrooms has reinforced the importance of making our schools
maore inclusive. With a greater variation in the talents, and social, cullural, economic
and 'po!jti-:ﬁl backgrounds of the learners the elementary class-room in India has
been facing a challenge to use this diversity construrtively in order to democratize
the teaching-learning processes and practices, and achieve the larger goals of social
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justice. In this contexl, the agenda of ‘inclusive education’ has gained importance.
There has been a further impetus with the enactment of the Right of Children to Free
and Compulsory Education (RTE) Act, 2009. The implementation of this Act will
be considered successful only if it addresses the issue of making the children of
marginalized communities 'visible' within the four walls of the classroom, Many of
these children, across the country come from socially disadvantaged backgrounds,
such as Scheduled Caste and Scheduled Tribe communities; ethnic and religious
minorities, economically weaker sections, children of these communities are enrolled
in school, they face the danger of dropping out. Many of them live in extremely
vulnerable socic-economic conditions and face a serious threal to their universal
rights, such as a school education.

Inclusive schools are designed with a vision and principles that believe in the
culture of rights, social justice and equity. Tt believes that all children are not the
same, and accepts the diversity as strength rather than a problem. It believes in
cerlain basic pedagogy that children learn in different ways, and relates success more
with the learning of life and social skills than scoring high marks in examinations,
The admission policy of such schools should accept children from a diverse community
rather than reject on the ground of admission test scores or other physical, social and
economic factors. Inclusive schools might follow flexible curricula that would respond
to these diverse needs of children, The UNESCO Framework has again highlighted
the need of child-centred pedagogy for addressing the educational needs of the
disadvantaged and the disabled: "The challenge confronting the inclusive school is
that of developing a child-centred pedagogy capable of successfully educating all
children, including those who have serious disadvantages and disabilities".

2.5.2 Diversity in Learners' Learning Style

Educators do not believe that all learners are the same. Yet, too oflen, educators
continue to treat all learners alike while paying lip service to the' principle of diversity.
Teachers know that students learn in different ways; the experience in the classroom
confirms this every day. In addition, well-accepled theories and extensive research
illustrate and document learning differences. Most educators can talk about learning
differences, whether by the name of learning styles, cognitive styles, psychological
type, or multiple intelligences, Learners bring their own individual approach, talents
and interests to the learning situation.

The target of new inclusive schools is not that they are capable of providing
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quality education to all children; their cstablishment is a crucial step in helping to
change discriminatory attitudes, in creating welcoming communities and in developing
an inclusive society according Lo their respective ability and leaming style (Framework
for Action on Special Needs Education; UNESCO, 1994), Traditional schools mostly
offer scope for the use of only two types of intelligences - linguistic and logical-
mathematical. This approach itself, creates learning barriers for a large number of
children particularly those belonging to the first peneration learners, the disadvantaged
and the disabled. Gardner (1993), on the other hand, has identificd seven types of
mtelligences - (i) Linguistic or Verbal, (ii) Logical Mathematical, (iii) Spatial or
Visual, (iv) Musical, (v) Kinacsthetic, (vi) Interpersonal and (vii) Intra-personal.
Schools encouraging the identification and application of these intellipences would
be able to remove unseen and internal barriers that child learning lace in traditional
schools. Inclusive schools use variety of innovative practices to get children involyed
and participating in diverged learning processes. Some of the inclusive strategics

are:

Whole class inclusive teaching;
Group/cooperative/collaborative learning;
Peer tutoring/child-to-child learning;
Activity based learning;

Team approach/problem solving;

Equity in assessment/examinations.

Inclusion in Education and its .evolutlon in school system as a process-for
removing barriers to access and success is a growing phenomenon. The strategies
suggested above have been tried out in many schools across the countries and have,
also conceptual and pedagogical backing. However, it is yet to be shaped into a
reform movement or as a replacement of the (raditional school system.

2.5.3 Divérsit;v in Learners' Linguistic ability

Language 1s not merely a means of communication. Language, thinking and
learning are inextricably linked. When children are forced to study through a language
they cannotl fully understand, especially in the school level, they face a serious
learning disadvantage that can stunt their cognitive development and adversely affect
their self-esteem and self-confidence for life. This is especially severe in rnarginalised
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socio-economic situations where there is little exposure to the school language,
outside the school. This gets further exacerbated when the children's culture, along
with their language, is completely excluded from the classrooms.

India is pluri-lingual and pluri-ethnic country. The language situations in Tndia
are like a mosaic with a bewildering variety of speech patterns that get woven
together in an ‘organic pluralism', 1t is usually difficult to attach language labels to
the varied speech patterns that differ from place to place. There is little agreement
on which languages be called 'languages' and which ones be categorised as 'dialects'
and why. A significant proportion of the Indian population is multilingual-cven if
their repertoire of the other languages is limited; different languages are used in
different domains of life; there are many 'contact' languages that are used in inter-
group communication, which arc often hybrids of other languages; there areconstant
language shifts that are taking place; in most patts of the country. Language
assimilation is taking place resulting in Increaseo homogenisation, especially in
many ribal ereas: there are several diglossic patierns among many communities. for
example, parents using the regional language when speaking with their children,
while using their ancestral language with their elders. Thus, like several other countries
in South Asia, language use patterns are complex and difficult to capture and any
altempt at documenting speech patterns is a complex exercise,

The education system in India has not been able to respond so far to the complex
cultural and linguistic diversity in the country. language-in-education policies have

attempted Lo provide some standardised solutions, though it needs further exploration
in the Indian context.

2.5.4 Diversity in Learners' Socia-Cultural Multiplicity

Another, dimension of inclusive socicty is tolerance for and appreciation of
cultural diversity. This includes societies that celebrate multiplicity and diverse
expressions of identities. In the process of celebrating diversity there is a scope for
recognition and affirmation of the differences between and among members of a
socicty, which enables the society to move away from labelling, categorizing, and
classifying people, towards more inclusive policies. Also, enabling a diversity of
opinions provides the checks and balances crucial for the development of a society,
while allowing for the greatest amount of diverse opinions to enter into every discourse,

We also know that an individual learner's culture, family background, and socio-
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economic level aflect her/his learning. The context in which someone grows and
develops has an important impact on learning, These belicfs, principles and theories
have an important impact on the opportunities for success for every student in our
schools. The cultural clash often causes students to struggle in school, and yet their
individual strengths, if valued, respected, and promoted, would bring them success
and increase their self-confidence.

We know thal culture and learning are connected in important ways. Early life
experiences and the values of a person's culture affect both the expectations and the
processes ol learning. This is important because we need all the information we can
get to help every learner succeed in school, and because a decp understanding of the
learning process should provide a framework for curriculum and instructional decisions,

Education plays a critical role in this arca, as it can provide opportunities to
learn the history and culture of one's own and others, which might cultivate the
understanding and appreciation of other communities, cultures and religions,
Particularly for young people, education provides the opportunity to instil such

vilues of respect and appreciation of socio-cultural multiplicity in achieving the
broader goal of democracy.

2.6 Principles of Inclusive Education: Access, Equity,

Relevance, Participation and Empowerment

2.6.1 Concept of Inclusive Education

Inclusion is seen as a process of addressing and responding to the diversily of
needs of all learners through increasing participation in learning, cultures and
communities, and reducing exclusion within and from education. Tt involves changes
and modifications in content, appreaches, strucnrres- and strategies, with a common
vision which covers all children of the appropriate age range and a conviction that
it is the responsibility of the regular system to educate all children.

Inclusion eduertion is concerned with providing appropriate responses Lo the
broad spectrum of learning needs in formal, informal and non-formal educational
settings, rather than being a marglnal issue on how some lcarners can be integrated
in mainstream education. Tt is an approach that looks into how to transform education
systems and other learning environments in order to respond fo the diversity ol
learners, 1t aims towards enabling teachers and learners both to feel comfortable with
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diversity and to see it as a challenge and enrichment of the learning environment,
rather than a problem. Inclusion emphasizes providing opportunities for equal
participation of persons with disabilitics (physical, social and/ or emotional) whenever
possible into general education, but leaves open the possibility of personal choice
and options for special assistance and facilities for those who need it.

In particular, four key elements have tended to feature strongly in the

conceptualisation of inclusion in education. Those are as follows:

i

1.

Inclusion is a 'process’. That is to say, inclusion in education has 1o be seen
as a never-ending search to find better ways of responding to diversity. Tt is
about learning how to live with difference and learning how to learn from
difference. In this way differences come to be seen more positively as a
stimulus for fostering learning, amongst all children and adults.

It is concerned with the ‘identification and removal of barriers’, Consequently,
it involves collecting, collating and evaluating information from a wide variety
of sources in order to plan for improvements in policy and practice. Tt is about

using evidence of various kinds to stimulate creativity and problem-solving,
of all learners.

Lt is about the presence, participation and achievement of ‘all students’. Here
‘presence’ is concerned with where children are educated, and how reliably
and punctually they attend; 'participation’ relates to the guality of their
experiences whilst they are there and, therefore, must incorporate the views
of the learners themselves; and 'achievement' is about the outcomes of learning
across the curriculum, nol merely test or examination results.

It involves a particular emphasis on those groups of learners who may be at
risk of marginalization, exclusion or underachievement', This indicates the
moral responsibility to ensure that those groups that are statistically most ‘at
risk’ are carefully monitored, and that, where necessary, sleps arc taken fo
ensure their presence, participation and achievement in the education system.

2.6.2 Principles of Inclusive Education

The Social Good Summit (UN Foundations, 2014) defined that the aim of social

Infegration is to create an inclusive sociely, in which every individual, each with
rights and responsibilities, has an active role (o play. But what makes some societies
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more inclusive than others? What are the critical elements for creating and maintaining
an inclusive sociely in practical terms?

An inclusive society is based on the fundamental value of human rights. If All
human beings are born free and equal in dignity and rights, They are endowed with
reason and conscience and should act towards one another in a spirit of brotherhood."
It is a snéicry in which all members, repardless of their backgrounds, are able to
motivate and Lo participate in civic, social, economic and political activities. For this
to happen, legal, regulatory and policy frameworks must be inclusive, and uphold
and promote just and inclusive processes in all areas of implementation, so that
equal access 1o basic education, public space, facilities and information are ensured,
and diversity and cultural pluralism are respected and accommodated.

As the pre-requisite, respect for all human rights, freedoms, and the rule of law,
both at national and international levels, are fundamental, Every member of a society,
no matter what his/her economic resources, political status, or social standing, must
be treated equally under the Taw. Legal instruments ensure the guiding principles
that will guarantee equity, justice and equal opportunities for all citizens, Violators
of human rights should be brought to justice. The judiciary which serves to protect
just societies must be impartial, accountable and inclusive. Maintaining the security
of all individuals and their living environment is paramount in creating a feeling of

inclusion and an atmosphere of participation in society. The major principles of
Inclusive Education are given below:

2.46.2.1 Access:

In order lo encourage all-inclusive participation, there must be universal access
lo public infrastructure and facilities (such as, education, comumunity centres,
recreational facilities, public libraries, resource centres, with internet facilitics, well
maintained public schools, clinics, water supplies, health and sanitations). These are
the basic services which will create, when partly or fully put into place, conditions
for people to have a sense of belonging by not suffering the painful consequence of
heing unable to afford them, As long as both the advantaged and disadvantaged have
equal access to or benefit from these public facilities and services, they will all feel
less burdened by their differences in socio-economic status, thus alleviating a possible
sense of exclusion or frustration. It is important to note though, that access alone
does not mecessarily ensure use of public facilities, as unequal relations within
communities and households may inhibit the use of facilities by vulnerable gronps.
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Addressing the unequal power relations is therefore a necessary step to increase
participation.

Similarly, equal access to public information plays an important role in creating
an inclusive sociely, as it will make popular participation possible with well-informed
members of society. Information that pertains .to the society, such as what, a
community owns, generates or benefits from, should be made available to all.
Collective participation, through accepted representations of all classes and
backgrounds, in the planning, implementation and evaluation of community activities
should be sought after. Publication or information sharing and increasing the
accessibility of the community's activities will eliminate doubts and suspicions which
could otherwise create a sense of exclusion. The mass media can be used as an
elfective tool to educate and enlighten members of society.

2.6.2.2 Equity:

Equity in the distribution of wealth and resources is another eritical element of
inclusive society, How the resources are allocated and utilized will significantly
affect the orientation of a society, either towards a more integrated, inclusive society,
or an exclusive, polarized, and disintegrated one. Therefore, socio-economic policies
should be geared up towards managing equitable distribution and equal epportunities.
Inclusive policies, instructions and programs thal are sensitive to and cater to the
less advantaged and vulnerable need to be put in place in all areas/ sectors, including
public health, and effectively implemented. There is a need for a strong monitoring
and evaluation tools to demonstrate whether inclusiveness was actually achieved, as
well as highlighted the areas for improvement.

2.6.2.3 Relevance:

Inclusion in education is concerned with the quality of education of all learners.
Hence, its relevance should be in terms of:

@® Lcarners should have a voice in decisions thal affect them;

@ o assessment - choosing different ways of showing what they know, understand

and can do, being involved in discussions about assessment information and
how it can support future learning;
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e In the learning process -having different ways of accessing information, making
it meaningful and expressing themselves:

@ In planning their learning, taking personal factors into account;

@ In the provision of support to overcome barriers to learning that does not
stigmatise them or separate them from their peers;

e In curriculum - having a say in relevant, meaningful, personalised outcomes:

e In evalvating the learning outcomes to ensure educational achievement and
well- being.

e All learners are entitled 1o be active participants in the life of the school and
community;

® All learners should have a sense of belonging and feel secure in the school
gnvironment;

e Learners should have opportunities for collaboration and co-operative learning,
with flexible peer groups to develop social and communication skills;

@ Learners should take a full part in extracurricular and out-of-school activities;

In an inclusive set up, all.leachers should have positive attitudes and towards sllleainers

of diverged ability and socio-cultural backgrounds. They should see diversity as
strength and stimulos for their own learning,

2.6.2.4 Participation:

Social participalion is understood as the act of engaging in sociely's activities.
It refers to the possibility to influence decisions and have access to decision-making
processes. Social participation creates mutual trust among individuals, which forms
the basis for shared responsibilities towards the community and society.

Participation is most significant as it denotes an active involvement in the
process, not merely having access to society's activitics, but engaging in them, and
building and maintaining a social network. Participation also creales a sense of
responsibility towards others, a communily or an institution, and influences decisions
or cnables individuals to have access to the decision-making processes,

Therefore, resources to fully participate in all aspects of socictal activities are
the ultimate step for successful social inclusion. It is not only because of lack of
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financial resources that people are unable to participate, or stop participating, but
also because of conditions, such as insufficient time or energy, spatial distance, lack

of recognition, lack of respect, physical conditions or constraints. These clements all
need fo be laken into consideration.

2.6.2,5 Empowerment:

According to a recent report for the World Bank Dlsability Group (2011),
“Education is widely seen as a means to develop human capital, to improve economic
pcrfnnna'nce and to enhance individual capabilities and, chokes in order co enjoy
freedoms of citizenship." Within this context, therefore, empowerment refers -
"Acquiring the awareness and skills necessary to take charge of one's own life
chances, It is about facilitating the ability of individuals (and.groups) to make their
own decisions and, to a greater extent than hitherto, to shape their own destinies."
Some educational theorists tie the concept to Freire's (1970) notion of "the collective
struggle for a life without oppression and exploitation” and the expression of students'
and teachers' 'voices' which can be emancipator in different levels. This is the
understanding of empowerment embedded in these guidelines.

Social transformation requires self-formation, Curriculum can play an instrumental
role in fostering tolerance and promoting human rights. Tt is the means by which
respect for the dignity of persons .and awareness of responsibilities as national and
global citizens are instilled in children, Such knowledge can be a powerful tool for
transcending cultural, religious and other diversitics and empowering teachers, students
and all members of society. Furthermore, education is an important vehicle through
which economically and socially marginalized adults and. children can be empowered

to change their life chances, and obtaln the means to participate more ft!lly in their
communitics.

According to the -World Bank, "programs that expand the access of excluded
groups to education have led to important shifls in mind-set among community

members and government leaders regarding the contributions that those proups can
make to society."

This 1s where change processes and empowerment go hand in hand to move
towards inclusion lor all learners.
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‘Traditional Approach vs. Inclusive Approach:

A comparison between the traditional and inclusive approaches in education is
given below:

Traditional Approach

Inclusive Approach

|

. Education for some,

. Education for all,

. Statie,

. Flexible,

. Collective teaching,

. Individualistic teaching,

. learning in segregated areas,

. learning in integrated areas,

. Emphasis on subject-oriented teaching,

- Emphasis on child-centred learning,

. Diagnostic/ prescriptive,

. holistic

. Opportunities limited by exclusian,

. Equalisation of opportunities for all,

. Disability View, . Curricular view,

Sl ] o] B w2
dmlee | 1] S| | &) W =

. Labels children disability wise. . Planning is made on ability levels and

opposes all kinds of labelling of children.

2.7. Barriers to Inclusive Education: Attitudinal, Physical and
Instructional

2.7.1 Barriers to Inclusive Education

The discussion on inclusive education started with proposition of the 'social
model of disability’, which proposes systemic barriers, negative attitudes and exclusion
by society (deliberately or inadvertently) as the ultimate factors defining disability.
This shift in the idea carne when it was realized that children in special schools were
seen as geographically anti socially segregated from their peers and failure of
meaningtully integrating students in mainstream.schools (integration). Inclusive
education is not only' limited to mainstreaming the lecrners with special needs but
also concerned with identifying and overcoming all barriers to effective/continuous
and quality participation in education.

While we cannot neglect the importance of inclusive education, it remains
unanswered why the practice of inclusive education is presenting some problems. It
appears that it is both at the level of Government policy, but rather at the level of
implementation. While the policy states that all children should go to school - and
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Governments are enforcing this rule - in many cases quality learning is not taking
place, which is contradictory to the cthos of inclusive education. The reasons for the
non-implementation of the inclusive education in India, is because of various barriers
which according to Johan (2002) are both external and as well as internal. The
external barriers are confronted before coming to and gelling enrolled in schools,
which includes physical location of schools, non-availability of school, social
stigmatization or economic conditions of the learners. The internal barriers are mostly
psychological barriers like self-concepl, confidence etc. which are sometimes imposed
by the external Factors and first step to remove the internal barriers is to remove the
external barriers. The following are some of the external barriers:

2.7.1.1 Attitudinal:

It has been noted that disabled students suffer from physical bullying, or emotional
bullying. These negative attitudes results in social discrimination and thus, leads to
1solation, which produces barriers to inclusion, Regarding disabled children some
regions still maintain established beliefs that educating the disabled is pointless, It
i5 sad to note here that these barriers are caused by our sociely, which is more

serious to any particular medical impairment. The isolation which results from
exclusion closes the doors of real learning.

The negative attitudes often develop due to lack of knowledge, Along with
information about disability or condition, their requirements must be provided to
peers, school staff and teachers as well. Increasing interactions between learners
with special needs and community through organization of fairs, meetings, discussions
ele. canplay very important' role to counsel the parents of these learners, especially
in rural areas about the importance of providing education for developing self-reliant
individuals. There is also a need to shift in perspectives and values so that diversity
is appreciated and teachers are 'given skills to provide all children, including those
with different learning needs with quality education. Also, at the policy: level, it
should be mandatory for all to educate about disability, so that a responsive individuals
who respects disability could be developed,

2.7.1.2 Physical :

Along with the attitudinal barriers which are faced by the learners on the daily
basis, another important barrier, is the physical barriers, which includes school
buildings, playgrounds, washrooms, library, laboratory etc. Apart from this, the
majprity.of schools are physically inaccessible to many leamers because of poor
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buildings, particularly in, rural areas. Since most schools are not equipped to respond
to special needs poses blockage for learners in physically getting into school, many
of the students require a personal assistant for such basic activities as taking personal
care or remedial education efforts. Most school buildings don't respond to the
requirement of these lcarners properly. For example, if there is a ramp, sometimes

1L 15 too steep, often the doors were too heavy for the student 1o open unaided which
impedes the access,

Hence, it 15 important for implementing the inclusive education in schools, it is
important to overcome such physical barriers. Along with basic changes in (he
architectural designs such as widening doorways, removing unnecessary doors,
installing proper ramps, technology could be used in the form of motion sensors to
open doors, Mush toilets and autematic door buttons For easier access through doors.
Voice tecognition technology can also used for activating many of the above-mentioned
barricrs. Since, there is an inadequacy of resources available to meet the basic needs
in education, il is estimated that [or achieving the inclusive education goal will
require additional financial support from the Governments.

2.7.1.3 Instructional :

The instructional barriers refer to the inadequacy of teaching and administrative
practices carried out in ordinary schools that were chosen or are being chosen to
become inclusive. The instructional barriers can be addressed by practicing the
following principles: (i) Singularity - each student is unigue; in this sense, the school
needs to set individualized goals along with the student and/or her/his family; (ii)
Multiple Intelligences - the teacher, when teaching the content of their respeclive
discipline, needs to stimulate and use each student's entire brain; (iii) Learning style
- the teacher, when planning their lessons, needs to focus on each student's learning
peculiarities; (iv) learning evaluation the school needs to adopt the system based on
sclthood (to compare the assessment of each student with other assessments of the
same student, not of other students), on continuity (all-classes serve as evidence of
lcarning) and on inclusiveness (assessments should help to include and not to exclude
the student); (v) Coherence - the whole school needs to adopt inclusive attitudes;
teachers and stalf muost undergo periodic training on inclusive education.
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2.8 ““Check Your Progress’ 1 - 5

Check Your Progress - 1

I~ Why is disability considered as a developmental issue of a society?

L R L PRI

2. Explain the significance of inclusive education.
3. Define the concept of marginalization.

4. Give an operational definition of inclusion.
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Check Your Progress - 2

I. What do you mean by segregation?

|
2. How the EFA programme is related with inclusive education?
3. Explain the significance of PWD Act, 1995.

4. State the major roles being undertaken by the RCT in developing inclusion in
education.

........ e
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............. s T S e e T
...........
5. What do you mean by special school?
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Check Your Progress - 3

I. What do vou mean by diversity in classroom?

2. State the significance

AbEsdspEESd b rana R R R RRaa
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Check Your Progress - 4
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of diversity in learners' learning style.
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I. Explain the concept of ‘inclusive education’.

4. What is meant by socio-cultural multiplicily in the classroom?
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2. What are the basic principles of inclusive education?

Fammanmans
4 ik
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4. State the importance of equity in inclusion,
1
3. Explain the significance of relevanee in inclusive education.
e o A oy SEnaal ey o T L . -
6. How is participation related with social inclusion?
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|
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7. Why is empowerment considered as a basic principle of inclusive education?

CHFME .......... I
I. What do you mean by hﬂrr’iﬂm to inclusive cdumtluﬂr’ - i
2-
e

........................................... B P e A =
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2.9 Letl us Sum Up

For Implementing the inclusive education successfully, it is important that teachers
must have positive. attitudes towards learners with diverged needs. But, because of
lack of knowledge, education, uederst anding, or effort the teachers give inapropriate
substitute work to the learners, which eventuall y leads to learners dissatisfaction and
poor quality of learning, Another important feature of the schools is high teacher-
student ratios (average 1:45) and where il is expected that learners ol diverse abilities
have to be taught together. Al the first place, there is a scarcity of trained teachers
to deal with the diversity and secondly, it is very wrong to assume to deal with 45
learners with diversity. Hence, it is important to reduce the teacher-learner's ratio in
the clussroom, which is only possible if we have more schools with trained teachers
to deal with the diversity of learners, At present, training to teachers is fragmented.
uncoordinated and inadequate taking place in a segregated manner, Le. one for
special children and another for students with general capabilities; both of them are
preparing teachers for the segrepated schools. However, there is also an ettort by
SCERT, DIETS in providing ongoing training programme, which are not adequate
because of various reasons. Therefore, it is important that an inclusive teacher education
programme must be designed which can foster proper skills among teachers,
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Unit-3 : Adaptations Accommodations and

Modifications
Structure :
3.1 Introduction
3.2 Objectives
3.3 Meaning, Difference, Need & Steps

34

A5

3.6

3.7
3.8
3.9

Specifies for Children with Sensory Disabilities

34.1  Visual Impairment

34.2  Children with visnal impairment in Inclusive Education
34.3  Hearing Impairment or Deafness

34.4  Hearing Impaired with Inclusive Education

Specifics for Children with Neuro-Developmental Disabilities

351  ASDor other neuro-developmental disorder students in Mainstream
Classrooms,

Specifies for Cildren with Loco Motor &Multiple Disabilities
3.6.1 Locomotor Impairment

3.6.2  Multiple Disabilities

Engaging Gifted / Talented Children

Let us sum up

“Check your Progress’’

3.10 References

3.1 introduction

Adaptations, accommodations, and modifications may seem like interchangeable terms,
but when it comes to inclusion they carry significantly different meanings.
Accommodations and modifications serve as two separate kinds of curricular adaptations.
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Before defining into the differences between accommodations and modifications, let’s
take a step back and focus on the concept of curricular adaptations. Accommodations
accomplish this objective without modifying the curriculum.Adaptations,
accommodations, and modilications need to be individualized for students, based
upon their needs and their personal learning styles and interests. It is not always
obvious what adaptations, accommodations, or modifications would be beneficial for a
particular student, or how changes to the curriculum, its presentation, the classroom
setting, or student evaluation might be made.

3.2 Objectives

e To Learn Adaptations in inclusion

o  To Learn Accomodations in Inclusive Education.

»  To Learn Modification in inclusion.

»  To learn specifies for children with sensory Disabilities,

e  To learn specifies for Children with Motor and Multiple Disabilities.
® To learn about gifted Children.

3.3 Meaning, Difference, Need & Steps

Adaptations, accommodations, and modifications need to be individualized for students,
based upon their needs and their personal learning styles and interests. It is not always
obvious what adaptations, accommodalions, or modifications would be beneficial for a
particular student, or how changes to the curriculum, its presentation, the classroom
selting, or student evaluation might be made. This page is intended to help teachers and
others find information that can guide them in making appropriate changes in the
classroom based on what their students need.

Some of the major issues that general education teachers may have with creating
instructional accommodations and adaptations in the classroom may include the need
for a starting point with examples of how to modify lesson plans for students with
special needs in addition to looking at what different types of adaptations there are.
Even though most pre-service teachers are taught lo create lesson plans for the general
education setting, it is also necessary for these teachers to be aware of how to modify
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lesson plans for students with individual needs. All children do not learn the same way,
therefore general education teachers need to be aware of methods they can use to alter
lesson plans (o benefit students with special needs. Being aware of different types of
| accommodations and adaptations is another important part of being a general education
| teacher, as (hese specific areas of adaptations will help teachers focus on what exactly
they can change in their lesson plans to meet the specific needs of learners.

According to the Council for Exceptional Children, there are several methods that
teachers can consider when creating instructional accommodations and adaptations to
meel the needs of diverse learners (Council for Exceptional Children, 2011):

Altering existing materials: Teachers can re-write, reorganize, add to, or re-
cast the information so that the student can access the regular curriculum material
independently. For example, teachers could prepare a study guide and audiotape
for students.

Mediating existing materials; Teachers can provide additional instructional
support, gnidance, and direction to the student in the use of the materials. Teachers
can instruction to mediate the barriers presented by the materials so that one
may directly lead the student to interact with the materials in different ways.
For example, one might have students survey the reading material, collaboratively
preview the text, and create an outline of the material to use as a study
guide.

Selecting alternate materials: Teachers might select new materials that are
more sensitive to the needs of students with disabilities or are inherently designed
to compensate for learning problems. For example, use an interactive computer
program that cues critical ideas, reads text, inserts graphic organizers, defines
and illustrates words, presents and reinforces learning in smaller increments,
and provides more opportunities for practice and cumulative review,

The New Jersey Council on Developmental Disabilities lists nine different types of
adaptations that teachers might use when addressing the needs of different learners
(Curriculum modifications, n.d.): .

1.

Input: Adapting the way the instruction is delivered to the learner (such as
using different visual aids).

Output: Adapting how the learner might respond to instruction (such as allowing
a verbal instead of written response).
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3. Time: Adapting the time allotted for learning, task completion, or testing (such
as increasing or decreasing time given for tasks),

4. Difficulty: Adapting the skill level, problem type, or rules on how the learner
might do the work (such as simplifying directions).

5. Level of Support: Increase the amount of personal assistance for a specific
learner (such as assigning peer tutors).

6. Size: Adapting the number of ilems that the student will complete (such as
~ reducing the number ol answers on a multiple choice test),

7. Degree of Participation: Adapting how much the student will be involved in
“an activity (such as having the student write answers on the board).

8. Alternate Goals: Adapting the goals or oulcomes expectations while using the
same materials (such as asking the student to be able to recall book titles instead
of recalling both book and author names).

9. Substitute Curriculum: Providing different instruction and materials to meet
a learner's individual goals (such as asking a student Lo read the graphic novel
version of a text instead of the entire novel).

3.4 Specifies for Children with Sensory Dikabilities

The concept of sensorial disability embraces persons with sensory, visually , and
hearing impaired; and they are so important for humans, because those are the
receptors that perceive information about the world around us,

The concepl of visual impairment refers (o both, the blindness and other conditions of
vision that do not reach it. According to the timing of deficiency, we can find blindness
and visval impairment from birth and acquired, early or late; having great importance,
when all this happens; because it would depend all the visual experiences, that may
have been acquired before the injury. Within this category, we found visual impairment
and hearing impairment.

3.4.1 Visual Impairment

Visual impairment is the lack, deficiency, or decreased vision. For many people the
word blind means total lack of vision, visual impairment but is divided into total blindness
or amaurosis, blindness.
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Classification

Partial blindness, when the vision of the person is low or there is insufficient capacity
and need to wear glasses to improve it. Macular degeneration: loss of peripheral vision
and central vision 15 weak or a black hole.

Cataracts occur when the eye's lens becomes cloudy: it is the most common cause of
low vision in old age.

Tubular or tunnel vision: it is caused by glaucoma, Damage to the optic nerve at the
back of the eye leads to a gradual loss of nerve function and can cause loss of peripheral
vision,

Diabetic retinopathy is a common source of low vision in middle age. Diabetes can
damage blood vessels in the eye.

Blindness: means there is difficulty distinguishing between colors, especially reds and
greens. Cortical blindness is caused by brain damage in the primary visual area of the
occipital lobe although the visual organs are in good condition; The vision of the person
is vague to light or movement.

Blindness may be caused due to same diseases like Trachoma, Glaucoma, Xeropthalmia
ete. or it may cause due to some accidents or some genetic defects/chromosomal
abberations, Some systemic d’seasc like diarrhoea, blood sugar and hypertension also
may cause blindness.

Lenses

Staff: used to acquire information about the road in front of the user is not detected
unbalanced on hanging objects, Guide dogs, blind people can be transported with the
help of a dog which has to be trained for several weeks, is very useful if you need to
walk long distances. These dogs are not pets but companions; they should not pet him
or take him by the collar without the permission of the owner.

Andio books

Braille: A system of touch reading and wriling in which letters, words, numbers, cte.
Are points that stick out of the paper. The system has 18 abbreviations, contractions
calls to save space and speed up the reading or writing,

3.4.2 Children with visual in Inclusive Education

Students with visual impairments have unique educational needs which are most
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effectively met using a team approach of professionals, parents and students. In order
to meet their unique needs, students must have specialized services, books and materials
in appropriate media (including braille), as well as specialized equipment and technology
to assure equal access to the core and specialized curricula, and to enable them to most
effectively compete with their peers in school and ultimately in society.

There must be a full range of program options and support services so that the
Individualized Education Program (IEP) team can select the most appropriate placement
in the least restrictive environment for each individual student with a visual impairment.

There must be adequate personnel preparation programs to train staff to provide
specialized services which address the unique academic and non-academic curriculum
needs of students with visual impairmenis. There must also be ongoing specialized

personnel development opportunities for all staff working with these students as well
as specialized parent education,

Providing equal access to all individuals with disabilities is the key element of the
Rehabilitation Act of 1973 and the Americans with Disabilities Act of 1992, Access
involves much more than providing ramps. Access is also the key element of inclusion,
which involves much more than placement in a particular setting. The relationship of
access and inclusion may not be obvious to individuals who are not familiar with the
educational and social impact of a vision loss. Placing a student with a visual impairment
in a regular classroom does not, necessarily, provide access and the student is not,
necessarily, included. A student with a visual impairment who does nol have access to
social and physical information because of the visual impairment, is not included,
regardless of the physical setting. Students with visual impairments will not be included
unless their unique educational needs for access are addressed by specially trained
personnel in appropriate environments and unless these students are provided with equal
access to core and specialized curricula through appropriate specialized books, materials
and equipment.

3.4.3 Hearing impairment or deafness.

It refers to the individual's inability to detect or receive at least some sound frequencies
which can usually be heard by members of their species, hearing loss can be classified
as mild, moderate to profound.

A deaf person uses vision as the primary mode [or learning and communication.
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Causes of hearing loss and deafness
If one or both parents have greater risk of hearing loss the child is born deaf,
Hearing impairment is often caused by problems during pregnancy and childbirth.

Premature birth during labor conditions in which a baby does not have enough oxygen
to breathe.

Rubella, syphilis or some other infections in a woman during pregnancy. Inappropriate
use of toxic drugs (a group of over 130 drugs, such as the antibiotic gentamicin) during
pregnancy. .

Jaundice, which can damage the auditory nerve in a newborn baby.

Other causes include infections such as meningitis, measles, mumps and chronic ear
infections can lead to hearing impairment.

Wax or foreign bodies blocking the ear canal can cause hearing loss at any age. Excessive
noise, including working with noisy machinery, exposure to loud music or other noises
such as gunfire or explosions can damage the inner car and weak hearing. As people
age, accumulated exposure Lo noise and other factors can lead to deafness or hearing
loss.

Sensori neural hearing loss can be prevented by:

®  Meningitis, immunize children against childhood diseases like measles, meningitis,
rubella and mumps.

e  Immunize women of childbearing age against rubella before pregnancy.
e  Detection and treatment of syphilis and certain other infections in pregnant women;

e Improved prenatal and perinatal care.

3.4.4 Hearing Impaired with Inclusive Education

Inclusive Education for Hearing-impaired Children, teachers learn how to support the
hearing-impaired child in a mainstream school, addressing specific needs of the hearing-
impaired child including academic, social, amplification and physical needs. Teachers
also gain specialised knowledge about language and listening and how they form the
basis for the development of literacy and academic learning. Music forms an important
part of the curriculum and the necessary information is provided to any teacher who
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wishes to use music as a way to aid the language, listening and reading development in
children.

The model of inclusive education on which this programme is based, aims at
including hearing-impaired learners in a mainstream school through the early
identification of hearing loss and ongoing audiological management, parent
guidance, speech- language therapy, development of listening skills and
educational support.

This programme is directed at mainstream educators and is also suitable for
speech- language therapists, audiologists, educational psychologists, and
occupational therapists with previous training in education in their undergraduate
studies.

Qualifying students are provided with applied competence in the effective
inclusion of the hearing-impaired child in mainstream education. The student is
equipped with knowledge of the principles and practicalities of inclusive
education to optimise the education of the hearing-impaired child,

A module is dedicated to the gnidance of parents with a hearing-impaired child,

KNOWLEDGE AND PRACTICAL KNOW-HOW ARE

the principles of inclusion and how it differs from specialised schooling and
integration;

how the ear and hearing works and the amplification technology available for
hearing-impaired children;

the application of these technologies, and trouble-shooting and assisting the
hearing-impaired child in the classroom;

language and communication development and how they lay the foundation for
literacy development and academic achievement. The student is able to develop
a language-development programme to enhance and encourage literacy and
numeracy development. evaluating and addressing the individual nceds of each
child (including the hearing-impaired child) in order to support the child
holistically to reach her/ his full academic potential;

differentiated teaching methods in order to ensure full participation of the hearing-
impaired learner in the school;
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working as part of an interdisciplinary team along with other team members (of
which the parents form an integral part);

the importance of parental and family involvement in the education of the hearing-
impaired child, The students are equipped to guide and support and actively
involve the parent in the education of the hearing-impaired child and in
understanding him/her ;

the role of the parent as part of the interdisciplinary team. The students are able
to understand the need for parental involvement and also how to accommodate
specific needs of each child and each family in education, the role of music in
the development of language, listening and literacy skills, and are able to
incorporate music and movement as part of the curriculum

Inclusion: Fundamenials

In this module students learn to understand the rationale for inclusion of the
hearing-impaired child in a mainstream school. Relevancy in today's education
as well as considerations based on ethical and financial implications are
diseussed. Students acquire knowledge on global developments in the area of
inclusion and deliberate global trends in inclusion.

The Ear and Hearing

Students are provided with information in order to understand the ear in terms
of the anatomy, diseases of the ear and treatment of ear pathologies. Students
are made aware of the importance of hearing in the classroom and levels of
impairment.

Amplification Technology

Understanding the importance and use of amplification technologies for children
with hearing impairment in and out of the classroom are discussed. The module
offers an in-depth knowledge of the technologies available and the working of
these devices.

Listening, Language and Communication Development

Listening and Iungua-ge are interlinked and listening affects language
development, Students learn about the effects that language development have
on both literacy and numeracy development. The required in