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UNIT-1 : J1S0qa VAR (PSYCHOLOGY OF PERSONALITY)

9% (Structure)

1.1. ST} (Objectives)

1.2. 9% (Introduction)

1.3. I&TeA FCAIR@@H (Psychology of Personality)

1.4. JSTFA 41901 @ AL (Concept & Definition of Personality)
1.5. ISTeA &Ff©/LaMB (Nature/Characteristics of Personality)
1.6. Af&Tea RISH Ot (Types of Personality)

1.7. If&rex Afex yf¥ef (Approaches Of Personality)

1.8, W QR ©iesf (Significance in Human Life)

1.9. ARH (Summary)

1.10. F-EURT &Y (Self-Assessment Questions)

1.11. &%if& (Reference)

1.1. ST (Objectives):

o Jfered ARSI CNifere QIR JITS #1HCH)

o JfEred MW R G A FACS AR |

o Jferen (AT G «F I APle Y FACS ARE|

o JGTTR A4 €7 ofFs T qR Qe doR ST TS |
o JfeR @RIT 24 yiEeal ga Fare A

o TR GRE INETR PP €I qF SR [rad Face AR

1.2. 9 (Introduction):

ey NRERER F6 Toe eFerd [, I qF THMF T 8 THF R CF@
JG Y 2 I | AR, SR T4 (@1 Jece Ol A A Jfered afgial Red
iz 37, O e CFrag N OF AT A A ABF-TIZAER WG9 Tl (X
T 4@ A @ - Ifeg NARE 459, Twel, =T A9, A VAT T - AN &




qEE Y Fg W FE “TH Afey @3 oS e 3 = few I, afered
Y4Fe T qR OF ANGE Shw Fderm «[ike @aE T wEm e e,
THAY, p@ @R O WHAE F FHARES S TAPE @dRfE o dFe Afered
AR NARSEFOIR, Aey Fre TEE TFEFel, DVHR, 43R GRTAHAE A
TxfE| Afege apad A KT &Y vy qFfh AfTE oI Wg |

1.3. IS0 T (Psychology of Personality)

Jfestel 9 Jfew (Personality) G0 ﬁfﬁ/ qFel, T @ 7oy 2 I]9QE IR @ T,
W2 W7 o 9 A T RA @ T GEE AN IOT T ATE | AR A=A
(Allport) qC=1C=s, "Its connoting significance is very broad, its denoting significance
negligible." 49e2F (Thorndike) &R (personality) *Ba &l =B FEIF FPNF HIR
fofee I@ET 1 AGRTSNR, AN @A T AN Jfew I, "SuEne Ifeg Az 1"
RE FUAS A TW, "EIR0T QAR JEg (21" O@ NARWE qEwe (@, dfel
T Jfeg w1 ©i2 AR I9Te Few =0 RS @3 @@l Jyferel =i
BISEEA T

Ifeg = 3wafe w 'Personality' Al ST "3 'Persona’ (AF AR, 7 O
R | AT, W5 WeR AN TN OGOl I BR@ WP (7 YA (RLE FACO,
©IE 'Persona’ I 20o! | O], IR qoF MRS @TOH, OF! A6 SHAEE @OI AT,
@612 =& ‘Persona’ | € N 2!, ASHORI S BRC@T JCATHT TG THFWMa IR
ey g gqreq | Ine dfsale yRwd @ a3 Jeolfere wdita oy (13, T8I
wifes, e ¢ STema Tfeced T giEe ¢ G e |

1.4, JTSTYF 401 @ AL (Concept & Definition of Personality)

JEG IFCS (T3 e TGS 8 qitre NHF [(IHBE @RI T, I «Fee Afed Bl
o], Sgfs, Abad @R AR GReEe affs yEshis fdwd s aft a3 Fefas =19,
[ OFGH AT TGBA G2 AfF @pFers el wEw e | Iferer W A
qFfeE T AF, @ AN, @FTezE, Twikel, niigArTe!, AHfaee!, SgfeRere!
3o, o fea Wafwe GReT oI e a2, 7=, FIe afs ek a2 anaed sk
o geR el fafey wfwm foy fon v e Jfewn vww oanes, 99 g
Sy 74 -

o @RW f& wae, wEwAE (G. W. Allport, 1937) Jjfesed wwl W@ e -

“Personality is the dynamic organisation within the individual of those
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psychophysical systems that determine his unique adjustment to the

environment.” I Jfevel =1 Ifea TBFE (TR-IF @F afeNa FAeoow [
OIS ARG 0% Ao N 5o 5ees A2 )

e According to R.B. Cattell (1950) "Personality is that which permits a prediction
of what a person will do in a given situation." (&g & a1 @6 [WE sifafgfors
GFE S F AR ©f SHOPT (MR TN ()

o AW J.B. Watson €9 TS - “Personality is the sum of activities that can be

discovered by actual observations over a long enough period of time to give
reliable information.”(IfET 26 AN FNFCLT FAIE A AY ANFIE T I
SRR L AFS S AT G A FTeacaioy oy e 1)

e According to J.P. Guilford "An individual's personality is his unique pattern of
traits." QiR GFE TG AL 251 O S CIMHCERT ATBT |

o WAkm TweMMET WS “Personality isthe quality of the individual's total
behaviour.” (&g T e JMeH AT @A 7A(B)

e According to Eysenck (1971), “Personality isthe more or less stable and
enduring organization of a person's character, temperament, intellect and

physique, which determine his unique adjustment to the environment.” Sgfig

Jfee = a3 Ifer ofia, (o, Jfawer a2 “REE A on fBfee gae
B F2I, [ ©IF Al i Fdwd s

® According to American Psychological Association - Personality refers to the

enduring characteristics and behaviour that comprise a person's unique
adjustment to life, including major traits, interests, drives, values, self-concept,
abilities, and emotional patterns. IR ey 2 GFeH ATET A <AHIY @R
8, T ol GRTA@R CH N (ST TR o FCA| qF N ARACR OFF A4
SR, W&, (2R, JENCI, -, TFS] G SR 4]

A, G 2 GG e DVI-SRAl, Tefohs, IR WHACIR FAFS GR IS [, A
O HITAAT 8 AWM AL AAE G Wy eAfowlers 27|

1.5, JfeTe aﬁ/&aﬁrﬁx (Nature/Characteristics of Personality)

1. JW&e (Wholeness) : ey @3B FfaT Feoioe, T TEa AT, IO, AE@AT
¢ ANIfe s TR e «ft wymg A Qe A 9T @I TS Fresa
g T, IR Gt Ifew wefifze &fE, HeerE, wgefe ¢ e ™iw



TR tofd | AR *RS 1o7, T rel, QR afela, qae e A
TR TFE—3 s e W ey w9 I 399 [fey wfewe wey a6,
Y O WA, Bl @ wivad wffaed wie, ek et R erelie |

. (&R - WHPRE e (Bio-psychological Organization) : ey Ifew tafied ¥t
T TAMI AN S| o WA @B @w Twel, eo, o @R
GIRfae «fe Ifeces g e e Fw@ aRE, arF@ I9HE oM Tors
wFgd, @ IfeR Hel, wefe, M g3 afefa @3 Tahe =3 afew
OB T G2 FHANE eeifqe Fd adie yaes Gfed Ifey o AAfRF o
8 e afewer e afe 23

. MeFem &M (Uniqueness) : @feft W Ifey www, smd @t oiF fem
wfews!, YN, R ¢ v B fofe Iw@ oite ew) e e e Wy
g AR &AM AFTS AAE, @NF TR A S, ©ge &fsl Jfea aemea
ol STl O HRl-SRel, Wgfer oM, G GRSl OTF AR (A fom)
OICH AE @ ©IF BB @ FTPNF AN I 2&fe M 20 A, (SN A
AR IF ¢ NG Spele ©F ey a9 APce A dfels TqEa s
RFER o Ffegis RO G oFw I (oI |

. 5AR [W4eF (Determinant of Behaviour) : Ifed Ifeg O WHaE geoife
FE, IR0 ANmS oS!, i «e afsia qetEs amme e anae afswire
| Jfege OFh JHfed avae Fdwd F@, @ oF I, wEs!, FRgfs « e
ANET 7ol JfEreR 79 IfET AW, (oiore ¢ +fifiafis Gikme T gdor]
0| BHIZRETRS, O AR 8 AT AGe IfE R (S G
A TS AN, A 4T FRYroNe e O AN A F74F o AU
T | TR, Jergd [(en T Ifed v G99 @ IHReE ORI
Foife |

. f$MMeTe! (Dynamism) : Ifeg 93 e oo, A AN MY SRS 2w
AR QICTR Sfosesl, forl, i @32 +fRf3Rs feres [T ewgrd o #ifem
I GFE e o Koy wfewer Mg T gEeE 9 wvad (1, A ©F
Jfery e O o Ifeg TR FF A 7, I Tere [T ¢ sAfaaeq
B

. R @t (Evolving entity) : IfETea Aeooas wwade @ sfoqd-afb Froa at
29 97 IR TS 29 AAfqETN; iR ARKSTAE ANCS AL s [RLTE CFeg
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T FRROR g ofre AReayS zre I wee «ft [emaE 9 2 oF R
258! I T TG

7. JREre ¢ Hfee ¥ (Innate and Acquired) : IfECy T wolkf TTeed A,
@I JFA TS AT A AqGEFe!| |, G e[ Afat @3 sAfafFfen
Aol Ofete 27, @ B, Sife=e 9 e T o 3 edkl of gfew
wfesee, i a3 “NfFsiffeer e e 27 o Ifergs fog e wers, o=
fog s ~fHEReR 2o e ¢ [RefHe o3

8. IAMEEF @ (Social Influence) : o e AfeY ©IF 7w, <=, IF D,
e AR @R Agfos goiad 7= oo deiike 7 9 Rfey [l
aITe e AEY AT €W, A SR AfReNFeR AE AT TrzaTaT, @
*fFAR I IFR 1D GFen IR WP Gk TP =S Jface AR FACS AN,
@A FOE 1 2lfsFa ~fRa Ifea Avated @eAms ger @ s #IE)

9. “MIHA @Y (Observable) : IETe Fg AHAeT® W M Twd T I NG | @A
Ifea wvad, o, AT awrer, afeafeae™; qeff (@ o Ifea Tkee
QR BR@ FCE QR (TS oA TWRFIFES, 9IeH AfeF WA Sft O
Qe g ANGE = Tepivn AREw I OF ey T SN FA A
aRel, JfE A SR @A GILF @A, 7 A AR ot aFecas @ieds
G2 T ARY! AP | O] AR, @76 Jfed APF aipad /s I
O IEG FAE 0 AeT AT |

10. “f*t @Y (Measurable) : GFE Ifea ey Aol Fa1 787 @3 @t TTBIfgE
AT ML TR 27| ey ARWIeR ooy [(fen A9rw" I3 a0, @I TAT,
CAT, 31 Jifer wfewl, MMPI Tofifn| IexH Joof [foq Iwuifes Fa g TorwR
g Ffeg M ame a8 Reprreed Fa 787 TR

1.6. JTeTg kST ©F (Types of Personality)

Jfeg TET FON, ABIY G TFOF @dRed w=E, T afel e amma @ aEm
IR (o @ TS (oAt W cfaHre gedr werae Affe 7w f[fen wefieert
Iferea ey ot I @AFAd FE ©F AT AT IR | [ N0 Seageay oft [
Ao I 2 -

fRUsiitarbeT™ ©F (Hippocrates’s theory of Personality)



el 7o Weear [feq Aerrdel @ Qe Ao, 9 P wyNE AETwed fofare
A I W) O WAfwee JeNeR (FEd W (AF @7 FT@A LRG3 FEe)
ADTEE (A2 WRF @B N e IfeTaE o F9 G8 5ACR) @ CFGE
ReATBo ferem sfagpe ffen wefm fon yfEef At afesten @ Mawe a9 g
©g el SICEBA FA1 2 -

e 7 o W Iferer v G @ fofees o, @ able fas
fofleeRem 8 wmm @3t wwmesd T 92 og S, WER FOR @R ABAd R
A4 GACTE WY [ow T4 2

‘ b ASRIS (Sanguine) ‘ seole (Phlegmatic) ‘ AECEE (Choleric) | feameRe (Melancholic) |

1)

2)

VT SORYF (Sanguine) : G AEF TR TATSI FACO "W (R, TgA 5 (O
FACS ORI G GRS Theel ¢ AT AT ORI AR TOfG JGraared @R
F TR T (MY, PR GBI TR O &) T8 @<l W AORYS WiRef
FIYATS FLIRA, ofoAe @32 @B 20O It ©0F, SiFl A2 (&I I
(I FACS struggles I, (AF FCA G T A oA | FINE FI9S ORI IFp
O A REATF 20O #ACE| U O TG (I #L A TR 6 I, T4 ToHel
T @ft AEEE I V@R A, ORI qre GF AR @S A@| SR AHANS
FYRMSTT @ AfGFT @2 AN AFDRE, T F@ @ O qA FAR O AT
RCERSINIERICERS S SRory

LS (Phlegmatic) : TSRS NIl AGHI® *@ @2 779, I8 FI9S
TYFOI AN, AR FLAS O @2 e 2@ ACF| G TR Frewa A
YR QIR MY 7| ORI AR @R (R T | TUORE Wl RIS *[$, (i,
qR efsFerel Il ARTSER GE BfoAToT 7w F0a OF (RAIRS, Aed, IS,
FEaml, (FTgel @R ANEFANE 23, A O O =F I (O] ©Cd, Sl
e 2SI I S HKIGT® SIeRee! F a1 A B8l FCF A @I IS T
PTe Spahre 2ce A
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3) JZECER (Choleric) : YA WY 2Fd AGENAAF TSR, *f& @I QNI AF, @2
ol Gft SFwME WK AT FAC B O WG JETeF NGama 87 Sifgorey
e F70 #iitd, [eIT® Seoye (Phlegmatic) 4HH AW &P G biF@siel
AN @R AATST (ToRT TRETCHA Gt O TPgre (Tog Mre swm I
O, TS G AGAS Y93 AR G 32 PaAffe 2o AR Simd
Y MR (AT TIFI 2ACE 1, O @YNG @F 76 (A G TCF 5| Aeeea
TR IR G WM T FACS #IMTF| =G, (F9F @kEl @3 S
26 MGE, TR AEE T TS €2 qFAE TR +Ifos 20 It O}l 47 o
T AR 21|

4) fameRY (Melancholic) : RAMeRd TR AqETS Tore HoHE qar RTIparE
T A 2W, GIR ORI FANIACS! (FICA WOl YR FACO A AR (¥ far 2
g fRAmeRes AyETe $el g9 FigE Tro! FAPNE THW e S Al
G2 o~ 7ee ¢ fagmel f @ Tfed At W TR e sl ereydt
T ACH| O AYfTeTNE @ T AW 2677 @F @feans W =@, o[t
SIME IS A G612 TE AF (@ O TFNHMI TCF ORCS 96 I

fReEHerR wte, 43 TR IHFgeR oFe TEd WibEd ¢ SEE deke I fof
fPPT FA0oT @, GFTH TET Y 8 @ AFe O ¥3 FRG SAETE SR T
fRer 3@ Wiy e WERes gete ame «3 wrgd [elfs fofe @12, wra @it W=
AR 2ifiE EffeR a3t ewed @ e [Rrfve @

CIeTeCR JfSTea &1 (Sheldon's Types of Personality):

3580 IICe SICHEIA WeAlfeel William Herbert Sheldon Jifes Jfegrs ffen eis oo
IE A IR | Iferer e e {6 afe /A “Rirsvae ey e
71 fadiae feeTa e swees o afes @fifce Ao fofere @ Iferen @@ Rem
IR ©f 25 :

Sheldon’s Types of Personality

/. | )
WL




\ Endomorphic | Ectomorphic \ Mesomorphic \

TSR 0o Afed =AM A5 AL O Fferea @FHPere T g aidie s
199 (AR T fofe otz Ifeq Ifey e et o= ffe fecen srefte fof iz
GFRCER MR AN STRR WbReTS [RMEBPTIRE I IR 93 ©g Wl e
JfeTa AT SACEAIG F1 29T -

1. 9@NR%F (Endomorphic) : ATEINARFS Afeal MARFOI (AN @ T 15017 27, A
S "Barrel of fun" ¥CTR WA 2CO AT G (75 WKF Hre @R WE GRS 7,
TCE GRS @3 A MR (Trd SifEy (Al AR GF FGETs Qamiay g
RS Ffod W AT ©F, Ol FiT ¢ IFORTS | O Jfery TTW 8
ST A 8 Fere T
Fferea W&fE : iz &FE Sl amE AfeTe (AME 2 -

o G AHRTS AIET 2|

¢ A @A-@A T @ & F4cs A @FgRA FA0® (Fun-loving) 7&% I
o  AHl (ATO SOl

o I3 HCIF INGRA Y F©! UKF 7|

o Ul IYUMS Y Trefers (Even-tempered) 2 #ATY|

o WA IACHICENET (Sense of humore) TS|

o Al T(@IYT TS (Relaxed) AH]

o MR WK SIERMIA bifzwl AT |

o UHE (VOGS (BN "forTanie" = 23

2. aUBNRRFS (Ectomorphic) : GBETT Ifeeye Ifema WRTE w5 o qremaes
Ifema [Gofe =) GENaRre e T @92 79 (27 TS W, S Tua Hre
AT | G wo Afefe FAe WY A AWGd el @7 @fSrm v G
ST 7| NSl 8 FeTel Siti A'W, 3R W0 FRECR el A7 o F
W© NAPTS SR R (0 210

Y ETea Y : e (RS TR G JSTR (I8 27-
o O TEWMR FIE Aood AT

o ¥l fFZH! AFFO ©IT GFE (Private) UF 72w |

o  OMA & AT TEYA 27| (Introvert)

o O NIGF W (AF B2 (Anxious) AT

o« ME (Aristic) T

o R dltFifes f@d FAwernad 27|
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@3t feght BT (Thoughtful) 23

3. (TEMRAFE  (Mesomorphic): (GRS Jfewma MARE 09 aEmRws @32
AR WA AEF P GWE P € IF HOY @R (MR Yp 8 NEATE )
PEICEAR YT GoO B (A IR (NETN(FS TN (LEGE @ G FAC© AZH
IE G GARPF IS A TGYPWR TAT F9g FACS @D AAHFOIRE 41 AKS T
AT 23
Jferea T ; Wiz &FE St ame AfeTe &M T -

93 (ATA JNe0gd AT Jfea ARers afed 2w =27

a3 AT @ (FTgZEN 2|

el Rl Fed [l BN O (AE foR 79N O @7l el e
qme HPTEel [ ge (Bold) 27

G AGHTS ASCATORETE FIee &L ()|

@3 ISl (Power) A 23

@31 I TS 7w

(@R ISTTT 499 (Kretschimer's type of Personality):

G0 (@ BNF (Ernst Kretschmer, Sbbb - Sou8) e Fee @i Weacae [osaes
fof e g WA T @3 ewge)f g aveT I OF WS, IEA MR 0,
fETe (AT QR TAPTE @R T TIF qce) o mirem o1 wEid Ifees a4e ©
5 @iite ow I@ W2 @Tef 2= P, wLEns, iR EEBEIDS |

A. PfE (Pyknic) : Prefie afear sra@ers (et @ (ST * A o i Afvs; @3
(RS RS *REE T AN GMIge W qR OIE *RIEE AR TS
QARSI TR 2| 93 AR ATAME W AR @R eRerel @ A,
e WIS fetafT® (Manic Depressive) (TS 2Rl &% T4 |

AT (3B (Personality Traits): (Ale 19 SRR «Tva BT RM*By 2e1-

Gl FGFers Afes 23|

@ Tl FHT-BH AT

G - KT TRe@E (0 S A1)
3l AFFeTS OF O =

@ IR 77|



B. QTGS (Athletic) : SRS AT IgEmE [ ol @k e T 27 @B @R
TR *RAEF 107 @ SRS @92 O- AFrs AT I3 @32 el 2w
CF| G AVHIA (AF 9F 490 @fg AE 992 Y92 FEFA, TN, a2 FH6 =0
qF| O FAN8 FUF8 WNASG (Ambivert) 20O A, AR S TG QFGOT
32 TCHOPIE fd 2t 93 @d Jfeare WiFe fGralbie @ I@e 2cs i,

Ji&Tea (M8 (Personality Traits): IeTed (TS e (AT-

o G TWE ¢ wfeEE 27
o T F-FICA FICT AR (optimistic) ¥
o &F AV TN AAECIT W IPAING T &M AACS A

C. GIUBICINIGS (Leptosmatic) : FTBIGINIGT NG KRS Sro/@ B, A @R #frear
A A0 I A 9B R TGAWE A 47 I @AW ACE G2 O N0 (@
T QIR F 7| OIF ACS, ECHIPINIGE BRI Al AGHs SCGreb 132 IR 2@
A G2 ST AT 07 S AT oot @3 Aeere! A TS AT

AT (B (Personality Traits): (iRF NH & QTvR INETFH 47 24-

o Al gFfOT® ST WIS 2CA AT

o O fTTMAE ATIH U2 AIRRFeSIF AT |
o 4F YIS NPT 71 dFfod 27 |

o WA W SAARHICE TOF A |

o T S Y TOE Bio @ Traterd e =3

(@IS ©F T (MGRA 10 @3¢ Aferga @Rl Ty T o gefie gma
onI ¢ AMe O ©g YT oA seaefa o2 ', ©ge v @RS T
AT o e MATF T WG GF TF FoT Sl AR A SAFS] AEEA G
(SR

R 97 IfSTeF @RS (Jung’s Personality Types)

e PR (Carl Jung) fet@@ @FEm AT WARGE @R WAAN Hieers, R o=
ftameree MA@ (Analytical Psychology) & e «ifafoe) fef Ferye e w=
geifife e, ©@ aeite fof for oy oMo e TR THauw wwy3rel
(introversion) €3¢ IRJAS! (extroversion) €T 4elt v | fof et Faces @ W7 =4
foafs et Row:; 2o, IET® oo €I ANEBIS obed| S0 SNwmR v #AR6A
AT B, WSS AHS @ A g o g7 oAy AABAS Wved (1R wfowel
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g7 I A TS W Gifon Wy A TR Ifeced foqb BiZeem F1 I e
DA 91 2
1. IRIA (Extrovert): AT ieife o @ @ @A ARTETST FAFEARER GLHaRe
FACS @M SR | G TP I, G o ANEd @R FMErp (@-CHICA
IS @M FACS ORI GF Ao HO6 G2 IS FACO OICEARIGH @1 &
QI ARE 47 T=se W [ AE) @a AGRTs Y7 AR 27|
2. @A (Introvert): 9 e oY @A Foma W2 AFCS SR
AEeecen afe qum WIFHd (78 IR DO @A W@ ES, Sulie, Fe,
reritred, B, Siteledd q3 AT 27| G Toi8 SN 2/ fAred
MR fTeE FE A0S SR 9F AR FAce A 78 Tga A
FANSRY e 2t 7| @ FFAIeRd 27 g3 WarEed [rem A4
3. ToAYA (Ambivert): @A T W2 AHA @3 Tow @fdm WS whe, @ v
e8| AR 5N ARHAE | G IFME @ AP, TS (ol
e @71 wffEfe e frame wivad Afkes Face i) @Re T «
@fe7 TRgE| e ARG FEANE e @ 9 avga

1.7. If&rex ffeq ui¥ef® (Approaches Of Personality):

FreTed TARGH TEd =529, HY ¢ AEReR ARRE &Rvae @RIF ©8 I b
[ T o ffon piEeft it wnars toft w9 T @2 yiEetiel ey Fere ofve =
@3 @ff FeCy e I ©f @AF &) Ml Sl GiEed anl | eI 399
Jfew @ el Seaw o ol [y etgr Tex e 68 I 92 AN RS
et N G2 O T A WAl ZHCOT TH FCACR GFR AREIIT 1R TWIe
OTF TGRSR (AF QTRANE o7 T Ao T (O] vy Oiwd RS G2 77, S
bACele S AL (A T

g Trizad O @i e 20 YT v IR & FACS AT e W WG ZHCS! ¥
TO(IA €I I2 7TCS 2w (| FICA FICA N & A 0 A0

o

MOl SITRI?

o @9 W33 sfFfBfere YT fogeim o



o (@9 fFg WP @NEIT I& @AIF- ARACT HUCS ©IERIG AR (FC ¢ 71el, e
@l A O (A ST AR ?

o 3 forelerE F AR G @ I =7, A Gt @ AR o @ e

a2 @ AeaE Tew Jeee WeiieE [ifey wg ¢ dmfe tof wtate) ekl weE
sy ey wrea ar FoeR fSfers @l FEE| @R vy e Ifey T [
IRl (MO0 PR Ted (M3 | Afels ©g A cmfe wwir Ifecen @Al g e
Y FACS | TWIRAFG, [Fg ©F AN WHACE Y A IARIETO! @RIN ARE
g ©g SN bR AffTeTaeTe! 91 fors! @ @b T TREreId IS (A @
RIS AAWME AR I SACS, (T TA T AAET (A0F 97 43R IO GG
TE o Aeg Ny o dfels giEeh ey @R w fon gt daum @ @9
T W6 @ et CAfbay weaacd wFeld 9Nl A |

1. IfSrex 512 yf¥Sf (Type approach of personality):

e BiRH “mfe 2 diblvew a3t “mmfs 1 e fiem fefers Iqaee @dRm s
a2 *afere WA foF fon «@ed weet ol 41 28, @A afelt @d [me wvad ¢ &y
g3 I 92 gRAbre [me g3 BiRtiw Wiy Al e e @3z oy
bReeTS (A8 v e BIRA cfmied Y& (Al e, W Ifewe [ge @2 42e
@qTe o T4 T 92 @TelT @vad, (e, A KRS ¢ TS &R 8hR fofs I@
tof)| B ied 4Fe Abl Jool FRATEHER O (AT &F TR GIR *RISCS I
ARG o wRe Te A

4385 (Characteristics ):

I %S @ (Distinct Categories): IEWA QTSI O T =W @ 2lfsfb BiReww fe=
CIREIRIed

1. &Erel (Simplicity): ITEGE IRHH R @ACe O I T A @RI RS @R
RIEC I NoRICE IR Gl

m.  fEfeMeTet (Consistancy): 5125 “&fe «C (W @ WA ©HR @I AT T G2
“{fafgRe A Fettosd AT

Iv.  AEAFAA(generalization): GF0 BRI W AT W G [ KRS A
e e W T4
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fa Pfeets et Bn Jfecen il BiRrEle 3t @A 2BR FEMRE A *[EF 5
APICAR ©F1 A I T fofs e tofe | fofq Wgace ol feces «=edl o SafReE:
MHRT  (Sanguine), FAWHLE  (Phlegmatic), EIMGIFE (Melancholic), @IS
(Choleric) | &fss «=eem e e fog avadTs &% I feel | fara@bo™ @2 ©g abF
ool ey @ARIE G0 wFgsd Aws fem v Wb ~RISITe Jfew RN ARe e og
(oS TRRE 20ACR |

Areifes Ieaefics, FEewH g3 @TETHH AaE 5iR4-9 (Type-A) @R 5182 (Type-B)
ety @ FEET| G2 Y2 NETS ATRIGd JFF FEA G I (58 FARCE, 0472
O @3 JGTg (VT ARHF A

i) B51291-q (Type-A) IET =iy Ifear AaReTs To@ TH (2RamfE 7=, @fFy,
(AT TORYE, HITN AARE JOI (SN, ¥ SITRLY! I G FEH O
BIol ATT AFIF S S 0 A |

ii) 5129 (Type-B) If&T 2= Bi27-« Iferen ISetea wgsifgfe | B12s-f
e ATIAT AR @ e, B 3R TS IS O e A& |

2. AGTHY W (Trait Approach):

HETH cafe Afeced (o e @RIR @36 el Tom « B ~mfore Afere Gl
THAMFGTA! TS T 432 OIvd (3 el Fa9 68 9 =7 @ft e 3@ @ e
ey ffen @GR TIE e @et aFw@ER "ffid 3" (building blocks) Be Fw
F6a| WY oy qz7edm Tt & avd $ @e (g W9 392 e wRE &% 37
g FOIIA| 92 &bw@d Teape fFg e (A8 q0te @etE NgaE FESh [ne (e
T FACS AW I SWRATHR, T QN T aFee Ife Y72 s, O A €@
face s @ fof e, TPFre g3 SF MW I 29 FEH| O v
YRS ANGS (B Gy TAMES Aeq A

Yf&Tea AT qiPefra LIFBPTR (Characteristics of Trait Approaches to Personality):

i, S I AfES (Innate or Acquired): TS S caAbeeita SefywE
@ 2l (A (B Fe, (Ve Wfere ¢afBy: wioeesy, fre 91 sifscace
T AT (AN T, wFel) |



ii. f¥fSMeTet (Stable over Time): F*Byetal AyRes fKfeq 3o I Fwa
ey 3o e, e e afewe SR e sfiqed 2re A

jii. HRACE eiffe T4 (Influence Behavior): (A Eet Jfe afsfaw @@=
@ © i I SnReael, 9o AR "R Ife Twifes (@R
afe @ =IF8 =)

iv. CORAITR o7 fofe ata ~AfN=itq (Measured on a Spectrum): ISrata
a3 grRfRFeR AP, F=d A poe T SHiRAdTEt- eyl @R
et @3 SARMITEIs W@ A

v. AfEwaey @32 S et@ey (Observable and Measurable): (AfEate aiF3
FIEE NG @R/ AR A @B G (AP T S I IS LR
ey fifes B (@4 Big Five) I92F 41 27|

vi. ¥og WEd (Unique Combination): &feft Wfes (Idm @it Fog e
AF T [eg G2 WD N Lofd e

vii, &P qR WA WAHFM  (Interaction of Nature and Nurture):
Bt (@At g9eel () IR ARt IR (- 2f%Tw)-9a
faefE [ «ifve =)

Jerea AETHY EeH AT IIB Awe T Jfew B, @ 92 woaedd g1
et M &P, TS FETH (Traits) I 27| ALTHY I AGIEA!, AN A2
“ffifEfs et ey | oft Il RRIfRFeR fvwm, @i Jfea [e wdaraw &fon
W = FACo #AC| R giEeln ARNHAEEy i esF @ @3, T ey N
TAGE [@EF @3¢ AT IAZE IO @) 2Tq Wit (Alport) ALTHIE
FIfCI= (Cardinal), GTE& (Central) €32 GFOIR (Secondary) AETH ENge FERRE
T §Y IR I 87 fOf8 0| (AT WG (R. Cattell) ™1y Rearaeea e
S5 Gfere AETHa Togeiq SR, @9 Y WIEAS (H. Eysenck) IfRel, Ml
TSl ¥R TTfgFe ol fodls a4iq TaF 2B M| TR ORI Mo {9 F2o
I FIS-WET Weed, @ A ﬁw T fadre s Openness, Conscientiousness,

Extraversion, Agreeableness, Neuroticism (OCEAN)I

3. WeifReaEe gf¥ef#: (Psychodynamic Approach):
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«ft Jfeg TR 0 T8 TAfed safe| @3 Toam 2 e PE FRCEA (S. Frued)
IR Bo fofe ot e Srotg) fof wvem fofecots fawem wae o fgfee enwfbrm
R @3 oghd [REM FERER| OF INGREE AiRNE i o ATA=A (Hypnosis)
IR A *EEE @2 NPT TP (@l Aqama et Faceq o 77 e @
O ST @I ©trd TEmiel R $9 F@I0e B 32 T I AT O ARE S Syed
S| FRC [&-IqF% (Free-association) (G0 afe @ACT IFG &P ©F A FI
o8, wefs IR 4Rl Y@old <K FAce o1 =), A [CEFA (Dream Analysis), @32
e f[qeEEe (Error analysis) IR FCI NS OB FRGN @R (5B FCARCE|

Jferea TACeas gidera (MBPTR (Characteristics of Psychodynamic Approaches to

Personality):

i, Focus on the Unconscious (TSNS G9F (&F); TG AICT TAD© T, 362 G2
7Ced QR 8% 4 (77|
ii. Early Childhood Experiences (C*t3a gfoweel): AR GHee afeswe [Remm FE
foret-srom et I, Aoy 1ot wwEgel|
iii. ~Dynamic Nature (IS &FfS): TeRRAC (e (@FF: 1d, Ego, Superego) 3R
e Sifes Wy bee e T e ey e =
iv.  Defense Mechanisms (T @) Trasl qd TR T2 (WP I @R
e I I, T 7« (Repression), TEFE (Denial), @32 ﬁT%W?{(Projection)l
v.  Psychosexual Development (VAITRE R@M): Fraces ©g SRl [eeew [fey €
(S, S, WIfET, BT, «3 (GFI6E) e 19 eoR &)
vi. Holistic View of Personality (Jf&tea Afas qi¥ef). oo |2 wawes i
7 geifive @l Tibe g HeEs ety RErE g [Kava 6|
vii.  Symbolic Interpretation (ZSIH FJrP): SbH, FH GIR SR W PR A
eI @Y fReerael $03 SR NPT [ERete @RI o2

4, (APS-FRCA yigef® (Post-Freudian Approaches)
S WA FRCC 79 7 dRief ame T7e I@ee 6y WEResa sweed Je
e FERER R 2t e AR FNNEEGE ©g (Psychoanalytic Theory) @d HeFad
(ot I SIF I FACTA (ATE STl FACS [ S-ifeiGF (Neo-Analytic) Al (APG-
TR (Post-Freudian) I 2| €3 Tgel@ Wy 1d-97 @9 I AGENATF ATSE




(Sexual and Aggressive Tendencies of the Id) @fe ¥ @y e TR € Ego-9d
QAR B 9 2| W SIS, WSl G2 Y AL FAONT @ 63y
ST AR U3 Sgefe FEFH ATHA QAT IS 2R

JE TR (Carl Jung) SF FIMATR SFCC FRCTA T FG IAMREN, O@ *FIee fof
TG (ACF M TR [eR ©g fofd eae fof [0 Faced @ T @il G Al
AT TCO! Sy AT AP Trr*ly (Aims) G2 TS (Aspirations) I 2Ifpifere
Ty fof fReseres weaifeed (Analytical Psychology) 7ty ©iF ey Ifey wg tofx
IEA| OF OCGH Fo 4Rl 2ET- Ifey W Wy [{fey ®fE @32 FOTE (Competing
Forces and Structures) FNECH *if5® 7| T ANCE BIZAT (Demands of Society) Ul IBISF
(Reality) 3 7% I72 A& M (Within the Individual) B efsfye Fare 27

CoPD-FRIGA iFefras (M8) (Characteristics of Post-Freudian Approaches)

I Id-9% i3t 57 (Reduced Role of the Id): (FG-FRCAA ©geflis 1d, A FRCEA
©Cg TSl G HEHANAF YITOF T ©IF ¢l I wwwgeyd RENE (il =) @9
G (Ego) @R (Superego) AF @¥FSg (JCT IN|

1. Ego-9% fR®I¥ (Expansion of Ego Concept): FRCEA ©C§ (@A Ego OFf6 A(N®
YN AT FRRE, (APD-FRICAT OGITECS Ego-(F SR [HAPSIR (R 2T,
E MG TE O IfSre Teedid Ao G2 IR G > 7T A

"3

. WHRE @4 (Human Qualities): ¢7PG-FRGA el emaerel (Creativity),
Ol (Competence), G2 T AT F@l (Problem Solving Abilities) €9 TS
TARE wdiRdce @R ewg @A OF H $E @ 92 @d[ER NEE Jfered
a6 wzgd |

V. 3fSTgq WOEAY Heq® (Internal Conflicts of Personality): CPG-FRIGAT wTgd
M INECT Tg@Ad S (Competing Forces and Structures) W& SRR SR
ey $Ae (i (redl 7 afb few W (Within the Individual) Afetes
eIt @R

V. S @32 WIIeH (Aims and Aspirations): S5 G (Carl Jung) @3 T wgufiCe,
Jfeg vy AT A AGENARFT 2Rere! 7[l FafEge 77 AT Sl (Aims) @R
IFTEF (Aspirations) @l Aeifs 23|
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vl. If&fefes 7f¥ef (Individual-Centered Perspective): (APD-FRICAT ©GHTTS
IET T FHA G2 AFERSCACR AL Kb A =) A 1 TEqola
TR J& IO OF F2 IR 7T IR I0d, (T [ @ wwg e =)

VI. &3] 8 Oy (Unity and Balance): Ifecex [fey Sammelm g @& @3k
RPN Bl FAG 8o WA (e 2 T e THS @R NPT {ZOIR T
AT |

5. FETeF Mot 7P (Humanistic Approach of personality):
TeRM el ddiTe Foe FRCSH (S. Frued) ©Tga FICEbAR fofere [afe &7 93
oyl e Jfered TR 43R TR e Bfsans yigef fw sa 3@ 3 wrg [
SO CISCT T IER)IC) TR e @A (C. Rogers) @R RN AP (A.
Maslow)| & fer Saces @, Jfeced [P o1 ool *fe =T sifasjfer arecs
3R o qferEm SE o Fel, afsel ¢ TERMSET T HhE [ Fah o3
I VAT WY GG ARE® *E 9 27Tl AT A OF O AF© @eRE AT FACS
G O AFS FH ABANTS FACO NRAT S| TG W0 FACO, Wefeda Gfeces et 5
giRell (Self-Concept) 37 wg7f| O ©rg Ut wwesd ©i @ite: T-IWI (Real Self) «fb
20N I AV A, OF &F© w71 T (Ideal Self) 4ff 2o W& A1 20 B Il (N 20
BIF| U WS AT (Real Self) @32 F-9m (Ideal Self) 9TF TR IR A,
T (7 LRTS A @32 A AF| [F8 T4 92 F2RR T TS (SPTee) @ =7, o4
T e @32 TOTEE W Y| UF2OE, Y T HIf-WA WA (Hierarchy of Needs)
AR @@, *HRTER G TGS ATEGHST 570 =0 Ny «ra-Hifaa (Self-Actualization)
e afficn @ce #itw, A Jfere K T 2w afre TerRmt giEet Fme FUTs
¢ (TS eNAT WOIad & ACAIDS = WegorEm giges e, Fre gae
GG MG ol CFASHFIS O ASR (FECR|

Afetea SRR Fbeh fg iy

1. IfE BT 99 (Focus on the individual): TeRMA Neiees 2fsft wfes @y
Tfowel g2 JfeTe yiEeHs sy M)

L I% IR @2 F-F€a9 (Free will and self-determination): €3 LESE R FE @
e e e o 19 @3 NG (o el |




m ¥ (Self-sufficiency): THIORM Sefeial gy S @ @ i 75
TERAR (NRETR 3 FIEo™ Gl w9 T &) TRAW FE@| TS GFECIR
ifenl @ TRl 77 1 @R GG 9L 8 Ty Y AN wivs|

V.  4AIS WA (Positive Psychology): AR®RM SCAIRGET (2N, SJeeaers! @3
ARG 77 TR aFfon Teans Meefrs Sl 3@ aft Tge a3 J4F
(@RI 3R @b A (581 A

v. e 7f¥d (Whole Perspective): @2 gfgefer wfew sid weite f[aval s T
MY AR O o1, e, @t ¥ A cee5| «ft I afewer ffey
Meea sir=ifes T I &)

6. =bR9e® viEeH (Behavioural Approach):

wbTe viEefr e wivaer weRedd FEd A ITeigs SAmtT Tow few v A 99
afs  REFIE qIR AR ABRER T (@F () SIbEeRml oISl
(Behaviourists) ¢ FCI9 (I- WF MBI (*0 Twloi el (Stimulus) @3 afefa (Response)
GF Mo @3 19T 2Afeaw @95 (Reinforcement) @Wﬁ‘f gﬁ@ﬁ e 6| e, @6
8 TwieAr afefa aW Jage =1 @ @12 wnrdl e o1 9k oRkace Fadfe
26T BRI ACT| GG UTE T4 Tgd 1% CRAIGE W, O oiF affeqm Afos *m
THIRET &) &A¥ST (@9, "[1") A 7R (@9, SIEn) el 23 e exion At
ATFHER &) IRRAIE (T2 *f5 I9F (B8 FA0d) @b Twnlo (7 (1F B8 alfen) «@3e
afsfamn (*= SwrRet) «@a Fead Twge)

TH® yide® & (I (Main Characteristics of the Behavioural Approach to
Personality):

I. 3 SIHACIF A= @9 (Focus on External Behavior): @ibaesTe yigefe g
R A1 SYPfod (BT AT PN WHACAE 89F (\F (MF A WA (A G
“Afaisl FaCe fif7)

1. 949 A (Learning Process): T (<td *IeTAIta (Conditioning)| SRIZAIF,
T A (I @D eifSfer SR, @ JFe 20, ANl O AAE A )

. &S (Reinforcement): IIF S WBANF IS Tl T, O (18 GHA WS
JEQIE 90 Gt S 2IEF (Positive Reinforcement) 20® ATH, (@N« 2*eA!

RGEEN



IV.

VL
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AfME@F dO9 (Influence of Environment): WbdTS “&fed W, W@ ©F
sffscaeea e fofe S amvad e wfae wfafes =, T wivade sffafes
A

A W A9 (Gradual Change): @2 “&f® =R, WA g “fZfore g
oeHe AT [ SR SibRetE e (rd) @fb «ieel «ieel 23

AMEFAEY ©2 (Empirical Data): SHaes ~&wfs wU@ T7F fofe @, @™
wbacer ool @32 oREEd)  f SR wpfe A1 Hwl 71 (MY vy R @i
e FE @

7. AeFhes ’{@@ﬁ (Cultural Approach):

Aegfes yEel gferga s TmEs, Aghes 2 fTe Sammafe e
FfEwetd e aft gt T @ T ©bRe G2 YR Aghod sAfea ar gl
T G I GRS To@ard 8 AT TomMe OiF ToE 2elfe I dTeAT G
Aegfes e ©g (Edward Tylor’s Theory of Cultural Evolution). ¢6o/q «% el @@=
MR @ Aghe Nqea Tafer b e o) fof W Faces @, @ wifs
e Aigfoe I o dfey, fgpl a2 F@T g7 T frsale, i gafae 2z fey
N T A

Aeglos yi¥efra (I8 (Characteristics of the Cultural Approach):

L.

II.

III.

A &R (Influence of Environment): 92 “&fe P I @, MET ferg
SR Afa=if4E =@ (Ecological Environment) @R Aeghes #Afafgfs (Cultural
Context) @&l goiffe =W WET GRFA@, IO, a3 W64 & AR A
Rkaisacy

qfAf$T Y (Economic System): €FG FEH CLHATGS THACTHA I
(Economic Maintenance System), (@ 2w TR, Tﬁ, 3 e, oF V!T‘(’fr\'?ﬁ
G2 qHFdTe JABeRE defe @ 9 WU TACEd &< (Division of
Labour) €32 I €99 (Settlement Patterns) %108 €T

APfos AR &S] (Impact of Natural Environment): 191 (Climate), 3=
2@?% (Terrain), @R AWE I7Fel (FIFA 8 Fl) TAET HFd @R AifEs
JICNE 2feliTe T AT, Aod QL0 PR NGET FIRAART 4w
TR QeI o 20 e



1Iv. frese @3 @ (Childrearing and Education): *ifsite™ ¢ egfed (A5G
e, MresEe g9z fre dfen fon 2 At am, g @ fHem waene
] (AT T Pl toie [irE weet e 23

V. A& SO (Social Structure): TS AMIEF 7=2F (Social Relationships) @3¢
e (Work Division) ©itnsl Alegled AR ToF fHoq e Twiaersnsi,
G5 aiewe ARt @32 ANET FOET ¥ ALET TR WA 20 AN

VI %o W@ (Cultural Variations): eFes “mfe iz @, [feq e @
ATl WEHEN @92 SbFee Al (Values and Behavioral Styles) <l T
afegy, €3, yae 3feRTTF 74l geifds 23

1.8. W4 &R IMGCeA @F@w A oA (Significance of Personality in
Human life):

ey TRER @ el AR T T8 W@ V@ IR T J ofEeR A
Feed aferies Fae PR @ Todel Fog A IAF Fe! TG FCA| G TE OF
JfeTer [em o 27 92 Jfesrel Fied IS (heredity) G “fRTICE (environment)
srfas fEam w@ o 9w e, IfesTer agfe [fw, “Rwer e a@ew s
IR A e ofae @ e, e GRa-sifaEee a3t (@b 9ot oo ang) ok oF
Jfeorer fam wesiked o fmpera = 1 FEel sifaedr Taw fer @) Rere
el S i 99 (Nunn) PRFR S T=o0F QITED FA0o #10 IeeTced, e S
e Fretas el fofd fe Froa' (individuality) IeTCe A (QIRITS (GTACRA, ©f FfeTeR2
NG M@ O A GF (AF OHE FA @O AE #rFR S 2w Jfesren e
g Ifeced @ESel amE o, ANEE TR 93 SiRemaE oFE QNimd
AZReETCS AR S VARG, FEC, TP, WIE, FNE, [ FES A= T
ey ogef T AvaeE sibasiaf i Fa0e TRE 2AER|

TR SRR Ae i ffy aferen ewged ofie awee afes afeg ot s=
A gw A &) &R feced ey b 2e-

1) '?f{if\@ 8 eIy (Recognition and Confidence) : ey aew Ifea iy
W gl SRl “e I AR W HfeE ey AT, ST freme srwret



2)

3)

4)

5)

6)

7)

8)

9)
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o~ e

TE AhOA ATFE G2 e Tolg Wyl TS i) O OFl Gk eifeft ovaa
SYRITR A Frae e qa bitie (el Fce 7 27

AMfEE FT=91F (Social Relations) : RIS Iy o ANGE G deile F@)|
A 3fSAn, OfeAle QR (ARTICNEN [IEGe, Ol T& T (o FACS
AE G APR FTF IG AACS TFY 2| ©OIMd W O @M e,
TGRS G2 AARE JERIY AT A THCP TF ALCS AR I

AWMifee ASEEE (Social Orientation) : ANEE A AfS@Ifere 26q AFH @W"i‘f
]| JSCed WG II& Fe S BR#ATeea #{fHeaeaa 7t A AR pefes AR
@, extroverts (S g ARCAH TS A, WF introverts ﬁ?@ M (T
ORIGI, ambiverts Yo M3 N st fees stece v fes «i)

orefcase 8 WgeHfS (Introspection and Self-Improvement) : IGTFT G106 Pl G5
20N SReERd 31 e RS AR A9 e wnad 8 e W e,
SR [ted *fE g FeTe! FE Tce Aitd 9F T o[l IfETS TFfed &
AP FACS AE @32 e T Teams e qere A

ISt 8 (oS GRT (Performance and Professional Life) : *fedt qjferg
(oMol QR Ao Y@ sifdefd) o wfrwm@ (o ReR eeR e, ST
I T Wl e e [(fey sfafzfore we Frae fite A s oriere
THF ol 8 IE ARITSS Jfered ot weifaz|

PP TFS! (Mental health) : IEE TR M0 TF @ b1 @RI TS
Aoife F@) AR @32 2feABT ey TARTE bivf FACS AR I, 932 Sl
Ffom ~fafzfers *Ie AwFTs A agel, e 749 e aefesfns s
ARG FACO AICF, O T *Nf@ T& A

(T9Ue FO! (Leadership Skills) : OF& O (To! TC® 20, G316 *fea Jfecea
YTAE | (TR &) AR, TACAS], g3 Fale a=eld ol Toe wwgsd|
(TORI S WEd STeimd Selfae Fhte, Helfds Fare qik @3 f[vE @

\'JJGT/C'M LIRSS "’1‘1';“)1“'1"” FICO ATV Y|

Wﬂ@ 8 BB (Creativity and Innovation) : *fe*l Ifeg uFem IS Tg
ell, STEeHe *mie, @32 Teree! Hel 2 Fare TeofEe | JeTAeTel G Terae
FeTed 8o o7 F¢H, A MW (AFCE ToR @32 TeeRaR el A
SR T I FIFS AL 40 21

A& AT (Social Acceptance) : Ifered eI AT IS ANE
AN FE (I Foel, S 3R (IEICE MATORPTR e ey AT, Ol




TN IR YT @32 TG T FACS THA 2| 3 FIACE, S TG ST
a7 I W G2 TGN AfS ISABF 2R T

1.8. ™ (Summary)

e 2 NEE avad, e, sefs vz s Gk dfewhre zea w@fer i) ot
OICH Je [T A& @32 APSALANNT 479 &I FCE| Ve Jferes e
fifen srga e oo T F11 TRz (8 97 Gfere 4Rell 20N 96w e e
Q3 3R Sbace I Mgy Afered [AEEelE JR aaR AfTeTie 2re 2itd «3e TR
qHIA, GEfS, SR« Joay @3 [RPele o geie 77 Aferga 40 Feae
T8 TS G2 IS AMENS 2O «F TEFaTl| A4 [Pl Tug Sy,
freare, wikE afsfen gae T wvad Teee)

Jferen Afen <79 IR, @FA- Introvert (W@R), Extrovert (IRARA), @2 Ambivert
(Crorf) ffey T@ftea v @I TIECRANS, AcARM, @32 NTIeRm e
M e fosEd st =7 afel gEef amm amm S Jfeces 07 a3z [k
Jr FE| IEG T RO G CFG @Fg A0, @ AMETE 7294, FAGe @32
VARG | 9Fe TS Jeg OF SR, Tgarerel, a3 T Jge! e g
A T WG VeI o 9w Ayl @2 effefan geiie =3 Jfered do[ TS
WSl (2MITe TSl U HIEN© TR QIS (7l IR

1.10. F-EHI AW (Self-Assessment Questions)

1. ¥R e Jfegee Aeire FEea? Snrad o)

. IfErex a4 @B F F

. IfETeR RTHE doiie I @ & SAma?

. Iferex [Kfeq @ Ft Fi? Twrzaarm P T

. ISR A IR FGfered W oA Fi?

QA Fre o Iferen w377 bire FaEe?

. Iferes f[ifon vy t&f8pe e s

TS piFe qI AARS yiEelE Wy a4 AL F2
AG-ARAE et Frerd Jfey 16 doR @@

10. O Ifeg @I FER (oMTe 43 JfEore TR o) @ E?

DWW N

© © N o o

1.11. &%if& (Reference)
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UNIT - 2 : If%tex Gt ©g

Basic Theories of Personality Development

2.1. 14 ©tw=ly (Learning Objectives)
2.2. 9 (Introduction)

2.3 Fe(QT ©G MR (Theories of Personality)

2.3.1 SEICANCER Afey AETwed wg (Allport's theory of personality
traits)

2.3.2 SIZEHICHED ©€ (Eysenck Theory)

2.3.3 TICGEE ©F (Cattell's Theory):

2.3.4 7% ©AWIq ©€ (Five Factor Theory)

2.4 AF (Summary):
2.5 - ORI ZRIFAT (Self-assessment Questions)
2.6 &Zifer (References)

2.1. T4 BTy (Learning Objectives) :

Jfered ©g Aqe MY S e 2

TECAET ITEg AETHET ©F TE Siace 2F0E G2 FrFevE @9 @l J3Te
A |

YIEEHES JSCgd ©G TCS A

Jferg AT FBER ©gba i »fHbe 2@ gz @3 FEFTe ey TS AT |
JSTR ©g WL T 2l TAWI wrgd A &S b = |
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o Jferga Koy og wfem FrFTe wig THCe AR |

2.2. 93 (Introduction)

g AR FOR, Wb ¢ AT @A TA(B, I ©F AP (@*AF 4T Ica; afp
TS [ 8 SR deEd Wy Afde =W AMETs, AT [ER fefere afey
fafad va1 e ope Aoy wm, YAy, k@ e bWl eew e S
TAESIFeE, «ft T TMiee!, BeEr 8 GRaaetTg afewes sfqas, e, e
¢ Tfoeee! ey o0 wrgf o A Ifey T [fey st T Iferea 77 g
(Type Theory) € %% ©g (Traits Theory) Rt ¥eId S @3 UGE Jfered
AT ©G Al Traits Theory fGa SCab= T4l =C3|

2.3 ASCA ©F TR (Theories of Personality)
e TREREE eFgd e, q A= JoEa ¢ TR o [Rem it qmne)
YRS, WA AT @AY @T—RETT 15, Tt A T T fofare Afey Fdiwe
I o@ aFe ey vy AT @HER 8oF o7 F@ a1 o @, e, vfia e
G AN NANIRIFOIE, Aeg NGEa Aqoeel, POHRl 8 QR 22
dfeee| I @b @99 @ @I @ @) e ey e =7 wodld wdRf
7, A ANGS @ Ao AR Aot TiFs|

Jfeg AT FOR, WHAT 8 TARE @o[FEd TN, A SIF T (AT 7LF IE|
Gt (ealbe @ HAffrite derTd W ofee = Ifeten [t @R, o, e ¢
wfeeee! wwFesd ST o wa EiRkek Jfecen [Kfey @@ ¢ ©g TAgeH
AR ©g &l ey R aFfe ol aaq it @fdte Rew, 7l - Iferen 77 og
(Type Theory of Personality) €32 Jj(&Ce ALTHY ©€ (Traits Theory of Personality) |

% IETIA 4F9 ©G (Type Theory of Personality) : U2 ©§ SN, WEGHE FEHH
e R A @dfer oe T4 IR 3 g e 74 ¥ @ ofsfs Ife 3l
fAg @y weefo e ¢’ @ gl o Jfewcs FMdwd s

% JE0ed AETHY ©g (Trait Theory of Personality) : 93 ©g Wﬁ, IJfege [y
@d A RMER TR AT A T T T @3 WG T v W @ afel afew
M Py [MME @l A, A oF @ivEd 8 IfewE Aeiie I@| «3 wdufe sy
g e (AT e foF 7o it @ - sfese], STeRie], s, fre,

= - s = (e (e —_— —_




JfeTea ©rga @afRetat

MSERER ¢ TPTIR

o TG HBETE ©g (Hippocrates’s Theory)
o (¥TC(< ©g (Sheldon's Types of Personality)

o (@BAEI 9O  (Kretschimer's type  of
Jhergd 479 ©g P

Personality)
(Type Theory of Personality)

o 3FP.-UF ©g (Jung's Personality Types)
e (AT ©G (Spranger’s Theory of Personality)
Bl

o JIEELFT ©F (Eysenck’s Theory)
o RETCANGR ©€ (Allport’s theory)

IJETed AETH ©g o JINGER Sy FFd ©g (Cattell's 16PF
(Trait Theory of Personality) Theory)

o 7% oM ©¢ (Five Factor Theory)
Bl

2.3.1 QIECAE I1&g AeTHed ©g (Allport's theory of personality traits):

T GG (Gordon Allport) o aTE gute wwiEe Wik, @i ey
ARSI 82 [T CIqll PCARA| O Aoy AETHd ©§ (Theory of Personality
Traits) NCAIRGIR (F@ 90 @Fgd SRWA| SACAGT co, Jfeg 2@ 9B AfoRie
Ao, A e W A NeAinies 7T AR ofoe @ «ff o Afseaeds e wfereE
¢ HAIE fEd $e O, Ao AeTwd geHE (v ey qkoe W ToHd
AR AT 93 AeTHefE @fim TR aaw ey Ruer 3 prafes s
TSR @A) FEAANGD TS, ALTHA (Trait) 2N IfEq AHAEF @6 A @ Fog &8y, M
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fifon ffgfore AmerpTod wvact T o« ot Ifer Hel, aqefe ¢ wpaes
@I TSI A (T G2 O WeGF o7 ea| fof Ferwaes fonfs aum @fdte fow
TR |

eI Aeerweed @fafqort ; (Classification of Allport's Treat Theory)
1) T AETHA (Cardinal Traits) ;: ISF AW AT AHACR T @ AETRaelE @l IR OiE

2)

3)

Tl B W AETH| Q3 (R NETHY AP W ACE A, G AR Mg A ©IF W&y

SR AT TARANTF, G Afedt oee| @A @A ew 796 G affowt

G OTF AR BT I @ NS QIR aAfofb wivaced offe-aiFfe 23 wwess ==l

frafge| @ T NS R, 9T AGTHY ALCH@ AT e 61 Jfered Tefe afey

T @ - T AR 25T, AT FOReRReS! T 13 &FE AGTHR AL

[f*%y ol == .

o «ft JfETea TIBR *fe¥E @ Ao FeEwe|

o T O FRALRL, ABIY ¢ Prae Q2o Fig 2 FeETHe 7|l IO 2olfis &)

o YIS Wit YT T MF JA 0 (Al AW QIR O QI+t I+ fofs 27

(YR AETHI (Central Traits) : (FQR ALTHY 0o @RI (T2 (AT AETHA IR S

& TR WCO! RS AR W& FioFol o7F Sl IR Qofe] T8 el AGTHAR 0l

AFAGT T 93 R Fodel Awrwd Jfew AG wwaaw fTfEe @ @3

el AIER W ATH, ANF-AER-ARwTel, Swi, e, afewifret

o) (R AT Y& AETHCR Fo fre #{ica 7@ o wivaels Sigend e $e)

@ - Foel, S, Tewfie), IFed avad, nteNee Tt @2 4FR AETHER

24 (I3 @fe 29

o O3 T AETHA AETeR YA fofe W @ e Murers Afel’ afew Wy @2 @
@i (¢-do 0) ey Ferd )

o 3 NETRAlER NG e <ol M8y AT AR |

o T OIF B W WG LIFel FACS AT

coTte SFeeTe (Secondary Traits) : €2 JeeT=olafers (af*8y 2a @R ALTF qorF i

T, FE BRI R G IS P 9B AETHAGHT SATFFES FORGT Twl#F @1l

Twlfe 27 4R efsfaae afee o3 @ - @ & IFT AL PPN,



o8 Prwea AN 89, (FC TR A-E "W F, WA (O FREreE Tepfn
G2 AT AGTTCT AL &8 &fer 2o
o U QEANETFOT TN PRy FeETH |
o O3 P AETHe A2 sifaf¥fen Tora SR
o O TR G e i fafon oy ffon € wvad andT srs S
o b IS REITET “1eWm, M, *¥ At [WE ~fafzfore o afsiaam Maw @R am)
QI T A ARG (@, AR G2 @47 SNeaess, @ qffee i Reewarey
| @G L RGO (@RI TR A2 el 1 20R| ALMATGS WS, Jfecem
AeTraefTa Siqel ¢ @I orew (el T/ @ 55 e Anad Towa GFe ol g
A 9R 7PN =W A et AfeR st e frey oftice wfswares e affefs wfes
SSCAE Aol AT F|
SEACAIGT Ffeg AT ©rgd fArFie @FR (Educational Significance of Allport’s Theory
of Personality Traits) :
ol 2o @36 ofeile e @t Iferer il s wemeitcs ey Aerrd g
R ov wwesd ofil e, IR  ft Fredio Ifee &E), wivad ¢ et
QARE @6 FOC emi w0 Mmoo frediovr afey @Y ¢ AeErsd g[ics ==
e, TR @t SR TN FE-frrd dfees deifte s B wigd e wweef
2
o FrFfiMa WS 7 @R (Understanding Individual Differences in Students) :
TEAAET NCS, ATSF Frwdia FErd QeAml, TSI (I 439 €@ GIICRF AT
geifce F@ g & Cardinal Traits @@ fapifre 27 (@9 vaw feeSt
V[ST»@FT), a9 fog A Central 1 Secondary Traits SRR SR I G2 AL
@RI MG PrFat AEARee v ot a2t Fars A
o firpatadl fRdiate TS (Determining Learning Styles) : &g Awrwd FErdfion
CIRIT Tl el | Snrzaerse, Syl fmdian sferend efderE aeard
FACS ANE, @A ALIBAIN B €39 8 AT NG (| AT ©F
IR I, P FrEdier TRl SRl cIE SR e @ he fdiwe dace
A=)
o frFdfrse 7F BWW (Enhancing Student-Teacher Relationships) : PEFIcH
AETHY (@RIT NG #rFedl g A A[e IRFT T AT Qeee A& @K
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gt STt Tfes 2@ SitT (@, IR I AR A qfS AW E), SItid CFea
TRPfeAE WHAd @ (¥l oM eFed| WRE, Wo)8 WARgEl 8 e ad

o RN @ =R ¢F@ ¢S (Role in Assessment and Guidance) : FrFFIditna Jfeg
RME @RI W el Soge RE ¢ Afelal emiq FACS AR SEAisd ©g
SR At M @ ¢ Fog, ©iR Oind Toree AdFed zen Sfoe; wywg
AAFF TATER T9F o0 71 I, INGTea AETHe S e Saeifod ez F
AR |

o WA ARTEN @ (S TFIW (Career Planning and Professional Development) :
RIS el @ ey (RS Sl copt M4 1 2e 2| SRS ©g SR,
g Awred Tdhife, @M, AeAfe A I (F@ ATEDI G SARIN| S 8
SRS Rt ey LERE Sl (oriiere il ewiq Face #ATEw)|

2.3.2 SZEHIFR ©F (Eysenck Theory):
Jferea AETd @ @ T8 TTEgRW [l IFECRA, OIMF N0 SAoq 20 S
Jegs 46 WY Hans. J. Eysenck | SIZe0itEa-a9 TS, Fe 2 g© ABAS
Tom, A JfEF aFford 90 Fea TR AETHEF [ AT AGAATS & (-
W@ I AWT2 Treere) Tl 8] 2| o gFee IRT Ifeqe AETHER iy
(hierarchy of traits) RReTE I I@ce oF W3 wrg o Iferen Tomm f[aes
AR ALTHOF foqo T@l FRCFIoTe (Psychoticism), ?F@%f N SRR (Extroversion
vs introversion) @32 WGP (Neuroticism) TWAE N FfegE I T ©fF @3
©G(&F PEN W(TA8 e 7Y | U2 N(OE fodis Nial N s St 2 ¢
1) MIBHE (Psychoticism): Eysenck-93 Wts, AEHBHE 2= Ifeces @vq @5
TG @A IS AET Ffeqife (0 vere ATRE, AR g3 AN 27| @3l
ARTS HG-FOIE, TR oo @ A afe Twplig 2@ AF| @3 @
Jferen Ifea [eom, aoaaml, AN ES, AgE JfeeTe, A@iedd e ANES
difeife e T, geaehe Fite e 2@ A
T T AWM AT G AT W IE, APWA ofe HRYfe T AR @R
SIS AT I BeIe 1 BIY, SIR0E ©iF ATy ACPIBRTSIE el AFCS AN




2) ISR I 9@ A (Extroversion vs introversion): IR IJfETeA AR AT 241-
Aifers, ?@E@L (outgoing), TR, ARG, agE o @ e Ife @ e
ST IFWE A AN (F, WS FIH (99 (T IR TG NS AT JR0G2 [N+
ANF S ARHA IETGT ALTHR T TIYE |

e, S AGTTR AGTHCR &G AW, Bt FOIRE, DerEs, *eE
AT, AAERT 9™ @ ANS IE I M 9 AFce mw Fed, IR e
SERIGT @R ANEE EECHE [ReR Aem Oqed 3@ a1 o 9ey?l Jfered
FETHCIR WY TBGF|

3) WCAIRSPIE (Neuroticism): Eysenck-ad e, WAOE Ffods Jfecer afgiae wefe
2@ ACH G AGRTS e, FfeR, FEw 2@ AWd) Gvee NAeEeg e
FrofRFer [ATe 2@ AF| G GOSN, ~HFred, Tz T @ AF| @ - Fg
TGE RS SIFrEE @t TS gRvel I, AN TAEEAR IO 3@ AR ARE
fog Wy frmdt sfom Afafgferss mar Jiar e, gfers frm o @@ @
QeI IS AL

IIGHIEA WG AETHY ©rgd PrENe @9 (Educational Significance of Eysenck’s
Personality Trait Theory):
Eysenck-a3 Jfeg Aemmd og frem ow@ ewged o e w Fredion afeces
Rf8) JACS AR MR (T Ahe IRET 9 TS 2| U3 O(gd (oA’ T@i—
AEcIMbhe™, Ifee 9w Teel qe TERFI—FFFrHE [fexeE gdox @@ [
PrFId (F@ W2 Olge Wy IICED] P R0
1) I PR AaRere wEe IS AAD 2, SR OIS AT, 9o wifEfelt
@3 THFIAIR Tcol e simfes FIIFR 2o A
2) SRR AR @FTOE IS FACS ATV DA, 2 OIMF T s s, fafde
ARACTT 8 ~RTHIEF #5731 F41 Sibs|
3) % NIRRT FrEdiEn MR @il o3 A Sracel (Ol g3R FREE T T TG
S SIE WA LT (G, FISTAR T IR BI% (NIRRT (I Sefd|
4) N R SR S TETS TN @92 SrgeT 2, [ SR A
ARFINENE SfeADPOR Aol |
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5) eI RFHERTE Frndia ffaee ofs TRt ¢ niftgemae 2e #itd) 9w
e [Ty e e 203 @3k Eodins wivadere “fqaea (e Al FHce
|

6) WAIRFSH A WReIeRd FERFME TRgied WY ARBER FAce 20d, ACS OF
@fars 3feBFeNg Tiazd FACS 2]

7) Frediore Sfecen fofete Aomcee mfe “ffaes e o fFree ofe wme g
A

8) A FrEdiid oy TOROISoS REE @3 Seydl FERditie e arafeaeie
NN G AW FHEFE 2CS AT

Eysenck-93 Jfeg Aemwd og FrRdie ey 33Te el a6, A e @iomes
FRE PrFmE @I QZE T IREAT FACS ANE| @2 ©g Prweeid Mrwdiva afvamy
QGAT 8 AFOIF o @I @ (77 42 JfG-fefes Mg o1te gors AR 3@

2.3.3 FIBETE ©F (Cattell's Theory):
fafo qeeeiige S “Ee @ WeTfm e Wi [ e 1973 A JfesTgia Aerwe
oGt AREE FE@E| 93 ©g ARG A9 & fofF foq <@ ©U (data) (L-data Life
record) AMF ©2, Q-data (question-naire) el @32 T-data (Test record) WOIFI (ACF
oY O IR IE AGCA AGTHCF S 6 TAmeE 5w e o wee, @3 so
TAMITTR SR FETed FIOCATE I F41 78|
Cattel 3o S b Feerweer xR A8 2e-
o GG AETHCAR THAMTTR Hfeq e 9071 F700 79
o G TAMITIYR MYETS Ry L=
o JfeTgR TomirTCed Py wiexl qeeifer eeita tofd =
o Trmmufera fFg T sifqra o ferw At aeie 2 A
Cattell's 16PF Traits: BER 16 b SAWIH 2=1-
3) ATS JAN TS (Reserved vs Outgoing):
o e e TyEae [, TaRT @9z wibe NheR 2@ ACE, OF ANGE
TG S]] o SeEas ¢ HeMe Fodd oW qR WItEs aFe T
AR




o TFWE, TS NG IFORIAT, ABHF IR FR(H2 AWM A TS 2CF| Sl
e, AET qa Tg Tfvwel azd e W A | TAFRE HLGOI 72
AR AARTFS! O M A A

Q) @ I I@T (Less intelligence vs More intelligence):

o Ifm IfeA ARTS TS TR Wi 27, ORI IVRT @ P KA 92
@ fToaie R Tga 9ol arzed fagias R Tibel SToml T SRR 2Tg)

o I e fge e wfve, oFi oo ¢ sJaaae berere Fae 7%
S TS A AN FACS AT @2 TG (el @zt e =3

) eitFifes KPR I AeFfos B (Affected by feeling vs Emotionally stable)

o dATFioT RIETE Jfed Toras (¥ AN YR AEER 04 To afsfa @ar
Sl YEeTe Sfaw, Fred W32 IMHTE IR AN FF AFCS AF )

o UM, dirtvios JRgrm Jfed e, Jofide qar WeTe FoORd 7| il
IS fmEeet qAee AE a3 I AffEferes FfeNm @ Iwy Wk awmw
LTSl @ SYfREe Fel GO @

8) Agw I I*[1e! (Submissive vs Dominant):

o  APHTE I T, WA 4R Frale azd yrafos 27| SR FUCEAT FICA
(@M @ SIEAI2R TS 2T GR (T9g WS A7l A |

o ORI Ffew AFITS ¥, [Tl ¢ Frfrord 2| SRl WAR ToNoF &g
M O3 G2 A1 (N 5| G W ArfiREet @ eiewisd asaceE axrst
@M 2

@) *8F I TP (Serious vs Happy-go-Lucky):

o 181 Jfear ARere fFfE™m, [owd ¢ fioma 2@ A o @ @ [ww
TSIAOIT BRTS AW I IR ARAGATOR AT P& 72/ I

o TMCH, TRMAIY JNGA WAWIE, afe g PeRE GHTaT FHce b OFl
Tree A HfEfere W w fre +itm @3 ey TESER s wems
OMR TSR RS fes ¢ 3eams 2@ A

) TS fam a7 WD (Expedient vs conscientious):

o S e IfEar Murers fw-saa 8 T e afdw vers ar wifs fre

b o fites ARt Sl P (@ @3 R qRiee! gm0 )|
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o TR IfEa A, MAFNT A2 AT 4A0a (AN-AS (N G| O ol 8 (Ao
THRAE TEAH @FY (7 9R A2 8 J&RAR 2fs dmhE AF| @ GAEF Je
SRS g @ tfeweid peefoe 77

q) FNGE I GeN3N (Timid vs venturesome):

o HAGT I ARTE S, AARHCE TJoRTE @R Tgq “ffFfere e ofbw
TS B ORI HH ANGE (WAGHR FRWE@H 36 a1 @32 e @eq afewm
5|

o VST Afedl Mo, TN W2 Hitee Az WAl 7F o e e SERieT ¥k
FOSFOOI g P& SN 2| S SR ¢ S SE FHel Qe TFSII
QM A

b) Yo NCATSFIoT I fSae (Tough-minded vs Tender -hearted):

o TP AR e NI AefTeaae, A@ml @ APIeeC === 26
A1 O o oifafzfere fBa T @ AR Gw e @ e o)

o ST el AT, FAGS 8 (FINE AMPIFOR 27| SR H2E2 ANIoA T
AT QIR TR 82F FToTAe 2Co It @ [ JheA ALRTS Fqefede ¢
LRIG

o) eIy I MR @99 (Trusting vs Suspicious):

o fRgPTEIT Tfear ATe T2e-7ae, qBEE G2 TN A A 20 ACE| o
TLLGR AT T I 932 et Il arad @f=erst I A

o MRERY I AYRTS Gioe NAFTTOR 2W @I FRS IISCH [ FACS A1 |
SR ARFGH (2R Colei Sowrely (A (581 0 G WA aifo S el I
93 (AT G A2 TFfHe ToF 8 FeHATAM! 2@ AT |

0) ABIAM! I FFNAIY (Practical vs Imaginative):

o JIBIAMI JGH! IABIONT AAG2 AT FE A2 NGO PTa® (73] O FEF €
RGO TPHH AN FACS #2W I QIR VIS A W Fee v

o IPTAIY JGA F2AREN, ALY G2 e DR gl o= IBERT G
FEA TACe @ AW IO ORI Sid FiAd AT FrelfF, Fae 8
TOTFS T AT

5)) &SR I TAMET (Self-assured vs Apprehensive):




o TR IfEA WAL, FTSTN @2 AFH NFIRE TF 2@ AEF| O
fters e eog et e @32 Frare a=ed geet (9|

o I, TS AfEAl Tfan, TS € TOMIEE «AEF| SR ARCGR NPT HiTA
(S0 T 1R AARHETE o Prae s fadiadTe 27 @ «qea Jfear ame
SR [ gHoRias A

%) Plawe! I 7@l (Shrewd-forthright):

o FfaW FORE IfEA MIFIS bgd, FHFA qR @R TW A O/ fEme
Fidiaa ey ~fHfEfe Sl @ivad sffaed Face @)

o I e ALE-FE, Frelfdd @2 AMIPIY FOIad T Ol (A € Feffedeid
faceerd foel @ wgfe o< 6 @ 4A0TR Fe! MYRTS el A T o
T =

S©) THARE N S (Conservative vs Experimenting):
o THONE JfGA NYRTS 2[TACA -4, FEHAY € AF PG 40 AF| Sl
e 91 T [F7 a7 T BYaE T G GbfTS NANSIT TR T 2T
I
o YW, THEN G JEHER AR e TgH G 8 Tfewe! ez @ad
oEl RIS TS TAR @R JEAE ¢ @iy foureran Rt @ 4w
& TYETS AT @ TR DRI TP 207 AT
»8) WEeTd elfs el I9W aefeae! (Group-dependent vs self-sufficient):
o WeH &ffs feadie e AKRTS Fele IS FRWERIY T GR Fa® a20ld &
IR @AF ST AE| O RISl @ AT WY FIe FACS AW I
G2 AEE AL MDY 2
o TEONE JfEA Feq, TGS @R Frams Frae Fremi oz FHce 7w
FIE| ORI I IE FA FRWEEY I IR G 87F 97 FH00 B Al @
YRACTR JGA SRRT S F-SWN 2 AT |
s¢) S afge I F3f@e (Uncontrolled vs Controlled):
o ufafEae Ffear Agrde Tites Ao ¢ e afs TuHe e @ Feema
HACE €57 g FW AP ORI ST WA fofare v e @ TR @i
BECS TN 2 I
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o ffEe Ifear z-fmfge, wiedle e ANfGT NI Ga b1 oF oo
T e (@ 3R YERETE SR I 9 4R IS GRS e 8
arefEat 2 A

s) A58 I TeFP® (Relaxed vs Tense):

o e e MyRTe ISR @, TraaId 8 ArARYET 2 A SR H2CH3
BI% RIS AT @32 A “fif3fore Za i)

o TE, ST e afele s, Ty ¢ TN oIt coel ok FrEs Tor
W @R (YOG TR Pfowiaw 2@ oty @ R e KRTe wfefie
AT € WFoe[e T AT |

FNG ©fF o &lie FErFilne srRfb o ot Ftaen-

A. YRS AETHS (Common Traits): FIBER AC, g AR FAETH ACAC A AR 7
YR NS Fere2 AEIwe 2| (@- TR, Teyel, (@Y Teiim

B. (Nfe® %4 (Unique Traits): 3 R sAwrsd s, ©f @9« g G
Jheres TEd TPE HAferwe 20| @E-Fie, (rere T

C. SO &Y (Surface Traits): [Fg HETHA ATE A HGT AHACR T T A
JfgTend a3l e o7 @N9- @Teze, Aefowe! Toim

D. T FAEHA (Source Traits): €3 4RCTA ALTHY Jfoq o AT @2 A6 AGS
HAACE RfEe 6| @N- wifgoey, wi@e ekere Tegin)

2.3.4 7% G ©§ (Five Factor Theory)

Jfetea AETFd 20 Jheq aud Ty JRE, @ o DeeRd], Sefe 8 FRFeR A4
YIIM® 2 G2 T O THIA (AF AT | Jerg AR ¢Fea @ AETH w@ge)of
SR AT ) 92 AW IR T g ©g ge AR, I W GO el Big Five

Factor Theory|

Big Five Factor Theory : &b aia (32 Ifered 47 Reaad Ig oI7ad 2@y [wer
G TAME RIS FF 2l ©eoo FAGTFOR (AT (TR | O, A FLAF ALTH (ATF
e T T [Fdiem s Sefiwaa o agm Aerwd v S a9 @3
fefare Big Five Factor Model tfst ¥l 2RI €% WCOCTA GO 2T Costa & McCrael
@f T Raymond Cattell-9¥ 16 Personality Factor ©tgd ©o¥ fefg wta Afde| @2 og



TPAICE, GG AEIAF fed Jferged ¢f6 A< Tomie 7= iy w41 78 @lfelt SAmics
7 fAfeq TA-Beiwie acE

1 O = Openness to experience vs not open to experience

—1 C = Conscientiousness vs undirectedness

E = Extraversion vs intro-version

ALTH (Trait)

— A = Agreeable-ness vs antagonism

—1 N = Neuroticism vs emotional stability

«Z ¢fb 24 TAmI FFfT® Big Five Factor-d¥ W(GetF OCEAN WCTS J&l B3|

Basic Characteristics of Big Five Factor:

A% TAMIT ©rgR L8y

S, Tomqefs @S 9 Dimensional: Qe @it ARE @fafreE Tw, 9 @O FE
w1ge| WL, gFE I Fjfeid qF A8 A & TS 71 P RS AFCs 2A1e)

3. TAMAef oo/ AleTH YRR M T I Afsl NeEe Afery a2 Tommeflm
I T @A B ACE, IS QR SIS TCB |

o, TAmHel Jfes T Irae I[qF TRHE (8¢ IZFI 2IF) Jg e F@: @A
@Al (o7, IECGT @3 TAmef (TN ¢ @0 SIS TRE AFCENS N I 21 Q@
el fEfeRe =@ T

8. TAMMEETS ARG ¢ *Pge Rewa o0 s 7w f[Koegw ffen wicgfe ¢ smite @
TAMASTAT SREG SIS (A0, T SIWd FdETe! s T

¢. TAmAel wiETeg Ieefer =Rl Fdifie =@ @EAR @l ¢itz, JfeTeR @
(ARt fog @2 qeeifed T TeAfasiwogg «ear A7)

v, TAmAelE Frgace cfeEe ofiw qre: dfey e sif@ifs, e e
Aeglor AREER wwFgsd dor @R Wows! ¢ QRAMGAGENS G2 TAMFSTR RKFT
ol A
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G2 COrEd TomieelE g st 29-

3) 0 = Y& wfowe! IqN IF WSSl (Openness to experience vs not open to
experience): A-(FIA AGTF FGF JGTTA HETH G2 TAMFGA 7o AL G318y
sffeeifre 27 gl @A ALTTF Ngd T Afoeee] QL IF Sfossr Qs 2| R
@12 SR ©F pifdfae @vae A AfETga €79 AT €

o o, aepwen wifdfy e ¢ o =)

o GA &R JfSTHT AL =)

o A @-(FIA AT WAPTE 8 AfeNi¥F wberom e e wiea facs i)
< 9 Gfesel- (Fa Fe-

¢ TN TNHFOR AKFR 2
e - RTT Torpifes ©ng eorsd ¢ &g |
OE TEI0ed afs Ty @t 3|
fRere grawrel 7RI =)
) C = (AfSF© I SWAfSFS! (Conscientiousness vs undirectedness): 92 SGAR,
IfesTed gt @9 (S ANR- (Afedel e[l wiaferel 3 ¥t @ @ Ifea Ty
& feF @y Ife-

o @I FE FAR L Tow A wefo, % A1 g o Ko v F1w I

o foery vifEml oz ey 2eere, 7 AR SCoFF I TooR G SiAed ¢ FeEHY o4

(TR (I 1|
o A-(IIAI 4T 2 ¢ AfeANfS, W e beeT
& ifed -

o (TIPS 5 TIF-AVIIA FoHITA T |

o ORI OIHIF B A I T 9|

o A FUARMFEHN TINT AE I GWF INEA JG IV AE @2 YR NS
(Ml IR

o IR FHIfSE® 2 TT



©) E = IRt W @ {fiet (Extraversion vs Introversion) : SEIRI Jfeed 42 g
ooyt €39 29-
< A FfErea SoimiT FECd-

o Jf® TS 0% ATHES HF FI FF IR O ANGFOR I8y g6 =7

o Gl THHATS M (AT WFADE 7|

o O TN TWNI ¢ T e age AT

o Al I A ACF|
< e Ferea THAmItTR TR

o IfE IERY 8 qIifey faw =3

o U3l FofPelRs Fafbe, Tos 8 Tl 23

o WA fETR WITACR @7 fagel AP
8) A = ATATIVS! I AR YSIF WO (Agreeableness vs an-tagonism): €2 TAMICTH
W ey e taewe I q@er) 9 [ReRreydl afswifier afer Jfested AT
AeIq® FC| @A-
S AROEETS @ WNE Jfed T4y [aaore gzaweret @, o:l-

o IO W 8 ©r FOI(qd |

o A 8T E-(IIC R oyl [t A

o 4 FRAFTOIGI 27|
S YOO TelK- @ S Jfed [agere Al AfRcaiTe agerere F3 Sil-

o wibacel BRI @ colfas =R 23

o AHCE W g T YT =W M)

o A W (ST NPl TR
¢) N = feraifofrem g9 &M=t Myt (Neuroticism vs Emotional Stability): ©3 Soiwiwfs
Jfeq wvaeE ieFies e (F oo w6 @N-

o YPHSINT € TRl &Ffed 7|

o OI F-FIA AW TSH 2@ 2T

o A U} WY ACHe @ BivlaE 77|
S QI ! TH FACS @ NG SN 5, SIl-

o SBR W ¢ 5w agfer =)
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G EiHred SR =
G (T-(FICT DI 7Y I FNo! M0

frFre ewg

Big Five Personality Traits S SoMiaafel FFFw cva ewesd o\l e St Ifece
fafen s fredin Miee afen, faes), @i oo, gz @ tofire ger @)
FREFICTFE W2 Orgd AR fofers faafiie FAreft wwmgsd e gt <&t =eE—

1.

AfEe WSl CNAF: Extraversion (I8 RrRdima Aifeee! Jfw Face 72T
afts PrEFIdiore STyl S0 (oIt @R WS el ¢ RGO el e

e e elf@ah: Extraversion (ISR & Mrwdl Ffegweng wenaze 0@, T ®19,
AR NG FHIE ARG I I (O]

ATTHA 8 AT Wt qF%?: Conscientiousness (M3 Frrditrn Ao s
tofare MRITSl T G WGP, AN IIFHA @ HRE WA TS S
weeld ofv e

T SPTRICTR AR i@ Openness to Experience (A8 ARt Tgq R &=
e ¢ el DRI TeiRe e, A ©Ine Ol (<121 ol AL
firwre Wi TP FfeMeel:  Neuroticism  ([Fewaifbhrem) famaem  Sas
FrRdiora TS BIA FACS AIRRG F1 I, A ALK A Sraol FCA I welor®
W7 Te IACS HRF|

Wﬁi 8 TG fowira: Openness to Experience RfEE e fRrwdar
T G & IO AR AN [CHF FHCS A W, A ©itwd AW
ST wFe] I |

afies it e fon Ifecen Frndiom RS «7eE Frrsa fFrvd-cmmfore
Re FEET ¢ FFT TS @, A P A 3foams ¢ g
D COICE

Big Five Factor S(gd ifeq Eamia frwidima Frvd @ Jfeg [Pt samife e e «afb
@3 PR i weEel TFe B A, 9R ANfERIeRd, I EfeRierel @3 syermEie
PeeRAE TefTe FAr08 AR F@E|

2.4 A (Summary):



ey TET FOR, AHAT ¢ TARE edEld TN, A (CADS ¢ AREITS ASNIF T
fde =7 ey RFTN @ ALY ©F (Traits Theory of Personality) @Fgsd Sfirs!
AT I AT FTEACHATS (Allport) JTeeE oA B (Cardinal, Central, Secondary traits)
o% TR I WIWF (Eysenck) IMeree a4 foqG @l (Extraversion, Neuroticism,
Psychoticism) i@ F@w @@ FoA (Cattell) Sy Ifeg AeTwd e wm @y
AL TME ©g (Five Factor Theory) JeeE A SAmia (Openness,
Conscientiousness, Extraversion, Agreeableness, Neuroticism) NI4T I | Efases
PFEEWIER (R «2 ogel Fredima IfETs AL @RI T FRET HEd-smte
ARl FCE|

2.5 - R 2IFE (Self-assessment Questions) :

o BEICHR ISR (7 (PEN) e 1l T4

o JIfSrea ©F LA T T Bl @1Y

o JfETYA AETH ©rg @AfTO AT T

o TEANET g ATFH TGO WA T A2 SR FFFIore wmg @Al
Jeg TG WIEHF QT TOAMLF IS wFg QTG I |
JfeTed oize ToAm wglt (77x| PRl RN @B o2y Forif wweed @
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Unit : 3 IfS® TN (Measurement of Personality)

5799 (Structure)
3.1 T12s Sy (Learning Objectives)
3.2 §f§l?ﬁT (Introduction)
3.3 &g YERCTA &FF (Personality Measurement Types)
3.3.1 ResiEd “mfe (Analytical Method)
3.3.2 ATHA @S (Projective Method)
3.4 f*7FI9 o7 Jfe® JEHRACE A7 (Impact on Education of Personality Measurement)
3.5 AL (Summary)
3.6 F-EORT & (Self-Assessment Questions)
3.7 &37if& (Reference)

3.1 R4 S (Learning Objectives)
o Pl IfETeR TERE T enfiE g 9T FACS AR |
o IS WieTen TemRTT RaFeTS A&S FoE Qe AR |
o JGTR THRCTA 2bfeT® @ TAfe TerwGfr T 2 gl =it |
o PRI WeTT TV 2THFAD 2&S FCF TS AT |

3.2 §|§l$| (Introduction)
ey R FoF AFCER MR, A ©F wivad, berere ¢ Ik a3dens gk )

Jf&g TR (Personality Measurement) PrFR (%@ @@ wwmgsd, IR aft FERdima
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TR o157 ¢ fermiore sifawt it ATy 0 e ToRE 9o aae «mafs 2 [oswa
@S (Analytical Method) @ @TFd 2% (Projective Method)l RT&RS “I&feTs TS @
Re(fE R T ey TORE I 2, @A Tiies R ¢ " I F41
Q| P, AT ARSTS SABO AATSR ¢ TLBAN 2ITONF FERAT S &) 2fPpfod
dfe efefen Regad s = Frem ovm Jfew ToRm swesd o<l e e, 9 a6
Freidiond o) e, elerel ¢ fEwere Siwen fdimed eRe = REeed I Frwdior
JIETYT 4T TS R, O@ O Frel-omzfore aRe FRHITOIE A FACS A
oA, ey e I @o%® W9 (Quality Education) $F® FaR st Frmdfitaa
sfed R (All-round Development) RITF Bl AT

3.3 &Y WHHCF A (Personality Measurement Types) :

Fferea i IfEaREe 9T ¢ ofgs Ton TR ewesd ot wiem <ea «ft
I IRrer @ @ oo T fofre Fare wawe! @ AeTeT ~fwwesa Mo
IETRT  ANEPTSISTS T T F41 78| PR F-afey 19wa sape aff fHeemr
o | GFe e Jfery e el @m Afieena «fame T2 aem, (ouf oF
wfdfze *f& (ego-strength) FTFe Hvoq zex Tl Gt Aferex ANePn T FaCS
AR FCE| (PR BT WF JBCed ARSIl ¢ wigsd Fiee e F1 wie JRred
“{fiol wrere FAFE| AN N 9N AfSrn ffee w1 799 71 SAffEfe S s
(ToR AW 7| «3 Al Jfe F0ZE T TFe FACo N2F| HSCe ARACAT NGes
TR e 72 3o =) Afery wfmies [kfen @ ie ofd faes [eifere it sicamwen =i
2

JfErea ofamst

(Measurement of Personality)

faeret ~rafs TN E
(Analytical Method) (Projective Method)




3.3.1 fRTeiga *%fS (Analytical Method):

Reeet omafor [@FE 20 AT IETed T8YE ATwielis 5AFon AR T4 = q&
AF Jed FBG TF AfoNe 4T T4 2| [ “mafe FEai ot [ow

NSRRI
(Analytical Method)

AFFRFR AL & 351G @Be ==
(Interview) (Observation) (Case Study)

(Rating Scale)

vy

o fFGIG I IfesTed T (MMPI)
° 414%1%1316%1?1 <UI(\G°?1G1$1 HHatR

o (-G WAASRLITTR argatz

o TEETH-UF JGHER AHebR

(A) ARSI (Interview):

G ARIAE AN FARMS e e To0F d@Ean o FeagH @)
AFFRFF BT IFNT O AId Avifrs (Standardised), F-Smif® (Non- standardised),
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S (Part) @ 79 (Exhaustive)| @2 (F@, INGCT FlOI YR F F fEresm F41 203 ©f
% @AFe e 4t fash oF@ o7 (0 e AT ) AFFIRITCHR TE AT S
71 fog 0% Fa1 =7 IoNE amifre Tomfs et o I9ER T 2@ IR GrEE
e et Afamoes g ) g-amffte @ afefEs TeresE 49w o
AR T FOfRE T e T Ifeore eoR wrerEFe @ R IR ger Al
S CHCE ARG S Afeced [Rea @i v =i 341 =23, @w=-3fe F&ive i,
TS, (Y, TZTNETS!, (T9Q e el ol

(A) *a® (Observation):

Jfeq AT A6 FF W 26T &) JG(F AOFFOE TG FANFS 2RI 0@
SUPRACE *REF G0 TP 7S] e ¢ AFFPR AROCe (T SYRYl M A ©f
Y “fafore FFaiEe| *REH Mo AR AR o TiiFeq e @ Foawin
T AT A IR WYFF AREAT @FHE @i T FA 2| [mmfefes
e AaFe afafEs “fEe @@ Gy qfds 8 et Fafge afean Mdsens
SURER 20 Al ~iffEfer vifew sl i e T ¢ [emfefes w41 @re
AR 2Rrw 99 g2 97, ffas et /i s[iawer e < Iece g R
Fowq 945, Tag FMesad, wege feme 5w, R @ Smioed Bagiem ¥e
e efsrweleie 1i@ws)

(C) @®e™® (Questionnaire or Inventories):

ey AR @B 2R 8 I25 2bfete afs 2 eneR| Jfed MR, Toqm, derwd
ggfe T eR Trmesy [iEeTre ToR Toaef o v st e Tex e =1 =3
Y32 Y I TeH MR ™ <AF | ATOI0 ATHF TSCAA &) (FIAN ooy 41 23
R IE Iy [T emeted Swe I 20-

a) GG I=Y JfeTeR SoOrF (Minnesota Multiphasic Personality Inventories):
Gft @ Iga opfere efemz| 1940 RO @i NeeG! egfwe @ @ft
YIS 1951 RGBT @7 @I AFad e &) TerwG g WFE ~Aeq AW
FeTe 8 Wl o TeFE dy A OF AF WO JeWmd TF AWl F41 27|
FgE, P, sTfeel, Aremits, 3fe, TAbe (R, @iTel Teifid 894 ¢eofd A=y
R IR TR GF GFH FC @ AE| AR Freel Fw foaf o
o I @l G oy W FAE@ @l g TR, @i g 9 W w9




b)

c)

d)

Gl O g TR @R @l FE ¢F Tome fee Az T Gl w@ik-ge
QA e A e wrerwibes afb ¢ o A 2-ReAPG (Hs), RS
(Hy), ¢Teag AEPFr® (Mt), FRIPIA (Pt), *TRMeA (Pa), Piesies@ (Sc),
AZENRE (Pd)| ARSI @2 TSIHI (ACE ARG SRMG 92T (F1 %99 F41 27|
G2afeeE INLel (FA I @ ANEGS WE@@ (Social introversion) ICE AKS
O3B (F TS 2@ MMPI (T (16 S0 (FIF M A1 37 73

JETOICIR GG =ebR (Bernreuter's Personality Inventories): 92 OS5
33 Tl o @3 oorw 7l IfEre ol eerwdacE sifaxe FAU | T2U-
WARFE  (Neuroticism), @< eae! (Seif sufficiency), 99 (Dominance) €2
@A (Introversion)) €2 Worwm 3¢ ow @iy el Wiﬁa@ QR

Thurstone Personality Schedule, Laird's Introversion Extroversion test, Allport's
Ascendance Submission study @32 Benreuter's self sufficient scale (US| ATSIO
aeag foafs oy Sew Wizl 1 ¢ @i M TS @ v dewa AR 9
Wt OiF ArORA G AT AT (FE [T (Scoring key) W@TR| WA,
refoqel, T9g 8 AW TOFFLEF (FRACH JATE & 27|

(@-qF AoRLTTa eem (Bell's Adjustment Inventories):H. M. Bell @3 Sroris
4TS IEE| AT o G aiegy @36 FERdime T e 9oRkt wE Ifema T @3
OrF 7R TR SSEIEE Fel 8 WOEE AGHS (I Tl @R F of
T IR PrEdiene o serwbre afeweta srft frtee afs o arr 2, @ e-
TR AR (Home), ¥F (Health), IN&F (Social), € ATHIEF (Emotional) W)
[WEME Ty THARCe Ei e TUle JGYETE  We@EHE  (Occupational
adjustment) TEYS FH AR

AREHF-9F AETEF eHem (Eysenck's Personality Inventories): &6 St
QGE AZGTF 98 TSTFIG 1963 RFBUA TTHMA & 2FS T 1966 LB
@OGE Te fof «afs eFad o F@W A @M W Junior Eysenck
Personality Inventory I JCFC JEPIT| GRCIR CF@ (N6 vofb #w wirz-280
IfZIA (Lixtrovers), 8 TEIRFE F@® (Neuroticism), S N w7 &=y @3
qorFIG TH fTSacaer T (80-90") ¥R AT Weo! TiLeT AqFRA TAESE
Jfeg M el =ee WRe 0 SR ANEER SEd FAECS AN,
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@9- (F) Guilford Zimmerman Temparament Survey (%) California Psychological

Inventory
AGR Amhod AN Fodef AR wite (oNf fog wEyfiaie TeTE| JRYR M AT 2=
afers avifre w41 789 fasie, Rfeq Ifer Ter (it Term a3l T s
A G| GO, I ACIRA o AArH A Q| bgde, AqwE 8 AGEw
SATAA AT @ LT wTewil, ALBID, ©F AGwIAE Ay “Afwest Qe 2 e «Aiea
O SR QA (2] TR WY 22T, TEMOR! A TN &S Ted (7 N Koo
FE @ G FoPs I T I o, T AR TN AR AfGaes 7% F41
I A, A ey AR WG ToS wwmeed|

(D) & “5if% #%fS (Case Study Method):

GFE JSTE T ¢ ANEFONT Y FACO AT TS FPCNE O, @A Es,
NAE, GRS, e, e Tom o2 Mz FAwL @ BT A IS qaRm
| foq TerF g FHEE AR INE THFR ARLT ©L0R FH2 26 (@ IIE)
e Fferd wre @t 2 FeE ewgrd g3R FWIS AHIFE omfe| (9 IBIGH Srwrely
] AR NG BT FIE A FG TGO 7 SAPRAR Fl| (T3 IBICCS SUPTNRE
IO FeeAfFe 432 TAFS T4 W T 6 IR AR 707 ACRGHR G8 FA02
O T AR (T IBICT 4 Sy 7 Hed AT (e

& DIt ¢ @ 3G Ty weme T @' @ o @i afer @@ifas, sifas @
AP wygel FifFe Efearitas &9 7RG (Case History) It «rsiae Jfeq f[Kfeq s
38y MaR T R O ARE FA | TG 98 T oAF fofere Ifew Rem TR
(I TS T4 T 7| (@ I5IMGre FAoe G TF Tolvs J8 F41 2F, JBF Jfeg Foid
T TLotz O W A W G2 [fen o fofare samrel win we s s
M| 9% AR @M AW Case Study €2 Cast History-(F SR I3 03 WA FCRA| O
IV 97 T AILFT |R) Case study T Case History G3R W8 g

(E) cafB2 %=1 (Rating Scale) :

@B &1 (Rating Scale) T ey “famesa «f wwgsyf “mfe, @ Ffe @B a1 wHae
TORER &) J92E FA 2 Gt AaEere e A P e ed@fe o sEwema
TOITS AT G35 FOCATE SR @foe &1 ~mafeq Az Jfered @ &+ Fof
TN of [y F71 W) @B -FFCE 2O ANF—WA?ITAR 77 (Rating by Others) @32 e



7= (Self Rating) @ RYfeIa= 20e I, WRIF FeyTes 20 Mt | @A Jfew e
R fofere 999 ame Fcae o T4 7| AEeS @&Be & foq, 5 A 7 (3, 5, 7)
g 2 77, A e 1 R e ww aere =@ [y WEER @b o3 e
TN Fea @ @Ol Aem 7w o [eEd s W 9 @3 @bl fefere Twbee
GRf8E @dfba (Profile Chart) Cofd wai =3 «ff Jferg sitzae, fresicea w3 (e
W] AR G o8 I 936wl

AR “HrEIdE (ToeuitTd wEel ERER O @R (T 9o e o @ifdw
FrFIdiene (Tgeuits WSl Y Face EkRe At s @b o gge FRee SiieE:

frdlmam | pe () () |[TeE) (W) | W®REEEA)
wffet o1

e ———

ity /D/,

AT 0|

S T

e AR IeuT IIifeT amHitre @ e opfers @it oF2 IEHMH 2=-

S, OREPE ANIfEGS “Affesw A=+ ¥ (Vineland Social Maturity Scale) J&T® F=E
@AV T Cofd 2Ee T Jfea TAAe AT I 2 Are (W5 33afS *m [y,
[l PP (/TP wo I2F “RfE ffen Tz cifeite Seieal At G ¢ wiRigwitTa SoR fefe
P oW A6 F9 =W @R AR NG TeF AR A =¥ 4t oG ey e
foe—arefegs!, Foael, AEFe! ¢ e wFel| (FRF fofers e Tz A
T 7Y @R RS R M ool IR ANEF=R (5Q) e w1 =)

3, OZHRRA WA @ FARES F (Wittenborn Psychiatric Rating Scale) =T ol
ffE o I9Te a6 TOF, @A ¢ AFTET W S8ge q@= 93 (FE AN
T, Trefere W, [Eee!, e, UReEe e, Frenty R, @rete
el ¢ wrew exael Fejifn W @ e 9 @ el wEhie @l e
SF CHFANA AR 9B (FEAB AT @oIASTA @vad [esEees e [ s Fefea
TR @t TR @il oieel ¢ e IRze a3t e smhe)

o, (@ Melfely =odd 7™ iFS (% (Fells Parents Behaviour Scale) Ife® N T
s ¢ Kool Treifrer giiel Rusmes o) 392 =) 9o (6 9ot Ky ueye
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AR, A Fiwg dfe Areifel S6aete FenRE FC| ALRTS, SOSRBAR 0 S B0
SMA VoS MR T W R e, HRRRS ANiGTel, Mersfare!, QRawgeEe
IR ¢ et afs el o™ faw oy Mz T =7 92 @ ey T @
e fpied sAfaifae der e sweesd i @

@2 Amfe F=d Fdfes T 2eaw ey N avmg SR e IweE T
The 71, IR W3 “@he GRIE 3 @b =% 341 T @9 24 @owl 2 Hallo effect
("B/%Tﬁcﬁﬁ &), Generosity Error (SoFETS @), Regression effect (R @Bea
3el) @I Logical error (§& #F={F F=F F7F) oA wfowws @ fReerFe]
@beam fgerel ffte Tace wwerd| SPItgs IS TAIR®H S IRIAR «3 &hs
4 T |

3.3.2 ATH A&fS (Projective Method)

S Projection A THA 0O (@RI (I AR SARANE | Jforg AR (Feq
Jfed SO ACH ATHS, Tiberel, F3E, ifgnl Befif ST AN SoAZGIATES ATHFAL
Al projection JE B THFAY OrF Awfe TW I Ifew T 9T (70T TS
Afafs, @AW Jfea Tawe T ATFS, Tioeel, T, Hign IONWE TMHTS AN
TAGIIFR TGN JJfecgd 2IfF=is F41 =)

Jfea sared Wee [feq ova, @-aferes &P, o7, W, TEeR, @re T
e RO ATl O JIRT T | 9T 4G Torw NYew e 6 (2
TR, PdEE 8 Teofie TwiAe Togee I o afefem fNmed s =@ 9wt
Afsfaaa T Jfea Tfeee Aol T2 271 AT TorwR a4 &Py 2@-

(i) e T 8 g «fRiFfere @d o afsfaam T afey e T4 23

(i) ST AALFCR G Aealire 1)

(i) afowa werwFef (e w9 oo Mo 91 aE Ifes FhT afsfan adem
S ACH|

(iv) oorwdl Fgafed AT @t FACe S 92 O e T el
eifomlere 7




(v) @3 qorw fed W e JANfas ¢ gde sfqms a1 787 27, FHE etam

AfzRcs e ey e 23

(vi) woreR afefear Jfes Toedd Tahe Some @Xq [fen «Rell, 3w, 9, o3,
vPoel T g =7

(vi)  STHETS TR TqgTrw ©rgd elfowes qead 8o% fofe I ¥ wrormef
4127

(vii) @2 TerwIelR Nm JfemTer O ¢ welite Weef M@ Fr Tm, T Ao
AT “heqn o)

Jfeg “Afamiee drFold SerFR AR Ao N 2 NG eT 34 ¢

ATFHA @S
(Projective Method)
v
v | ! ' |
AR [ i e [ERLRR A ooy or ¢
a) % SPTH a) TAT a) B9 fioe wrer! a) 1 Syl el @) © A TS
b) ¥l TFGG WS b) CAT b) fout Rt IO ) s spoopef <ol b) T, TR <o wrSr

c) 57 e werw

QAT SR AL SRS ATHFAT TSI AN ST T4

A) ot FIffg Qo TSF: (Rorchach Ink Blot Test) :
dfoei wfewielm Sy TR TR WO ' i FifeE R wOrE | R
TTEGW AN M (Harmann Rorschach (1884-1922) TOrFI (o S| WOt e
RICiE R ﬁ‘j@lﬁﬁ (Mental Disorder) W Swmmowy i sar z@fee | @3 worwm %
wdfGe e =7 TS Soff Fer IRIRT Wy Wfew afsfan ez ¢ Ruad =
| SR Jfew dfefmie g fFEr fefare Jorm o1 =1 @we-

o worFdl fHraw @ i A 2[tal Hafbes Feia J FECR, ©f FH I 27|

o formm SR, 169, oiv, =, 5o T fefers AR s e 341 =

o SorFL HabE FICR A gl FAe—e, A, dFfe, I8 I P [y

. ong afsfaa sigRe 1 Afeawad, G f[eswe s =)
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SOrFIR FILAR : wOFR So B e wol e I e, Ta W ¢ B deN ¢ P
Ff7, & B e ¢ A el g3 IfF © B e Tl | aorwle [ve /i opiE
AN 1 W, I -

1. I RefrE Ifes FF0 @B NS T @32 93T TR GFbe SHF Il
| AR feE W Aw@eAn e SR 3 I @l W qR OIF
foreamtt w4 T— “Q 97 W F (LS #R?” 1 “FIRF (O ACR?”

2. el T &) IETE T M6 T @R @33 KA T7F oF TR 9FES
Afefaae azel o4 771 ot e [Kfey yfEeaid @ @ik e Sefs w41 &)

3. el (@ Ted (7F, ©f foTcd Al A (Bl (TFTIEE WY ATH I T

4, ofefb I awmftaa o7 faaasss 3 aie afsfaaw [Ruea s 23

fow : w3 wifera ==t

cFifae fTead @3 Fa® @29 (Scoring analysis and decision making):
G2 TOFR (FIR (e T affamelns Aureye T4 70 e 5RfS onet ot I @i
34 =3- (a) 3, (b) [, () G, (d) e
@9- (a) B9 A Location 0o (@RI
W- O ANEF 70 @=T)
w = JI0eF 9 (74l e T 3@
D= & I ftns e Topin
(b) T A content IeTce Al RERRBE @RI =]
(c)Tfereg A Originality 2 efsfaae aforayg @idiy, ae F¢ @y &fey afes
S T4 ATOFT (AE 72T A SR = o oz 71 afefaamelie g s
A1




(d) f94=F A determinant IS FIfeR Q2R T, A2, AfS, QA (shade) & @R/ITA
=7, I9 fefere dfefmis foege Ta =0 (Ff-u7 o) a2 SorwR JEReTd &)
TTRAFIAR 2w offe 76 AeH|

B) Thematic Appreciation Test (T.A.T) @ Children Appreciation Test (C.A.T) :

G T2 AP BT RS Torloi A1 92 a1 =) o el o =Rkifbee vm
I NG 919 FACS @ TW| G AT AOIFIF N Thematic Appreciation Test (T.A.T) @
Children Appreciation Test (C.A.T) ST AW WA 92 TOrFIH o4FS I QAT
@B 356 ST @IE IR W @FH @ T Afdelre @ adge AW =[G
TorFdE OF B (dfFte o IR F1ace q@ = aw W were, I8 8 ofwed
Y AP A Tl AW FIEfG (e =W AN G0 =R} FHA R PR F12ce 7=
RGO, AT, TR 7 2efe TEbe Meel SereTe eF™ T6E| Ruth

Strong-9d (S, 'To some extent, the he reads into the pictures his own experience the

responses made in the test situation also reveal the person's attitudes and ways of
thinking in the situations."

AT Tre W@ 2 4H0d G0 T NG FCE| A2 C.AT. I 2| QLT T
B SIS w@-SAIES B R M Q| AN A TA TG T

3 p ‘:‘3' . {3 > o
y et &
Rz, A9
> =
!_«_;L_;—- _——
- .
Thematic Appreciation Test (T.A.T) Children Appreciation Test (C.A.T)

T.AT. A C.A.T-9F 2Ree fuffee @fEef % s a3-
() =R @I FF-Fi e e =)
(2) =Rl T8 @ 9 727 I
(0) R (I 218 e I )
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(8) BRef Wmeid wfFs 2R TS NFR ST FHa AT

(€) Mrwame ACe 2Rl AL GFTY S M EIFOI =TS Fv w1 2wz,
Thematic Apperception Test (T.A.T) '@ Children Apperception Test (C.A.T) 21 &F® &g
e Taed el fmetes «afb wwmgsd Baim| W2 worwiefd aw Tgw TorwdE
TPel, 3R, WIwEH ¢ wiveiel SWIb® | T.A.T.-99 2R 8 *Itg Jfed Fog o=k
AN 2, A O ey [Resed 12| Pt o [FFe AT, oma T eifes a<gl J0S
RS, A Fema Wb 7Yy TORE SR 92 werwelE b 7 8 Jfed aefiize
@l fofee F4ce T2RT |

3.4 PrFIT ToF Jf&Y EUFER @R (Impact on Education of Personality Measurement) :
Jreed Rt ¢ ARNeR (F@ Oel SgAe (Depth Analysis) @30 @FFgeFe
TARIRITE @S| FEC IR O TP M FCEA, TGO N TS @ABAd ¢ ey
WEE Y fofe) a2 wsRwed W Resaew o o [ifen o3fe ar swEd, @ e
e, T2 REEE, AFTE TOM| AR AE A2 AR OSTAR SR I FCEA| 9
“fafe YA ARSI A il (v fester ok Rused [edy gl #iee 36
A, f @ e ¢ IfSs@m Afamiot (Statistical scientific analysis and
measurement of personality): SEFE JfeTer Fhe AT [y Fa9 T
FMIRGTs @1 (statistical analysis) IR FA 2| RO SAmE RKese
(factor analysis) Tafed Rl IfeTer f[Jfey Tome A sam o8 igfes eifma
| @R QAR Awford el A smfe e #Afa T e, Soimi [eerEes
Ty T @ A @ wmeie worE ite T @3 werwR (FEeE A
Resrre safors Ruad T /| O 92 HF JeTeR WA TweE FRTT
A&ho (auxiliary method) J&T (TS A
B. &w ~f4f¥fe ~fawa ¢ Ifesred Affwi (Observing life situations and measuring
personality): JfeTel sfawicsw ey smfe @ wors Ffaw «fifgfore IfeTar
sl S 6B I ©R W WM e AR e AfRe &k
A (Miniature life situation) V{@ FCE, OF T AR FAE A IR
“ffsfEfere o Fare 2@ 93 ~afore AfeTgR Rien ot ST S &,
a3 R T oF aroie F6 7% I 2F; 92 TR FR e AHAEE




ANSPTS!  (consistency) Aosem Ff s m W TN @ FEIEd
RIR

C. #ar®d e J&TeR AWM= (Testing and measurement of personality): ST
TARW  JfeTeR AN @ oRrEeie [Rfew «@em@ cm@fe  (laboratory
Experiment) &7 FCH A& G2 A& ed Al WGHER FIINANS @ TJP TR
e el S s 1)

D. WA 8 & e #f* (Assumptions and measurements of personality): ST
CFa, JeIeR ATRAAT &) ST Praitss (prediction) WA 4 2| O
@ oMo Aoy W feq e @7 (A Reerre fae agd w4 @ )
oAk B “Mafo (AT @ P a2d 91 27, ©iF T fTeq w1 T )

E. o 512+ @ &g «Afasiat (1deal Type and Measurement of Personality): @ 2/¢l,
FrETER BIRA (type) TP FCH, WS TN ©CF ARAAN F9F 681 I | @
wﬁﬁwﬁnwwmﬁa & v BRI (ideal type) &)
e iAo TR W @ (o oF b @R, @ T 9=l 282 St FeER)

F. ool fRewd @ ISt oAt (Depth analysis and Measurement of
Personality): FWE (Freud) 3R O SN AW JfETel ST G Ko
(AT OF “afe IR IR, A @ W ool SAed (depth analysis)| @3
TS @ﬂfﬁf, JISMBE FGTHER 031 @R [ T (unconscious mind)| @2
QAR AHIFE (psychiatric interview), & @ea% (free association), ¥# fRTsEd
(dream analysis), AR (hypnotism) 3o oS! I WM Wed (Murry),
A Afod WY T MO ST AR

ool feaae e ey waReTa oFg @5 e yiEeh aun T 9 Amfod MY
SRS AR elfe SdRE T AfeTer aFfe [ued Tl T8 FROeH ©g S,
RS DT TGRS A SPTHCT G2 o FRe Pl 0| g Teifesiee
a2 “afer ey e siaee few 2@ St o, JfesTer ored R «3 «afed
wFY TR T IR )

3.5 AFIH (Summary) :
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4 SR ey sfaicem (Ko mfs emea i s 2re, a1 e [k
mo ¢ YrFAd smtore o [aEd smmfoq NG Jfered AR TR F1 2,
@A FAFFITE, TFY ¢ qe®R JI© | AFTE “foce Ife ©F e ¢
Tgfs o F0F, A OF Jfey [ ARy I@| *RTHe a@fere [ree T e
HF A I O HEg T Gl Q2 FCE| AN AHSTS Jeq IAHE 10 8
wivRaere AE fdiaer v [fen aeie Ten ReRd s =) arwsid smafore e
TR TPl ¢ IS eFerel [rame T 27 W3 7afed N TP 235-g0 AOF 8
B3 AREIE S (TAT) | T ~[reR adeq Foef 2@ es7 fofewwa
e afefam [uRd F@ O aqwe TAHF o9e! @RIF G2 T4 2F TAT A€M
awe forag eoi fofe v IfE @ 75 o F@, ©F ©F T 90T afowers w6

TYEE (I ey TorwE frwe oA I @ T Afeg  AAfaE
frRdime WA addel, (I @9 ¢ Jfesrs @ MRl el I 97 MY
fFredine & Thge frmel smfe fdmd w1 99 77, A oirw e S el
YT M|

3.6 -0 &Y (Self-Assessment Questions)

>, Jifey AfieRm FEFeTe vy QDT FE0

3. T 356 ASIFIF I WG|

o, Tiferg »feaa fResmd st [ 2 @7 @A ef S s |

8. Jifeg AT evwe smfeq qr=e e | @3 =ifafea (a8 efs e 3T |
¢. AFFRFR 8 A THA *@foq Qe @0l |

b, PRGTRE QIFell WG, AYUTRY PP Khe (Tl |

q, @B (% FE @36 A B =T |
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Unit : 5 3@ (Intelligence)

5.1. TI¥ Tm*ly (Learning Objectives)
5.2.9 & (Introduction)
5.3. @9 Q9o ¥Je A< (Concet and Definations of Intelligence)
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5.4. 3f@d ¢AMIBy (Characteristics of Intelligence)
5.5 Jf@d ©g R (Theory of Intelligence)
55.1 3@ B-8omiq ©g (Two Factor Theory of Intelligence)
5.5.2 TP I2-8AWICE ©¢ (E. L Thorndike’s Multi-factor theory of
Intelligence):
5.5.3 fecItes Jfad fa-wfas ©g (Three Dimension theory of Intelligence)

5.6 If@s SWeF (Intelligence Test) 93R Jfad SISIFIF A2 (Uses of Intelligence Test)

5.7. AFLA (Summary):
5.8. F- e 2RIET (Self-assessment Questions)
5.9, &3fe: (References)

5.1, 712 Bt (Learning Objectives)
o fRrmIA e FoIE lfSIF gl 213 FATS AR |
o Rl Jfaa Rfon og T wimcs “IRE |
o =AW fR-BoAme wgls Tre == |
o ol (W@ Ifad ©igd eFw off wETS H[wE
o PRI WeTT TV 2ATHFAD &S FCF TS AT |
o Ifaw cifewWiel ¢ o [fen simfe wferg e «ffoe 267 |
o il 8 ARG Jfad TOFE AR T Gire AR |

5.2. 9@ (Introduction)

@ (Intelligence) MR G0 GIferF NPT !, A WG, TOW AN G T
sAfafgfeq A A9 ARBE @SR el [ Ieq) @b Jfew b, e, g @xonreR
dfswerm fifey woifkeerdt Ifae Aeoar ¢ @B fm QT F@eEE, T TAER AW
THeIE JATS TSl F@| G2 TG Jad e, Az, (785 e oy g i [sifrs
QDA IR 2RI AN, PPREGTR RS g, 4HCRE I--SAmA ©g, @R



forececes fuwfas g awers, Jfa ~fFEed o I7Te TOF (Intelligence Test) €32
a3 BEF 8 NIt awel M s $46 2R

5.3 3f@q 499l @32 ALl (Concet and Definations of Intelligence)

R AES " * =i G [{eN ¢Fa IR I @ - I @ = SRR o
T4 2(F, TR e T 2, ST A TSI (F6 IS S0 el O Jfm @At Topifvy
s ffredl A HAfRTR-sfReeT ol e S AeeTs ad I @ | o, Jad
Tl droe Ifed e WEm 2o A g Nfmema Wi @ e Teficaivs @)
ffen wEfm 58T 53T g @@ Faa @6l e @0 27, <fR<ee Toed S
Ted, ©ob @ AT A@CR| ATHF AARM Jad g od A IRGROR e4F @R
| ©@, TR qFEe @ Jfa «Ff Tore wive IMhe wwel «e «ft Wfew Tzere
S|

e vl e weieion g ey gfgel o a0 1w f[fe afe oo e
R (A ad A dqnie S WAfm Broa Jma Al sl @dice o
Feaced, T ey sfwafFre Tl @2 R @@ 2 (3) Eke K, (J) R
oG, (9) TAHRE TSl FG® Fegl, «e (8) AArw o7 wewl e @7 [Kwifas Qs
A0 26 -
tafis Ao (Biological definition):

o WA William Stern JCFCRA, "It is a general mental adaptability to new

problems and condition of life." @<fik A g T A +iffBfeq e wfowreH
AR AR NS TR 29 |

o WM Wells JCTC=e, "Intelligence means precisely the property of so recombining
our behaviour pattern as to act better in novel situation." iR WA @ &TeF =
R SihRd qRIel Fghl we e foghl wfkw Tga sRfEfere wiws erETe
afsfear w4t a7 o1 2@ Ifa)

o WA Paterson-93 WCS "Intelligence seems to be a biological mechanism by
which the effects of a complexity of stimuli are brought together and given a
somewhat unified effect in behaviour." @idie Ja =& G & afew AT @<t
I Gioe TwisPeRIs qFa I3 oF ANEe afsfar w41 I/
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AW Edwards JCeTCRA -"Capacity for variability and versatility of response" ®&ie
AT IR Al TR FAOT Jfan 0T

3 AT ARIGTCS AR ASEGCTR So g (M TR |
f1ETe Jiw (Educational Definition)

Buckingham JCsT1C&A, "Intelligence is the ability to learn" @efie (<14F Frel2 2e1 Jfan
AR Colvin @F WCS "An individual possesses intelligence in so far as he has
learned or can learn to adjust himself to his environment." 4F& Jfed woifad
I @tz Te @7 fitate @A Tedf O AREeR T SfeweE FA9 T @
4TS A7)

WGl Hollingworth JG1C&d, "An intelligent person learns how to do and how
to get what is wanted." 4Fe« JfaNA UG IO FACS 2@ IR I HISA TR
e T e

@2 Fewielee Jfeq afvcee aoq, i, 4REe F R 87 afds eFg @ed
AR
WA FTS! ALGH® AW (Definition based on mental capacity)

Qe G (Alfred Binet) Sovo A Jfad s Fce fiw Iewed @, I ==
G AL TOTE !, T W AR [YS 78 o1, Tew Toifan, ¥or D,
JY T TR & BRSO T& 1 G2 ATATES S |

WCAIW B (Terman) JCTCRA, "An individual is intelligent in propor- tion as
he is able to carry on abstract thinking." &i€iR R Jfa o e el 4=
TFASR AT}

T A feiss (B L. Thorndyke) @7 o "weEe a1 ffew fEem Wy
FLCIIAGCT T2 2 i) "

2w wifeseat st FraEme (Spearman) JCeTC=e, "Intelligence is a general
intellectual capacity"-3f@ &1 4 WARTE =Frel|

Weifw PG (R. B. Cattell) JCe1C=e, "Intelli- gence is a capacity to acquire

capacities."-3f@ 25 G FTO! A G FIO! TG FACS ARG I

QT JeF NPT FIoF 897 @y M I 2RCR @, Ja 9P [fey «qema Tate
T AN



ArFNSq Al (Experimental Definition)

o AW IE (Ballard) I I™IF IE"A, "A relative general efficiency of the
mind measured under similar conditions of knowledge, interest and
habituation."-a%2 RCEIF W, T ¢ AR T NG AAFS FelE 3w
BRI

o A AT (Pieron) e« Mo e, "Intelligence does not exist in
the mental mechanism, it is only an effect a functional resultant under certain
defined condition, a behaviour value."3&@ @A WELE @EFE TW, [GWE
AT AGACET T el =1 I

Qe Jfara SRS G3R SAFEETS T S GG (G FCAR

fafey @@ el RusEd S0 (7l I @, @ 96 At Jfacs T e
FACS TH 7| O, @ AR \eNT G O a9 (e TARSaNm FeR @R &ty
A1, e [y Fwr T AT [Ees @3 wEwa oo (Stoddard) I&@e @
fm e e e » B @M% @ ed S Iw@EE, A - I (Difficulty), Eioee!
(Complexity), ﬁiﬁf (Abstractness), #fdfsre afsfaag =l (Economy), T SfSreTd
el (Adaptiveness to a goal), JWf&F & (Social value), W%’%T (Creativeness), aigst
(Concentration) €3¢ &TFIES @14 (Emotional Resistance)l 92 & 1 (A% el @@ Ja
Tl 3B azerarey qRen i fof qem - wfm, e, wfoe sifafifers arwfes «few
@IS oGy T AT AT Oy AR ANGS Jopron S JeTEe e
A TN 29 )

5.4 @< aM¥ (Characteristics of Intelligence)
fad Aeesl el Rusad F6c o 91 W @ Teamer [fey gfed @@ Ifaa e
YT FCECE| ©12 I Lo ARy @2 WU AHewes FEifKE ety (edl [ Iy eI Jfad
&Pl A1 tafEy fet QIS T I T AR qell Lofd T AT I @R Aui
i wfe 2= -

o I 2 ITAFE GlifeTE AAPE Forel, A GET IFF T AP 2/
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I G F @@E @ER T 93 AR SR e wiEe [re A=

| AW TR B WO - G Tg wTn A AAffBfen sy wferrem

AR A FAOR 2 I

o 7 = RS foml AR Fwel A IS ITT ool ToEld ¢ wived fdw
SRR FCA|

o I IR TAPE afFiel Sre Face ARy 0@, @4 beq, [ F1¢, S
Zojin

o AR TCo I TS ¢ wiers ToF AT 20® A

o Im IfeHoToR S F PR F0F AF| G [fon Ffes I (o wwma =)

o YT T Woe e T8 AL Tome e o

o T WML (MY efe e Ifaw sl T w9 IoWE [few wqe @S
IR I e a0+ s 27

5.5/« ©g IR (Theory of Intelligence) :
@ TR T wwel, DRLSREl, @I W WA wNoR  dfewer| aft jfew
e, I, G2 Tga AfERea AN s ARE @SR Twwe! e $@) [fey waifiemt
g S @ o107 @RI T A ©F AW FCACE| 2 wgel Ifaw [Kfew s e Wi
wEmMeE [eEd s @, 7y o Jfae @Fe Wl e e, wkE g vy G
JZYRA FASE AT A0 [ | IR S Ifad ©g 2

a) f-Bawi ©g (5 PR, d508)

b) I2-TAME oG (2. 9. AFTIZF, 5539)

o) fa-ifas og (. 1., freese, soua)

d) I e ©F (VST AT, d5b0)

e) fasa Ifa g (AT BEAA, Sop-¢)

5.5.1 3fad fR-B2imiq ©€ (Two Factor Theory of Intelligence)
i SRR BT SARRE Y508 AW o @ viRFe fB-SuamE o
‘American journal of psychology’ (8 “General Intelligence objectivity determined and

measured” (& 2T FEA| U2 TG TGAN TN Jfwmre efemR e gfo Seime qwR)
TE GG TAWE 291 YRS TNl (general ability) AE ‘G’ CAWF(‘G’ factor) I TF, W



AE SAMIATG 2ce [T WWSi(specific ability) A 'S’ AW (S factor) Ie T G
THAME 2R JfeR AR e A FIO! A AN FGE NG TSN ACFH | 9FG Ba AW &
T WA A7 G2 A FACS FFA 7T, O@ OF FKFA FAI(G factor) &=t | @ Tga
oI TS W e AYEees O [aRe we Hrs #/1d)

IF 'S TAMIE 20k Aifed U ReRLT «fe 3wl a9 TR [Rew [es Fice wFe
@ATS #AIt| @NF-7e5, Fo7a (a1, eigfs f[fen Fites o amime f[fon s [era wwet
'S T @ity @1 Ry 930 [ SwrE I 799 6@ 6! 8 's'-ad AfIfere *few
To) wdie PRI Toqm Sl AfeR WA el ¥ o[ - AGE N0 Fel
RO AT ol @2 IR PRI IMPE Faeld ToqwE W S4mE ©g I Two
Factor theory <@l 23]

A, SRS NS FWS! A General Mental Ability : U2 WHE SAMICT AR [T IS
ifae S v Face AR @fs e sTe Aeaifs Iem A

&%) (Characteristics)
i) TEANS: G W0 A6 HLES HHe! I JfE TATee@e (W AF| afs @
Af¥rFd 1 wfotsld T wfers 737
i) e @2 WEF e e S e oft TEeRe e, @ et witeE
GG TR QI 2IT |

i)  fou, e @ cIm WSl fei F@: ¢ Wigw e el s wwel, Yo
AT FHO!, 3 T 77 g A fofes )

v) YRS e e ot @ e s «fe W e g Wi S
goI7 (FCE G2 IRFAS! I IR

v) T INER AWEE: Ifed AT FRGW G WEE o eifae| ¢ =l
(P P& M F 78S 93|

vi) G QM @ AEER R @ R 9fed ¢ wigEd Aftwd @) oeime
TAIGE ¢ G [N CF@ AFCETR TR QRO @ A

vii)  ffmd e [fon Ifeq ¢ wigwa AR «1d A, W S AT wHelR
o o 3@

viii)  WAfRERT: ¢ WET @ W/ &P, T At @ afewen mgw oAffweT 2@
71 «ft e Tt e Fifrs @)



X)

xi)

xii)
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AL AWE G TE @M, O @F [ Sfere [ o [Raw awie F90e
T 7¥ @S SR aver IggAre o )

e Ifag @3 Tome MRS (FOIRFE e [efe 27 @3 et aae
@32 TR SRS ML A AT

SR T &Fife: ¢ T3 e &fog ffgfon 7 afewaem a
TR @SR wFe! aiq I AR THeTel U3 FNo 8 97 )
Gifere wTor ANf3: ¥3 FHET I Gifeie TP e TNIw oAfrs; @fb
OFF T, I9L I AAfers I

B. RT® M 5t A Special Mental Ability :
a8 (Characteristics) : ©2 W oM oo [Roma Qifae Fts 9z |

i)

ii)

iii)

vi)

vii)

viii)

e wFelr &9F: ‘S TomE @I Afew e wEel 9 wRes Mo I,
@ S, e, I ol FrEE Wl

a2 YEF T [oq [eay Fe! Ao @ @Fed Jfeq @FIF [Rera wel
A 2T, AR QTR Al Jfes [eaca I A1 @ 2es Al
e e ewares: S Some @ [uE Fitem Sowa e «fe «ft [we
JIC QG O (I IS 2T FA1 I 1

TS FfETS “AMdfe: [fon Ifer g s* S Afkamet =i @t @, =
SImd WSl G FNelR foFel fm )

e agfen: FMe Fw s Fam aw [Me T=he FIom aey| @, oF
AR T ACES [0 ! Q32 TRANTOF & TRANTOA [0 whsl TadIe|
wfere ®Tel; ‘S’ Tom e w7, aff ARt @@ I W wfes 27
Jhew effirse g2 wfetess] a7 [RFIeT T2TF |

I PG @F TPT 9: ‘S’ TAMICER AR emrre! f[feq Fited &= [fen €79 237

@I B2H TR T IF (A RO WSl QR (@1 T GIES GACTE Tl
AR |

(oPoTS AFCE (L eFQay: Jfeq s Teeerd oy e Ihie wrs
A | (AN, e PRFFFT T A TAPE FHol 7ot P4 AL Ko
LRSI SITis



xi)

TP S’ TAmE @ 7w, @t q@ ) IfE [ear owa [fey Feea
Ty foq fog s’ Bome fwee A

o g3 wde T Fdad T 0 aF9 [eim T FIoR T AEs
AR (I T T (721 @b Ifew S e wdre W s
ARF|

G ¥R S 97 AR} YRS G W S THAMITTR ANIRE TALTF FICSH T 2| G
FHEF AT N *Ife Weers s wigw [WWE Ficer wFel evie 3@

fa-Bsimiw wrgx wififss @ (Geometric diagram of two-factor theory):
PRI ©§ OPE, @ I6 FF 2939 i gt SAmieR $o[ o7 3 G
BT 93RS FFA G WFA 2N AR WAOE wwel, T Afofb Fitew we e 99

TG TS, S Wi 2 [GWE FEd T ey [{ew wEel Swadw@e e
Tor@a G oo A1 2

General Factor
Or
General Mz?_rjtaI_AbiIitv
SR WA SHATH
Kl
LS HAFF Tl

8 7 FIE

g

— =0 — =T
Y WA T famem e =

General Mental Ability,

Special Mental Ability

m = Mathematics

| = Language
w = Writing
r = Reading

s/m = Special ability of Mathematics
S)(l = Special ability of Language

S/W = Special ability of Writing

s/r = Special ability of Reading

@ : FRRIR 7 Tome ©rgs wiffes Sorgie

(Source : https://lifeonedu.blogspot.com/2017/10/spearmans-two-factor-theory.html)

PR fR-Seme et whififes ra ey seee @RI a7 fora wfes sga
WfTF el A General Mental Ability (G)-<93 <« wix=fee @b T Trgren wMww
AP A 2RI SHcE, RO WP FNelt Al Special Mental Abilities (S) 9%
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@3B (=G THYreT WY e 2eACR) IC THFE sl WP wHelR AR W (G)
ford <3, T 2t e e @ Seigeern [fey iR e o awear o
TR =t (s) fofes v
Reig e o Srizad
MAfeT & (s/m): > T e ToeG oAffes R Awh =l fqm= w7,
97 FAE G AT |
O AHF® FE (s/1): X T FEH THSH OF Wew® [ AT el o
FCE, T FA FEA O IR T TS|
@R AT F& (s/w): © T2 IEH ToFED @4 TEFe [ Il wet
I, T @ALAERT TFOR & AR
Ao ALHT IS (s/r): 8 72 FIEA TAEM 07 He@w® [{eaw WAdrE e o
T, T AT WO T TG |
G 9R S-9F FF

o ofels (2B THgre PR G (YR WPE Fel) @2 fFgel S (R Ik o))

TBYE|

o G A JICE AOH IR HI GACTA VAT FRGCH NS AT 2|

o 5 O3B A R @I e (78 9= dfefB s MME Fice w2 ey
@2 TIfeF TAZIM! (AF @R/ W @ G G ALeee *fe, 1 7 Fieee fofe, @ s ==
e wwrerm g a1 afefs for foy St w1 ewmear)

Ayt MAPF Fwe! ¢ [T T wwow g A1 (Difference between General
Mental Ability and Special Mental Abilities) :

HfR oFa AR S TSt (G) Rerg b =t (S)

1) e @ T TAMICTR AR M@ | @8 NPT Somie oo faees
T (i I T FACo e TS IJ7T© =
A «aft A e Aesifs
e e

2) @l AR AT Fwel A Ifa e I e e
RIRIGEERil

3) e ST NOTF FAel 3 Fol, | RO NFHE el 7Y I




«fs e gFe FIre W

RINECRNCIBE 2 SR Io] R e el fFgh! Tsrs,
4 e g0t afers
YR NARTE el AR &) | }ew Nehre =wrel s e
5) SrerF e TS GIZ© FW1 AR DS | @S] WO Az 2| Afb
T | HFR|
6) TG BINIEC I E e S GE PR B 4 e =P TN ¢Fa WO
LSIG T 7 [Fmiee 6| AR @3
7) oM e TARTS o AfFe Ry T For FeWm
MIEEICT Fom AfREeTaE| GEICRICII RIS ey
8) IGAITSl | AR AAOTF FISl HIGI| R AP el FEeme 73|
5 @ AR AFETF Fo! W ey | ey Mabre wwret Freifeei
FefiFed Ioe 23 3%® 7 )
FF WA o] FLAATHACT | RO AT o A AT |
10) ST
RE
S YR T =l Ffersfel NS RRICIEEIR RIS IR EC R CIEES
rofi e e tofd Facs #IitF =) FAO FROR (9l Ko
I tofd FaCo |
A AP SowE sTda e e e e afesee!
12) Sfewer™ ) )
wfewe! 31 foy F6f AT g oy FCw@ T 7 I
T YO FIZ© T [T |

fR-Boimiq wrga Nfafes gt (Mathematical explanation of the two-component theory):

Afifdeeag TR SerFe Fwd [QEEd $@ CNRgE (e @ eefliw Sy

A TF ) @B T fof 9fe e TR eem Fiee 2 afb 2@

rap x rbg-raq x rbp = 0

=AW 92 Wﬁ (BGre WNFE (Tetrad equation) J&1 =7, I 923 ﬂ@%ﬁ 4f5 (tetrad
= a group of four) SOFFA FCEA T FF AT 2CACR| G2 @fow 4 Mol a1 =7
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(BBI® {14 (tetrad difference)l G4t BIC 21 = BT & =AW @3 Fraice
Toars 2R @ T T BRMG TorwE W Arordiee a3t AR *fe ¢« [ee
e TR

NS 8 AL (Criticism and Correction): IS (Ballard), 2G2S (Thorndike),
B3 (Thompson), @YY WG =AHICT 98 ©gd W&y 73 77 wprrjdel =75
IE AERE @ Ifad ‘G @3 s @2 ufS TAWMIR AR AR (e FIOSE g S
qE | SIE 92 FANCAGAR FCE AT AT (3920) O MR- TG Heraiye
IE @ o TAMITR A WS G5 weTe SAMA (group factor) Q@I ICE| G2 WETS
THAMAD 'g-qF T FICH@ ISHA 2ACE I, TRF 's'-GF IO (F GI16 IEH NS A7

BEJI

=REE o Ifaq fB-Same wgt Awifce AR o[ TR, ABIGE, oyd
W@ @2 wgbee T @bye = @ fre sty e ST wre
SN @ T PG WP @ ARG *AS oA A qFA A I A AR
YPIGE I @ ey oor @ifas IIeE T T AFEe AT Jad TRt
& ('g) R wole TAmMeTR Sfey Fe[ F41 I 9| SFF Aco ANmR @ A Ao
AT TAOE *fe IO @itg) NI Iwd oghvd AR ANCEADAeRE 72
I I [ G Ao @ SARNFNEA Jad @-8ome wgf Femwe o Tie
RN (FCT 9 SR Wi (@0 (MR

fRrtere ek oif(Educational significance)

R fa $oMe ©0gd (Two-Factor Theory of Intelligence) Prise wiesy wror
wesd, IR @ RSt fidT FEel g FrEd Efete SRS ORI @RIF &
O TR AW 0| 93 ©F PHIFITFE @ IESO TF @A ae G 99 e
iy fRBIToId A Tl J0e:

1. Wi%s F@we[ FRA(Evaluation of general intelligence): M RIFITTR ©g SN,
AE A Fl(g-factor) FEFFHR AT Jawer fofe) Frwmdim ame et
TR NGO B3 St I NG G2 @ioe a7 JATS 2 FIo! T el
A1)



. e wwerm e (Evaluation of specific ability): @3- (s-factor) frediore Wfee
ae a1 e [ dfeel hfee Fre Twe! 6| TARAITH, (FC =UCF Sl 2
oM, @A FAS A PEFen AR e i Frde @2 few wwel e ww
oM (12 A Teifre F41 @S ANE, A oI Felle RSP 72|

. AEN AfFF(Curriculum planning): 1@ tofy T T PR AqEe FTol @
oo wwel Tenee REs 341 Tw| @ quqed AGIS T(Q, TS AR Jfa
THCTR A Rey wwsl Rl [ e Swizaerwshl, Reew, o% ¢ oF e
AR Wl Cofsa AP e RERetet (@ e, hawe) wege w4 The

. Coige farma siafs 4o (1dentification of appropriate teaching method): S#ge frrd
e b a1 @3 SR Wi o Ife e el e 3w Ty
fREFmI afs e M 4 IR o2 P (R @2 PERRieE fa Seme oy e
esld YS! A IR A

. TR 8 A F(Evaluation and Examination): Fr=1¥ia wFel ©3e T A9 FA9 CF@
g-FET G s-TBEI AF 42 IR GG A A|rHE e B T
R i Ifasel TR R FA AN CHIERTFE, 90 @Y FEHRA Swere AR
I (N TG ANGCTT wwel) @ [WUE wEel (@ AR A @l TOACE JeHRE
REIRCIC)

. FrF3 affrPd(Teachers training): FrFsma (Il Tbe Freita FEFR Sa=d e
¢ Rey Fel fofee 41 I G oIma M3 FTol ArIeHRel S REEmE w10
IR SnreReTEA, M @ FER TR Ifaver e oW, O oiid T Sfelie
TR el Torpae AR Tl o)

. dfeel fFesad(Talent identification): RT¥T Tl (S-factor) IIE I AfooRN
frediome ofee w9 a0 g oie w ReEifre aféred @ s tofd w0 am)
TnrzgerTe, e Afeeri Fredion e Ko e i A @S S

. Pt= tafo@y (Diversity of learning): PRIFSIIT ©g M Fold &btae v M3
@ Frediore fiv el @3 wier R[few, sira ww e sAfaca g3z B mfers
v w41 v

. TNSERE e fdiva(Selection of co-curricular activities): 92 ©TgT WY
TRAGH T IR b T4 Tee 7 e FrEdioe [ 4@ sRwiel 3 sTEel
TR Sl &A1 ¢ @RIF (Fq W3 ©g [T AR I
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10. 79 frwiditn TTel(Help for weak students): (@ el fRrwiditna FidEel ol (G-
factor) V391, SIAE QRS (AN @32 RISl MG ©fbw| [T For (S-factor) Fe
i e Renette fsfie Tk ¢ affrwd meal eearem)

11. WO FTet f(Determination of mental ability): FFFditna TPRE Frel Ay 1
) T PR (e @ $ob! RIS Al o @[T 99 7
R fa Soame g FrecwE Fredior sieRd a3 [Redw el fifes a=

gFf5 Fa FoT emie @1 «fb FrFeeE s frEmicTs @ e TR I 93w

frrdioe Feks [t el offst +iFm 3@ @3 Ngw e ame I,

e aF, 32 AfeoRE FEFma & Tz F4 T8 |

5.5.2 qHCIRFE I2-CAMIWE ©¢ (E. L Thorndike’s Multi-factor theory of

Intelligence):

PR 7 Tome Siga OITE I8 TEDS oW 2, @7, AFeiRs (Sov) fofq e
FACoq @ FRITIER AI@ellet@ AdRe Jfa e FA9 &y e foe 71 fsfq e I
3 9FF @A FAOR GRAE [ACS S| ATCIZT IR @ I 933 Fg 77 792 @ft
ot foy wwe R tof) ffq i saced, Wma e TdRdTs! e T @y, IR
I o[l Iranigeld (o Fa I, CoR @RI Bfbe| ST Wte, Jfa A4 &8 @
FeT T 7, I PGF G J(oca A Ve [fony vw a9 oFea fox =21 € wiow
IS FACS AN, AR (FC ALG G2 TF| QFIOE, O TS (HAF IS FACS AN, of
SIE wEel 2fRe foF I (Ot AT W0, I AESE vl Al dfeod AuE)
TR, AMTEHE €3 e @ "AGF a0 oy @3, ©f AdF 71 IR, g F0wE W 9w
@ e Aite @ et [em @facs o w91 JRyess, @@ sfdted e, gi=edl, =Waa
ol A1 B @R

I fTIZF IEMRET @ AW TAS wFe! GFBAE MY FIo 97 87 F@ M 332
2ffefs e Fie Tarw wwy for foq waTm =wwel dares fofy aver orfe ewesd e
Y FERE| @3 oG &Y N @R I aFEEe TN el SIS IS I

1. BF (Level): (Pl IfG F6I o FIT AMY FACO AL GI612 ©IF "BF"| AS IS
QT UF B o de e «ft Ffwd s @9 9FE g AgRd [Afde



TG TN FACO A0 O BF IFp A2 200 AlGF, 8 @ios1 && AN
A O BF @ I 4R 7CA

2. SR (Range): 93 2 Ba IfE FoTE FI& F0o A TwRTH G5
I A TF FACS AR, @ (7 FORE ON AT FACS AR GIfS ©IF “ifa74)

3. C%q (Area): & (6 F© =R ~ff3fore Al re 2itx) Wt ©i7 wrelr Awias
“ffafs @RI e Kfon e ffgfere Toei@ Ao s 7, ET612 SiF "cFa"|
aft o wer ANleS gfe a1 +fdfy @@ SrradTa©, % vy sfdfes A
NG 7 3, I8 @, O 9 G (Fae W R O (F9 g 01 491 2

4. S (Speed): P F& Il 2raw Ted fre e T© we ATl e it Ife @
PTG T FACO A ATIT TeF fre F© we Al mee A, G618 o "afs"| «ft
QAR @ G TFelF 0 FAF TN o6 I AC| SHIRIATTRA, (F6 'q W
AES TPNHT T© TG FACO AAIF, OF OF ifs @ I [ 2@ oife ek
a3 wFgsd e, TR Gt Ftea T @I TR IRFATR $7F O[T

@2 SR T e @RI IR GFEEE TAE Fel FOR FE IE|

(Level)

ATIRFT I--ToAmIw g7 ©AWq (Elements of Thorndike’s Multi-factor Theory of

intelligence):

T3S Jagfes @IS foafb 4 ceifirs ool Feate:



NSOU * NEC-ED-02 177

1. W& I (Social Intelligence): TGS Jfa =N @ GIH Fo! I AP
QA TED N @ROIAT G2 AT, T4 Broe ARDE Fa0e ATy IE|
aft @3 @R W, T [fen Awfas kfgfore IR Fa FA9 FTel on|
I GFE (T ©F N AN ARE (@R @R S AN IPrF e
@Y TG AT S|

@3 Fad W @R

> AT AR @RI FIS! T Gefe ¢ SIRe FFOR RS AR @,

vsfe 1 Tzl =0 ©f JATS AR

> QAT wFel: ™8 8 IFAOR e o) e 9 G3R IFa FA T
e e

> WRE qE AR WG SeEE ¢ 3feans W Ate (o g9t Sibeersfe
(BT 3ol

> e e s Tffw (et @ @i ANfas ifaca a1 ofafzfore Tage
CICECE T

> TR @nRd ReEe: wE gfgeft ¢ whhed dRd @R 03 o7 fefers wfow
P @

2. IR 3w/ AT f@ (Concrete Intelligence/ Mechanical Intelligence): IR
I 2 @¥F @FH FO!, W IV G ] ¢ AR @R, SR A Fie FA
@2 EIefe Y FAE wEel ge S @b Bl e R WY s TenE
S FICS AZ FCE| MNEE 78, 76 32 effErs Fess @R g3 AfsEm
A FAONS @R GFew Wy @6 qega Ton e I ©f (W F70e 7%
2| @fb R e, FfelfT Tl W3R ayfere @FER M TR
@2 g Y IECR:

> 7 Sfower Toa fofe: «ff ea G w6 Area woaefr Rieesd 8 Reseas
T qfers =7

> aEE 9T IS Ifa 7@ ¢ T @RIF T iRl waemfE, =l q e
e B0 ee 3@

> IRRTE wwet: Gt e TG T TV AT & IJRAAF (@F 2ol I




3. 7€ 3@ (Abstract Intelligence): RIS Iw @¥q @F AR Fxel, A ©g, 7,
2ol e [y @y qaCe ¢ witra A F| FAce ARG FeA| 4ff e 77 A
A 71, IR BRIdE, Ife « wfgs e Tor fofe s Ia o6 g
siferefan wive alifdfes ©g @RI «Ie AT F41|
@3 Jfad W TR
> IE e Rund Fa wwer: oy v ¢ og Ruwd @ T $& @@ 41

> 4R ¢ 2€IT @RIF Fel: 72y, *1, b 91 [Re «i7ell (3es we ey w1
> AP AN ©OfgE e o IVRE I8 TR TPIR NCee (o T4 A ©F

IR
> Sot 8 e [y Raem Mg 79 18 @7 F41 9R oirR fefers Frae @e)
Ifaa @ifa (f¥185 (Characteristics)
(Types of Intelligence)

1. e 3@ > WIEE Qa9 @RI !

(Social Intelligence): > AF G A
> 2 ¢ FAFTONI e o dem Tl
> Aife “fafgfeq 7 MHw @e

2. IR o/ e & > %9 afowmer Sog fofe

(Concrete Intelligence/ > aEd 9

Mechanical Intelligence): > IS vl

3. e = > e ¢ Ruad a7 Fwel

(Abstract Intelligence) > {RAl ¢ SeIF @RIF Tl
> ST G IR Aafe et

{TiRtEa IQad ©rgd e sikad (Educational Implications of Multifactor Theory by
Thorndike):

Tz ©F Ifad WFo-HE g @ foqn Tama I e I, Afgs o @2 Awfes
oz A TEd IR @2 ToAmE ol s fifen fmw Rt SeeR e w7
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sfaaeo Tow Fredive T wWel o i wWel 3w AUt @re S, oiRe
rediore S ey 3w Amifee edame [ <o weq) W eifte @i s
ElGll

1. foq«dt frewie (Differentiated Instruction): fFF¥itra ey w@a Jfa awez A
QR ey Rrvama Sive (e Qg FrFe mafe aw@is 41 @@9- JAfee e,
TTOS-FECH FIGN, @R TS 01 7141

2. A%e P (Holistic Development): ANFEFT ANTOIA 541 F41 Tow ATS AW,
I G2 7 e T e 906 qee FERdE TS (2 T 2

3, Prmdl-cefere 79 (Student-Centered Learning): &fsft Frwdim sy wwel Hizs
I ©f [P 2ol F41 TS, @F «ihd oo QUi A

4. PrtTa 392" AT (Practical Applications in Learning): QPR RFwidia %1 e
@M, S & RACo-F FEY @R AIFE TAT (& (e @C© Al A
e iy fermdion o weers 16 43 TRRIPTSEs FRE Soet

5. YEHIRCTR (@ (Assessment Diversity): FdRes el e If@a THR cww
(R e Oy W [fen YR cmfe a9 e @we- JRRfe
FEAET G2 TS 2T

6. =AM @ A=A ¥ (Collaboration and Peer Learning): ez 9 IS
AR @ e o A 3w AT ak 99 Ifad CFas s 06|

ITTIRFT e OGE PEFTHE AT FAF NG Froedl @ I35 auge @32
sifsHer ferma s tofa Face e, T 2fefs frmdia fifer wwes e s

5.5.3 foeiceeites s fa-wfqs ©g (Three Dimension theory of Intelligence)

QR wiEwd-anfercefa e (University of Southern California) 4?8
AR c@, ¥, PRI (.P. Guilford) @32 ofF 7eFAAI Jfad AFho FF 2 30 I2F 4
fifeq @R ITReN I 1966 I ©fF ForedIat Jfad fa-Mfas ©g (Three Dimensional
theory of Intelligence) @™ T3 fofl Tomig feead “&fox (Factor Analysis) T*7 fefe
@ ad AL OCGT AT | AL WA MR 6T e FOf 1979 B o
AR TR 2l 48 B Raadl e seg fofy W sicadim e Seme Reseds
fmfere Jfad 8o & ToAmA wfEa Sea 92 TomHSRR Wy WAB <N Avce oy fog



faS .

Ty AR G2 e fefere fof Srmmefiee foafs aifite few wam w3 Ifaw foafb
@ e e s
Jfa @l (Dimension of Intelligence)
forcrIces Te, i fonlt Tam ow, A qi @t (@ 59T afelt Tar efew, e
G2 T 1 FECTd fofere wetml (af¥ey am Fea R foxG el ==

A) @f@iers @l (Operational Dimension)

B) fq¥s@w"® W@ (Content Dimension)

C) TRAMATS I FEHER M@l (Product Dimension)
foricces wre, Afefls Wal @t w7l (@A 2 TAmE R[eEd wfere 2 i
2 ©IR fyoael 1 Ty elfofb Wae wreefe Iy Srmmef frmgmsl-

Jfas oo
aféFare s (Operation) fRTw@® T« (Content) FEAIFCEAD W@ (Product)
1) &%l (Cognition) 1) E@% (Visual) 1) @FF (Unit)
2) *i{% (Memory) 2) ®I99S (Auditory) 2) & (Class)
3) STl foes 3) NIFeF (Symbolic) 3) ™F (Relation)
(Divergent Thinking) 4) ﬁfﬁ/ﬁT qvfors 4) e (System)
4) wfeaat 584 (Convergent (Semantic) 5) FHAEF A AAfeey
Thinking) 5) QBAIMS (Behavioural) (Transformations)
5) YeURE (Evaluation) 6) Ol fdfy
(Implication)

A) Af&rS W@t (Operational Bimension) :

WeAfm Pecerites sre afeere Na g Jfew Tt afeww =R @ e st e
TR IS 0 WAbE W FACe AT FCA ©i2 7 alfEwre W@ 6 3 wans aym
5 @Mt Tow www ETel = -

1) &%l (Cognition): &%l 2= 4 efad wrew wwmgsd Gliferd TAmE| a7 e
e WA R wqLRT FAce AiE Gt e awq @3 afe @ Ifae
P10 SRRl 6| I WG @i W2Fd ¢ O AL AT I | @AW
eIt sifere it fica 799 3@ oA O ST AN AN T |
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2) "IfS (Memory)f® 2 WA afea ekfNe Ba, T WAE FTwT 8 SfERICa
TREe e gion MWW o[0T ©Y W FA0e RN 7 @ft @i e
et T (@0 CTetE R IO TN () YO ¥ol (e e e
siefl =T 1) Tz, RER e JRPAC ST I T GF RN WA FCH ARHI
AT TEF (=104

3) SR A @@ %7 (Divergent Thinking): «@% foed V{W%EW IERI&
el IR e e iy uEee @ Bl F7ce it w=dt fowtTa we
TG QRAR BRI @ SR AR A Y I A dieew oFeq @ft wrere
e @ - v fFrrda a3 fg andices ait fw s, 319, ¢ 2if6s
TR A 9316 Sfeqs oy tofd 6|

4) ofSAR A @@ B8F (Convergent Thinking): el fosa 2w fifew s
3few) fers s Frane cfiams dfen b @ a7 SR e @
Utere e STEpE STLE @ & (@ FA0e ARG [ 9 Koy vy RKose
T fIge frae oz =7 [foq aom o swm e e aferd feme
Caf*igy

5) e (Evaluation): o0 B @I, Re F1 € Teoifre wrAR qidel [l «ft
Iaa wrew ewgd @3 Wy [fey Tt W At e waw afww
TEHRCTE NG 5T 27| (e ¢ fgerer [ow v afeas 391 o)

B) [<¥%<®"® A& (Content Dimension) :
@ifae I efsfaat ~fApeme o @ Tniddre Same offl awes 21 Cefie aeg
o1 2 aFfe Sl Raasees Al wian Row s | e ofd 2= -
1) 9fEare (Visual): ufEere Ry =t v Bfacm Wi o2 oy oft REedior e
TAM (AT T WK RO | @N- 56, WAAb@, = q fofbe fFei
I e Tere @RI AR arpfes gy, gree, I Ko b= Sorgeare
93 Turzael| yfgere faw o Sgamfe ¢ herere wime e S ol
2) ®RITS (Auditory): e ¥y =zl F @@ W ei® *w A | «fp
fRrFione O A AR TR TR ICA| CAIRAATRA, GG e
&R ALNCSR O O (AR & &R0 Tl IR FCA| TG, ST, 97 el




3)

4)

5)

1)

2)

Tl @I O (1R (@ @ft ReeiE wwmgeld| 2Resrs fRErel Jmis @ior™ i
Jface 72T

AT (Symbolic): 2SI~ e 2= [Kfen a€is a1 oz Moy w2y e
fozef fita adqz a1 zere fMMe fr sime 9 Somfa =3 @=- I, s7ea,
I T A afaren BT (+, -, x) RN [EEeR) el fare RERdime
FGEw @ fTga ol wrel grier| 12 (A ke [fon wfba e =i
(QIRITTS AR (S|

e 91 st REEE (Semantic): e Rz e A1 oRere fkaw @RITcS
J/Te W a6 @faerwr A, dried A [owws MW gFife 73
TrgeTws, ffree 3 RrEdive SR @I T 9 I0EE, o4 @t oRte
T R vy o ome T, I9 OAF W @RI i@ aeee| ¥ Tafs (<l
@ N 7ol TS |

q5a99S (Behavioural): @badse [y Jfed AqHE 998 ¢ ANGE ABINF
e 3@ @ Thorndike-9d te AWfee I @3 @ @H- @f4FcH
fRrFdione S wibed 9 TREfeNETe Mok @7 e FERR AR
THE 8 AT A T (Oe| WEF AP g AMIGS 7o S «fb
wFgsld Ol e B3

C) FAIFET WAl (Product Dimension):

freicrtes g SRRl e RamsesTs W@ 3R efeqd e W@l of Ak
AfSfFaa T o7 e I A GI0 Ferwel AT (e A AT FerwEE Tal J=0
2| A NFEAR A AW e @F =8 <90d N@E A 00, 20 -

@FF (Unit) : @I (BT ¢ Jzea awm R[iey ot [Kfoy @l =01 @ @36
qFF| 93 TAMCIR WG Ie  [eed [{ion @ T ar@emE s 71i5e
TS I @32 oy uFs ofetd Mg 7R e TR Tl &I =17

@A (Class) : 9FIF qReN 1 AT 47 @F6 FF TR T &G 2 947
It @ I =7 Jfad 2 @RISR M e AREeR Tt oftd Wi @i
FACo AR @ - O, TN, WO, @) T T T (@I, WH6H, AEaR
soyfvi 20l (Aifed T WIRIF 93, 4rel, (o1, (oif3Te Topifir 20t et $orea)
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3) F4F (Relation) : UIIXT ©2 A IFT W AT ¢ I2 AR fefers 7wF fdfy
A TAS! g8 TAMICT WG gd o aweie ffey awe s a3t e
AR & 37 1 (@I AL @R S S [ TS 2|

4) AqRT (System) : 92 TR FAoR TN e [feq dfFre W «f S Face
AT (I SpifFel e i [FeiR “ifpie 2 ©f Sy Fare A

5) @A A AfFAST (Transformations): i wftre wfvwer fefere @ @@ aw
THAfFe O TARIN ROTE AR FACS ANF| 92 HWSR WA @A O
TYTOIT &Z 0T TR I (I

6) o [ (Implication) : U2 FTSRF MY 4% QARICAT (HCTH SF FBRyo! el
T O SRR AV IFWHE O (WS FAO! AFH FCA| (T2 M G2 FAOR
e M «fs [ve fan fo gqe ao sace #its @12 e Fae azdl <41
KK
AWM e It e @3 foqt @ (afeere wa), Taagere T@l, Sesimaae
FTATEE WG @2 dfel Tam auve cfmel @ Werw U ae FE T,
Structure of Intellect A SOI WCTa AT *fAfb®| NCCER 24 foab Tar ¥ T e foafs
O AfS Bio F0 ©IF Tl I e e bawelt e orew 2w ¢

_ AiEs (visual) =
HT9E (Auditory) E
T (Symbolic) 2
— == T weieE (Semantic)

HEAIHE (Behavioural)

. !___ T (Unit)
I~ — &1 (Cl

- L1 | == (Class)

-

"\--__H:H‘ // //_.__ =¥ (Relation) E
M~ 1 g — (System)
h"“"--..,‘ /,_,—‘ = b H¥ME4 (Transformations)
| T ”f///'/i—@&?m fa<fa (implication)

-"""‘--.,_‘__\- // | _

L1 -

HioaAE B89 (Convergent)
TFIEA (Evaluation)

#EE (Cognition)
=3fE (Memory)
=T 5% (Divergent) —

sfaere T

—

ﬁr‘ﬂ . Structure Of Intellect aT SOI (o« (Source : https://yaseeredu.blogspot.com/2015/06/guilfords-theory-of-




structure-of.htm|?m=1)

foreTcericed wrga fRrwise wieo) (Educational Significance of Guilford's

Theory)

SOI (Structure of Intellect) S&e, (&, 51, PeEE F9o &dfes, Ja 8 T afFelns
@fiFad Ta7 @3 AT s ot TER @fed wdREE ot @R (S, F6D,
(A1e3) O I 150 5 Jare Soime diaa sz @3 weew Frmdior Jfasre wever fifee
A I, SCIEAN IR TR CFea e BB 21T 1 SOI Weeet v e
gl 8 frmditr e feTe o @fe SR T Wi IR I 97 e
afet 29

o Iaw @fdea: so1 e Jfacs ot T@w St FERR—TATEE (5), FCoD (4), G2
@rers (6), T e dfeas 72w 8 [erre @)
o frmdiy wwer HiFosrd: oy wemrr Tgwm Frdime *fe ¢ vdasl R w1

q|
o AT Txmw: FrRdie Ifm 8 M orafen Toim fofe v@ Sogw sioww toft v
q|

o eSO R CCes FJerTeTel @ FEYELICT 7ol [ T=rwe! w6
o & dAffmmom awfS: 150 © @ifas SomeTr sfast frmdfitng o weTE Fe
FE|
o Twer fBura ert: «3 wroa frwdit Twer fowq ¢ o wifksitas wrel TFye
P
o T2 wopt ¢ wweln et FrFdiorr e weim ¢ wwelr ket S
o TN IF: YA Toim fofes e Soige ffufena @i T o S Fae
A aAmle|
o firwi Sy qf¥eft sor weee R, I a2 e Twivs-afelaam sTgEd qrme
AT AT [EwPre B Tae S|
SOI WCEe F*FFF CF(q OFTs IoNeIal oramie| «ft #reditns Ifmere *fe @ gderet fofere wa
IR AT G B @FE @7 TR 97 W4 Frwiow syerAeTel, S foud
G2 ATYAYAS 7ol I A SOl Mo P wiee Feeh] ¢ e T g
eI I
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5.6 9fad SO (Intelligence Test) :
A I ARSI & (@i [esprTs <3 71 AFeErs Ifa TR qeae e

facss fafon SToam evfers feet) @m:
1. e (Phrenology): ©3 Tedm S, Wfew Jfaw ~fwid o WE Y wpho
GR TFCER TR TSR I A IR B0 FARCHOA g FAced (@ WSTER
fafey T fifen I el fmgd 303 @32 AR Y B e 2w F@
@3 =Felaf Afis 4 T
2. fefememfy (Physiognomy): U2 et e Joa Fre G B ©F Jfawsi
A Y& T TS| AFN FA TS @ YWAF W0 R GGG (AT AEF vfRa @
el T Rl e T8
3. &FE& (Graphology): 93 TSIM SPAICH, WG TCOR (FLA 479 4R Al (AT
OIF Jfawel S T MW I W FAl 29| AFEAGIOA YT FHCOA (@ TSR
TR Fiew M0 g @2 Jagfes FUel dfewhe )
O, NIRRT [RFCR AN L Jaed @0 A4 TP Fo! e [av F91 v
W qR Rerrrreed I AR G8 39 27 92 (2 A, Jad worw (Intelligence
Test)-9F Al TufTe 2| ARSI IECS (e, Ifad TOrw 76 ONq G o T4
e e Jawel A @I wHe! HAf7w I 2
w41 W ¢ fofeesTs wpee T (Alfred Binet) So¢ A& 2N Resprreseiq
I TOrFR Gl S | ol FIOH AP AN G Hmie Lo R A
TG Feora Mo T =1 HrFere TRRrel dued e Hfze Fat ar @ Ty fefy
€32 OIF T2 fAere ARIT (Théodore Simon) @ *[Hrw “Mafs tofd Fw@w, q [{EA-
AZH CF A0 AfD®| @ AFG Fretrm T TR S AR TEFS] TR IS 3R
afs = (1Q) o fofe 2w w9

s SOrFR AFIFTEM (Types of Intelligence Test):
1) SIS AGFF A9 (Individual Verbal Test): IFf&re IvFT €=+ = el
s 9l smfe, @I @t WME ST aFeEs Jfew Jate FHRE w4 =)
G2 S Ol IR I @R, IR AAwdE evig Tew @i At e




2)

3)

4)

B M FACo | O3 (I 21 ARers famamsi e, ifre afe @ afsast
Ifema & TAM, FRA @t SIHE ST WEel ¥ TN WS AT FACS
AR FCH| SRR

a) Standord-Binet Test of Intelligence,

b) Wechsler Intelligence Scale for Children (Verbal Scale)
Jfere w@isfe 4 (Individual Non-Verbal Test): ©3 Jfaa wrorwG st AWe
AW GFC Jfed TAF A 9 =W «fp o2 afew o fewza s 2wy,
JTFE O ATre R fwre wwW @R @t =6 AW e are R[few
sl qrre -ATend 'R i <41, 3%, 763 Toifn o A @b «3
LRACTA PAFAS AAF 9R SRF wweld Qe Jfavel HAfwe a9 sy 4t Soge
TrrzAd

a) Wechsler Intelligence Scale for Children (Performance Scale),

b) Pintour Peterson's Scale
VAT A6E A (Group Verbal Test): U2 A Jad ~ArwR GI@ {27 TGF
R SHtE SO AT T A ~IArw AAfRBEAR 9l werwditve eima (oI
a3 TN TS TR G O B 7| QRIC SR Teeaw v elfefs iy
A ST @3 (AT TOF SYWE eNedww @2 fHifFs oiidie o e s 73
O(J oRArwielE S AN T T e S

a) Jalota's Scale of Intelligence

b) Desai's Verbal Group Test of Intelligence

c) CIE Verbal Group Test of Intelligence

d) Samoohika Buddhi Parikshan
VATe S@AbAE Ao (Group Non-Verbal Test): @2 Refts, 3o ot wrors
fapifere 27| fArwe, o JRCe ooy QI SCACE WOrFE Ol (¥ 92 (R
VEIeeId SERIES Werw (e =) SHIRA:

a) Raven's Progressive Matrices Test

b) Cattle's Culture Free Test

¢) Pinter Patterson Scale of Performance Test

d) Bhatia's Battery of Performance Test
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Jfas wrorwIa A4R2F (Uses of Intelligence Test) :
5. ¥t fAwmet (Employee Recruitment): [Rfen Fitem &y [Kfey w@ms Ifa = e
ARG 2| O I W w@ Iad worwE 92 i m Ifa siio) 7ewE R[fey
e afeT egfere FaneE crae ot I7ze 27
3. ofsadt a1t IfowT ferm BfFesad (1dentification of Disabled or Exceptional
Children):
dfeqat 1 Jfoal MR Hiessaed Fg Ifad ToMFE guemRe aaR FrEdiva
JAE 07 (ACF Gl AP oimd (Frwme e 2@ AW REsa Remdion Ifwe e
TR SR JACS @ AV FACS AT
o, A=t @ *”RMF (Guidance and Counseling): FrFRitma wvaaeTS, Jfeae A FHrwTe
fafen Tema AT o o 8 e e IfEe s T Fredior 3
w1 fdiad a0 Toige w1 awie 41 3789 2|
8. P @ wWeAlIwIfe 9itqN (Educational and Psychological Research): ™7
ARG Al e SrorwH T I FACR| FERLmR ad WA S seaEel
PG ATABIET T | SWRATTRA, I @ I T A (- W Jaa ondw e
NI T Q@ATS AN
¢. fraq orww frmdfiore BfFesad (1dentification of Learning-Disabled Students): ™%
o ERditre fofere Fate Jfad Torw[ IR A 7| ARETS, @R #dE JaiE Qo
A @7 05, SR &y Reaw e 981 4 21
v, Prediie @R (Classification of Students): *rFdfitra Jfag @ A @R
39 7 Frwme e = Jfad werw 9RiR w0 Fredivr [fen s e w oo
AN FrFmIcTe 98 T4 2|
q, If&Ee A=At (Vocational Guidance): 6T oA ctae Jfaa oo wwgsjd
oS A S «ft [FdRd Face TR IE @, 9FeE IE @ CME T TS
TrreRerFEl, faor feagrad T e e s Sy areret Srfiemt (6% «3k il Kbt
ZBRTEE (595 A el QAR

AR I TR, I Torw qIq G AT 7 TG (@A Jhed Fool I
IR I @ G Foo o ©f Fw [ FA IR 2 e AR @




TOF @bfere fom Al svoe A e Ifaw wfowm @Eim o1 @ e sAfsies
A STpl R G2 QR *AE e ARCAT W FSaeaey e Wik 2R

5.7. A (Summary):

adie F@ T, e (Intelligence) ¥ WIS WG, TP AN @32 T “fafFfen sma
A BRI AOTE wwel| fifey weAifesEl faw Al e Seace, A 97 @4 8
TR JATS ARG I6F| Iad [rHgrel TEe bel-ore, @ifes [RuRd e AEeR
ST AN FIoATT FAOR 697 fToedller Wity S Jfae ogomed o FRames
fa-8smiw ©§ (Two-Factor Theory), ¥7GI3(Fa IR-8AMI ©§ (Multi-Factor Theory) @3%
forercrices f@-wf@® ©g (Three-Dimensional Theory) Sty @3 wgaf Jfax Mo @
fifen Tomia ot I <41 2@cr) 3fad Torw (Intelligence Test) WA Jfa fd=ees
o I9ze &¥ @S feErwa FEEdiom s wwel e, o siftmerer fFeme
*AEFAT GIR FACH@ WF I #4107 dgfe (F@ eFgd| w8 WEAlIwE staadw
Ifad TOrFE IR I @ TANTH SHACH FRE YAF A1 FCH|

5.8. F- A 2T (Self-assessment Questions)

>. IaF el @ e WS |

2. I FICE 0 ? Jfad QAT wfer @ |

o, AR fB-8omi ogt ba 7z I I |

8. fa-Somi wrg Sfgfie A«Ee TAmE 8 Ry TAWCTR R QeeIgers SCeAbal Sl |
¢. for oFta = AeTd fE-Somie ergd g wfel @Al |

b, I TIFS ATTIBFR I2-SWITHT ©GH AL I |

q, fercitesd Ifad f@-wfas ot ba F=we [ F@ |

b, Iad worwR ey ev™ren T e QDT FET |

5. Pl @ WeAifReeit e ererwe e efel @l |
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UNIT-6 & T9eTol(CREATIVITY)

199 (Structure)
1.1. BTy (Objectives)
1.2. 9= (Introduction)

1.3. J[&TAeTel 4IFell @ el (Concept & Definition of Creativity)



1.4. W’ﬁﬂﬁi@ﬁ GRf¥85 (Characteristics of Creativity)

1.5, &Sl TAMI (Factors of Creativity)

1.6. W’ﬁﬂﬁi@f FEH-AETT (Nuture of creativity)

1.7. Wﬁi@ Afas*l (Measurement of Creativity)

1.8. I& Fwo! R F#Fwea 9t ( role of teacher in developing creativity)
1.9, J[&AeTeld e %% (Educational Significance of Creativity)

1.10. A (Summary)

1.11, F-RT &Y (Self-Assessment Questions)

1.12. &g%f& (Reference)
1.1. ST (Objectives)

o STETARTOR Heeel qF2 GF (Il KCaE S0 A

o e o o1 taRrefe fofes «ae g gt FHCS S

o FONT GlfFEel, FAATS! @I A AL JaAeror AL FFS o WD
FACS AKE |
ARKE |

o I[ETARTS! AETH-ART TLAR, AL G FIHTOR Gl AT FHCS A |

o IEeARTSl AR T RS [{4few e Gt TS A |

o firFEal FoE Frdiow JaaaeTel T a3 K Fare TR o S #iEe
DI O YIY FHCS A |

o TS e STeAeTeR @Y TR FACS AR |

1.2. ¥ (Introduction)

WA QIR 5o A &b ey M3 T (T PR To§ FACS A, (@ AW
I T GOLA A NS #ATF, FIece AE JeFel Ha owew v adfsel e @ &
o o FIolR AR W o e wEa WG 1 PRl W Siowy wwel weee
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A O B (0 | S Fe2 @Al T @ @RI A wee o wiew ) 9 3
Ffea o afoo! AT TG AT® 8 AW ST I ACE | O 2 28 O3
afeel & s S e R ¢ oF afee Mo e sTeies ey a=iay weel 1t
S A ? P GI¥B AE 1 O@ AR @2 TN O Afes! o IO AN T O
e T FEN JETATS | AR Al FAO! WA A A9l To @ (7 v (I
GRSl TS I | (@NA- I (A, iR B2, NI wiee, dRew a_mae 9%,
s (R Toi amiew SJaee Ifew ) IR qmE el FTe! [F 1 iR 93
STGTRETS! 1?2 ©f (GG (NG WA | [ETieTel 26 9o e el 1 gfesl T gFen
IfEF TR TG SO AW AN FACS G TRAE ARAARS FACS T A |
STeTRIeTS] A g A9, LA G2 FERA CofF, SfH ¢ el FI7 Fel |

1.3. J[&AeTola 4IFel @ A (Concept & Definition of Creativity)

SRSl 76 Mg G2 Sl gl tofd Taw wwel 1 @ff FEel, war @3 T [y e
TRl @ F| I 1 el iE AR [fen Shmiate a3fae wta Ted oy R wa
aff @y ity 7, TP AL QI S CHCAT FICS AT | a1l 200 2 I 0o 27,
T (AT I ATAE G (581 FA08 2@ | @ awe g6 ARe OIETee @ € @
TR oRl T4 T 1 GRSl WA 2bfTe (A9l e FeE IR WNHE Tee g
fiace seRre 21 @ft wNimR Aeghe, GRTAAT @I TS TgTR W | JeeEeTel g5
WSl [ BB QAL TLANZF M4 A8 THe F41 AT |

EeEeTer 9t wwgsd M TR TG (Novelty) 992 TAIMTS! (Usefulness) (Shalley et

al., 2004)|

TTe (Novelty): €2 sl @l «Rem Cifermsl A Tgared 7 (Faige | @i g
TR R0 A O ST A AR OIF (AT AT FS A | TGN N 2 2bfere Amfoef
@ @RE fiw Tgq g ol T At o T4 Swmrawdl, 936 Tgq GA0EE WG
ot IR A G (FT SN O TG o TweRel | «ft Tga @ TerA ey oy
o @

TATINS! (Usefulness): IMs Tge ewged, ©J¢ JETAlTol FFA G TATIA 2O F(A |
I Gl T0Z (e (2 G Jeoie 73, AN ©f (FE Soerely 5 | e A @A
ST AN T FCE | SARIST = e (AR W QR AV G qF [ |



TARFAFEA, G Tgq wWivl 2l T, @ W Gt WYEE @I Fiee TS A I A
S QIR TFS 7 FCH, ©C ©F SAIS! (73 1 FJereraliers] ©YFg sl o, T4 ©f TgTg
@3 SATiferel it e «@ 40 ¢, A eFFesd TuRAl (ot FHCe AR IR |

Stein (1974): "Creativity is a process which results in novel work that is accepted as
tenable or useful or satisfying to a group of people at the same point in time." @<fie
"SEeTReTel 25 GFio efer A T PEE T B, I GFT N FCR (T G0 @
AT WL TN 1"

Papalia and Old (1987): "Creativity is the ability by which an individual creates new
things, views problems in a new way, and solves them in innovative ways."
i "JeTAeTel 2 (1R el A A WS TVSNA B T, HPUF TR (0 G
feT THATCH AL T 1"

Spearman (1931): "Creativity is the power of the human mind to create new contents
by transforming relations and thereby generating new correlates." SR "JJereAlere! 2=
AR O S A Tgel T Wi T M g {731 2 e 1

Ausubel: "A creative person possesses a rare and original power that gives them
qualitatively new ideas in a specific field, which differentiates them from others in that
field." @efie “gPean JaTAE e e g3z @i e wfkar T e owg o
woeetd Wi T HRIKE (MR A 98 CF@ FTHA (AF 4T 17

Kaufman and Sternberg (2010): "Creativity is the ability to produce work that is both
novel and appropriate within a given social context." iR "SJeErAETSl T I F
T T el A WS ANTEE (e F40 Tgq 9 S/ |

De Bono (1992): "Creativity is the act of turning new and imaginative ideas into

reality." Sefie "SEeATSl 761 W IR FHYIE (AN I AfTS FA T 1"

T viceeel [Rugad S @ @S A, FEeTeTel T g G TSN qiEe ofd
A TN [ b AR A3 el w61 @t wNe wae Tew 932 amhe Ty
RO weoiefre sa i, a g, fReem, TN qa TEH TN ACNEy | FJeerHrere!
TgTg G2 IO ATFW, @A qEeefle Tera a2 IFa 2o 2@ Gt auq
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AT I =R T P, I A2 G TEAEAORTE TAfTS F0F, 1A G AfaeSTAra
a0y waeifs we aferrsee e w6

1.4, J[GAeTela ¢af38) (Characteristics of Creativity)

ETAETOI (A3 TSI A Sl -

1. TSt (Flexibility): e ere @F0 24 (A8 2 T | THATS! FoCS @RI
sfees w1 Fopiim 1 wdie e et @ fiEfore fee T fre e sfraes
JFIACO AT |

2. 3G AR (Positive attitude): J&Te DR & Ffeans JTreR =2,
IR @7 AT MAeRR A [fey A e fowe Tym I 1 ST AArOE
e FATOIE ol Ol FA00 ¢ (FTeRe e FRATS! T 1 (@ F& (&b TAreE
@1 O SRR AR W0 et e Face #Altd =11

3. Gl §f$R (Creative is Innovative): S&rAeTel & 46 wfeq efwa A Jfea
TR A2 FACS (LN @R 1 TAES (T Gfowe! (& 7@ @ Afoq Fg T w2t TgA
oIl s sAeifoe TR 2@ el | e e a1 g ToTe F03 AT |

4, GRSl B FAS! (Creativity is a power): ATSFT M WM FIO! ACACE, I
TG @ G IR A FACS AT | AW ARG PO (A0 (@ SN
gronFaz g 1 g Teaw tof TRIT 23Sl We YR U e[S M e FJerwae S
TAM T 1 Q@ A TS Ao TN GG @O P | Ll FEeTHAeTS! 2 e |

5. 3f@d X LS (Related to Intelligence): TR @A (R @ AR el e
SmME 1Q BF Tl I YA e SR, I TgAy Py FAR eFerel AL, WA
@ eRTel @, SRR AR FerrE e e adie Jfa e FaAeTel AT
AT N LS |

6. afsferaa et (Fluency of response ): ew4sl e @A ~ffgfors 7 wo
Toge el Face AT e dfefaa s el AR Jfeme e W




@ efefaa frgel Jamde e TEEE TRael g9 TR YR fede e
TSNS A 0 |

7. I ST ¥l (Risk-taking Ability): FLOR TSI AT oge T 7 B8 T
A [l A | TBRCAT &) I (SN LTCH, I qF T2 Tl (g TG 78] 27 |
STl e Tl e e w31 @3 e ol wea oy Telae 9 wikEiE Face
A F |

8. T FAYITAR Wl (Problem-solving Skills): e et WE(6 wwgsd (A8 ==
Jfea T AL Tl 1 b wfbe TR STEeEe @9 RGN fow e
FNO! | O3 Tl Jfed FET Wl @32 THRE! el AT |

e (IRIBSTE e G e TeEE TR wweld | aetE e bwl, TeeE, a3k
TEHE AL T Wl Y 01 JeeEeTe 56 iR [T WY 9 e wy
e 77, O SRAAICIR AAfRTIITe e M@ A oM |

1.5. Vj\"\ﬂ%@? TAMIY (Factors of Creativity)

STEeAeTOIR M el el Ot SCETha w1l 2.

1. W@(Fluency): W%W A4 TAM 26T FARTS! | ARATS! e (@RI o
e ¢ afsfeae woe QR I T, T ARG @2 7S Bl FA TR 20!
AereTel | @30 [WE AN IfE T @R MAGF RAE T Tre #itd o Aol T©
QP ey TRE Siw FER e afdl Jiew = ¢ o) oE T B8FY SjereRTerd
T |

200fePR (Originality): e AToR WAl 2 TAm 2o ey 1 (e @g F=1ce
mmmmmﬁw T AqC (FC IR | TR FE (@9 FOT TH0E QAT
Fodf el ¢ TRy foul Tt ©ig 2 Afeq Glferesl | SJamaeTer GifEey wwEesd,
e @S T 4, TTRA, @2 ORI AAYH o IR fofe Fe @ @b wEw
e yize, e qae B T wem w0 |

3. RS (Elaboration): JEaeToR SFrew TAME 2 [¥fe | o & 7 7 wfera
fog S FW! M T AT, A AT FEFR S A qIH gEaE sAfwe s
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gRafbe e e goens oM Fae At [Ee qRane iR, dEew 99
ABAITACNY FACS IR FC |

47TTTS! (Flexibility): & o IS 77 AW TR ePhod 1 A8 TR JeA! I3 TS
T QIR (AT O I {0 FACS A SRR FOS O AAANO] GFLACTI AT
AR B A, A T (AN TG G FXA AL 242 FoN FC |

553192 (Curiosity): & e W& 77 A (FTgRA 299 1 FGR (FTgRA 278! TR
fog @ikt Tgm 03 e N SRS Tmisial @i (ol «ae o f[fey fam
A =1 SR~ ifere @ 1| erTAeTel $em Aghe =, I T @I (T
T oRl a1 «iRell SepThie 0 |

6.~ffS Aol (Adaptability): #fHTeTAITel 2T oA FeA G2 FAS! I ALW GF
FEA @ GEAE TS TgTei@ A 01 O e WY qReE Ao I
@ WA T e #ita 1 Aol aF 9T TEhTE W, A IScE Aeeifes «iF
(ATF A GO o7 217 Q29 FCS AT FCF |

1.6. Wﬂ@ FeF-2/A (Nuture of creativity)

SRSl FEA-2E R (R a3 wore el [, FRe o Frmdiem Tea
w1, Ty ST, @92 SREreT T TRl 41Kl (Ofd FACS AIAS | ETATSl QY
36 Migeta ed 73, b @3 TR g dEIEAR Wl T WK G FE @9
YT AR | GRS - G0 aiferzn, T e o foerife gfm A
@3 O frem wwel aRR dfeel g FHre TEN 1 e FrEdice @ ¢ e
e MAGT T (G TS TeN A FI& T 1 G FerAerel e Terail
e efoel SEEtE g FACT 8 (TSGR NGE G-ITE AT FACo RGN QNS AT
T | TSR SETATOR T AR TR (@ (S (e = | A AR [fey e wfe
[EEERIS ISR T

13[&Ae “Afaca= toft ¥ (Providing a Creative Environment): Rr#iditns s[eterel THie
FACS (B e AR Cof Tl wor® el | a3fe Teger @I wfed i, @A
P, 6 G ey e, ©f REdioe wdifde SAre Atg R JeeEe heis



Teoifre FAce Al | el @O wedar g3 PEIITSE WGP B (SR
T FOA6F ¢ TMIATTAT AT (ol FACS A, A SETATONT TLHRS e |

2. R@roE TeAfRe FA (Encouraging Collaboration): F=alforst Rrwdima ey
STeAeTel THe S G ewgd M 79 R @ Fe T, Ol G i
A Rl R TS #{1TH, G0 FHET IR (AT M40 #0932 TR AN @ FHCO
AT | Rl MeTTe APE IR SPNEAGEE N TR Teiifes Fre a1 afb
fRrFdione werTe wEel [T FRITe! T 9RR @OPCRT WY 9T LA TRMREIY B

RIS

3, &Yf&R HAS (Integrating Technology): A Wt SETAleToIE THre FeCe @&
@36 *feHal = 2Ce A1 &Yfe J7TF MA@ G fFema aFH I8 @32 T
A SPTE FAR TG SR TAIAR I | RFFA ARG 2T NFE FAC ACEH, A
ferwidions fefeBreT TRe @32 =4 IR (R @3 ©Ine (<IX1F Sfesees wihe TFe

BICH

4, I sfam Tefze wat (Promoting extracurricular activities): A FFEw
fredine fasess q30@e JeTEeTel WeARd FEE AR (7 | e, e @3 W6w
frERdioE e wel o FAE wFesd W) FrEeA IR IR TOMTE A
frFdfitre SImMe SIgE 8 ST A ANeTeyd FRGm SwediaRed el i JfRei
FEFAE TLANRS FACS 21T |

5. I8 o Seir Meq (Encouraging independent thinking): T fowia TR
2l eAeTel R @3l e @ «fb Fredior ficeom wtet s et wa@
ATl (MF, A ST TREA! R AN DVIORA T Qe He! FCa | F&A
oRlE wym@ FRRToE T 79 TS I@ I, I9 OMA (IT9RE, AR @32 g
(el Cofaq waole TR | Jodar Frwal Freditve efises e F97 o FkTol ane

ERISON

6. (92 TeAIfR® FAM(Encourage curiosity) : PRt She @i @l fmiem @3k
TRy HAfaeal tofd TR @ Frwdian MR ey e, i WiaR wiEEel FACe 3R
oA T IO FRWEL I | PR o FACe ¢ TSeId el FHre TeAiRe
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FACT PRI T e Tl WAl [ 7 1 (e e T ACS (FIena? Frdion
(TR TN 1 A |

7. WS 6 ( Developing good habit): JerAeTe!l ey @3 afsel 77, uft «3fs
WSl A TER M [E™ e @ @32 B T A9 e @ft @rws «feie 23
ferRdioe W feAETel RITCR & 8 TR N0 A e, IET 98 TePIetE
oiMd foReREl, T TG @32 TBREl WWe! IS AR I i W
STeReTel Jfm FACe FANS T QIFel ST, AR ™, FH AL SeHer=e
32 Ao afefaar azem et e B 3 Temef sJemAETe! 9w ewgelf ot
AT FA0E, T PFrRdiore esfiace Bite (e S90S AW A |

gI@AeTSl 43R TERAICF TeHIRS I (Encouraging Creativity and Innovation):
STerTHeTel 2# TEiRE G weeifen siferet *ife 1 fig P e, g1 Rrwidion speeeeTeit
o8l F2CS, PG AN FICS QAR g ABIGl WYY FACO THN F(F (ol | oapet,
oIy, e 541 A Mojafee avtTa T, FrERditiee s F9cs, i Are ¥3e
S WA e F9FE @ FECe TeAlfRe R =1 peaeTel qRe TERGT s
FFHS T G, FA FHrmdiend TEeTeld (@ Tore g 4 2 |

93f&M® TFAF @2 YZO! (Personal development and wellbeing ): TFFI7® Fea
AReae, By B FrEdion gfere Tmm @9 TZOR wwesd @i [ SJaeEe
wfedfes e, Pl ot SR, TRl 93 SY-FEeR Sy Im 0 |
frwidione g aifsel aRR SiaR ARE-Aee 30, 39 omacs A 93 e G Ao
AR e 1 wdie @ @re Hfiea FrEdion sfee [em ¢ TP TFel I@R A Ak
I el IO b Fel e |

10.58FAG! (Brainstorming): FredE W ol Fwel [FHe Fae HIEE ©ima WK
TS AfEfe TAge Fare 21 9N 936 e HAffRfe 2 aewign 3
TR gl 2 G G [T foww wao! Kieda Mg @A (@B (=6 WA ©i S
@5 TR ot Torgivm 41 27, TF AN (12 S ATHF AHIE FACS 23 |
e EF g ~Mmhon 14 e R o STan! Fe! e Al T @S A1 |

I TN T/ (@, TSl - G wwed afewm T Fwdfi;e siren ww
oge a1 Gt PrEdicrn W fowim oie, FPh ANG G2 TeRe wAS! Y FACe



AT R | AT Mo Frrdar wRe arafegBh, Segfene 3k SeRe 7@ Sire
M1 ©g, Freemey g2 wfeerRame Sfve Frmdioe spaierel e Riws! Fa g3
©IME (1R A GE Seifee Fa

1.7.5]&Aere! 27 (Measurement of Creativity)

AFE AER O FAOE WS, O G T T 1 FA A @A FAO AR
A, I TH TAFFS FH AT | O & FHo! TAFS Rl 16T AH I
AT G FAONE Ao FAKEG (BB FCACR | ATHAT eifre 2R FJerrAere! Fwt
T e 0 TES T 1 e O AT S T v IR[Y e IR
T T T W AR TOAR ABbfTe Aol AfRNAT TOH I W[ ¢ AT
R | S TFE @l W Sy T-Aey SN oo, ekaeE S,
iaR SO, RN AT worw, aforad wfew, To 1 @ Sfewpe @mmekm
M SCHALN T ST, ArFIFE, @B (7 oy

Wﬁi@ Ao worw (Creativity measurement test)

SYAFFICE AW &) Tl AR FAG T Tl LA AT 4GS FLACR AR O
YT AR | PG o TS HAE APTHS RN Ao AR fSaeaeyel T w22
AR TR | PG WOl AT wOwR g A 0% I g @R 1 FEA @ g
frare T Ao ©f W CFE AP e TS AT |

> Torrance (5t3™) ffife Joadimror @OreR Wy S@ABMAE ¢ IGFF TN A
FEfE Wit A Fewe 7o Fa0e 1 @R SfeHIG AN A Kindergarten e
(A NeF BEF PRrediond Tog e 90 @0 AN |

TRF FAfE(Nonverbal functions)

Torrancemww AR Ty nfae afew BN -

1. fo@ WW‘T (Picture completion)

2. {%ﬁ F1t(circle task)

3. NEAE w3 e F(Parallel lines test)
AFS I | G2 Sfowal e AiEbe 29 -



NSOU * NEC-ED-02 199

1.fo@ ssdfead(Picture completion): 9t Wi =P =R (e =@ Giel W@ FEH
@ 7 WES | I T AWIEH To @Y I I WS @R, Twiew, I8 A '
E FACO | AT AN BACF (F™ T AN G0 T o tofe Face o1 771 e
MARE T TORTE B OF A0 A, OF 2 Fhgel, Ficaa JAer e @ baskis
Foul @Tce Bl T AT, 7 7 TS @92 AfferE Tgares egte i Al v
21

23087 I® (Circle task ): J89 I& GFf6 el JoRe *ato, A R Jaaeres
fifen e #ifawisl Face I7Te W1 9 FrEdiE | wEe SomiE = g, 1 [feweiw

AT IR TG W3 [Zvar g aiwre 7o 23 14fb Frwditre oo ebfiee, axare!, «3e
g 419l BT FAS! TS A | qF NGO LT o JeA 7, 92 TOIRA G2 AP
AN 7 2@ 900 | rRdfins 2fe e Rese s e 2| W R g e
fefor 2 (2 T3 Sitre FRITe! (@ 991 AT G2 o8 IO (@ T O TS T AR ©f
T AT o oI w1 2

3. ANGAE &R (Parallel line): U2 CrFFT AR ACF | Aod (@il W @« Face
BT

5T FRARE (Verbal functions)

GTFE OV A IS ST TW @A O G2 9| v s @ A Freefe
@S W CTefe] OFl IRIAT FE ANGE FACo | 3 qFFR (@ I6AF Feefd ;e =7
erafe = -

1. TeAMCT THf® HeHW(Product improvement task): QT (FF (KT, T A QILPE
@I X MR fGert s4 ¥ @ o  ftte @i weddr 9 @i Tye [ I A
T @ Y& I9RE I A TS I AW e T afewdn Sewa HAfefwce
ARG, TS, SIFel, TR T JerrFaer TAmA s sifawis) T4 A1

2.7 ites wFreiRe I92A( unusual use of Tin cans): G IS A afewAE &
a3l forR Alaee F© 799 ol R[fen T I T4 I/, GT 7F Jeife Face =

T wfewd FO I @ Fo ey ST AR FACO AN O (WA & FHO
SHAmISfE S{fe S =



3.fowtut STt fEreaitt ( Asking type): SO s st e e o= wareR a1 e
IR TS To® Eice HIe 71 Wi el Gl (1 [ T Sy huid (e
§2F Bl @7 TFe TWAre Hied W SRR AW i fem 3w Freede Ber &
AfeFed o T4 2

4.5 F™CE SN ( Guess consequences): U4 FrFdie FESH dFF I 27| SR
IfeFR (AT @12 dFFefl (A SRe @99 T oNSh AR G T fereent F1 2
woFd Tex bR $03 O S Fxol ¢ T3l Kb T4 =1

> OIS R TYIFA-GF F[ETeTor WO (Getzel and Jackson's Creativity Test):

Getzel @3 Jackson SETAIsTOR A" T T U8 WOrFIG TOR FCACRA | G2 TSHA
@ 5 &FF TN ATV Al 2R T 2F-

(5) *gF (Word-association);
(X) VS 929 (Use of things);

(©) I @lﬁﬂ% (Hidden-shape);

(8) T#l (Fables): @3e

(@) ™ &S 4l (Make-up problem)i

(1) =I¥% (Word-association): U2 TR TEFR FOFAME IT FoFafd =@ @ed &

@efed Sl o Oitg | werwdE O *wE Fodell I e AT OF TR S
T77 o9 3@

(2) I8 IJIRF (Use of Things) : U2 TR TEF TEFIAE PN IE I &) (0w,
(7 fF9l, 35, AT @ O GIFE FNw) (AT TW G2 GTefE Feadwed I FA
I FOrFAE ©f T Fare @ 271 Afels TwT 2T W@ 8w w9 ed s

(3) TR @FfS cdfet (Searching Hidden-shape): @2 TSI SOrFR WerHIAE AL
O35 9 fou @A 2@ oRee o 8 wioa w @ik et sa =@ @3 whe

ol @fFHre @ a1 et @

(8) T#zat F=fFae (Completion of Fables): €% Srer= bfb Toreal (el witR, @efmE
T R (12 | O FIRASHE 9N A T I FA0e 9 TR A Gl
JAGE JETF (humourous), FF9 (sad), €32 Wﬂw (moralist) 1
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(¢) ST &FS T (Make-up problem) : €% SSIFR TOrFAT FOPGH O @A 27 |
O3 ST fofGre ©itE AN SAN FoFele AN oge F0e 67 27|

sTeETel T werweli ww TyEae wame @R ReEgsf Afawel w4 & eref =@
(5) SR TTF FTFT;

(x) Iferes ey
(9) efsfaam xRt
(8) afsfaa fraret
(@) ST SIS AL Fo!
() SIS TN T ol TN |
N A T T AT (T TSI R G wT] AT S Tef<reaiaia
T TOFE AR &7 IR CTefeTd Foeeed [Moa@rel (reliability) =t oI
W QIS JAB HPHF ACACR |

1.8. o wweol P frwes i ( Role of teacher in developing
Creativity )

fRrFidions syl ser ¢ Rpieed s wwrgsd Bfil oo e 1 9f6 SJereraier sifsca=
ol T G TR (@ IR I, Frwwa FEHAm e TR werad $a0
RITS! FAC 2 | F[errierel wiee frEscea g fe fes [eifae wicana st 2

1. 7 ToiNres &fS @9 (Importance of Independence Opinion): PFFIEI @A
e #AfARe STl @ ANCEAD FCa AT | s Frwdion g o weE [
OIS HIRCET TR Oitnd FIHA Tomced &fe ewg qnie FA0e 1 T Tome e
Wy ey fRrmdia e s wael g dem F90s #A |

2. ST 3w (Increase self-confidence): tIFAR M2 ¢ote @R FJomadl FrEF
g dPfod T e RS AAS AT &I FACS B AN e Frew o
Frrdiors e S ome S Jacs Ferre! w40 |

3. BAIRAN (Encouragement): FFFIR W (1 &R G & DR w6
firve el e o STz wie e | adie Fredite Bz amite WY e eI @
&I e« Fee [e™ Face TSl F91 27 |



4, ¥¥%A& (Brainstorming): redire W e Aol A qHCS BIRCE OIAd AN
T AR Sogom Fare 2@ ax G35 AR 2 wfew Ager it @b @b
Ol O FC G0 TS [ Toigiei sl 77, I Ty i feaid s 4
wfie e (715 MeT O B WEF Al (AT Ny ey Frwdi spee wwel K wace
ARRG 41 F |

5. fawrFa BT “Afat@™ (Learning environment of classroom ): &= FEFIditHa S
Ariifas WafEn, frecr afs fradin Teer, cfiscs Freedi afe sifiaer, Freadice
TR 4 Bepiin cefasewa ageiel s i spereTel AfRsePICeT TR |

6. SSEIETAR AR F41 (Help in adjustment): JeraleTel Ricdz el wfewe @36
aesd Tame | FrEdiore viftwl, wFel Q3R BICCER 0 WNE (eAR el tofy I
ey PR il Sl | efetarets W Frwdivrr age Affgfers JeRiTer el
FACS G G FACO GRS el 2 |

7. foemf&a R ( development of Thinking ability): & TRITOR %k THS LT
foerife ¢ fRpfe 2 7 IR | IR CHRFTE (A2 WS TAE 89ge fremife
g fprifes R 96 e e erare Tl S<eiee FA0o 304 | RGN ACS 9
T SRE (idea) B 2 @I O ACS (I FPA T LA FNL FHCO M SIS
SR TARS FAC® J |

8FF R Gl Tg@Paci(Inspiring Imagination and Originality): =<1 S5 @3
Gl T $99 (F@ gl TR oiEm SE 1 BURE A9, (e e @3 e
yiEefrE AN T Mgy Freea oimg FEdime STEeEe wels Swifte Fea |
oimace WdifTe TMgmefa IR okre Seifte Fw, el MrEidicre foe W3 e

Giferre aefe tof Ta0e TR F0E |

9.NCABANEE BV @R FFH FNYCAT &ffFF9 ( Nurturing Critical Thinking and
Problem-Solving): & e fo@l SGEMbIYee o@l @32 OGN AH - TSI
TifEe | Pl it f[fen giecad (@ -3l Ruad Facs, [Kfey e [
FACS G2 WioA AP TN FAI7 wFel (ofd 0o NC 567 | Gff (@ St et
DYORATE TFe IR I, IR O GIITSR ) Wl AR FCF |
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qZeid i Tl vame spaeie waer K woeae o ¢ e ewgsd e o
I AR |

1.10. ALY (Summary)

SRSl 2F g (Al I AN o A Wl A @Abfere Hel-«RE A3 w1 @b
R S Mg, TOREl AR 2RI ST FeTeRe 6 1 JeeTel vy g 73, aft
ffey @ @w Reem, 301, 93 WA QR @i T4 A1 JaeeTer [Fg eyl
Sy =1 gy, GUfETeel, SISl IR AW AL FT0! | e egd LT
31, TR B8l @32 I (e eRerel AT 1 ORI YR KRR AZCA ool FACS TFH
R AT AROST e 1 Ao ki f[fey TomE Fiw v, @
JENS QN (TN FFA, N, ¢4, oAfat (@0- Twig s @32 BeAR), «3e
@M1 @R TAMA G OO dOfE T G TR Lofre TS A |
TeATel AR 3R PR aE Ao =1 @3 T, SeiEeme @3 ANLTAE Al
eerETel Jfm FACe AT T 1 e Mo JEereTel REwIw T TYeel @2 Fdw
foRE S emA wwesd | erreTel AR T f[fen weel IwRE T o, @\
divergent thinking tests ((IITY G0 FIPTI (ACF IQ AN ([ IR Tl A T4 27)
@32 originality and usefulness assessments! ealeTel qTf6 IENfqF g, I TS
“faet T 3o 1 oAl frwR W« ewer| o Aew FeE, FRet oft FEdio
fowl =i, PN ST wFel g3z TelRA! el Jfa w0 1 SeeaeTel R Mg Fema
T Al @R qAR I GICT ISR AN (ST FA©! A A, A O Ofye
QI T2RE 20O AR |

1.11. F-EHR &AW (Self-Assessment Questions)

1. JEETeR gl F? GF & SAMASTE J 2

2. GRSl FOT ANEGS, AFos A (q@F F@ e wTe ARTF 2AS
glcy

3. eSO gl BT F P2

. EeAETel R A4 TSt 1 F2

. TRl R (e St TR @ sl 0 el T SR @R @2

Iy

a



1.12

STeTAETer fAeTe A Frend g ae?

STeReTel AfNCAT (@1 mfoel @il Gt @32 CTef Frens Fw 7o Aa?
gTen Frwe feeita Rrsdior syeeTel Keied TRRrel FCe Alta=?

s ROTE SHf Frerd Fradiom sJaeie HeeRe 8 Tm ATAE T2 0o
E?
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Unit : 7 ®1%9 (Learning)

7.1. ™14 ©tw=ly (Learning Objectives)

7.2. m (Introduction)

7.3. ™19 ; 4I9ell @ 2@l (Concept and definitions of Learning)

7.4, ™4 (387 (Characteristics of Learning)

7.5. MItg Toig 2o [RBIFFIRY oW (Factors Influence of Learning)
7.5.1 TS TAMIN 72 (Environmental Factors)

7.5.2 NCAIGIfSF S#AwIH 32 (Psychological Factors)

7.6. A (Summary):

7.7. R- R R (Self-assessment Questions)
7.8. &%if& (References)



7.1. T3 Tt*y (Learning Objectives)
O3 AT AL P Sy wfer =o -
1. frmdiar fieq @3 9=eifs Aewiftrs @ e Face Y 201

2. O iR @9 1 AfiSpecen fhfee ¢ f[usae Fae ke
3, Prediar Midee Boe oo Rereiat [fen sfaaiaTe Some i wiece )
4, Predia MideTe Bo oo et ey st Some =i wivce Y@

7.2. §f@t (Introduction)
ATOF A2 OF AV G AN T ATEeR sfaasaie e 7w QAo A3@ e

| T T OCF NG A6 g FA0© 7, @ dFS 7T (AF ONF e T @I
QHANE AR eJfeere wbael =1 =7, A A e sifewl 7= A2y I O,
sffscaeea wfberel @ AfeTa FIR 9B TEEre WvAdslFE ANTme! (9 (7 7R NS
g woad e 7w @ft e efeme ey e, T Sl o, @i mete
IAPMG T 2OR (FC| NET CFea B dfed ey ST, IR @ Qe |asima
#ffiE *HRgeR avadefie IR 2re #Aa 1) R St SfEted e wEeE Ie,
R gff ST SRR afels eed @) @3 Wi wiEn e e fifey e gwe
PRPFICH@ @ 2O A ST |

7.3. 149 : qiF9t @ FAewat (Concept and definitions of Learning)
fRTTR 49t (Concept of Learning): ™=l SCafiwyl Sitaibed @ wwgsd =l 2

99 (Learning)| ®INHI A(RT® ABIMT el ARe e T2 @ Miicaees,
eiieeee, s e gfv & fie 2 Bogin el ol A1 et st fee w2
ferFiafed @fae N T@ T = 8 AReeE @ Ria 2@ A\ | be
35 T The e, I Maw GREe oo e qw oS ova e @m=
fafen fan s =ift) AfaeTiia sfa@e M e @eaR oy fie aeifree| FRe
g Afafsfe ofiess =@ Ifea @vad (Behaviour) “fiReEa o@ew 2@ @2
IFSRIEER SAN WG ARE FACO 2| U2TOE e I Tgd AHAd AE FF AR
YA FOF SR ARTSH TR SHAd AR a2 2f G 72w o M =0 237
Jea Tore AMTTTOR OIF Tge ABIS FAT I ) G TG (97 W@ FAF &) AR
(| O I TOIed Aiows! (Past Experience) ‘€ &M (Training) €¥ 2SI SHAA
“faecTa alfeg 2= Mg
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fR14ta 7@ (Definitions of Learning):
fafen weafm ffen gigcid @t M9TtP (Leaming) Fiew@iRi® wea0Rs, GTaf 2@-

o
8

*

®.
%

®
%

MR AfFA (Gardener Murphy) 0 "The term learning covers every modification
in behaviour to meet environmental requirements." @i “fIC= et oS LI
TS AT ABAATS “AfFaseqeaa e f2omme wfefzs w1 7m)

38 WeAIW AFCIRSF TR - “Learning is due to the connection of both stimulus
and response.” IR 147 26 TmiAF @ AfoFF M4 IARAST FF FIod alfe
@35, P9, 19 (H. P. Smith)-9¥ STS "Learning is the acquisition of new behaviour or
the strengthening or weakening of old behaviour as the result of experience."- g
o147 2% Tge SpaelfRfy (il @3 R wvRefid Aeafoaas At Ffeeead

a8 WeAifw e IETRA - “Leaming is the modification of behaviour through
practice” S THI4a 2 SRR MLCT WG ATRIST I |

Wefim Teend (Woodworth) IC1C=A-"Any activity can be called learning so far as it
develops the individual (in any respect, good or bad) and makes him alter
behaviour and experiences different from what that would otherwise have been."-
e @I T H =1 T AW o Yo [ w6, GF © A AR G-I
T3 @F, T T G OF A Afaae w6, @ ey [feqy gae afeceerafs
1 TOCET FUS TSI TS 1|

feoTa @ WA (Kingsley and Gary) JCTC=- "Learning is the process by which
behaviour (in the broader sense) is originated or changed through practice or
training"- @<ie M1 25 GFaTE dfed A7 7 @ABAA Y 2 WLA SAPAAET =l
eiffrrrer e oifsefee =3

@& aR @F-F (Crow and Crow) WC© "Learning is the acquisition of habits,
knowledge and attitudes. It involves new ways of doing things and it operates on
an individual's attempts to overcome obstacles or to adjust to new situations. It
represents progressive changes in behaviour. It enables him to satisfy interests to
attain a goal."- =ik M 2 WGIH, W @ WACR TG Il FIRTIR N @A I
FAE T owecd, @Il A4 Gfowry FACe IS AGE WA Tga  AREfere



SfSEISAd FUOFEe 44 2| Avaed OFe 4h0a AfMs s M 96| @Il «0%
TR @ ez eiEe e 7@ )

A AR W 221 - wfower geiid TEe WA @ ofieed =1 oite Hie e «fb
qTq @3 AfF TR NG JeF Ava (R 2f7qeq Afee 27, Aol AXF 27, T
O bR wwelr [T Afge 27, Tga AfERea e EIfe Face Jfed 7 =, Ffed
TS AAfERFS 2T, TG Tgd S T 27 AYFS)

7.4 T9CTa (M8 (Characteristics of Learning)
R e GReE @I ewerd O, T [y afeme Waw g9 wE, wel @@
oees] e FACS TS FCA| I oy @l a8y fmme:

1)

3)

TRfeRA afe (Goal Oriented Process): M4taa 2ue &% za «ft wFwifoydt
AfeFq| dFOATT (Fe Ty P ST TR wwal ff e T @Ime e
2 2 e o TN G [foq @ 2thsl bt ACH| SN (7 FTHZCE
Ty Jear Fie e o o 27 1, Ot @3 SerimEe e ey
afew|

i5acad #ffe$q (Changes of Behaviours): RIXtT7 T Jfeq wib=ced ke w6
@32 @7 TG QB T FA @S Oe FE| ¥ Je 8 AT JH
ferifes wal-efelaae T o wibad 499 Wy @ Ao (9 q7, ©iR %@
e @3TwE ST sEres anedf «fefes 2w a7

SSEIGT AW F4 (Helping of Adaptation): & fieaae G2 fgreaas
e A B ARCe A AT AfORTH IR TEEH| 93G JeE [fen
YRACTA S5A PRI NG S FACO | G TG SIS _eelsferd Sxfe e
27 Q@ T WA G e 7w W AR ot SR Seige wined @Re
T VI TAR YOI G FA MG T(A| 43RG JeR SHANE SATEOR
feafee T G2 TR ABANE 0 T ez 2o M)

Tole wfoeeeld e (Influence by Past Experience): MItTa ¥ fofe za wrere
Tfees!| IS FIEE NG (@ TFS! AT A ©f dyiTe qeoie qfeeey fefers 1te
S| TOTSH €T [ IFIEF I Ao fiiemerg s Afaw )




5)

6)

7)

8)

9)
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GAe Yo elfeRat (Practice Oriented Process): X wiAlsics o fqea wca|
FAST BT J&F I TgH W6 ©TE FAF A ASCd g bReABH A
Hffoe RETRF & IFIR AL FACo | TGP TGl i s s{fepefer e
FACS @ 7 O e I9 AR To 7 [aw O F0e 57, 3 oS
IAQE 62 IF2 FG TR FACS 2|

FuAfdea e afeFa (Changeable Process): Xd @36 @weifseaaer afe
B A T I 2T FeTd Tate vo HAfiaed 2@ THeed 2@ Ams -
@R @3 RIS 79 T G2 A 7, $3¢ @it ey @ AR WL I cofe
IREISEIERER S

TAIeid ARt (Knowing Process) : RIXTIR Siarew 2« (M85 2= @it @A
Afan I e wE IS AfeTaie «AfiEe e «f&es a1 Tgq Teq =\
IS TG FACS A TG TG W TS N2 FE Tge <G8 T (10
gigz @ (47t fTSq (Interest and Motivation Oriented): <9 2N TaT @ CerFe
o7 dfe @ g R o I T I et 1 A 9@ fe TW @R
R 7T W T 2 O @1 G1R [{W TE ®A e $Ace ARE Al Ok
I 97 T ey, (@F TRl ¥fe Reine etae)

AR AR TES (Relating to Maturation): FefRFed [T Jaw T
g M @ AT (7l AW OF I AR THYS A q 6 T 787
S AE A O e FEe o Soe Afefs =R e sace =@ @b «sfh
A TAME| @F-FwF (off¥ ToEerE «f478 26T Tt Site Ao (4TS
CIte (1R &Th8| I8 IR 7@ A1 O3 e M e Ao S
s

10) 0 (@ &fe (Problem Oriented Process): ST5PW RG F2w8 2 Hewfbw

2o AT 7 @t =1 e @6 weifard =) T Ty Affgfen sieid afe
fRIUTS AN 2W YR 2fATS AHAe ~AfRTET I Tga B A€ FCF| TG 1 A
IE 1 @S Offn Ged IS || ©R AT PN T A FAWHRLAR
“{fafgfe o2 A Jga

11) e &feFat (Universal Process): 149 vy Fe &ft 0@ e W42 Aa

T QE @2 (Y| IS T oI OItid TS WA Wi AAfREeE W



FOREH FACS 2I1CF, O Tga AR A0 A9 ASACEF & o8 fHte g™
2| o 7 T o wiey [fie 203 ©ig R @3 e afewn

7.5 PRIRTTR ©oig e [RBFIR ©AWIT (Factors Influence of Learning) :
o @S wfoe afear zeam fFrwdia b ¢ sifa oo [ifey Some T aeifs 27 |
A Tomie ofe Reifes Seaser s -

7.5.1 “AfHCI¥I9® M9 7[R (Environmental Factors):

TR T go el HAfacaee Sammef Frediom o wfswerns fifey e
QAP 2eiiie | @B TomAslE dfe el e, e g3 frmdl, Teng Fiew afe
e A MRS R tofd I A Mt TR ooR RemsEl sAfaaeste
ToAmefe 2o -

S, Firma oifaca= (Learning Environment)

EATTF THAYE WA, SIPNE@, AT BF G2 APRRAE@E A 97 R o
e eaveed eelifte I GFH W€, Pites i Tega @dew Frwmdiom
A 8 (X *if® I FaC© TRS 2|

3. AiffRIfss Af=* (Family Environment)

a6 Ao qar FALTAe AR FEFATE (IE & R 93 TRAR AW |
A i ATl PR affs wiad ate @9k eima Mk e eRel 6, ©9e
It @ ST @2 SpEeAETed ke TN 27

o, AIEF “fqta (Social Environment)

AZONI IR IHOE T TSI, FIRE @< AN 700 B elfiganee =fedt s
G35 I ANEF #Afa* TqeE TG FOTAS AT IR AF GHAE ARG FACS TFF
¢, T I T I B

8. *r¥tFa O] (Teacher's Influence)

s 1 MRS TR @9 @AFEE T2RE AR RN ol @ @3 TRigeR
v FrEdions cie effe Sl S S @3 o PN STRITS! I, A SATSICS Zae
SPCT PN AL

¢. IRFTHFT A 8 J (Classroom Size and Space)
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EANTCFT AR G A 4T Af T ewged o «Fm 3@ @6 @AweT e «3e
fRFRIFIME M O @I 78T 7Y, IR G FOTRF AN A A 2Teled T2ered
7| O Afees WAL AT AP @ATTF I T TP Al Lot 3

b, 9SS AT (Economic Environment)

ferRdime wifde oRgl M4 T wFma @) @ e a@ifds At GeeE FERdEr Taeee
AR FrERINSt @99 33, oY IR FACS AME, AW WA RIRAE MRRE )
e T PRI eI e e 3R FEes St

q, of&are Afara (Technological Environment)

AfEq AR FreR e Hafes 2RrE) TBRE0, IM-E0H, Twened Fo7 g fUfesE
ferml Mg FrediorR i afoseel wiRe e I A¥fers Jfkd Frwdime we e
@3 g AT F=9CF & 92 (2T AR I

7.5.2 WeAIfReaif@s TAmIq 32 (Psychological Factors):

MR TR efo RS At A MR SAmmef RErdiom ciem afemm see
esd Pl A 0| 2 Somimete FrEdiom NP wkE], NI, SR, seredd
Twlsal e oemife defs f[fey W (e FiveR «ife gk FIfel deie s TP
TSl @R gfe, W, 2o, Jfavel, Bew, wefe 2w, qef Ree wrel a3
I&E TS FRFS B G IEF6 A4 SHAmIA ey [KSifre Siestv=r w1 2o

(A) eI

R A SR BRI #itd [Afem ST Aol A “Attention’ ¥ W0 @S AR @
- TG U 2l it @@t 30E, @ oM N - Wi TR wqEe, s
TR @fdwes FrEdiome S TR IR FU I o) wdie @ vy el
Qe AT (e weAfeR| O T 7w e e efew Wy e e e
T AN | YRS A I60e (I [0 A I8 T9F GIIBOIE AGOT ST
@RI TARWE (7 SeE wee [(fwe owgie Bive s o e w3 g7 ofs
oo et elfees e 9@ 1 =)

TS Brorge F@E (Sigmund Freud) @3 Wte Jfeq a3  @@gr A, 320 (vod 54

(Conscious Mind) &IF (5%« N9 (Pre-conscious Mind) @32 TGS 9 (Unconscious Mind)
| eI efER /e Jzee e oiF et SfR@em [foy Swisitea (Stimulus) T4



@A @3B FHE TwmAs e (F@iEgre 9 (o WE (FE fGre N wWion @3
AT AN <=1 23
TN A=A
fifen wEfmete 59F 59T qEEd (@ AR el e Greas SR
Ao Agesl e Tegge Fl el -
< QM8 Jifw @ (Wound) @32 5069 (Titchener) JCACRA - “SCAICAIA & @@W
ool
& WARM T (Ross) IR - “NCAI =& a¥ @6 efen a Hew s
BN T AN TATES e ”
& AW @EE @9 e - ‘@i [ME Twite, depwd, e, owl a1
HEOTOIT (FCH YO AR T AN
& WM Seend (Woodworth) JCTCRS ~ “CAICAI 261 AT Twloted WL (AT
I 936 [y Tarlsic o sa e
& AW GBI (Stout) ICECRA, "SCAIIY T TR WAL AGwel A NG
STt alfewan fadiael s "
% WM SFPGeE (McDougall) JCETCRA, "SI 26 @S IF AP AP Afwmao!
T AN AR T 2ok @ 3"
& AW @G5 (Fletcher) JCRTCRA, "SGR 26 @ 4316 aifa a1 ez Twie I
ARG ~Rieeca) gl e e oy Raaes fFkiva s g3 s Befrs
I | "

TR AN 27 Ao Twifeyd Wb el @ TAhe ef e M4 el o
=14, f<fon REgef S @ coae mikrqrs [ =iet, St e <=1 23

AR (38 (Characteristics of Attention)

1. fS¥oeSt afea (Selective Process): AIGAE =& fdioa«s alfewn adie e
P Eifbe e dfs owmg oty 91 2 SWNMR SR ooy I8 9 R
IRz T8 AW 9 fFgres AN 32 Al WNiME (@6 dw@ew d @ [t
AR TNE AL FE@ @12 [T AN o Qe I O eafmed
AN Ao« (@B et st seace
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2. @@ &feF (Centralized Process): T 2e (F@igs Al T4 (PICA 37
T e e @rm Tl Tias I o @12 ] 1 awe dfs Ife sea
| i B IR I8 T4 (@@ GOl BE GIZM I O I8 A
Rl Ao 28 A AT 23

3. “AfRISTAE (Changeable): NI Sew (A8 2o «fb sAfRaSTA= T & e
R ofs ot afwa A e sifs @ Swradt RetE @@ I @ Hrwd
AT T T 02 G 2R AZE 25T ¥ (4T (06| 2 WA (TR ¥
i «ife 27 i et W sfaasTae aw)

4. T 99 (Stimulus Oriented): IR Twiow fea afem wdie W™
ey (S 2E Twles fToael| @A Twitied T @R *ferT a1t I @ Siget
AT (12 Twioldd 2lfs e e v @ e @ )|

5. W@ 2PfeR (Limited in Nature): NI AT aFhod| FEY GFL TN CHCA!
Jfe wigs RFE MAEE Wrs AKa T @FF- 970 ATl ¢ A6 93 ¥3 F6 7eJ
T P GUHE A 8 AT YG WEAM I AT T (A TCAC ACA (O]
ST T T Al oie @ [wE s i) o 9w ov@ @3 IfeTus
TS A O (12 WY Y2 |

6. AWBNES (Effortful): NI 2o 2tb8l o3| @i e @@ RI@F T S
M@ (13 AHRE o 99 I NCAcaet Aeafde 23| iz Wiy Wegele e
TR ATEB 2E AT

7. 5% PSR (Fierce Nature): WA beee ggfoq wdie (it fRacrm afe @
I (@ WA 2co #ifF 9| AR 92 bl 7o ost ot 4t IR [2l
AR 6T @ TCAIIers fwete| eeifweie SCATcaiesid vreetsl Afsisl F=19 &)
'Madandise' FINF TFL JIT FE@H| V@AM @@L (R @- AENE STl 8
AT 12 OIS 8 OB ACF|

1y AT @ g (Importance of Attention in Education)
R TR ewy To geifae, T ot e 9 SFe Fare @R RemE (LI
Tl Jeite wEgs)d S A S|
1. M2t T¥© I (Improves Learning Process): NCAIGAIY RI@ura (AR elf G 2@
3R FEFT I T TG S qeAeEel ey Fied, o v we g9z el
=l wits =
2. Ol gfexfe tofd (Enhances Good Retention Power): ST RERidion emifes
I e o @ B e ey e, ©f okl e W qeee A 97 @fp

R 23



(B)

w

10.

TOIROA JRATS ARRG (Facilitates Deep Understanding): WA S<ieal Ri@s
RErs TOeR a4 Face Atd| aft oima el ¢ [ae Far wwel Ao,
a3 ol Eafbe Gifrs et ks SItEeE RTS 1)

GIYes wFel I (Boosts Cognitive Skills): ST I F<ca 2@ owl w414
W32 {ERe 9 FTo! T 2| O TPPEENR FRFF AN FACS A qR TS
P fHre v 23

seeRleTel @ (Enhances Creativity): TG RI@ma SJeeaers! Ifa Fa0 TR
I T4 O (I [T 10O TS (R, ©LF O Tge A9l A2 ANLE (@K
FECO A

frre PrwIdie W ©F© S (Enhances Teacher-Student Interaction):
AN PG RFFE ST RATS AT @32 v (edl o2 a2 Fa0o
T 7| @ft FEREE T FAmE TE OFS B G2 FIOT AR WeR AT

QA SR (Increases Confidence): NG W REa 1ty 2@ma wrsii<eg™
I A o= T4 Rl srEefa /S HE, ©94 wimE S 2@ e @9t
omd (<1 dfe TieR e

¥Q9 ¢ Gl WwFeld THf® (Improves Listening and Reading Skills):  Csicaiel
freidind @99 @R Ao WSl TFe ICd| RE@dl I WA e @=e e 4@
AL 27T, T4 SR B WA SIS TS 2T @32 wFgsyd w27 fbfee Fare
AT

WhTE fAf%@e 297 (Reduces Mental Distractions): SCHIGACAE T QA ARCI0HR
ey iy Twientse (A e fftes wece sty «@fb witra srefceier seeen
T (O G fHiTe oime e [@ife s wie)

e e @ (Brings Mental Peace and Focus): NCHIGAY Q@MW T *ife
@32 TBael 9| SR O NI qFAE AT (F@ige Ate THY 77, Al
ol (I CHFCa A8 o] B COICE|

A9 (Maturation)

@ AW Tl Mt Tod g [ F0a OF W Ty e AfRONT (Maturation)|
e o #ifFerT 2 (@ee @or A I AMew B weTR oF 99 A & 0 20 AE
O O W A SfAeT Ll AW @ ARIS SAfqeneTs $E1 wWh) NeNkmoE WS,
AT == {% (Growth) @3z RFIE (Development) @« @6 afy A @A &I
Af*F ¥ (Training) @32 SPAA (Practice) T2 I Nexf AEb® 27| @2 7CaF e
e afe oft Jfes Gm FeiikTend 96 A4 R e Swewes g e
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ea e sifqsed sifqase T 96 M 8e 771 @2 Wl Afgemecs M agfes @@
T3 SAfeNee worg 9o Frwidicna Miefen e =3

AT %@ (Defination of Maturation):
TR SAIETg @FIEF Aeeal Meaces, I N0y STy 2 -

58 sfm B (B.F. Skinner) NCS - AA9s 2 @99 4F (T [ [
“Afaca W32 +Afaf3fon «faaeq e @G o ffire s 77
Wefem f&f @ =B (ML, Biggie and M.P. Hunt) @¥ WC® - "Maturation is a

development process within which a person from time-to-time manifests
different traits, the. 'Blue prints' for which have been carried in his cells from
time of conception." @R AN 2 G @G KT o Al T M4 e
e e T o @Y o s T, o 2 @ qweTE g i @ fae
TSYICTT T O (I T2 |

AWM McGeoch IR - A0 26 TACGTA AH A Sl ¢ Sfowed AREre
tafs e e wvace sAfe)

AW (BA (Gates) 9 ToI&A - "Maturation is the growth that proceeds
regularly within a wide range of environmental conditions or that takes place

without special conditions of stimulation such as training or practice." e

T (1R 4A0TR J0ad A @9 ffeeir Afikesre exgR [Rge AREe™ S
GfoI AW @32 Al elf¥mwet 1 e BIerR 96|

= (Godfrey Thomson) €F W - (@ Jfae afewa My fHie gFew ifade
TR T S @R @ afeAfs Ay o T Tom woR T AfeT o
©1-3 e Afger

oAk, M @ wHeE fFReere @ (el efel eifie N Teere ABRAISHE I R g7
oA AfTe W, ©itPE AN )

(1) Reies @f & (Developmental Process): R 2t 3o [iedw aferan widfie

g @S = @foe e e 9 Frwdioe W9 e =0y =3

(2) 7o @féFqt (Normal Process): “fReea werew adiq (M8 zeen @t «@fo

FeIRe AT @FF @ NS A TGHF ¢ 2or goR «ff «fes e



AT JE@ FORFOE JTo! AR & AR vy o] s@ Ife=
SRTFOIR Fr AAfRenE effen a2 2w «A

(3) siz&® ¢ t&f9F (Innate and Biological): “HO 2 Jfew wIT© (&RF &eTel|
wdie Fie  fb e o =7 @3 freei ¥ afeils s =)

(4) e A (Universal Process): “Fesd 2o @6 Akemia afwar T #ffa<ice
W R T A W 93 Al Ty =) WK i @R SiF A0 WL ol
B 41, T AT BB FA, WowS A Gqe oo ol Topfen eifrelE zen
AfFeCTR e

(5) 4IRS (Continuity): “fFenm @l wRIRs afewm, adie Wb @i 2o 96
o, IR NG A A} Aed W AfATST «WeN 26 Ao a@ weiwee
AT I Q32 2RSS T TS “ifder® =3

(6) &9 (Individual Differences): NI ARENT QTFANT ANTSNI B | QTFIG
R AfFeeTa ofeq fomet AT 2MtF| @, qiFFe e *€Es I THheeE
GFp Aq Tl At Afere 237

fiR @ AR TRE (Relationship between Learning and Maturation): IGECIRUER
s @2 vfbE Rerre e, T w Jfeq o sfiees w6 Fea SRaRsies
cFE 9% 72 AfeiR ewesd giRwl A Fea Ao 2 @I Forgs, Feie ke
sfea «ft Teere @3 weEdd) o AR R b [ew geiie F7ce @ )
TqIE i 26 9 AFIE AT, RIMHEe WA e o cere, sifew, s,
ey, A @92 AR w9 geiie R g7 R B s g3 wEel wEe )|
far 7foq arew Y = Touz Terw eoF fAeane T are wwged *$ =@
s IR AR wel R R cAftenw afeft M A [k s
TR SIS (FE s AR i w@ifre $are Tawe! I, @6E- MRS SR
e Jface ARRT I O @ AW, T G AR TR TS G TR fed
G- e oFea ewgelf ofi e e

Toak, feg 4T o a9 O ©FF ARONE 81 TR (@ @6 dre| SR
S B0 2 ©IF M FEh e w1 The| Feg GRaRieTd v e gfiwls
GARPIN| 93 PR WS FEFRM TS IR 2T ¢ T gt smRRend gl 92
T3 fireg ol RPeoR o @2 gfoe e,
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(C) w&R (Interest)
R @0 wFgs)d TAWE 2T SRS A AR WaR Bl T T 70 AR 91 wWiag

TN e 99 @I TerE TN 9l T IS (@I 17, I8 I Feed 2fS qeaash
A (O] AT TE G0 B IO AN ARSI ANEE ¢ Wt AfEew
A A (T &) e MR Ko eeres e siwr @As e qfE 21 (1R ey
SR TR & A& [KieT (q0R I 7= FA0o bR

qIAtRA ARl (Definition of Interest):
o M8 W WFWAE IECRA- "Interest is a latent attention," TR WaT Z& RN
TG |
o WAIRM Crow and Crow TR WR 2 IF A ATHFOLET e, A e
@I Fife, REw 1 @I Fhew Tem @ A e dheeR oFm alfefemm e
o] e FRRS! I
o WM (TP ACICRA- AR A FIFEE A BT (I 8 A 9B el @i
wehe, I e g FA0e Tra |
i Gez 26 @36 B T Aeardw, A IfEF @ TN feiNa T O BT w3
TR e @R 2o Tgm |
TlatRd PRl @9 (Importance of Interest in Education):
o oF wigE wwesd SR AR @ FRe WaR wiel FERdims R el T8 W)
@A FrERel 1 R SRR Ao S IW SieR G s, o R med TR =1 A
iaR 2 AR Jfere [dwe a1 FEFAE @ Fa Fa0e Tgm I0E, Si2 FETiT
i PR wal IW oF SRR awie| Fredioe wied 0 coRe S e
ANCH G2 I @ACTS A, @ -
1) PRz Star St forw sifaege $91 awrem
2) PrReTE SarR SRR AR faRes v S ecareE
3) et T fofe I0a Frmdions Trelioa i ST I3 T4 2Trem|
4) P Ace PR @7 dfe WaR 2@ ATRAR dfe WA Ze AT O we
frsidiozns Tl @3 oo




5) [T AN Wated cAffFes wh ok [y wew SAwd Avrew e
ARAGGER FIEIE Tt e o v FrRdioe aiez S A e s
Tos)

(D) c&FN (Motivation):

(@9l (Motive) 3l ¢2Fel & (Motivation) FUf6 QT SqEered @w I8 =« 92T I,
(oA AR @7 @F 93¢ 9 ¢ TR & e e wfedias @l @3 *w=
73N a9 @ATS “NZ| O (LA A (2F fFW I F @@, G A 96 AT
PIte® AP &« (T8I (Nobraska) RWie@ 1958 e [REyE oa almeaed @
TIEHABEE ARG I 2| T8 93 ACEBABGT {9990 q© WY @, SIF @il (@=ell A
2R g e vewl e T T T W @9ty O age HAffEfe s
TG (TN ¢ (279 AfqT 9F FIIFA AL A (BB F94| @3 IS AR AN
o wfafefers fifen e Ivafts TEm AN el FaER TR ~EE T FEf,
@ @I AT G TV FAR A QA O IR & (@I [ eRersies o 37
@, €@ AT @I e Fhicg) SN SEE IR O RO IR, O AR ]!
| ASAET T I O I 7 77, ©f 7 @3 2R AN SN, FAE OGN
(Hunger drive) Mefoq e @ivad (il Meafest @ Aieme «1 (72 Wieas fWyfe 2w
FYl QAT IF A0 OGA! (Drive)| 78, @ I35 Gfocesle QNmd AR, e ame T51
T (TS AVRE AFTHE il FCE| (Lo (TS A | ARG % W7 AW 200 &,
TR OGAT A I I, TNANS AW FCE| i OFF 93 A0 DR [P FAF 2ATH
wYIE (S SIGAR (Organic need) [T T €3 @TAF ABACR Y WY WSAR &
TEAfRWere @iRe AR TAE @Feel A I R 99gE FA IR, SImEe @l 2
(2Tl (Motive)|

(AFAF Al (Defination of Motivation):

& (@ 932 (& (L. D. Crow and A. Crow - 1962) JCIC&A, "Motivation is considered with
the arousal of the interest in learning and to that extent is basic to learning.” ®I€e
cagel R afe wiag @i (ol «R TR & (RO LR o1 <= A |

% %9 (C. F. Skinner, 1947) JCAC&, "Motivation is school learning involves arousing,
persisting, sustaining and directing desirable behaviour.” iR (2¥ell =& @Nq @F
@R A T Iy apadels wiae we, Adiefe rge anvadel qw@ Ay, A
A IR GG ARDIET FC |
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v Teehid (Woodworth) TR, (299 281 Jferd @i @<zl a1 5ifs T oF @I
O G QR (I TS G g I (A motive is a set which
predisposes the individual for certain activities and for seeking certain goals).
9@ (J. P. Guilford, 1950) JCACZH, “A motive is any particular internal factor of
condition that tends to initiate and sustain activity." @efie (¥l T @-CPICA
GRS T A *C A AITS] T FHHTOE oo Pl GF2 WHFR 41|

WA @HBRETT (Atkinson) ICIRA, (AFV N GH <o GfogE T 4F A
aJIfES dfefan ey S|

AR WO (Maslow) ¢2FE Ageel face ey qeTes, 2@al 2o @36 1 fKmpe
e, 9fF7 8 wiva [y a Efie a3 «IFH Adee &85 (Motivation is

constant, never ending, fluctuating and complex and that it is an almost universal

characteristic of particularly every organismic state of affairs).

TARM q2T0 (Swift) @2 afmaR @ Ao Meae, of @ @ [eimeid Sy
fSf qeeTt=, "Motivation is a dynamic process initiating and directing behaviour,
continuous but fluctuating in intensities, and aimed at satisfaction of his individuals
needs", @die Ifen f[fey womm vfem fvgles & @ e dfen o=
GHAALRANE o [qage I, ©i2 20 (a9 alfewm

S Acwieler AfReFre I I @, @Rl TH ISR e TAPTE Swivel A Fwe
sfaf¥fers, Me s Ifea R TasaR afs Toaxy I Avae Tas @ @32 A 97
0q Bifeiea e Aea wrerdld B5el =@ | e o c2Fell 2o (12 TR A e @
Fee g @ JfpEm F@ AeEE ey [ am| wdfie, faRed ol (eRdte 7@
T BRI MG @9l (Motives are set or state of the individual which
disposes him for some goal directed behaviour)| @2 =g &@e f&A (Motivation) 2 4%
LR AP Al A Mo Jfe ©F (@I 70t Y& IS ARCS AACS 759 2|

23T 4P (Nature of Motivation):

(1) carae S0 Tgm I
(i) carwet apae W e e )



(iii) C2Rell T2 @GR Noxy S apad AR F9ce 21|

(iv) c2=elt @35 IfEre vifent (AT &F 27| 92 Sifzw tefies, TP A AIfeE 20e i)
(v) IfE ©IF BifEwl 7eea oy e 2w 6w «3 Ifaweiz (@ve afEe «fs fdwd 3@
(vi) (2Rl FETH Aol STl SbAce 28 FCE|

(vii) CeRel STEA I, - FER (@IS FAGE CFE Je S STel] T9HF
Ao AP

(vili) c2@e Y7 el elfemn T @-Ie [ 3ee Afew ceen f[fen e fon fon #fece
Il FCH|

(ix) (2R SR SREARG @A ALCS AR FCA| HIRAR OTAR (G MiRF A TAPE @
e 9B (2FAE w1 vifmE Fyfere GRS RRtg wieT @R S9EiE @ oW
[EEEY

(x) (¥R G0 AGONRET TSl (Compelling tendency) ©ItR) @2 Fxwel fdifie =3
sifne epfe @ sere =)

(&N & (Motivation Cycle) : e afeaes Resa Faeat e o = A
T 4 AW e que 4ol T o gk 27| 9k a3 A e = edl
el ~RHfie efie &% 2wl 2 1R of == -

Q@
5~
el

fo@: ce@el v
1. SR (Needs) : cemel 50@a @9 €191 20T WORGAI (A0 B Bifzwl| (i <@ @ff
gifes 3w *fe AT wor R @, T Je @13 e dfe wfvs 27| vim f[fey
AT WO A @ - Mg sifem WAt siftw e st s sifEm
2o arsle @i T o TR 3w Rgfe et wraafedr wdTel Te
@RI
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2. OICHl (Drive) : (? ¥ Alfe, Fted RS Tofi (AF (@ TSN (@Y (O 27, ©f
SR T Ifed T TERe el R 2wl W O (1R I Ty oifge | @2
Aferc o1 2 ©IeAl | 92 e Spfe [ Sibad T Tgm I |

3. AXTF ABAY (Gosl Oriented Behaviour) : (a¥dl 5t&a goim 4% At W =
TRAT W63l | PIAS @, ©f AR & IS T oA 2 =] ¢iR v
79 FAO (S AGFOI T T FAC© T | @8 FN TN AFACFR <ABel
T =71 @f TfFs ¢ Tmwey A =

4, sifamt 779 (Need Satisfaction) : ce/@era bt FEerE B 1 A 201 Towy A T
7| Il TSR FCH TorS ST @RI | FRFOR &7 =79 2 IS ool 77 &
3 G OfY Sqed T | w75 e M [We «@eas (ool efeaw e 9o |

TR @ (P &R PSR PR (T0TF 93 v@(s WRfew 23| 78 Fiee ~Afpiferet =fe
RETT (2@ A4 B! AT T | O W BIRAR O (72 O (&7 FCA (0 AF
Tl (2FAT BTEFR TG GFTo Bl 2F0 RETR 7 YRS Tgq {97 Il Iiced Afs wifewt wiest
QJR (2ol & 2| iR 9B BB FUCA (AT ATF 7, TCAF 9 (AP &F A Ty @ «fb
RO “fbifre 27|

2FNT @RS (Classification of Motivation) : (¥R aFReew I &g

WARWTE Mg T© /1< W | O AR Geee fefers (e foqfs o o w1 2|

T

1. *A¥38 1 (&[T (&¥el (Biological or Physical Motivation): W& QIRALRCI &=
TrAmAefE dreE, qul SE FEE T @ @Rdl ef TR AR FE S 2EE
FER (2T 3 RS (2Rell I =W | =i IfeR Mg e v Fwm I @ (@wes
R =7 O A MR JE (@R | @ - WA A Fo @ e @l gy
(GRS (28l JMeR ABF-ABS G I 2ghord TR Ed I@| e & AP
G @ (2Rl ofgle Red wRAE ren | @ (gFdl ofd I mirTed 7 e
SRR A |

2. &S (24T (Personal Motivation): Ifed JfeTe M wre AgRdTe e f[feq
RS M (3 @RI | TS ([0 AR & (@ 2N (@74l drares, eref sifrefe
2 e W TR oifEml YR =1 | Ffere (e Fosly e 2eE - wigr S



TRIY Arepiresel Jein| A YT T - e e @zl sEd =0
Jfers (el i |

3, AMEE (@74 (Social Motivation): FMIET &K RO T @FF T (@FF TS I
JE| ITACEE TG OF NG FICHA bRl 77 6| ANG G0 JFOIR G T4
TS - feaisel ST Wy afesr TRl Fei (AR ofe @R ecen | |3
aE of (F ST Wy @ gFE @7V R =W Elelne Afe @R il @3
AT (2 IfET ANES STz Taq FSaie, T e dorsei e e
ARy T | Jfew o7 wfeeeel ¢ FEF ARG (aRel JjEre AR FEl 9B &R
2R gy e Tfee sfafgfen sy faw- efsfen sam T «fe R s
A |

O JIEFE AR (AFE e ¢ Aoy @dRen T | Few e

[ R R -

A. IoREAY (2@FA (Intrinsic Motivation): & T4 frem &7 & e @ &=
SHH FAMCE O S[ed FC @ (1R ©IfoW (A I8 (AT (F W@ (2Fel <=1
W 93 g4I (@I e e TR (e G vifew Fie Fe| T e
CFC@ G2 QA (AT A @ Trzea |

B. Jfy<F c&AF9 (Extrinsic Motivation): (F9 g “lex® @ 739 Jfe AfFeg wifm
e IR OX (7 AR @ TwloF @Rl geiiie =l wdie Afywed @F 5y
AR A T& I @ e dfe oifm wqed $6, @12 et (TS 8 (2=
G (2N T | @ (@ AT ST A, AN AT Ty, IFrocE YR
T4 & T 2 AT O (@Felt PR Twise |

TeEAl 8 S (AT T 2N (Difference between Intrinsic and Extrinsic

Motivation):

q° efEate (AT (Intrinsic Motivation) JYSF (@7 (Extrinsic Motivation)

1L |3fe I3 weRdd eiffm Sl @ | e 199 @F By cledw @te @H
FoR 2fs ©Ifte 27 o4 OF TRl | I 2fS eFg AE FE O OIF
(el <=1 27 | Je1l 27 qIfES caFe |
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e Ifeq qeEae T @Frgze
ARTel wigz Ten  faEmef Ay
Tmios e siw S|

@2 Afgeeny ey wgore a wgTe
Twis Jfed gl qfEw @ I |
N AT, &= T |

G2 P (U FOTFOSIL B 27|

G2 I (@ AP (& F B
>4 27|

@ (AqAl Y @ TSR 8 YA AR
=

93 oIFF (2FN P @ IR e
SR =

O3 (AT T e g e,
Q@Y ToElR, AR WSl 3o (WE

goedl (AR T Mrediore W
BN YL FACTH NG 999 Afe =7

el wfer @TICe 9B | Taql ©R G WMGE WEAETd e

el = |

PrFITTE (AT oY (Importance of Motivation in Education):

(E)

1)

2)

ceRel Frwdiome FeT Afen wediard [ive @, o[ wRe e T [Raeks
fRI4Te wad &)

FeNE T PR siow afe Sz 7w, «ft s <R awfs W3R wEER
W THS T

cerFet Frmidione srefegT e, TS RIS SItE T S FA00 TR

(@3N G DT TARE Ore AR Feh, A WAmd YA ¥ @ Txfod &
AR 23|

cefell FRrERdions fARiten Safen ey Seafee weq)

@5 frwdiore o g [ T T e tefR F )

cerell PPRdione edel el [NTS TRITS! [ Ol T (@ ey AT
SHARTCAR P ST |

(2Rl QA WAIRE (SRMIE BCE, OIrd 4 Jede «fid @re Sl 3|
cerelt PrRions SeAe foRl gz Teke ace SRS ) «ff o e el
tof a7 elfeas gafvs <@

10) c&Fell Frmidions e @fe Frgea dfewfel (R s ot wima ftams o

PIETIQ W\g F4ce (AfT® I

“Teiferat A *YfS (Memorization):




T Wb fFa-afefen @wma Twed S@a A el 71 9kes Te
AR M WP fl-afefl e famad ) 9o 1A Qi O[S (e &)
Y G2 WICA T O oo ¢ S, 6@ A1 (581 0 o T (AT oA (5oe
TR @ a0 TWIR 7@ 9@ A AR G2 RGO BF (AT F fOwelE (5o Bid
HTE@S TR T TAAFA (Memory) VAW =S IO (FICA @A @RIT =, =l
f@aTE @RITAN =7 (Process of memory)| Bentley @32 ©fF SolINEl W7 6@ A7 @
Tfewsiels oo F0a ©f IRBeE 9 2ol @ W 92 T gRANfEIeE (Retention)
«3f5 =1egeR af@ (Physiological Process) I Wt FCaw| 5@ Bartlett, Prion, Gibson
a3 wRe fog TeAifeea fers 93 TR efe (Mental Process) JCaT I R
O T FCACRA S SAFICHR SR (Interest), (2 (Motivation) 2gfe e ez
TR foadE| fFg afel WP af@Re @3 =Hegern fofe (Physiological Basis)
o @t gfer R@e ey Ok e I (eR-wEPe  dfe@l (Psycho-
physoilogical Activity) JICe1 Nt F41 &) Yo TP FM? (T FAE NCARRAE ©Crd @1
TOS(F G FCACR TS A1 Hfoq ALH 01 A1)

=fe q17elt (Concept of Memory):

ALFFS GFCEOIF AR A N IYPTYT WGFe] SN (T FHoS o 01 G2 9
dferaes edfe =N 2@ O o @A @6 e e w Gy Fh A )
fore iR f[fer e [femens T w19 68 2R @W-

e obfete &g (Conventional Meaning): &bfere AraEel =eef 7?{%@5 3o @RBF [y
fReTa IR T4 7 SRl I, 2 e 7 @F, ¢ GFA FLE 99 A2 (O
A FACE GrAER qfoHfE 72, ¢ fFgR T Arare #A

o &M 4= (Traditional Concept): @TBFICa Hfors gFedr ThE Wfe =ene et
91 TS, T T©, TS VT G5 S| G3 SO N fverel Bieief e 27

o WeASlF ©ed (Psychological Meaning): NGt fets (1Al &dl fRETC W=y 41
| TEReeoR wrs, s e TRAfFTE @R

o wiyf® wtd (Modern Meaning): FHAfE FF (e SCADAT oAl T
WAfw @fez (Ebbinghaus) [&feq sAFwfars@ =7 Sy w@ikeNe S@dfEme @
fafen sieeel fivl SaTRd S QT S T4 NS @3 Wte s 2@

& AW IBIEE (Stout) ICC=d, "oF wfewsim A #fsd ANePy @ wmreeid
& WA TeeRd (Woodworth)-@¥ Wte, "( Al @Rl SRl =t 4l (@Al e
GFBYICI ARSI Tl Fce 7, O 251 Yfe A1 =efesi "
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< TARY G (Telford) ICNRA, "MAta @ QAHacd Sfides =0, 9O @12
ARSI 49 T ANF effFaE == gfo) "

% WARW T (Ross) A, "®@ &oe AGP1F 2AfGd =il Sird Sifeses! 7R,
AT G2 AAEES 2, O = o 1 e " Wik 79 v el feq
syl sieeal freTea feana w4t Twy fof wfore M s freta [eavan seaefy
T TRefeae W P efeans s s e, P S 29 w@naeE
AGIST 7E OIE T ATSH, A I T WS Afoseed Afqqed, AfadT «@3e
AL | TTOAR TR T@1© 2e1-FI, ATH GIR FaT |

feq TAMTIR (Factors of Memory):

1. MGFSFFA (Encoding): NTFoIFAET M (AT ©2F e @ w2
ety a7yl w2y FA Ffere FARfe W, @7 T IE @@ TeH Afvwers R
TS U@ A IS I A O ARATOIFIE (FICA TG FW TN AR
3@, 9 @t @3 afecser Feaem dfFm «ft b T afems a6 «3
Af G 7R W W Q@ qw afocee BRFa9 (Fixation) €061 (@ie fawm
SRA AT oS e T T6C ©ItF TR0 FAF (T 22 AT 1)

2. ¥l (Storage): (Il f[Fy AWM WA o ey AAFFS A =W ORCA ©CP A
T G T G W ey MR e st erme gfere qes ifw A
A2 TN @ AMTE T @GF NTHY I ACS AN, O T 93 NARE WA
(AT Al @ M afEw @2 qEel WRRy I, SR 26 R @ AR ol
g oEl Hfenfe e A1)

3. ATwES (Retrieval): @S 2@ (12 9 WA 2dfe @afe Riaea afoeets
ASTT TIo(Fd AION, NAPTF FHI T A (GO A0S A2 Fed| afie
RS SOOI FAR WCIR W SN ol (Piel g Riwews sw o
FOpT TRAMFS IR ©f 97 (A, TopF 2FF@S F41 789 2 1| Jodar 179 f&
ey o T ATHmEd o4

Jweees qit e wge w6 92yt afed =@- (a) wifees af @@ (Process of
Suggestion) ¥R (b)) IS 9 (Law of Association)i

4t = afeFae %9 (Importance of Memorization in Learning) :
oy TR ef R oy @ @R, TR ff FERdimE Mem 93R oL qReR @I =
afea e dfena a4 ey o 2@
1) =R dfe Frediore el et Aikes I s AR @ ot Fredioe
T 7T A R TR IR T AFS AFCS FIT! |




2) F9 efF FrEdior o RERetE Rce T7e F@E@ To @ vy [0 4 AW, o
@ ST fafe @R 81 23

3) RO WSl TS (A AR o%fe ¢ TemeTe Tt 7 e e W ATen
Ted mre 7w 77

4) =99 efeq FERATME o TRTI AN FACS FATS! FCE| ORN AT (¥ 02 @2
qIRelief T@d FCF TP[ AL FACS A

5) =9l efe Fredite Ao iR af @ Sotifee S0a) SRl wqm@ “eae
G Oy (A AR (B8 B

6) =Ae efe wame Ao e G s ot sime siares T ereEn
O A S RRF |

7) =d efea Frediom T e aFiet e I S| @M TR« @
fIete 92 T AT WA 2|

8) el dfe Wb e s «ff e e =ifes, fowl v Fwel g3z s
wFel g S|

9) =Rd efFm S Meared A& TAR Cofd @ @S AW A T TN T ©Ly
PRI AT FC|

(F) @&« (Thinking) :

@R WA il SIme Sl Siizacd [Reaei JRRg a9 S R T2Eet B,
simd W fowl TeE ewesd| foeq eywia R afes sfaveer el s o 77,
e RREy @ TP A0 TR I Pers Wi a1 M ewieR
TEITS! THE (@ O3 iy Frwfieea A e wfior foea «F wwgsyf 39 wfeww
@ Oty arffEwad W FEE, B9 (Thinking) W9 @iScgd “faore abe wffrs
i qeRd, B dfel e Wi Tow el (A AT I @) HuE
Tferes U BRI wfFwod T afower woiRtE {'oid O a0 G 7E
HAmAeTS fTeres I@N Tk, woEfs zo v Tl 1 o wol | @2 fasiy worres @f e
e ey Y a3fon wofiRear Tos Sofefa Fare I ok, Herms aFe Jw =&
frere wivewer Fu AT Sfowy F, TRASTSET S CFacs e 34| 58 92
fowa-faa wae 57

foet = ¥@% (Nature of Thinking) :
AR W @ (@A WIS SRS (Cognition) =l o Afsez f2ria e
| oAk 9B 4R Wﬁf, g% (Perception), “’{% (Memory), S5+ (Imagination) ®fw
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@A @FF wAER dfEeee o bed Fce #if @\, wffds @17 (Lock) oeae s

e q@e e 2Tt [eaval et fsfq qcetes- "Thought is the perception of

the agreement and disagreement of ideas" @idie, RRfeq o™ Wy fiw @ afiE eror®

A4 elfeae == fosq @ afeas o ReR (e TR (ReR 9eT T7, e a-l @H

&t =@ IR, TReHT SiRER ¢ FPUE AN T IR, ©F2 @ T oA

(Thinking)| ®CIF XA ©I2 N oweTa afexw 2 eRAe @R (Elaboration)

U e s @ 5 Heme «ft w1 o) 77w afees o @@ aw A

e, el 5, ©f @ire 2 a7 F@e [Kesad 33 @2 wESid)

1) foed 8 o (Thinking and Perception): oo % W afe T ﬁi@/ SIGRIN
FHF (Image) M1 F& I, @ I 3G9 TARGTS AT 27 1| GF TN Sl
e oy g e B (ofd F, A AT (ATF AW Loy (Perception)
TETOF IR TWIHFH AR TCo, @R S FAAR I IG TICF I AS |
foRa s e RERE e 6 F0@ 4R 97 & ABI Wi A@e 27 |
oI, B 8 e Gl 1L TQCE|

2) fo®s ¢ AMa<F @« (Thinking and Complete Knowledge): €2 SICAIGA (AF (M AR,
foREma ¥ &MY 26 @, @7 7R @F [N @F @TR I8 F0CF el A(EF S
Ao I @FF I8 TE 9w 749 Bl IfF, ©1q @ /I @ @4 (Quality), OF
(Characteristic) 1 G (Context) Rrewet 7 'T¥a A" I9Ce ©IF AMEHTS SRANF
QR S TG A O 3FF, A A P R ot @i [edw wifeon wwge
IR 9TONF BT @ 9L A AR W, ©F & HOIW A BT CF(@2 2ATAY| WAl o
TR, fowtas RaEag 319 w2 Ao aPpfed (General) T IR ASFFHF(AN IFH TS ©f
FE FIETF NS TG ARG 8, ATFANE2 I |

3) @+ ¢ K@@ (Thinking and Abstract Knowledge): 5@ IB7 I 7118 @e* G
SR ~AAce o R wd A1 &8 FE e 37, A dopsed 78I 97| (@, FE
v R aem @ R TF, AW IABER FER AT Q&M FE @Al T
WA Koffka dceTees, BocTa & M8 ==, wive ¥ IWRPI T (qed ©iF
TE 7S (Abstract) @1 9o fifs B ===l (Symbol) 3 (Sign) I2H I, A
TS g9 Afege I

4) ous e fqeame FwwEd afed (Thinking and Analytical-Synthetical Process): @,
%7 fifon wers fftey 03 e sz @t 9199 =7, fesad @@ e (Analytic
process)| ¥2 e wwet fBerTa @b d4m A8y TR @M IRT RO wd TN
oI 4 (oIte 20 O vy REEY I3 5@ I, ©id Aegfeae At e
(Synthesis) T 2@Ew F9e, ey wdelrs [RoR F@ o ARE QT TG @@
3412 271 oRiF «f| Joar, B [uEd (Analysis) @3 FCETA (Synthesis) G2 LA
AR T F& I




5) f5®9 8 S (Thinking and Objectives) : 687 FPTR (Purposive) A STa*ry, IR
TIQGCN A AN a0 ol s Qualitl 271 (Gestalt Psychologists) @ (A#8s
ey MR, S99 B 936 T 2 T G ©f WAW T ST (AT (Gap) T2
27| HRET @ 2 G2 (Gap) 77 I T @ e F11| @2 dfei, Hed wywg
TIES 73, IR IS (Practical) Socafrere 7 FTS A

SRCCE, Reeis S 9 e, Rl e @ {09 [ReE afeal (Mental process)|
TR TF Aol BRET @I 24 &8y eormd, T 2o afeares w9 Afaw A
<8 e v@ ReEeiE Ix-adive Sesd (Volitional attention) &GS 2F|
FHAT TN A LS N (P AT A S A o femend A
FACS A1 A, DT AR TG AT 79 7| AW A6 (Burton) oeera e face
fom ot @3 wfgwer RHEER T4 TROE@ @ eFg @ I [ T,
"Thinking results when there is persistant effort to examine the evidence with
supports and belief, solution or conclusion which is suggested for acceptance together

with the implications and further conclusions of the evidence."

(G) 4TSS (Emotion)

T T I A7 2 59 A i I, O A Tt O ©f) w9 @36 (@i e
ST A FIY B (UECS B, O (T SR G2 TSqiq &I T TR, 21T 7
forre aM I, "W YT ONE IER," O AWM T & Fgrs Gieel| (S QiR
e G [fen qqeTa @mRe e o g, WAl G0 e e (e I =0
@ft T | IR, VR AGAS GI FFA O FACEH @mewﬁiﬂl 4l
I aFh aferfrer asma 99 @Fd T4 2, o3 G Trefere ¢ e @y Fare
AT

ATHICed forf Glifee e q@ce, T wINme oigfe «ae opaed adifHs 27 el 2o
el %, *Ager e @3 wvgeste s afeft Mate wime eirtele @RI &) ==
fafor Surzrd w2 e Af)

= (Aspect) == (Description) Tz (Example)

ST fre fowl, JemRA 992 T dfeeles | A e Sfed oo
T A B 27 4
oIS T, T & (P WS 0
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RIFEERISREE] IR FerEhel YT P | P Aegecs 7PN Al
HAA AP AT LGRS G

ATFITST ARl (Definitions of Emotion):

% Ekman, P. (1992) “Emotions are brief, but intense, mental and physiological
responses to significant situations that prepare individuals to respond to specific
challenges.” @idiR “ &TFe 2@ AfFY g Sl TAhe ¢ =fvs afsfe,
asgrid Afaafore S efofm TS T2 <

% James, W. (1884). “Emotions result from the perception of physiological
reactions to stimuli.” <fie “grwFre WA afsfrnefs S+wfa e Tge =~

% Cannon, W. B., & Bard, P. (1927). “Emotions and physiological responses occur
simultaneously but independently.” @i€it "SIIA @I *FHgeRn afsiwa aTce
90, 8 Fogens e w; "

% Schachter, S., & Singer, J. E. (1962). “Emotions are the result of both
physiological arousal and cognitive interpretation of that arousal.” iR “&TsFI®
T TreoE W2 (12 SrEeHR TTSifGe MMAF FeTFmo|

YrFICes el o [esEd S0 @1 @O A, dUFe e gt wioe Tt ¢ ki

Afefl a1 el AR ofs ameR aqefs, T ~fFeq, Hel qar wvaeR T4

o S @S e A e Twieel Al Tge =W @2 9, a9, o, ©F, Yl «q=w

et Tee1 e @ael 1 @RIy, e @9 oidd Weol ANIES @ wed AFCS

AT

ATHICSR (IMBPTR (Characteristics of Emotion):

S, S &P (Universal Nature): 5% Glifee eTFe @99 oW, ¥se, qi91, ©F, fm

Q3R Nl TG Tge T, A AFEied Aoq Qe AP FIOF Q& A& (Ekman, 1999)

3. Gfberel (Complexity): 2TFOSRT Fe (N 2 Il Y8) (AF ivel (@ 4 91 Fowel)

@ 2 At Qefe g ey wrgfon e g3 e et fKefie =)

o, SfeEEETRT IR (Adaptive Function): @TFeefd fAE@@Te i @3k

AEPIetER dfefal waEE a wwesd ol A I @WE, °F @ A AEER

Afeial A I, IF SRR ANGF IH 8 TgHleTe! AT (Darwin, 1872)

8. WA SERA (Cognitive Appraisal): dTHITeR Tesife @z Sigel «ofs #ffgfer TAhRE

TR TR fTeq 01 WO [ @6 w6 9d @92 oy WeEd I, A wme

SR 47 8 SIqOIE Aol S| (Lazarus, 1991)]

¢. fo5 SIgel (varied Intensity): &THITed SIqe! 9 (AT S 2O “td @ «fb Afafgfo =

O 0ed &0 fed Iea) T fafe S A w5l faee siitg 91 g e e«




ffge 2o A TwAaER, 9 @0 WS @6 WH WA R FAce AN, T8
TR et Fpfe o Tafta wefe @

b, Twiee qoaefd (Triggering Events): ATFI®&f e fSfqe <o, *i{l% 3 fo-id ==t
Twire 77| AE Tmiear (@, @36 WY FE) A TeEdd afe (@@, @’ faw JEeee
=ffs) st effefer @A coree

q, *IEgen afsf@ M (Physiological Responses): &TF® *REFH IRGAF Aol FCH, @&
e Jfa, TR e @R AAwRToR I @B ey afefwel amg
TOTFS 2 OIFIF 27 (Levenson, 2014)|

b. @3 @ @A (Expression and Communication): 2TF® GINT R G-GRE
QAGAET NG FI S 27, @ AT A, Aot @2 FIFF| A2 AP AW
IS QT FienS ([T AR FC|

5. JeTe wfeeesl (Subjective Experience): 2itFies wfvtsiafl Y78 JfeTe @2 Jiew
e, 2oz, gfo ¢ +fafgfe 7= deifte 2 @2 JfeTe wfews! G I @& aF2
Afafgfore N afefaw fof 2o “AIta (Mesquita & Walker, 2003)|

0, (AFAMITF BN (Motivational Role): 2ol Wb &« SeceRdl ¢, A Jhew
T | AR A ANee)el| SAIRFT=!, 9l FAr® TN &) Felifefe FAce A,
I 93d AR G T PR @ACe &AIDS I 21t (1zard, 2007)|

3. Mg @erR (Cultural Influence): g @twe e TS, AeFhos fRm @z
TR WEReR wfows], g @R fRgaw eefte e dfel Acghe sl TEe
wTefe e €9 fon e At @@ B mer feea SRfm @9 gl g
e e Qe e @)

S, NS aAfeReTet (Temporal Dynamics): el B 7 ANER Ao gefg ofiees
6| TR+, AN ©w et sifHde e HAitE, A AR Ao ArKeEI e Fwol
e« «ft aefes ot egfers fbfas w)

e CF@ ATHIeT 9%g (Educational Significance of Emotion):

oo PR a3 wwedd o sl A S, JRA @6 Frwdi;r cemel, ToTeel 99
e dfiERelis gdefe I OADT dUFe @ WM IR WAy, FEl,
STeAeTel g3 YR THe A, A ST (I TS Loy ey [erdies, (Afeans
ATHIS @V TrR7 @I IO TR FACH (M, (2N T A G2 IAHTO! FoaqT FCF|
Ao wfvweel REFdima oaes @R INET FEEEe dofe $, A Oma
I elfs WS oY (ol FrETe offiee el @Rl a3 e s e
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wFerld, ACe I TR Afe AR =W A e el Rk ATEeT Fel TeRR
LT |

1. SIS ofFa ©9F 2®” (Influence on Cognitive Processes): &TH® (A,
(S 2 PR AT TFONS T elfe Fe| FOACE ATFS @ (FTgRe
¢ i W I IR, @LE SRR WSl ([OIqBF S WA FIEFIS] I 77
(Goleman, 1995)|

2. dieFfes e o= (Role in Emotional Intelligence): Goleman (1995)-4% 3T,
AcHfos Jfavel dirFe fagd, AN FTF TTe 41, €z I FfoRers ite
(S T ol wwgeld| TH ArEied JawNe A ©ite e Awen @3
WEENGT WFO AAAE T ACACR

3. (PFIMRES G2 SOl T4 dSN (Impact on Motivation and Engagement):
Pekrun (2006)-93 Control-Value Theory SFPI(d, (W WOl 2TFC WBHRS
2Rl I A, @A F@ GIR Traeow Wl ACHFS Tl g e FEERE
PR el @R @fe 2T oo T OFl RIS @R T 4@ WA
AT QIR O FelIFe] |

4, Tre ANfeE @ oItFfes @9% (Social and Emotional Context of Learning):
Vygotsky (1978)-493 Wte, FANEF FfEam eitwios Tud wEs [T e5e
IR TREA @R RS T2TE AR B RS e g IfETe Ten
CF@R THfS Tor)

5. W& RPIHT SF9 (Enhancement of Holistic Development): Immordino-Yang &
Damasio (2007)-49 WC®, AT [B @92 P azrae e wive, T AN f#ree
T wefRR| eTEtes Ay e REEdR ANcEanEe bekE g ANifes e
AicFifes sfam@el wew o)

6. (G @32 (WHIE @ (Stress and Coping Mechanisms): redione AicTeTiTe
Biteie e a1 @ae GetE ANAAR o Il SIvd T FI03 i e
3R FRFEFIsTe Al TR 2THS T Aved FFsa Fredive e @afe fRem
a3 RIS T sAfael (o Face SAltaw)

7. AN e WAfEe eee (Impact on Peer Interactions): 2ITFS TRABAR
T NG (o], RS @I A EHItR (F Pesd 9Nl e e
Ffoans aiclies ARt qae weeTe Fre FEFT @EIEEE Teifee )




8. frwd ~mfore a2lfe @t (Practical Applications in Pedagogy): GfeFCF elitaFe
fREel @ @32 TRefeRE @R Jcol FEFAN @5 T4 R aivwfes
TZO! TS AR

7.6. A (Summary):

foidq 36 Igfas W3R wive afeww, T G afel cFm weife o «vm 3@ «fb
wywg FrRafedE Tue T, 92 Gt 3 gaaifzs Wb afem, @ afe e
5, WSl IR W WG SRy @M A R Aeaa wieree FWel Ja FE @9
SR W AR ARISTTR A0 A5 AR B Gl g A9 WBAA qIR W] O6
Q8T JF)

iR efe @ Twifeydl 3R SbaeER #ffaed wor, (o «ft weie wfvwer aet
afde 27| @t aper, waE, eRe @I AT AR o TS G FRofaasTie
afga f[feq fare v TEitefe Same fRe fe qa FR@e gefte @)
foEpel sifaca, e g3 i sfac, Free dem, adtafes o=El, g ayfeTe
Tfs, @7 9193 IR efeas oRe geits ¢ e 3@

SIRSl, fid wyEE RS Bom w9, 99 T TAEH 89T &SR (FE| O U0 TS
IR REF AT (o Tl Woiw wwEesd, A (RIF WaAR ¢ (@wdl Y [ 92 TS
SAmmetE I AT Heze T AN, O MR afE TEE g3 IR 2@ 8w, A
IfEre e A Tamee «fi fea ) Fie efem, apte, T oty gde dReE
M RFICIR e Sefaed @R T MR TeE &) qF wwed e afe

7.7. R- TEORA 2RI (Self-assessment Questions)
1. Mg «igelt ws |

2. T4 JICE A& 2 @F Q[T wlel ACEDA S

3, ftTR oo ReRaIR Some off Qs S

4, AfGETS o e (& el aelfis 3 @9 2

5. e Ifere Tome ofd M & fFoim gefte @ 2

6. IR 2o RERSIA Tome RO VAR @Fg SCEDA S |
7. Toee afea e ¢ e afE & ot oem 07 2

8. AN FeTCe I @RI ? G ARTNCAR T T A I
9. TR IR WIS | RN ToF SIRA Ao WA FCAN|
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Unit : 8 MICTq @ibIR=aim 9@ (Behaviouristic Theory of

Learning)

8.1. fRI¥ Tm*ly (Learning Objectives)
8.2. W (Introduction)
8.3. MIteTa wbIe=I wf#ef (Behaviouristic Aspect of Learning)
8.3.1 A(H3 VEE oW Al HAGHIW (Trial and Error ro Connectionism Theory)
8.3.2 Seq &€ (Conditioning Theory):
(1) &= @7;{?\9_/“[ EIRBIER @7;{?\9_/“[ (Classical Conditioning) €32
(2) A SIS Al AW A FAES SRS (Operant Conditioning)
8.3.3 &bl TIed ©g§ 8 W@y wqIeq ©rgd W« AL (Differences between
Classical Conditioning and Operant Conditioning)
8.4, A (Summary):

8.5.%- YEHRA 21T (Self-assessment Questions)
8.6. aA3f& (References)

8.1. 7124 ©w#* (Learning Objectives)
o Rrmd Mt woRER giEelE gt e ¢ e s TR 20|
o BB YET ToIM A FALAGHIV AR TS A |
o TGN O A ATCIZEA AT T QIFell 7107 T AR
o TR WReq g wfe MY e 2@
o PINTTR 2Bl STST ©F FE QNS SR
o TRINR AR TR ©F FE TS AR |

8.2. ©fSt& (Introduction)

g R Seikeen el Wi (e wgere yigefr Wiy wivedam e ey
vigefr Wm & €, @6 (John B. Watson) (F SbA9RIMa &= o1 =1 fofd dod0
At eIf*e "Psychology as the Behaviorist Views It" @INE &JCH SHARM Fo4(E O
TOIT® P& IEA| €3 qFN SR, JfE A 2N ABAd W Ewd FE ©F A 67F]
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517 1 27| AW T TCARCE BYH@ A G2 GBI N ANG 2ACF|
ST SR VARG bR FiZefr e Sena 1 2 |

8.3 fAIta wvieeaiW @i (Behaviouristic Aspect of Learning)

VARG @b (Behaviorism) @Ff6 wwgsd wfgs udelH, I wvact &
QAT T PRI A % GRS el WAl eyuig Aoy wwee fea
DA FE To®, TR DA 2 GO W A O ARARI G i
FAOCS SR SHANE o QI7ell 2o @ SAfqe=iore Twiofl (Stimuli) @32 ©F
AfSfF (Response)-93 NGFR T2 @b e FA) @2 ©§ PR, WF1 =B
(IR (Learning) W< e = a2 «ft sfqrore geir 7 fafEe @ | [WE =fe
PR MG TmIAF  (Stimulus) @3 AfSTERATE  (Response) ToFI?M I AHACR
“fFe TOIA | @B Qe SN, R 2 @ivad oS At

bR Weifamel Al wnad e dfee AKEE WG ewe e g9 o
Tor fofe wea fifen o5 oM I @3 Wi Swewy oy og =@ bl Sqaeq og
(Classical Conditioning Theory), &% S«@eq ©§ (Operant Conditioning Theory), &TH3I
8 Q=4 ©€ (Trial and Error Theory) T

8.3.1 AT QI WodW [ ALAGHAW (Trial and Error ro Connectionism

Theory)

FCAET ©F (Connectionism)

M @9 Weo AT T Mg Swisited efe fne afefan wam e s s
CF@ TWARR MY effaam AT d@ed| WARM e (CIRed Weo  Swisited e
AfSfr T A2 2o Fgw| SR P19 7 W2 @ (& ARSIV &1 =3

&T58! ¥4 ©§ (Theory of Trail and Error)

@ Al SRR 1A AT 6B TR WG R QA 47 T e sififgfore
A1t fifeq «@0Ta @bad F0F| I2OIE IR (B8 FACo FACS GIM (We Ty @7 fed AT
AR Wy T @R Ifa @ TR AR v IW Awew 2@ wdik g4 At faew



ATHBR TS T LA (A, 2RO AHBITS TS (@ AN S 201 11 o 2wesr e
G ANER AN @I @4 IFIE TR I At JANW @2ba A ‘Time Curve’
T =D |

Time {sec)
160

140(
120
100
80
60 [
40|
20

Og 5 10 15, 20 25
No. of trial

5@ ; 9 @@ (Time Curve) 5@ ; “*lfe@ I (Puzzle Box)

9{TI3FA *Ar% (Experiment of Thorndike’s)

AW GNP NCAIRT ATCIZF (e AT GET ©§ A TG ©rgd o7e fof

Srod fIBTTH &FIfT® ©IF “Animal Intelligence” NS &t3 2 ©g B oM™ Scaw O «2

org fof Tmlos ¢ elfSfaaa M AR 7o rofaa Napes Fiee afr s/ zens s

| ©IR O ©GLF FEAGHIM ©g A S-R Bond Theory @1 &3

A% (EXperiment):

(Puzzle Box) @3e fofq Sy w@taa 3o A1 Mo {rs I Ty S, IF T [oiea

A0 RO Sy AR FIE T o A IR AW 7 A AT qR Tod

A T @ F4E Ruece IS L (T @+

/@ (Observation):

eIz A HAffRfore s F4E @urEms @ are afsfa apiem FaEm)

o Y qI7: T @fH ’ig&ﬂ”@/ QEETF puzzle box-9 FRCETT @R BIEE] ﬁﬁ A e

o RO 47l WRF @G ReEG SrrRAed (@bl FH0e FACS 2 @O B (R
@ EE YO AW G2 (T AW &2 |

o TOI 4% W3 WHAR ARG FACE @Al AW A A grAd Wapew [oms Ao
Tafefd fgeres @ 40z FoRQIEd 9w [UEb e Q5aed Al qEsos F
ey
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o bgd 4% Rombe Tafer My T© I IR TEPANLIET & ©© IH A
ol 2 ez Rurf sFaRfer RYM A TFPE TNLE & ARG AN
TRF TATe G (@T4ba I I

=% (Conclusion)

TR Aqwd 8 RTweR fofere Praw @@ @, Ro@l 7T 8 FA9 7 28 o

AT Tmiold @ efiEa T T A FoT TS TN 2CACR| O NGO ©F Hi=e

Aft o 7w AERE @3 SR (TF QTS A @, TARfeR W Al 1w

aff i@t e @)

e Afifgfore [fen aft § @ @vd I 9R e HT de FaE 1R
e foufB 2y 3@ @2 #ifbfB cMel e Seard SR |

A. ATCIRFF T2 94 (Praimary Law) 2 -

S, egfed 9@ (Law of readiness)

R, FETICed 39 (Law of effect )

o. @ﬁﬁﬁ? 34 (Law of exercise )
(5) @BfSx @ (Law of Readiness): ¥CdF MGTE U @ fdw ks eefon
AR (S TS, Tr*F 8 O TN afsfaaa ey At o & IS mizs agfe
AT TG | T4 Formdia egfe A o e ofenms 27, o 34 Frmdln «3 afen
O qb ©4F i [afe Teome a1 i’ AL Fiotad o W e 2¥e AE O
R B FAce Wee (7 oietdy $931 Wi Jfew qm agfe J1 Atw, GiewE [Rafety

BGISH

e e

o ifzs afsfaa o @ awfe awem, eIt s sfemee Sor e 3@

o TNOE oBfe Afxame 7 aeiive Fers firws/MiFws IWhe agfer o 398 gz
IS A forwe a1 st Jo famag Sogies ol Reerifes oy S
frwida Tl wwg fEre e @)

() ISR @ (Law of Effect): Twi=F ¢ efefeam N @ 7w B e =a ©f M J3F=
oY Ord ¢ A pp 71 68 I e Sl v f[afewd =1 o e et e



Y1 ATCIRCFT FEAFCERR @ GGG TG @ (A A4S @wwesyd | Twios - efofan

TRF TH (PG A I [REfewa wgien o7 Foghe 711 ofe 31 Rafes @

fdifee =7 T A v A fof weeee @t sifwfere e ¢ T @ F7FE

TG FLCA FICAN THACT AR AR IR W &y TR e |

e sreeRf

o @fawrEn wfewsl R I 4T ¢ PATS 2|

o iy W PRt Fite @ILey 27 SR e gfens 23

o AyRETRE AR W R R SR i ae ot of s 27 8 g SR
A

o A aw Frwdia tfees TRBIE WSl A e 2

o ITREE W (@A I F0@ AGE Fredia AwEna A AT ¢ T glenEs 27|

() STATR @ (Law of Exercise): SAIe @d o B2 2o, LA BB I Tl
eifSfarare 120l o 20 G SeATCT SIeR 20 ¢F ALl e =0 A 97 q@fs g-sie
fee—

IRIER IE: TP GRF 0F AFE @ TwlF ¢ eff s [ I IR @A FoA F

=, W@ (1R AYE 75 2

SRIRER @: Twive eifelaae e W (@1 e Fie G =0 Ao R

TE AW ACIRE O, IR A AL ¥F - TN 2, WS e ooy

PO ZRCEA T oo g &lAfSF A FioF 8 TS AWER NGO FANBIETH

T TP 27 1 Sl NAR@ATE W 9B ST @i RRes o qfEs | e

A, SeE, @Rl @32 9 T Bel (F9e AfFTend Shiee e (@ Ty fHire

ST = 1 OTRITT K (A AT AREGHE R 1 G T AT N A(Er© F ey v

Fle AW A

férsste ies

o PrEdima opd i e 7@ At SR wftte WA R FACe AE

o firFd W M @ A (@AF o3 [ww wo FAEE, T 2w FeaudE T @
A

o AR, TS Tofn PR T TR THF @qg S b

o NCIEFH WO WPICH FHEIOTS e So Read wweg SR F41 Sibs
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B. NCIZTEA (N 3@ (Secondary Law) : AWCIFT PN @12l g 2thBl I8 FCA
Ao oA A AW A T e I fOf BT @R SRl (el SR F
TN TR (T&feT 2o -

(5) WP &¥fes 3@ (Law of Mental Conditions): (3 (FIH F& T AW (13 FNwd &l

R TP 2REfon naiR =1 Wik (@ (@ PIE (F@ O 4 = el o A

Tl ¢ PSR | GURE IS (@7, MR, WA, Ifw Topvg e (AE oge S 2T |

TS e A R @ @ Fiad dfe dge AFCe TW1 GIFR AT 2o @

I

e St

o forws /MRS ¢ RWFER i FReve Teel Fde e ¢ @fowces afs
LGP WCASR GR TS WAEF S (Mental set)‘;{@I@WWI

o ATHST fRI9E! (emotional security) *rFFda TR TZIE T (o I

() A ofSfemT @ (Law of Multiple Response): 2581 @ wroTa I (F*icaT efidft

Towd 71 Ao afsfat At @vwdls wwe Fare Atd vewd «FE Tmioed dfs Rfew

(e efeflaa Fare AT | T AT T Ao sAfqena Fea AT ADIAD A=A FAI T

AR 9L Twlod dfe afefaa w1 iR A eifelaa @ et @w Fwt (i

g o1 T e 3fe, [fon yfeehr fofere o a1 w@im wreiq w3

e St

o fRrRT ATe T2YA o FACS A @ A v /MR TRy T4 o)

o formdits I BVER ¢ T AR Jrrt fre 2@

(3) Wi afefeaa S@ (Law of Partial Response): AR €T @ SR AT (FI
@ TE AL A (& Toieea dfs Anfasens afsian a1, Iae s’ wet [Reica
#fs afsfam T@ TouR T F@ 1 @ - FEd 3w avew Tew awe AR
Y AMAFOIE JIB T I GF Q6 ALDE JIB I |

frmore oo
o M99 sifaf3fon wexelm W @ At TF T, GER TEeE Rt 99 Fh
o,



o @ R @it @I wwesd @ A Giw dfe Frwdin viE el
Tfbe, Sigee e 2@ 21|

(8) TN 3@ (Law of Analogy): 4T &M @A AT ~AfafEfon T4 =1 o

T A @ GG A (SR GBI I @GR AE @O TP FALE IR

IO CTSIE TG AL FAIG (531 T | IR 9T 40T 9@ (F & R G 97 |

e Sl

o Rl 797 T R ATt ©X e @RAiF e} ¢ fEfba Ay (dieE @iy, Go!
@G Tfos)

o fFFRE @Ml (AT TG Wi e I @S 2@ GREE @ 993E e I
NHREER (I e A, ©07 EIfde ey v (rea Bfos

(€) SJIFHLETS AT @ (Law of Association Shifting): qITI2T 92 0 JCECRA, 2 T

@ Twten T afefaa R FAre THEY T 0T W TWAEE NH NS (Nl

Tulrsele o2 a2 afefear wom )

formre wiesrf

o dl @ A% SR, WAOR, WaR FoiM e FCd, Gefl @@ S el 2 A
FACS A, GWE T d es 2@

o firss/MMfFer WY 20 @99 IO A TCEACR A0 I, A O SRETS TN FACS
AT

8.3.2 TS ©G (Conditioning Theory):

@q@eq (Conditioning) 2 37 =d I7ze 2| @ & AT WO (habit) I wfers
AT REPE SNl wafee &f@a (Conditioned response) REIE vt wf FifR=
ReF ACACS o7 (AF TIOCTA SHE A TP AArH Were beicz) Awe R
w[q3eq (Conditioning as method) FeTew ~ff¥fere aif wvwa aFfe wPAT e
e, qF GAEE FRFATE TE SR @ W ffge Swite fifgien
(Relatively controlled stimulus situation) XCX§ AN fFeim Prer 363 ©I2 IRY F99 G

TR TTASE OCGd W O@ @ A FACS IO T 3@ I o ©gd I8
ATST AR ASAced ARISFIEE e, (Hull), F= (Skinner) aofs g3 fex w=E
TS T M CF@ AT FECRA| ©IR Faed (Conditioning) RETE a2 WpRA
(Hillgard and Marquis) 92 ©Itsl ©% ICRACZA| ~JECOR @ o OFI ICACKH, TSR AdIA
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*@fs (Classical conditioning) €3 ©F RIS TWOUTIT IR, AFW WIS
(Instrumental conditioning)

oo At FodeE ReE TwFE  (Stimulus) CE Reiwei s
(Response) [ FIo! ARCR| @ ARIES TAZfore F4E 2ifiq AErFae *tw SMg 0
el ©-42 qHeeTe elfefaef eifie Trere) @ i Trive 2@ Aol TumiAs, @ AW
a3 dfsfrmel =@ wofes afsfen @@rsd) Iw @ Fers SAResE
(Conditioned/Neutral Stimulus) ¥reifdF Tm?Fd (Unconditioned Stimulus) Y AT
Togifore 1 oW OW@ GINE @Al W@ €3 Fofis Tmietdd M @ Afefant @2
TR Tmi7a AR @ | I 2, FReerF Tmivit Freifie afefe 9himm *fe =ie
FACE G2 (T2 AN [T THFSHE Togiom a1 Wa3 Tl afsfaan g 2z 93
A qoIT2 @ﬂ?w_/‘*{ @ (Conditioned response) | TEfm fger e, "W
Tule BOl O (@I Swmieie, 95 A cAfdfgfen sfwafrre weits afsfemt whram
AfSfFIZ 24, W@ (Conditioning)" S afelal ¥-4=7= 2Ce I1Ca-

1. &b e A e w@@eq (Classical Conditioning) €2

2, G TS A AGT A FATTD T (Operant Conditioning)

1) &5 @@eq (Classical Conditioning):

AD e (g o9 2EH AN HHogn W2oH 2fede (lvan Pavlov)! ©F
N FFfe RO dvo8 G HieAiwE @eae *7eR = AqRe Jfecs, i
Fets dfefan ot Trefs Swiotasa Sfzfore 7w =01 58 “fresre aifig FeT aors
O3} foawe (o FEEs, AN FeRE Twled (Afvce Fofs afsfen Fare Iam
o8 I e TRReR wHele I FAaN TwAen @@ welts afefen @ @
AR *fieeT® Q3 GRER AT 2 Sqaed I Sgiie FEEal i 339 TR
TwIAR ACS Flaw 9 oIS Twiese we Freifs dfefan 42 T ©ig 2 b
GRS | GIR IL (F FORE TwloFd A 936 Plaw A [Ty Twioe AR Togee
TR T TR TwioF FAN TwIZFH A NS TW GIR FORS TwIAF 7l (@
afsfam 2 2cel, Ffaw Twisie a1 @2 efefaa =g =71 A Areeed v TS
AR A SIS I |

*Jfoeed A (Pavlov’s Experiment):




i o AR AT T MAT I IR IR T Wfvwel wEw I |
FoeTCed WO, P AT Wy eifolaan g o fMe fog Tre e Twise @
eifofema e Mg P2 706 1| Tmive afefaam ey el F#ia elibla wqRes f14s
RFETR JeTITe | B Weo, Felfie Tmivs a3 Feife afefarra siewam s[fdifre | e
IAogRm WiZe ofewe gdfee e il e wRes wie sfafbw 1 ooy
TEh @RIF & O IPEA GF @ 9T FCARER © A ARG 12D SIS
G D Tl 2T 1-

ToFa4 (Elements): *Iioeod S@e A Sed T (@HETE SGrFE S @O
THABE TS ¥, CTef T — I FUE $9A, Y AWRE, 9I0 B, @I G

A SoieRd |

ﬁﬁw Afaf¥fS (Experimental Conditions): “Teeted 49 (@& ©rgq 1A,
TS ARIEIOTS FAE FIERA AN g AR @ 20 Feolle afofrd ¥+ I
AT @R AR | T FFER ARrRACEE AR AR I FCARE | ARHAE
FIPA0A TR, J[F 8 (FNCE HWNOH (F@6 o @uaed fiw Maferm wace $Fata
JRfesye e AAfe sifawisl T2 TR FF @b ~Afafbx e FIRA® (Kymograph) IS
IE @ TR AR AT sl ffsma s Aeee o @36 5% (@A IR
e o el % Facen ARrwEEe AfRfEfere I3 AN MRS @I AE
FPABE IO TR G THIAN KT 2 | THIA (1 28TF {2 MG (1S3 2 |
% qoqE P TaRfe TR W (A o, VIR TN $PEA AT 702 |
AYRTS, TOIRAT T AAFACR @Al F2F (@31 oA Follie afsfan ==
THASR | S 2N AN THIRM NG FFA0F N et o @t Pz 58
SAFFIF IFARE TG T IBIRA TwIAETE A ARTHRY IS T | Afowre @3 RS
GRS Sefa I wiefze weae A Tec wafes afefa qie “fibe |

Ff@THY (Observation); *NSHS FFEA S@ (@ AAH FERC © ACETHER TGN (@
Rt B rTr eref == -
o AUAS AToTS FHAMLA AN [Fg AN (FC T @ FHCAF WK T F002 |
QT AR 26 FOIE SmiofF 32 AFFA 26 O Tl alfsfem
o UF IS AN “feTS AAHINE FIAT AN AMRE TAFIAR d ol
B re APET @R WHIRE ¢ 6T YRS AR TP FACO
YT FF P (B (@, TOR FIAC FPEA NG A& ©F (Al (9711 Q2
IBIRE FORT T W32 FIEF TereR Feofe afsfa
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o TS (XA IACETW @, IV 1 7eAA UF FTS AMRE ST T
FHEI FAFI 2R @R BN (19 2SAR W92 FHCET AN AWRE SoZIom
AR T, AW I AT NS Ferwae aAfofwm 2B 7o 2o
GBS AT ToAI6 *FAYG FAE A A @, AR ST 7T BRI e AR
Y FPE Felfie Al wmel =eirsad 2oz @3 ~ffgfore vbiwl ze orefe
Flaw TlHF 32 AT T OfF Fole i

&8 (Conclusion): T *[FFF (A *ATCGRM ANee aE A @, Fefke Swiss
T AMRER ~REe IBIR T Ffaw I SAFORT CwivFd 7l Fos afsfawa el
o | wfie 7L Flaw TwisAF 7R A Fowe effan 4B T A, ©UT OIF Aqwe
N 7| Areered A fofere swet aw B0 ariR 1 @WF - IBIRA Tgafes Tl
R FAAEFRY Wes AfefEl, WME TARfe® TwidF @R TSR SR afefa |
ot o @3 diefbr AW e wEfee=ie  efsfazi (Conditioned Reflex
Response) I e Sdfew afsfaal (Conditioned Response) TN <I® PR FAICHTH
Gl T AW, AT 96 TwiAEa 7 @ TS efelaw 6 o wHAR (@I Tt
ML @ T AL T G TwiAT - afefaw R 21 ©iR IO GTSTETE HiL
sffera R oI ey |

AIDIT SIS IR (187 (Characteristics of Classical Conditioning)

TS W @G IR Wel effsfaaiee a3t et Twittea cfRkaee o 9w
Flaw a1 Py Twiowdd W@ NIS IA T, O ©F A SRS e @b
RS R @R @ g @AY SEhAR e SfEE Q=6 o0 (ol Awie |
AT TS fREpel (@I (a8 wfer famamst -

1. T e aReq afeam wofis Salvsa s afn q3ifes oot Smios g
AT, SR (@A Tl qRfee 2@ ©f o7 I 0T 8[| Vg (WS
iesl W BRI =ITIS $FABE = T AT GEE T©, CITFE FFA0T &AF
fefe st Bfage 2© @19 Twisite SFes q60d |

2. GARRST : Tqed A G I W ASAW AR oS I | Ffaw Al
GIRfC®  TwIoCFH A ACH WO Twiodd CHAZA WOIE weRed  alfe
FERFOIE bace AFE 1 fF8 AY AN I aeere A Fofle Twios (AMKE)
T @eTF T A 9 IR AJAres dfefm A AEwaE AAfee g™ e
YFE qR QP I W AR | G728 TS @ 2F | FfR FoAaed At 91 &8
SIF T IHIRE AT AR AR FOlRE Tmioe afi] AWRE SAZIT FA0S |
IS SR 7 AR I F-qFIR AWy (ST 7F, ORce oo alfsfa fwg
QS |




GRS Tart=ited iE TAFA: @ THIAER ST T4l I (12 TR ocs FoikS
Tilod 0 IR TogIe TS A1 A3 FRCA 2GS AIH FAE FFAE
YRR ST [ed W1l g T =0 |

Foliie Taie wfss feH@: aEfes Twieed 6w FelF Suvtwa *fe @
29 ARG | ACNOd AAF IR ARMFACE CF@ I IR, Flaw Swod
TR oo T Swae dmRg @ e 26T IR0 AErwad qoice
HHFA |

T ed SRR TR WS @I ArEH S | wAqed efewy Felke
¢ I I T T G2 T IR ST Il ARG ToHe| Fl STe e
sffefara o 2o 1| widie FfaN TR @ AFCoE FOIRF Twl#w TAgfre e
AT |

TRIHNFT AMDFAY: FFEI ARTFAT FR TR IBrRiTE @i 2z | 8
IR T (@O *HE FFEE AH 6 AE 1 92 [ Twisiea
ANRFA (Generalisation) RETE @Ay (FeT 20T |

THIAET PRITAL:; e o ai dift iy Smisitaa W 7/ ey fdae
FACS I | “AeeTcerg U EAE TwisiFe AR I AR |

ISR FOFFOOI; FARTSCTR #ICa AN THAMBCT *Ta AAFIYers “ifafzfore o

77, SiEE TR efefEaf fiw @i Feike awgE ffE 9ol @ SaReEd
TOTHS OIS I |

A SRS ©rgq Ao

SJSFCSH &bl SIS e @ I orgd @ oy s e Eaf == -

1.

GRS TwisiFs DI Saed ©§ S, (@ FIAN TwidF (TOIAA) G0 el

Af STl (== Fact) T6Ce AT FCF, ©I2 2E TASS Sl |

TRfee afefermr ©g opitd, Tgq AfifEfors adk 757 @R go@ @ sFefe

afofam Fhel =l T A IR, G2 efefaae wgafes afefa w1 o1 wdie

e TR efem (@ afsfaai Flam Tmisiea 10t ge =W O 2 SRes
JCJ[GRUN

TAREIS TrloiFs oo AArH SRR, AWIE A Tere TmiAs FRe AW

e Frefs Twivs G Freie afefe e SRl F |

TaRiES afefermly Areaes AFE, FIEI T OF e waRies afsfa s

TEle O I Feie afefam af FrofiE Tuieea A 7ge | afi THF @i

Fellhe Afefaw 2o Feie ok |

NSNS TSNS
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T . e B
(EafEs Talee) | (aafEe sfefam)
YHAE . =T =
(EafEE ThieE) | (wEfEE sfefam)
5@ : 2B TSR AT P

6. AT M3 e A FANE I& A A AGW T & R A SR ©
THIFE T @ ARG | IR FAfeeced A SRR, TOR R § M
AN AMITE THFIAT FACT I Fael AN T =0T A1 T AL M T |

7. GRS Oqed IF W AR Af@AE T W AT | ©F P
T ¢ AT wgaed HagE 71 i I3 Saed 2@ SR 7 I
TIARSS TMIATE SAFHAER AL AN TARG® TmloF a1 e 27 9Ll o R/fg
AR T AR ARG 7 e ogaen il o2l FHEA ARrFae 75 2@ I GF
QARG T |

8. RGNTS AqISE T AN We G 2AIgea T qLie AW<E RS! THIF
wWig il R dfeal IR IR T A Ffaw Twive ol weRfee
Twloed afo SigE @I 2 3R ©f J6 FA00 2 I@ 1 93 A [
AT 0T |

9. IANIF WReqg @l R Tfwsrs afefaam s Flaw iz g
LS SIS 0 | 2D TS g ~AFH T Twived o2 e
Taloea e T effefaa oo smafse afsfamt ar A A Jiom I |

FRFFITTE AD Saeq ©rgd wwgs

g S, sfefe, e Frer e e gfen aow wbe 2w Soe ) fHee
e AfFCE TRE TR FE@ NC (OEE CF@ [foy orgd A M @i wife
TR 2 SReq ©g ey Mg Reeid waife 3@ FrecsE 13 oigd @ o
ofel &% 1 I ETef 29 -

1. I oo ; Fre @ Fredin W ] wem fF o o e @3 e
TH | DI SRS R (@ e e Re e eiaead, 9161 goe e, Wk
7 el &9l iF 0 fed g ofotd Srerend wwrgel | @ik fwg 3 ergrm
N @2 TF R Oieel | @F— I T (AF 92, Wie e, wAfER oifivas
26T, (AR HAfTLE T, ered azd FF ATCs A T



2. O RPN ; O/ T AW @R WG | Fe SR Tce AldTe e zre
AE G RO To@ @sA 21 9 R Fiwg o R ¢Fd @I @30
TE 0K A (A0 (FICAT ¥ AL FCF (e W 1 G316 Swigaeetd epew [z
Q@RI 28l - i et afo o f7ere e @ik P el o 30
AT THRE FACS I W1 G2 MY RTINS @ FAE MR AW ¥H2 SHIEY I
3l TSI ML L 1 QTSN TSI WL e &y *1 ¢=1e

3. freq wwel Jfa ; PR ov Pie e @R wrel Ad S @ gEre b
e ©g RO MRRF | @ - @1l AT, I Y4Z I, GF I AqYfe CF@
A SRS YT FE ARITS! I 1 SR Fieg R wrel TS S owe
Y32 I |

4, dwfes Rem oA ;. ofel fen Wy e, 7, ©ieRP, R, 9o
Toim  Arwesl wer el IARY RN WA FEw 9h ewesd o
SRS 4T (@I TRROR fHed QR ATHOTEE [ ToICe [ oA ATwe
R = @R o B e =

5. SIBE-ABIAT o] : I qivad (A AREST 2@ i) aewE bl aeRee
e e ererTei geifde S @Y, Frrs-FfFEeT FUARE, W% IR, THIE-
qinRe, oA -ifamew, [fen oo, F#f, Wifers wipad Tenm Rt i afes
T O3 OIMA AGE-ABA Nfere FF AT (Sl |

6. TADT FACR A : P W @FoAbE TAOR vF F@ 3feqns fowrerm,
TAGR 7 FACS D e R @FHe [edwend w1 adfie @i
fraw reditre 3feans SR BB Ate gete |3t I Tiers Fate |3 fHi
(FTIET ARRG ¢ |

2) fArdte ifer Sa$q ©€] (Operent Conditioning of Learning) :

T 2l SIS g “AreeTe I - il s R Twiviten effe MME afefen
@ adie [UE Talss Togiom FacE A [Give qsee afsfan s @3 9Re AT
FCE NAfw FAF (Burrhus Frederic Skinner) ©F i@y S@eq orgd q€4l (4

a2 el wefkee st %919 (B.F. Skinner, 1904 - 1990) 4@ “National
Academy of Science” 7INF *f@S¥ “The Concept of the Reflex in the Description of the
Behaviour” MIEMIN  oiltae FE#Fe ©ga 4 (A do9¢ A ©IF [ &3 “Science
and Human Behaviour” @ o S(gd [@ifds 1<t @ ©IF ce &ift @ fog @pad @
T & (I GRS Tl ATSH =7 Al G2 R $oF fofe ea fof & wivaecs it
Ot Ol I
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o (@ o wnAdelT e gL Twivtea AfvcelEre SR =@ wite fof @mieites
(Respondent) ICF WS FCA| AT 2D SWITS ©CG FUS FHEA oA 2Tl
AATSD |

o RIS (@ WHEd of (@ M T@ed Twiviten faeetree A 7w M e fofy
GAIES (Operent) TN SfefRe | @ AlGH Tae ©Cg AW AT ST
EUGERET RIS Rl lDT

A& It Operent TIISHR A|rF (Experiment of Operent Conditioning):

A SRS e S FAF G (o @6 FUS e v T g7 9o Koo
oIt ffif® A5y <= S A ‘Skinner Box’ W Afde «? AW g6 (G @i, G-B
G TED T GO fEe T 2 ACS AIHB (@O @A b1 MR (G A B
Rl

; ~—~—

@ : Skinner Box

AT € ALTwA (Experiment and Observation):
B 93h F4E TR o (o ITHI MG AT FAF| AGHRE AT qABE Ao
A & AU Gre AR A W) FORFOIEE 29Ah Awazd I@ W@ A0S 2R
QT @I B e (Gre AR Qe 23| #F9S!] (Fi@ 3qAMBCE ACH A SR (@it
57 e 4RI @ ') AN AR Sonel for EReE (G W 4Wy AR T Affoe
A A o AKRrwe Sery fem Iqafbe A A9 T wifafoe A @3ee
B SRR ACH AR FACA 7| 296 (G TS B0 AW R W g [ Al
AGTR TARSN AT AbA9 Face AT 2ol TR I M SAFS (@I bl
MR T (Gre AT a0 29|

Q3 ASrF IREE SECR 2 (A I BFBE ACHI N0 AN G Ghet ([@reieg
Pl P @ow v M @Gre WRE @ wier wdi, a3 dfen @i v (e




eifefea e i SR EwE Tmioid AWy QTSI (O B9 (el G2 AR “AreTs
W IS qO| U3 WIS 2CRT AT (FWONF ARG A0 QT AGq Seqed

|

At WW’GN fafon (M8 (Different Characteristics of Operant Conditioning):
A) &3% (Reinforcement); WG TTe ©§ SR L (FIH T AT ABACE
TERANE TR (SN, T4 (12 TwioiT (F Ao @l 2| AIE0H G2 ol Ot 41 =7

% qIF @ (Positive Reinforcement): T<fie (@1 JifeFe wvawg “ftafre asm
g Twive (e @A SABAE TS Jfa vea1 @fb =1 93 q7ea 2 v
TwIAT| @ (P Fad e AT i T4 9 SFET6 (e

% YIS A= ((Negative Reinforcement): I (14 THl?IF AHACT ASRCE S
o g @6 (39 od = 1, [Efewq O@ 7 o (13 Fd AeRcd
AT LT TN T (N AT T (AR, FIoT T N ALK G e At
A TR GF0 AN AHI S A @I @R ATCS PACN| QA ATCS I
o Rfe Fe FACT YR NEH IRRF @I AL o 2@ Ao 87eT)

B) *IIf¥ (Punishment): TN 2@ [Adre af@w, O gaFifors avad IS I 5 FACO

TS T ME AB 7 T, (8 &1 wivad I w1 @b 92 g

< 4NeF ¥ (Positive Punishment): SR TwloiF TAZIATT N<pes =nf® s 23,

@ foagm T A1 wfefqe e (e

% YTgF =S (Negative Punishment): *=C¥R Twi*F AR (163 =7, @1 Bfe et

IF A PG W Ao
C) ceif3#2 (Shaping): (*f*2 (el ST FlEHA-qF GFH @ @A A Sfoar A A

SIHRE (R (=6 4ieel ow w1 =3 @ffefb vt AFeia v T & ke (e

TP, I W q@ IfeFe qwvd (o @1 Coleman-93 o, «ft Ffers amwaeR

IEFfe aamels ivem o9es M 9w coee af@l Parson, Hinson & Brown

AT =T Wb qRRS! QIASTAS F© TR (S 01 Seid e a4 wfbe

5 (IR R S0

D) 27eea Hif%®ea (Schedule of Reinforcement): & e *fewzs Tmise Afewena
el @S #Ald) wdfie ifeSs [Kfey 7wv0m 20 -
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o

< Ofafley Fif®e (Continuous Schedule): @fes S wvadn <9 o< Tl
TS Stz FifEa aw @, e @fises frndt 5 Ser ez 9 o
Ted frcaer! <=1 @ft @2 ¢Ree FfeseTa Tared,

< 7 Teirefefesd BfE%a (Fixed Ratio Schedule): @¥ita WWE Feu< Ao @vaTed
T M GFA I AR ST T T (@, (I FIE AT AT 5RG
Ted et a3 @ AwS me

< 137 917 IRufefes BHfS® (Fixed Interval Schedule): @it e w5 wwq o<es
Torgifore 2 e, efefm o9 Foiftme #9199 77 @ ffees s ;e =1, @
UL E[CERCEELT

P EEISRIE Wﬂ‘*’ﬂ\s@ﬁm f1f%a (Variable Ratio Schedule): QT 2FF T4 ST
T ET0 Q@RI ICe (ACF AT | FodId A5 FAE 2SI T4 70A G110
AT @ Toiea BF6 (6 2T neTr @3 @faw S

< e Tn IRYEefes MfETa (Variable time Schedule): @It ¥© I 2
HREF TS TR O ARSI qAR 7F SN T | @, @ [T B F|
FAIT A9 IR A g6 e @B e Twrgae

f¥aitas orga fArFise o=y (Educational Implications of Skinner's Theory):

(1) *f¥7 IIYFEAWS! (Usability of punishment): *18 8 P Fifers wves
TeafEe A 3w wea 1, @S wwifers avaaE I A @ T TeAR *ifEH vidre
#45E (reinforcement) TS @ FFA! PP 27el I

(2) dIFFT TR (Use of reinforcement): g =ABIA }'ﬁ?f TR AEEE ST
fRFITE Toe IR IE| ok T I FEFETE @3 @ TR I9RE
FACS @ U@ IE G0 AT FAU W A 2@ @, o7ES [Fg Fifewe
GHACIE A2 re 2@, ACR IR 83 THAET IS IO AR A7
TogiieTa e ifete witg, Grefents e 3@ a9 Tomem Fae 2@

(3) IR ¢ GiA WHANT F& WL FASHS FAI (Transforming large and complex
behaviors into smaller ones): W& 7ty *f*)R @6 wwrd M-smfe T4
T @5 &b @ 928 7| ABAeE A FEoeE (R W ow T afels
T G B HferEe Tamisrs i Sz Face o) @neelt erereife g
TS ARCY | 2[R =i R oms TN PEReTeE @I (@I S ol



T effeera T S e st afbe g g eifvier @6 ewcscas
fafen cFa g

(4) Freiim 9F &¥fS (Student Pre-Preparation): (Il Tga @b Lo 7 s A
e REAdE oFwm e @l ewee wdie fofy metaw e% wibweE
sfeifrre FERd Tobl eage) FrFdE I sFeem 31 7 el a1 A, SR Jifere
6R9 Lofs w1 FBNG 2|

(5) ACFS &AW I Y WA (Signaling or assistance): Frwdla TIT @AW (@A
wbace U 2R o e 1 fifEe 7@ Fredies @ TEe (clue) R
(prompt) @, SI=EE Frwdiy B e =W 4R ETogrelt Fifers Spacd 4]
AT

(6) FIfeFe @ TxIFIfeFs QB (Desired and undesirable behaviour): €2 “&fete @«
JfeFs THaa (S 7Y, GFTSNT TASIAS AHANFE Y F41 78|

(7) cenalrs P4 (Programmed Learning): fF=Itaa @2 ©rga o7 fofe wea2 calam #ew
e wiftge = @b g3 =T w=fs, @ Fredl e s e FE

o F|

8.3.3. &bl OIeq ©g§ 8 AW GgIeq ©Ugd W P (Differences

between Classical Conditioning and Operant Conditioning)

ADI Sgaeq ©g (Classical

Conditioning)

A e ©g (Operant

Conditioning)

25T SRS OUgd 2 T JRRA
Widg e WS Meds  (van

Pavlov)

AF Ee Og ol e [
iR wefm . @%, & (8. F.

Skinner)

93 TS AOTS FUS FHEA ©oF
A FEA |

FE |

ADl SEee &t AW Smivtea afe
a5 e efsfaar s |

A e &t [ Smivsa afs
G afsfa @ |

;‘]3 @—ﬂ:a——w’ G "Type S L) L

Type" TR |

@8 IS ©GE "Type - 11" A "R -
Type" <RI |

&A1 S IecE "Respondent” TR |

ANFA ST “Operant” 7 27 |
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Tmioie @ afsfaam FeEne eod oy
@3 |

dfefeae  qafede Woen el
¥ (T |

Q2T SHFe A IR 77

93 TS OEee  @bAd  &dd
TR |

Abl wReq afefs efm wdew

Qe efefeails e e | | afefeais Femm = |
Q3 SIS Y A4l fRfE | Q3 IS (2T 7l FRfES |

TAZIN A =W (AN AT AT
FCTFA)

Torgio 91 T (CA; foreia /@i st
SR ATF AWy i)

8.4. A (Summary):
T worRe ogel TeNn FEEE e dow o 3@ | M wgel el fge e

@2 @FERRIE Torgen I ¢ ANl [Fenk e azet I oin afeum Tew aesre
IE OWE NG @R Trivs-afefaaa AW ©g THE G 199 | ATOIRS
7R ABIRS e W2 ATHBIN ©g A MG ©F WNWAE (IR (@ =il [Feid 2eesl
@I PETE WG R e B sfieee [kl 3w Al wRes ol @ivweRiE WK
OFfB TPeN TG QA IIEE ML GIF  ANF-AFR NG ofreTe AT
@R @ @36 Flaw Tuls a6 diFfes Tuia A fife 2w agfos afsfa
TACS B2 T @I A 2@ €0 B wa afefe @sis sfexfie, o awae ama
TOGA W 936 Trew oy FHFAE @ Ml @ afsfa smee s St Seifgfe
weifaaed T Q@fAert fie wffzfers amime wisad SR wifadfes 7= «fasifre 23

8.5. F- A 2RI (Self-assessment Questions)

1) PG SRR yiEshE gEd wie)

2) TH8 YEE TodW [l ARGHAM T (el |

3) AR ©g 2R ACIatEe AR @ |

4) ATCIEEFT @S MR @ &t @Il | @7 FrEFTe ey @fel s S |

5) MINTTR 2ibl SRed ©rgd A9 I @ qF FrETe e wfd S FET |
6) FFAEd e e o @Al Seal | FEFTe ey @fel e @1 |



8.6. &%f& (References)

Agarwalla, Dr. Sunita, (2008) Psychological Foundation of Education and Statistics,
Bookland.

Aggarwal, J. C. (2004). Essentials of Educational Psychology, Vikas Publishing
House, Pvt, Lted. New Delhi.

Chauhan, S. S. (1993) Advanced Educational Psychology, Vikas Publishing House.

Chaube, S. P, (2001), Educational Psychology", Lakshmi Narain Agarwal,
Educational Publishers, Agra-3

Mangal, Dr. S. K., (1998) Psychological Foundations of Education, Prakash Brothers,
Ludhiana. 70

McLeod, S. A. (2013). Psychology perspectives. Simply Psychology. Retrieved from
https://www.simplypsychology.org/prespective.html

Johnson, A. Editor (2019). Child Growth and Development, ECE 101. California
Community College, Santa Clarita Community College Distric & Distance.

Learning Office of Canyons. OER Publication by College of the Canyons, pp.

Pal, D., Dhar, D., Das, M., and Banerjee, P. (2012). Psychology of Teaching and
Learning. Rita Book Agency, Kolkata.

Safaya R. N. Shukla, C. S. Bhatia B. D. (2002), Modern Educational Psychology",
Dhanptat Rai Publishing Company (P) Ltd., New Delhi.

Sarkar, B. (2013). Childhood & Growing up, Aaheli Publication, Kolkata

Roy, S. (2010). Educational Psychology. Soma Book Agency, Beniatola Lane,
Kolkata.

UNIT - 9 fAIt9 @Iees ©g (Cognitive Theories)

9.1. ™14 Sy (Learning Objectives)
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9.3 MIYTE WTETS 9 (Cognitive Aspect of Learning)
9.3.1 O AIFFIY ©G (Information Processing Theory)

9.3.2 W@YBYETS ¥ (Insightful Learning)
9.3.3 (FIZAICAA 2% (Kohler’s Experiment)

9.4 AL (Summary):
9.5 X- YA RIS (Self-assessment Questions)
9.6 &Zifer (References)

9.1, TI¥« BTy (Learning Objectives)
o PP WITEE MR T Al GRel 10 FHCS AR |

o YT O AfGTFad Ogh TCe AT |

SRYEYES e (@ REw qRell A

ey By MIeTe fAfen A9l 7t see ke |

o JONN FrFCEE U Al A wEYEYTe RN e T diifie siffbfe
AT |

9.2. 9fS& (Introduction)
s foed efers 72on e adve g [fen seaifm =2 52 qf2 @ @ IR

FECRA| NARWR @ =R T oum efe, berm e g [Kfey w@er 3 e
Al e SCTv Tl =W G2 I (T AWETS WA (Cognitive Psychology ) 3@
T We e f[fey fmm s @it wce Aita A wiEE 68 I Ok = el
(Cognition)| qfie g% T AT A @ GEed afeE (Cognition is the process of

knowledge and way of knowing)| &%l Jece yfew beq afel, e w77, =@ afe,
T AT o, B TR (@ @RI AREReR [fey e gz R
Af AP & (A GHE NAOE A G TG 20 O TS Foi0P 2fesl o1 =1 QA
et fifen s s afeils ffemeng w3 ffen «famied w6 Ifew amm afet @n
R @ 2@ ©f @ @ e WAifm ewesd GRdl Meaed SR W A0 SEiy
20l PIRICSR (Piaget) (TS g | (1R AL IO I WATIT R Thos A< ©F



%o o afERead og| WRE MR T MU ANiaT eow emesd o oiE T,
T o fofenta weyBwesra P19 (Insightful Learning) (FT*ICsTd T €5 |

9.3 MR WITETE 4199 (Cognitive Aspect of Learning)

61 Wefeei (Educational Psychology)-4 @S 19l (Cognitive Concepts) It=
wefiize WAER efeier RuEd s ot Feediow Serera, e s, s,
AR @R R @ el e T e e R wefiees ffow s
(AT 2l B g, FIFIIE FrONT Wi ARG B, FHA T GR T I O Lo
SITergd (Cognitive Theory) W1 ¥ | SIvyere yeeiefe IREa o dfemead o],
W, el ¢ Praie azeR weesl, Hem e @ are-faaeed (Self-Regulation) 3
Y| 8 MU w2 Af@@ea9 (Information Processing) gt [@IFe AT 41 29

9.3.1 2 &fEHFA9 ©F (Information Processing Theory)
@[T ©G (Cognitive Theory) Wﬁ Wy fqfen f@EE (Sense Organs) KT +{fFea
AT TwI7F THES G @2 I @R (18 G790 w8 A GATR I TG eI
CbR ems I WA @3 GRS SR afeeac e gee d9 2
FIPATONT @ FG I & 2fFod [$g 2 7HaR T4 = A 2996 (Input) 0T,
@12 ol FPToEd ey 3o ta W afeaad (Process) ¥ (ifb [fey Taier=
T A3 AR @3 AT ATHAS (Output) J=T 27|

TIFHONE WAF ASHFE IATHCAT AN Gl I I =W - W AR (AF ©F
AR W [{fon Twios weifFs o2 Aear F0d, @6 IR afeam 2q9wEa e
A A 2T VTS‘I@E w2 wfel ffen TAhTe afea T afeaead s gfog (Memory)
B T A T L I TS (A ABACET G e Fel 2, AR PP AR O
FPISOIAR SISH2I6F AN Qo A1 IR AYF AAIR@IE @3 (RFAS o2 afeead
e (Information Processing Model) M ¥ WS NIRRT (Cognitive
Psychology) WTAIbAIR CFr@ €3 Weels e wwgd| wigfas Tasifgmsid w1 w2y
Afaeaced I Face P  ft "R @R MR T @) 93 S0gd L Ge JeA0
M ST @R Brsfad (Attkinson & Shiffrin) @¥ "Strong and Transfer Model" =
TG OfF O3 O(g I W @ IeR W Jo aifemia e Twe fmww e wea giod
ST @ (Stage) Ko T4 =7 32
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[ 2970 (Input) ] |:> [ (Pro.ces.s;T ] |:> [W@'ﬁ"ﬁ (Output) ]

A) 3990 (Input): 2T 4Its Jfe Aca7 e (A [y «@e oy e weq, @b 2
3951 AgReTe e oiT [feq fmam oW IATET TS (A O Ae@T I AE

B) &fFad (Process): fas @ Jfe TA76a Waw MoRe oyl RuEd e
AfEead I, IMF FEATOR A0 TN | N9 AWCEF oYl eye foql i
Afaead ea AT 7

1)

2)

1) G @fEPBR (Sensory Register)
2) AR “’{% (Short Term Memory  STM)
3) ARG “i{% (Long Term Memory <1 LTM)

e @fEPBIR (Sensory Register): “IffItal (AT &I © AT WA WIARR A
S FE @GR 93 BLE G| G AEF O A4ZH FAS AES q3 B SR
e @ I (APEEN F@ 1 EReae W) wdie wfidid vR [gfers v Tw)
G WS qLRTON AE| 3 TA (AF Py O LS oy A R ofwwm @
w2l wged qR @ wslE T wwar R el M2 GefE egme s[Re! STM
B fidifos 27 @2 o2y TR ovea afes o2 e < afews ewgsd ofvw fAw
CF|

ke ‘{f\@ (Short Term Memory 3 STM): GT31H RIEPBIA (AT g fdifos sy W2
R T AT 58 O FRAOE ATE | QAT 9 FAERM 30 GRS IRFIE
TR 2| G2 VI (AT g O LIM BF @ I e w77 oefe w6 @3
i 39 =0 @9 oY LiM-9 T @32 @mel 3fEe 7@

FEA IS (Working memory): F4ZR Yo q STM = IR Hqfe ow
@ferbra Moy wagil =Yfore @ © A T G ATETIS TR o (A O
A s gfo I I FHATHE @F G AE@F ©L [ I I =7 ),
IR Yfores (onfy e O AFE Yo @ i e 9 =)




3) A "‘{% (Long Term Memory 3 LTM): ©% af@zia=ce aft o3 A1 wifew »fw a2
BE O (AR © AR 2| 9% A A v @ 9% B @ oYy AE
CIafe] STCF SR S| qUFGE T AT AT O AL gYlore Fefeeg A7
I, CIfoR &y 6y @ AQS | @N-

o A& (Repetition): M7E® O IARER ¢ FAH (53 FA= B LTM @
et

o fRgfsa4 (Elaboration): G¥ WTH 2 TR ST Tfer® S ALK FHFLS FC
w7 T (Adding meaning to new information by connecting with already
existing knowledge)

o fReifete wlEm (Distributed practice): @3 @< 7= W ¢ @ =wwCs @g
W T T SJAT FFl| ANFR Ao GAF 0 qFN BN T A G
AT AT Lol T @2 O AR W (TS AT | T 2RArFE o @
SeefeR REfe T6F TRl ATF| @ I 'mass practice!, @7 [eidre effiw
%7 feifers wepter, @9t RN T2l oy oy o efdead s 2

Attention Attention
Semsory —___| Sewoy || stM | LM
. .
Input Register Repetition
Elaboration
U U practice U
Forget Forget Some Information
May be Lost Over
Long Time

oq ; w2y afeeaa Tres

C) W8B95 (Output): TOR A ¥ W afFaaeR syl R[fey afsfan a1 warea
QR I FCE, G@brE ATHAT @ T @AW IE FAF W, @ e @ [fey
QAR PROTAMCTR N AE675 W 2w
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w2 aferaiese qdeRa e wiewd (Educational Implication of Information Processing
Approach):

o2 2fEFad TR 93 ewed @, [ FERATR 9 @RI, FEw GRS
PACS AR FCA| ACFE@ EATCF Mo el 9wl e, IR ORl @I ofmfe @3
@ I FAE A SR oUtE qee @ FTEETe) I G| T AESF WA
vl PERdivre o afeead wFel AR gerre \de Frve Teree SFe Sace |
oY elfeaead giEen ey FrFeTe wiesaf 21
(5) WCARACNT IJIZ=AT (Attention Management): ©% afFaFacad &AfNE  ioluiice
T eifE| e @ e ol SReR Face 7d A Rt WEEe S 3k
403 TS ARR) I QN - BFE T2 GURE OgRIE Seigeel, o 99 oate Al
TR “aiS G-I FACS Al
() =FeM Few (Linking with Prior Knowledge): ©2 ©¥8 wig=d =7 337 «ff Frwidina
s{eM I wfewer M FHEe = FrEems R FeE T e A
SeaTe | BARAS: g A oA Wieal FrRions ey v [ S A A M
seei THIG 4|
(©) J&E TAGAT (Organized Presentation): (¥ (FIC ax Seerena Toglfore et
i vy dfeead FRTe TEE =W ok freed he o pefieend e
(RARIRRFSE SoAge FAce @ @ - [ @Rice MwEm, SR g3 @R
IAQTE G <1
(8) wwelf O™ 8°F (&F (A (Highlighting Key Points): #FFiditnd 311 Fg Wt Hi¥ce
oY I, ewged 2 Wil Ied e Tac ©f Hfere Tare 4oa A A @ASCF SCEADA
W A (R w7l SRS ACREAET A (@@ Il q3e|
(¢) g AT “@f® (I (Providing Memory Strategies - Mnemonic Techniques):
frFdiors o2 W AN RE sfEfe I b, - e, AR we A
Thizae:  Afdts BODMAS «f$d (Brackets, Orders, Division, Multiplication, Addition,
Subtraction) TR IF AI(S ANLH FAT ¥
() BT FRCER AL FAF© 41 (Relating Information to Real-Life): TgH OUF IEI
QIR TURACE A TAFS T O TS G2 M TS 72 2|




wie o efEeaes el AR & IFA B @ FreEdiorr i e
HAFA TAONS CH© FCA| NCACAN TR, @A AL, a1 Tog=ie, a3 “gfo
FFTHC AFS LTI Mo (o M qedqz @32 ABEl I @ @3 siafoef
AR AT PR el T TS I GR g {97 14 afs Sima
TeAIfTe 36|

9.3.2 T@YBYE® IR (Insightful Learning)
QY 2 9T KA TPIENCEES R Awfe, @4 @ &if e AEmeEe
sifafzfea Fast ANfaTeIE Toiefa SO 29 21 IFE2 O AN FACS THY 2| A5 A
@ QT4 (Trial and Error) fieTa [edreyd sfafe, I Moy 19 A7 41 A3 =R G0
T AR TSl 20l FCA| W@Y(8 o6 #1949 (Insightful Learning) @¥F «&f5 fAie
e, e PRl o 1 7oIe IR T PR NG o A 93 awsea fe|
@Y oIt (oI @3 afan et sgma Afye afvwer v f9a I 1, I9 39 @,
wfowsl, e ¢ THfa IRT I Teq “RfEfon Ty tof woa aff PSR speAteTel
e T @R IWI G T ANLCAT Tl T G|

BB NCS, MR CF@ 5@ @R ANHAd- @2 o TP [FCEE
PG S0 WP Bl S ey M o anifre ¢ sigEe g 5L
A ([T 2fF2 25 5j}FF (Discrimination)| SIF#R e e S e
9 o T e AFNBelRTE AMWIEAET (Generalization) T eidt ANfaw wefs
O FACS A TPHF ARTETS 2N erore NARmme S/ wev® @32 o ql
LA TRYETES M @ @8 AT SSy(Ed I T Ol 20 Fo IH
(Kurt Koffka), TeTFo0le (FIZETE (Wolfgang Kohler), i SIWIRNE (Max Wertheimer)
oYY 93 o & JCARMEE FPBFoIMI A WY Yo HCTR ee! & =3

QY8 o7 RINTTR (M8 (Characteristics of Insightful Learning)

5. ToIR IR et Pl (i WS N wepiRe 1 It 2o T FWHIF AL IS
A1) @b it 4ol (IR TS Seael Sofetad Wikge wes, [ R oie! wfeceel @
foe woE esF fAeaam|
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3. T @RIPGH: SRYEe i @9 Y4B INF esF oaAa 7, 3w «ft RredE
fraRa O @erre! e ot FaeE o apEer e IR AR e sE
RIER L R ER

o. AT fur frmdt Rvpmm w2 8 73S afowrers Ruad T T SAE FPTR
e 30 @ft Hem A Setifee www, a9 T fEdin e e wwel I
AR

8. el (Whole Perception): ("G ©g SIid, WeyE T Mt cveq Frwd
AP AGee 7Y, I AT Toeife | T W 8 O FAALICA W& 18
TRE Cofd 2

¢. JeNerel Ifa: wevETEe Fim R JeeEe bel e ¢ Teq wRel tofrm el
o @ft FERFIE Tea ST T AR @I (1LIE, T AWI G FICS A |

v, ANAFOIR T dopFd: W2 RN Amfer warew Ay & '\ Rl swenite
ANfAFONE *RTFA F@ AR OF O Ok @RIF (G81 I TPY AN &) @fo
Y SR

q, ATFIY 8 ANDFAY: TSYEeF FA R TEpR dMEe St wem FHee
oY, T 9jAFFA9 (Differentiation) W AfRMDS] Gq79 (7 €8 GG Wy ML 5«
e Fate #iita, ACE ANHFEY (Generalization) I

b, TOPE TR SAAGIAL: LA ¢ ANDFACE A7 P AP &4F© FA AR
8 (RN 7S e @6 T [ T @ AL AT @R &) ors wgi |

5. AT TooF [ef: Pt T TR ¥R RITS 20E, O 7 A [feq SomitR
T TF e Face A 27| @S TR @3 IRET ¢ @ifEE AN WiE ol
P

S0, QIR Y AL FAL: TV ¥4 TAefzr @2 4o Somias sre=ifess i< faiet
AR o[ P SN W G FEee At @ft eyEiee R Y@ e, @i
4 wfowel 432 e 9H@ e I

53, TBHB GACAL: (BB AR W0 T, e ©9g e 797 Pl Wy ey
wieifre &) R efs e Wl ¢ ReRd Pew Waw @y o =, T I
FrIfTe! e

R, TP el weyEwEre e AfEs omfe 77, «ff e g, oo, e wrer gae
Feaed 8o foai e aft T TP wwerrE FrRdima o 9iis T



0, AETHY : TRY TS U eorwel oo wwEgsd| et o oew e [eewel 3
a2 +faf3feq s o wfSeseits wew@r oo TN (e AT s 9 s

BT 12 T |

9.3.3 (PIZENET 9= (Kohler’s Experiment)

(OFBFD WA (FIREH OF IR eTol NS 93 Froiifers M »[rw Faw| [rFe
MY fof M @, 99 @ &l TEpeEs cffgfen g =7, ©o4F wwce @ [fow
ATHE 8 YETE WY TG (ASF B8 cF T8 g +7, 7 & T AweFend
HTFT FE a3 R AL AT @ O #¥| (PIEeeas s fofers were@m
R IO T 6T, @3 IR SRR R (e QA G, (BB 8 Y W 2 I, 98
fafbee AwfaTeia Somfg o MW wo AL 16 78I 7| @b (FBF5 ToIwa
ey wesld viEe)

AArFT SATAS (Experimental Materials): (FI2FK AIAFIF T FAF & ST I
a5 feronfes, @S <er, 7fS dfeia a1 (@ @sfox e T et s et e @)
G2 FEHH el AT IEA| 2 TATIAGTAR W ooy Rrmiiferg ot sTaaieas wvst
8 (1A IS AT FCEA|

*A$9 (Experimentation): 22T fof FJeTomcE bR W4 &A@ IR IRE (AF WS IF
IW@ (4| qF°F, A6 IR FEANTE AT FACY A0, WS @It a6 #fy aza Feae
TR 787 91 77 <o (oot ¥fb e «1fd qrat 27, A (el AT we) SR Sy
fomt (74, Frviifes SO TPTH AN I G2 FeTl 2T G J| 21@he SRere] |
AfTF9 (Observation); (FIZE FHTHA T (@, A Friifefs as-as afd 2w s
TR RUICS FC2 B (58 6 (20 @ A), @ Afdaten wa? a9 2oy of 799 &)
G751, (1 @36 A o A AT @ AR e e o, 7 AfderEn @rer
s T SR @fbe e 27 g 6B A o, Pt zer 2w wfs 9t fw cders
% I (20O : B)| @6 AN, @Iz A g6 (@rel A 3re @, o Rt o
JATS 2NEE| TR, A M@ (ere (dere 2ok ¢ @S AfdtE wwifta e e I
(TS : C) @R (73 WY o171 Y G T FeAT ZOIF P2 (Be (77 (2T : D) o3
@1 TR TN |
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@@ (Conclusion): “€r%d ¢ *fFwd =g Gfower fofere @R AR IET @,
el sifafgfon svfas Ter eropwan M oy TomitTa T =1 Tfeifa e G
YRR AR TP NG L& A7 iR, FAR TR wqgE, A g e frem
SRR AR T (7 ANAFOR TS AR, A FCE PR TG I 79 =3
O (PBFOAMIE NG IEE (@, P wyma wesfefes W, 992 sifafgfen Awfas wo Tomfeaa
ICLERCCERIEH

CPOFs ToIW Il WeYBEe A @I e @9 : (Educational Significance of
Gestalt Theory or Insightful Learning Strategy)

). TGS G @fwrE s FEdn e d9m ANfaFend Soged 9@, 9397
FTefTE 4e 48 W O IR R F9A| W2 Aifed T2 fofe 3@ e ([ o=
it TP 2eaR frwAifs o2 2w

R, EfIFTF AR FAIN: (PO wed Sl i 7 wwyEe W) oAk, FrEwe
MR T IR TR Torglom F40e 209, e Frwdian sTerEre sifafgfers fafen
A W TF AT FACS 2 S O Wey (2 Gioife 2

o, frmdln wfewer ¢ TfF 2Awst fmor: @2 @i Taw Frrsa Frediom e s
weice fifer férpd Jafe oxems FRce A, T ST weyE wnfie FRE@ @ 2o, 93
e FrERdime Afgee 198 Fam offacs Agfaar aefite a9 Somface Tawe
P

8. RIFIMIC ANeT @ FITTR Brae FoATE AbeSl; PGBt e, fe Foe] Fare
e el g AWy @ Torgie FAce 2@ @32 PRt MR e e Sl
FHCE W (AFE OO FACO A




¢. T© (% Rea s wasm 2eat: ¢hors i oy 'J8 (At fayess e ifea Boig
fofe 03 1T Ttz oar, frraE @fawrs g A, wdie T R T et ewie
FACS TR, IFHF AR icd [ e e 9997 20e 2@

b, FRETR StelE TP TR Goim: TR M @ TR e AfRigien
oy Qa0 T ZIoW 4 2| O3, Mrwe @l rT AT TR gt 9,
Fite AR [foy SReIR 0 T SaRE F0e A

q, RITAL 8 FAMPIFAL: (FOFD ©F SR, AT ARAFTAT QIR A AT 7@ ASCTH
T wey (R e FredE Ace ey wfiEfors AL s Ao FHe A, e
RS ST AR I e 67 Bfere ey ©ine Teaifee w4

v, Raves «ARIfRE Sergemn: Frdiom g e weyE winfie FRce e Raes
RARIRFOIE TAZIT FA0o 3@ Ars Ml f[Tanefis e S Fare [ «3e
@ Ed T4 TS A=

9.4 A (Summary):
TR fosq afe wdve g7 [iey Tt siwes [ 2@ aoie) TEiReems @
4 e afew, oee s i IPrem e R gieal e St 11 23, E1ioee
ATIYETS DICIEEC (Cognitive Psychology) <@ 23| &%l (Cognition) IECO (IR I
Teed elfem, @A Bew, IfEd, SRS, T AN @erTE IR SRR
AT B AR (A WS o AfGRTA 8 REACed MG IJ(G Wi o6 I IR
o Iagfes femt w6 et fifer Bta v weis afe forers [efie =7, 3t QRIF
Ty ifon SAfm ©g ToAgoM IR 99 W RIEE (Piaget) @SE ©g oo
agsd| o=, Sy ool o elfeaead ©g WAYere GRelE ¢Fa wwegs]d o e @i
R TS ererre Sl woe wwgsd, T «ft FERdioE 3R FivE fAfve
I @2 Gfeq fofares N@{I’E\m@ e (Insightful Learning) @ T8 906, [
PRSI TP ST ARG IE GR RRAE SRe IR IE 1|

9.5 X- [EBRT 2RIFE (Self-assessment Questions)

1) PRTTR WA GRel F20F AT DA I |
2) o AfGaead Iece & @A ?
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3) w2 ATt Oghva e wFg QIEm I |

4) RGBT FILCT G wie |

5) SR e Afeefiee e SR Jeowe 3w we)
6) TRrF SRqEYEe MRt e S Bl |
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Unit- 10 NCSI] (ATTITUDE)

199 (Structure)

1.1. STy (Objectives)

1.2. 9% (Introduction)

1.3. WCAMSILIT L9t 8 HLRT (Concept and Definitions of Attitude)

1.4. (ISR PG /CMB) (Nature and Characteristics of Attitude)
1.5.5CSIIF BAMA (Components of Attitude)

1.6. NCISIAT FFITS! (Functions of Attitude)

1.7. WG AfSISTTR @ (Techniques to Bring Changes in Attitude)

1.8. TCAMOIRS &4 OGTIR (Major Theories of Attitude)
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1.9. Frt eI TSR 5199 A (How Education Shapes Attitude Formation)
1.10. A (Summary)
1.11. F-ERT &Y (Self-Assessment Questions)

1.12. &g%f& (Reference)

1.1. S (Objectives)

1. PR SreEs st ¢ f[fen Tk Toims I FA0e AR
2. Prwdiar Tereies foaft Some Bfre sare 7w

FRERISTT TSI B W FEACe AR G2 Twiedd e #i[eE)
frRdiar TEree IS 8 @3 de RuEwe IS AR
FERE TEOR SARTSEa @ G FACS 2R

sl TSR g ©gTR fofEs ¢ i Fare A

farmidiar P SO TSR 150 SN A0 S IR FACS AT
8. fradial II QI TAMOIET oK [TeEd Fa0e ARE|

N W

N o oo

1.2. Introduction:

ANTGE WARGTT e (AF WK (Attitude) @ wwesd @ aw =@
avitz @t I Fei Tome A9 F@, Taw @(W 93 oF pReieTd AfREeE e
QAN Bl I, O @RIF G0 To TAME| FARTS, AR A wgefe, Bul e
QoI G FACe IqT W FE I, 78, [aw, oAl g A¥fen dfe «ft
I GEet e et Fa @3 [{fey T (stimuli) @fs ame afsfe gefre
FIE ANWS WA GRGT "WEASR" *wh 4F2 obfre; wE ard [fewen amima
TSR A i, @

“oify S eferaa A AN PGS S, 58 O THHE oI A Sz e
“TR 9T TEFA! RO Y[2 TPREN TS AR v ¢
“SfY Ve FACAR & I ~ARToTS qETE T Ff1”

@ 8 Yo (P! T (AT THRATTS Pae a5 0, A Ao o1 18



TACR W I eReel, [ AEE [on Iy, Afe g AR T Teams
(TSABFOIE TN FICS AR | A6 (T G AEATO SN 77; 92 WLTT
(cognitive), STYfSTAE (affective) @R ABAATS (behavioral) BT T *fFe| @3
ot Tomm @t e Sfeq wfgeft toft s w3k o efsfammes ~fvifre s «
IR, SRl [ReT Wi g (@ TEeRE Al ¢ O [ FE| SN
AR ToMIT 8 FIREN FoCE WD I G «@ff Fleld AeEe AvadE el
@ © ReEd F99) 92ITle, AN WASR W0 afFw ¢ vgel wrgnd F99 «9e Frend
AR AR L AR 7S 20 #{1ta ©f @RI (68 F94

1.3. WCAMSIRS 99 8 A&l (Concept and Definitions of Attitude):

oA 5 T (AT FERCZA @, T2 A FIAE A @\ I O3 O FoF @36
el AT QT ¢ S S afvsel, A g fER fofers Tae e )
TriRgrFR©, Sisif M S g YRRy, ARTeHE g9 AP T PN OIRCE
o &ffs Wi FSA0F ¢ TP WeAre tofd %A wies, I @il wisie aforEiee
YT THECE A @ [ e KA Gfeiie TWEFAFIE N FE, O ©iF afs o
@fSABF TEOR T TIS +Itd| A ~Afae, efsrl, 75, IAfes @9qv @R
TG A T AT o 8 geT A0t ewged SRl AR v @2
TRl AR PR A g3 afsfta sTwifess R @RiE R s =)
ftema @3 SHmd Ao @RIF NGE SR SNmE SR e IBdeits ks
TSI LR FACo Al

e effems SieeE -, AREET W, IF, B O3 AR A @A FEA IR
TAEE A A O AGA TIF o8] FaCe ¥F I0aw| oivd afs qiome e sefe
ol = R (T2 A WA SR A SIHR IR ARG PR, WA AR 2ffs @
TSR e g, ©f TeTS AT et (Thinking), W@ (Feeling) €32 @59 (Behaving)
T4l AP T @3 W (@99 Jfe T, [fe w6, ) @ Iwfas cfaEee efee ot
e

TSR @0 (@RI (@I i, 7 1 #AfdfEfe 7 wrms 2fsans a1 fedns Jemee)
N SR WeAreR e e oy THien, @wE: o FEIE d= Toces 7, cwify
A7 (T TS SIERIRT, WAl AN IR G B @ w7 Th e
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qiEef qA WACR dor Ty, A @ [WE Jfe, 8 9 REwe dfe amime giRetie
eifewiere T

fafen weaifm fon o wiEcid (At Tt Aeeel Meated, OF ey Sy 2 -

Eagly and Chaiken (1993) define attitude as “a psychological tendency that is expressed
by evaluating a particular entity with some degree of favor or disfavor.” @idie "«=fG
W g[erel A @I e Raaes 3feqins 1 (febeid FenReTa T g w4
ml n

According to Allport (1935), attitude is “a mental and neural state of readiness,
organized through experience, exerting a directive or dynamic influence upon the
individual's response to all objects and situations with which it is related.” @idie "«f5
ZE IO @2 TS eEfon gt w98, T Gfeseem M ifde =7 @ Ife @ T
% ¢ Hfafgion IR 2, o7 dfs afefmims gelfte s "

Fishbein and Ajzen (1975) describe attitude as “a learned predisposition to respond in a
consistently favorable or unfavorable manner with respect to a given object.” @fie
"5 P gerer [ i (e g dfe yeeikee Feane A ¢feane afsfen
M AT FC| "

Baron and Byrne (2003) define attitude as “relatively enduring evaluations of people,
objects, or ideas that might influence an individual’s responses and behaviors.” @iie
"I 2 WEE, B/ A 4R AfS gerniEeeits WeER Yo, A gfew dfefa ¢
HAACP OIS TS 21T "

Schwarz and Bohner (2001), attitude is “a summary evaluation of an object of

thought,” iR "CATeR 2= o agagd e JenrRe, "
1.4, (SN 4P/ (Nature and Characteristics of Attitude):

TCATORK 2 CAF AP e7ere], I (el G, 8, W61 A Afgfon afe oF Iemreee
o 3@ aft S oo, aefe ¥t apreaE deiiis T TEeR A AE MG S
@32 ffon Tet (A PR T =1, @ IR, ST, e, Fre Topin o et
I EFERTIR I TR R

S, TORALET APrS (Evaluative Nature): Sl I (el g fen ool <7, o3 @16
T 3feans, @fedqne A s g oow a6 oS wme e g e )



THIRATFES, (FO AW IE, "W I3 oUre ek, o At st e TeeR
I I WA (PO AW 0, "W GNAT A7 S A O @ (e yerer
QR

3. F7e4 @ wfet® (Learned and Acquired): TAOR Toi® 3, Wb @Rl SN wfows,
79, IF, S 8 TAER W wed | e [y FOR A wiRerre afefe e
e AR, 7 e afewmel, AN S @ BRAE W61 YeT© AETOR A5 Gl
A (Eagly & Chaiken, 1993)1 TwiRgews~l, Tm qas M@ @rd (@ ©F QR FP0R
FYFA ARG A, O (7 FZred U@ effo 2oqma A Ite gere 21|

o. wsfFTea BfeMa (Relatively Stable): < @ Raw wreR s 2@, «afb
ARTe A (@ A A o[ AR A Tgw afcwer IR ot ofefSoe zre
AGE @, (6 (RIGEER FAE (AT 9 B3 ATH ¢ W FY Ao AJ FAMG AeR
O 9ICC QeTce ATCA|

8. WCreiad f$af6 Boimie (Three Components of Attitude - ABC Model): tioRcE fodfG
24T TARICT Slot 4T -

(F) AYgfower® TAmMA (Affective Component): dff @ime wpfe I wCesd A
THAES| @, " FoIE (KECS ORI, QAT SR @35 | afsfa

(}) @vRes® ©oMiq (Behavioral Component): af6 SINMa @vdoCE Fm* I @,
renfy effefne g i, @t @t Feane wvad)

(%) SRITeTR Towe (Cognitive Component): «fc awime et ¢ e e TS
N, "R AT O FoIee WS ARG ed," (ff Gf6 Sy oo

¢. &30 N A%RY JCS KT (Can Be Explicit or Implicit): 7 TSR <=1 Aeoood e
F, A 4F6 AEOR (Explicit Attitude) T e @@, "= Jedre *ew " «R_A=
PR TCAOR SRGOTSIE AW AHAoCF Aelfqe FCq, A 2By WAOR (Implicit Attitude)
T +if7fos| @, 6 2ol ANETed vn, 8 G@ede@ 9 Tifed TE TN
(ST TCATSR AT FHCS A

b, JHANE &SI IR (Influences Behavior): TR TAIOR AW A7 FIGFN 8
e azield BH9 2ok (e I (FC FEd GRTE ofe 3feane ek e, SreE
@ e IR € T [ Q42 FAE|
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q, Af§FSTEY (Can Be Changed): VO™ #fFaed T 787 RO IR T4 Tge o2,
wfows! 9 ANGF Ao F& I @, (FC I LA T (00T FF TGS ©
R O (7 RN RITIT Ted TLAMRS =0® AT

b, *f& 8 ARSI #A14F AUFTS A (Vary in Strength and Accessibility): < JcIIeR
TSR e 73 Fg MACR ANmE G egd R To oF AR, S 7y
AR GEAEPed F *feHkl ¢ @ oFMHe 2 @, ASATeT TAOR ALRTS
el =3, T8 TG @I T [ 27w FAR WO NACR QANEIROIE Gl 20O
AT

». AN 8 AFfes @oR @A S =7 (Influenced by Social and Cultural Factors):
SR 6T AfRE, IF, TG, AN, @, o R eFe ewerd o cma wE
Trrae, oy Acghore TaEme efe i ! ewesd Yoo fReTa fabe =)

30, (TS| AFTS AITF (Can Be Ambivalent): g R WNIHe e} 7 20® “i1td, @A
e 932 R 2feans 8 @ feans T wqefs (iRt | @, (O T/Co FHB FOeH
=W Torem IF, T8 @2 M T @it FFET T @ 4T 7S ASREE Ambivalent
Attitude T

AR A o1, aefe q3e ABReE N I @3 @ ey Soma ereifte 2t S
«ft ofzafee 2o “E @Iz TNEE T e AFCe Al ANET 8 FfEre Gk
TAoR wFgsld ol HF Fca, IR «fs SR frae azel, SmvE MR TR 8
ANIEF QRAAACE ASR |

1.5.5(TOIRE ©#MIE (Components of Attitude):

TSR (Attitude) = FWE @ I8, Ife @ AffBfon afc weafzre 3feans
(feqpeela efsfa iR exerel aft @b, Taefg e Fae azdie delfte )
WCATSIRE FISTA ABC W0 (ABC Model of Attitude) @ ST 1yt 1 27, 1 foaf ey
ToAmIe e aife: TgfoEE (Affective), SHATS (Behavioral), €3 WIYEH (Cognitive)
92 TAMASTEN ARTRFOR AGE (AF GF6 7l TAOR 167 T3

S, TgfeTed TAMIN (Affective Component - Emotional or Feeling-Based)

TS TAMI 2 (A I, 77, #Aff3fe A1 divenw afo Fawie afefe, wgfe A
aieEel| Gt 2 FE @ (FO F TSR I, A OF WA A FAPNG (R @AM AR |
IR0 AR e azd ¢ whaeiE geiiie 3, o 4t AW oro/8 ewmg7d|



o aFee PR AR 9l Sy wed I

o (TS ANCE gAMte T Te A F& Q@14 I
o TE e O TS Aol Trelfee 7re (e AT ¢ (e wed A

OIS BAMITYR (IMA18) (Characteristics of the Affective Component):

. ¢ ft gfeSe e IfE om fog 2re «iE)

o @ft Ffeere gfewe, Tfas MaFED g2 MeFfos ~Hofw 7« geife 27

o @it 3BT, @A A [T 20e M)
o @f5 SlF @I AT A YT €I ANRE 2CS AE|

o @t g3 e g Ofts e ohiel «iFa <03, I9 T NG SEwe T
e fefars e o)

GIPfEF  TAMA IO TSR ooiike I (How the Affective Component
Influences Attitude):

o 3fCADT @A NAORE AEHAN B T (@O (@I A MR SiE Sfesee
e FCE, O@ (T @7 2fe TeamTF AR T8 Tod)

o (ITOADS WA Afetay 2 FACS A I (FT (@A GEHEACD AN Gfowwe! 7o
I, OWE@ (1 SRYTS FTAE (TS AT FAE|

o O] (SHE T AR /AT I 2W: [0, AeAife 8 R (RE Qe I]ed
I AP WAOR AffeT F4 = Swaawasl, cfEca ;A [ge @R
G mroR @3 eE afs 3feve AIRe tofd Face b

L. G6AS BAMA (Behavioral Component - Action-Based or Behavioral Intentions)

giegeTs TAW 2@ (@Il Jfe el 3 T8, Ife A fafgfer afe afefear s a
Afef wmce o7 «ft SEeiRd @12 Wl a3 I3, T JeT AT A T FAPIGE
T afswhre o7 o 37, @t Te Al e a e sfafsfors e apad
T4 7@ of fqmH @)

o AR AFTFCET AfS vRET IfE AFoF 9 I @few s
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o (FC M MFR wFY @R, @ (1 OF ASAE T Of6 JACR G ABE 2|
ABAATS SAMICT (A8 (Characteristics of the Behavioral Component):

o @ft IfeT S, IS8T YR SRS AHANT 2lfsThre |

o @fb AR AR G JERARI0|

o b feq 3 ¢ IR N 1 Jf2 FA0© AT AT, (FC GHANE Fopa
T FACTE TGCTE FIACT A BT @S A

o «fS AMfe W3e “Nfaifis ger o= Fafge 2w «E)

qbITe  TAME IO WAORE oeffqe F@ (How the Behavioral Component
Influences Attitude):

o SI6FY 8 WCATSICIA ANEPT: GRS, e ©F T 8 Sfgfon 7 AN (@0 IS
|

o VTGS @ TMeFod g Te FITe I8 FIes fFaw 1 “ffgfon viest @ fog
I I OIF AP e e 91 e A A1)

o AfAEfoT® ALl (FT FF AHOA BES IV I FRN FACS A |
©, WIFYES TAMIT (Cognitive Component - Belief or Thought-Based)

IS S R (I e, I8 1 e 7o g, qielt qak woiw «fb sereiea
12 9, 7 e, afewel g S Boie fofe o AfFe 23 @2 Somels e v @
G e @ e e e 3 A @feans Teer 0w FE «ft e ey,
o4 afeemel, qae fieTa e e 27

o OFEF UG WA W@ @ (PR SR @I eFeg TP, O ¢ [ @3 gl
HLFFC AT 27|

o TG G 0T ICA @ LA TENCEE IR0, ©I2 G N afeea oo
SIS SAMICT (AM¥8) (Characteristics of the Cognitive Component):

. afs Ife ¢ feye fefere afrs

o «ft Afere wfoees, ), Feghe ¢ ANl dor = eeie 27|

o ¢ ft Ife g T ) o o dfeslere T3



o a5 AT a1 T Tenzg Fe HAE, TR e PgeT 9 T I T e s
20O A

TS S SO NAORE 2SS I (How the Cognitive Component Influences
Attitude):

o oY ¢ Ufeee fofed WAER: TE AETs i afeeee! ¢ fuq g7 Tow fefe
0@ e 2107 30

o R @7 gor: @I REETT TG e @ SHAmaeE ke
FACS B3 I, @AI— "a2 AL §F Soge I "

o NEE @ Ao eom: «f, frw, e ok TRy e TTeR o
e PP ol )

ATTITUDE

COGNITIVE
(Positive and
negative;
opinions, beliefs,
and thoughts)

N/

BEHAVIOUR
(Intention to
change

behaviour)

AFFECTIVE
(Positive and
negative
emotions)

Source: https://www.researchgate.net/figure/Adapted-ABC-model-diagram-demonstrating-relationships-between-

different-attitude_figl_366718055

1.6. NGRS IFITS! (Functions of Attitude):

TSR AEE o8, Qvded @R A>T T goifie 3@ b Fdwd 3@ @ g
Ife Freir 3% [/R, Frae @@ 3 dfsfa T TEeR fey Tate ¢ wfee
PG T I, T HSCP O ARCICR A M 0o, Srepr=e ez e G e
T A FACO AR FC|

>, BT IS (Knowledge Function): TSR et ©2 Feaifde Fcs, At FAcS
a9 @RIE G THAR Wi F G WA OItnd DA AR JICS MR A
G To P fre Tawe! $@ @ I g™ 6@ @ T AW A Gike [qfve 3,
OIE (T O3 TS Oy AIES A FAE@ G2 oS oY Trorw FACO ANE| 9FIOI,
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I T MWD @36 ANATSS TEAWE FFSABFONR (L O& (T THAFS @ (@A A
HFANSETPONT G FACO AT

L GNSIRES
o TAE OF SRAE 961, I @32 I8 @7 FACS TR I
o SfoTel g2 Ef® SIS i AL
o ofF afeemel ¢ MR fefers Frare e afes e )

2. Coraifel At wfowiemEe FESIfEet (Instrumental or Adaptive Function): WGI®R™
VIR ZFFIF e ¢ ¥ qOre My e W@ FYRI® ¥ e a2 wed Al
ANTFONE Q2o e IfSABT FoITa A A AFGw FAoIET M RCS HAE @
FACFE TS d¥fTe 27, ©@ G ANANCS! GRFGT ST WO T Qeltd| (F3OIT,
aFE 7@ IM A @ BEEe JeEd @vaaE oem $eEE, O G O WvAeE o
SRR HAfAed FACS A

& SAfREy:

o TG AR G FRF |

o 3BT T TG € (e AP yute AR FE

o NG @ AfNEE Afetr e TR @R & Weer ffes 2re )
©, TR-FHFIS ISl (Ego-Defensive Function): NCAOR JG SSFTHN T FACo
@32 ARTE Biot FACS FITS! FCE| T (6 SIF QAR &) INGF TG 2F, ©4F
AR o I A SIE T TF (AF T FCF| AW GFG @ [ A1o Feewet
FE, O@ (T I8 A7, "9 [ (ov ewmgsd T3," T oF I (AT T IS F2RY
Rl

L GRSIRES

o FEF AT 7Sy (AF T |

o YR TSR ALCS AT FCH|

o L A GoffOrE eI F FATS AR I
8. TN AP IS (Value-Expressive Function): ISR JGR FEHAIY, tAfowel
8 2fqpy e @I AR «fS IR Ifey ¢ eR afewam R 3 Smma A




O WON® U A (AR AP F@ A ofceRm IfeA AR A a3
HAITZIAC AN JIAER 0% I ¢

L GNSIRES
o T TUHEY ¢ tfoTor gfewer w6
o T AR ¢ Fifeqm e RO g 47Ts T2l |
o I 9B FECEY G FC O AN ITF T QoIS AR |

¢. AN ANeEI IS (Social Adjustment Function); Nt®R e e
eIBretE At ME fre TRy s@ b Ifes Amfas i tefare ¥R s e
firite S2Ee 7 FACewE FeRE I @A TR ¥l I, O G e g
FAHIAIS IF2 MASR & FACO AH|

& eaf#Ey:

o NG AR G FACS L I

. fofen Tmife emits I zce ARRy F@)

o ATHREE T ¢ Bens THe FACS A I
Y, sffeTereg M WA @6 (Adjustment to Changing Situations): W & 73,
a5 T ¢ gfewer e +ffAfee zre ) Tga wfowe!, FANfeE aqde A s
AT T GFEH IS O WS RS FAo Al gFe I W awmr eyfes
AR A e, fofd egfes ffd Jate «Re o[ @b 7 2feqns Teaer «ite
Q0S|

LRSI
o To AfEfE AL Ae A3 e ARTe F@
o IR @ Ffeers I 12T
o TAR NCAOR € g GRSt &S aRaaryel Jfa )

q, #oR W @ @RCA (Persuasion and Influence): NCTSR VA THF 2ok [K@H @
@RI @6 ewgrd qgw b NgEe ey v g7d, o sifared @3 S
@RITTS TS I R@ATSET @F "5e¢% TSR @B FACRE A Fa" 031 Ao
AR AR B8 I
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& ey
o VAT T Gl QA FHTS! FCA|
o fq@IoF, &b, ¢ ASATST SATRRCER AL AN Aol FCH|

o (TOIME (TP 8 TN TFa FACS Y A

e [ifey Fiefre o e, Frarg, T «3e AISEa A A7 AW @S
el ARt @ @b SN v @RIE, ANEFe AR @R, SR I@ AL,
TR AFCR G3R GFHA elfe T o] AT | AT SRSl (@R e, e
@ FACH 3eADE ARTST WCS AR FACS 2|

1.7. NGO ARG @1+ (Techniques to Bring Changes in Attitude)

ToR Afieq @3 Tahe afem A gerE @i, Twfes e, afews), e
TAOIE AT G q6| ME Tgq O, ANGE i A Jfere e I sima
ARSI ARTST FACS M| VAR 2faSca ooy ey @ qrce q dSR=E @i,
TARTE (@, QBT (@, @32 AMEF dOIEE N IRFF [0 IR

). ASRHE/FRHFA @MY (Persuasive Communication): *fAf3fs F1F &, v @z
RIS S SAZAT I AR Ao T A7) (@At @R am e
AT B WIA (AT TCASH 10T (O

@ (Techniques):

. (@@W &SR (Central Route to Persuasion): &, I @2 el S fofers
TR Afzqed T4
II. M &eR (Peripheral Route to Persuasion): SIA7&Re 25, Rea7d, €32 Twiaw

G IR FCH TSR A7)
. f&-=if¥s 3f& (Two-Sided Argument): T3 To¥ WM oIS ToF Al 7, O
TR e fre @ wad =

IV. *"9f& (Repetition and Reinforcement): 9% ST TR TAZIAT T 7 ©f
AR TS TR 27

3. WA S FAFAd (Cognitive Dissonance): I GF&w W& =7 R[AIA oy 2

BT (ATH FC O TP DI (OfF 2| G WPTEHS GF FACS WiefH O TAro Afaaeey

IE| IO Jhe AR Avod 8 25T IR ead, fofd oiF e “ifasie s

ST SN @R FACS AN




@1 (Techniques):

I e Itz O YT Q32 Sba0ed Togy L32iaTe) §ed 44|
. Ovd e ez Wity ed S AI0e OF SfHaeE e 23
ML g I IS aqnie e TP 9w 17 o4
o, ANIEE o 8 (BT B¥ST (Social Influence and Group Dynamics): NEA AR
AFTSE (M ¢ ANETE Biot wwged o AT T ANEE @A AN AR
T, T, € AT TorTs AT I8 Qi M|

@ (Techniques):

. S (Conformity): N8 ©F ANEF (ABIF AN A+ ASATS MAGR 778 A
II. Wl (Compliance): A& BitAl AHRE NCAreR #Afqes 95|
. @S (Obedience): FIOME & At (T AW TFCe (# TACR e 2t
AlCd)
V. ofS ## (Role-Playing): (FIC R0 B\l “AleTd Fte1 O &fo Ffebs WMo
tofd =)
8. BT 8 FFFIF W (Reinforcement and Reward): NOR RS & 2fedmH
HRNT TS I FAFT @S| IACTE AT FEE G ATH A6 A
TG AGST 2@ S|

e (Techniques):

I OoNED R (Operant Conditioning): 3EABF AR M FFE @ @ ASABE
TSR qeits =% G2 T4
1. *EwIgEe P (Observational Learning): Sl 7[%F® 2031 NFd ©AR 67
“Afgaen e T 2|
M. SeeAA-CATYN (Intrinsic Motivation): IfE T4q ToRAITOIT 2feABF AT
PG RATS A
¢. wfewe! @ =% (Direct Experience and Education): T« Sfeees] ¢ Fl NIa e
ST FACS A ANCK AOTO! FHYD TS FiZef AfRTes Fre A1)

e (Techniques):

. e B9 (Experiential Learning): I183 QiSw@sld LT NP Ao o
1. freere 0 (Educational Programs): e SI4Ges g «iell = o<1



NSOU * NEC-ED-02 1177

I Ol A ¢ wesazeyers A (Role-Playing & Immersive Learning): 79 2o
QIRITS G €1 7|
b, ARANAIY A6 8 AW 9N (Emotional Appeal and Media Influence): S5
W AR ARTSC ewgoyd 9T A0 NG 2RHE AFe12e e T ed afe
Yolf® S0 YRANREIA 2bIReR FFeT o =< (e 27|

@ (Techniques):

L oF JfBFIRA &5 (Fear Appeal): (OA6F W= (ANCY Sfoa A > 1)
II.  TPF (Humor Appeal): Ao A1 LIFAIF AN o6 FAe Cofd <4
. RIefe IR I8t (Empathy-Inducing Messages): A SR @RTS F2RT |

1.8, WSS 4 ©GTIR (Major Theories of Attitude)

AR AR ©g ACACR, WH AAONIT TR0 A4 ©rgd AHE el awiq T
RGN

©Ugd AN & qRet
(Theory) (Key concept)

G2 ©g S, TSR VES SR A4H TG vifznl 57 I
1. @TEe IR (Knowledge Function) - WH¥ ©F BRATHR SR
TS ¢ O @l FACS WA JIRIT FCA|

=% 2. AfFs FEFITS (Instrumental Function) - TR AFq TSR T I
(Functional Theory 1 oEEE 1 e R 0
of Attitudes) —_ P (Ego-Defensive Function)
. R < SARRAIELD) - - WAOR IGE
Daniel Katz (1960) 3 THTETR go-Defensive Function
QISP T FACS ARG I

4, THEIY AFHES FIEPITS! (Value-Expressive Function) - & SF
e g1 @ THAY AFICHHT T TCAOR FIRIT A
Trrzge: ae e T gt 3@ "Rfs RN T4 F0PE = S, S @
93 TAFS B Qe WA I (WL FRSISH) |

TR TS ©F | 9B ©g TR, I GFEH IHGH AAOR 8 ABAC T TS ACF, L OF

(Cognitive NE 9G¥ (dissonance) (O 2| W3 THE I &, If® 27 ©F (Ao

Dissonance Theory) | sfyges FW, TSl OF ABACR RNGF W T FCA| SWiA: GFe GHA

Leon Festinger S @ @WWWW,%M@WWerwMW
(1957) oI, "SI MR guee S, O aft weww w7




3B ©g (Self-
Perception Theory)
Daryl Bem (1972)

Y% TG TR, W OF fTers @bad REwe F@ Fes NS o107 FC1 T4
&C frem viEel T wfitte AE, O3 G O weten de RuEed F
A TF A A @02 AR o107 I THzRe: aFe fe I s we
T, @ O [T FACS #IF @ O7 AT wifrgAa ¢ v &)

AN ©F (Balance
Theory)
Fritz Heider (1946)

«B oG SR, W SR CATSR @ IR W ANSHT &R Ao b7y AW
JIE TPRF 8 NI M SRy a1 AF, O@ o[ fema qEreR
el Fce B

Trrzge: I @FEE IfE O TRGE ©EN IFE ATW I GG (1R IF @I
O AeAfeT We NG F@ A (T AT I, O S IS ACS O
T O AEATOS T© AR A, TACO! TF AN 7G L0 FACA|

YOI ©F
(Expectancy-Value
Theory)
Martin Fishbein &
Icek Ajzen (1975)

a2 Tg SRl WEeR [T 2 aefifie T @3 (12 FARER o SO0l
gy O T W 9 e I @ 93 [UE Je o Fifewe e
S A, O (7 (12 Ied 2lfS 3feamas WA o )
Trrze: gee RS I e 9@ @ SEE oy FHE SR e w9
AT A", O O TN &lfs 3foane Terer AfFe 2

1.9. ¥ eI WS A9 I (How Education Shapes Attitude

Formation):

ol R NEreR o i e gfors et e w1 ot WER Bel, egfe
R ABAIE geiiie I @R [feq Raw qfEef oo Taret I WEeR fod e
T afea ar M, e e, afessr gae Tgq €6 Aewied Qe T 96|
o G2 Al TNEARER DereRe [, (e FHEy wiae T @32 Tni yiEe
tofy A W ifawifere 3

>. @ 8 Foeet Jf& (Knowledge and Awareness Development): =1 %fows, frgaary
Q3R NRefefes ©2) em 3 A TGRS AW (RAR #ARECS IV Mo TR fofe Fea
TSR 15t FEwe! Icd oo, Efoem «3 Awifes frw wEe el en ¢ emdfefes
TSR 0T AR I GG Pl 70 Ty AT T AT $E O O
R TEOTOR AR MY Toro AT

o TR TGS oy @ WYR 1< JITS AR I
o Ffefron ek KM T @32 o FoFR ¢ AbfeTe ge el 79 e

o I GG NG OO WO e Teo|
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R, AIEEbANEe ¢ Ruswergs fowiqa ™ (Critical Thinking and Analytical Skills):
Pl STNCADAETE D@1 8 G AN wFel Jaw I A RS TFHSd (I F50a
a2 T (A Ee A e [Kfen oy [usEd v Prae fre orn aes
fefire Jfe fofedm o g 71t S STere! IHR S0 Prae @13

o ¥ I 8 @ifes Bl T e AT
o TR fOfG3 wo @ ot qell (AT IR A
o O B2 FCE AT FAF A0S Lol |

o, ANEIFAT € AT @A (Socialization and Interaction): #FF TacE f[few
eghe, frgtt ¢ yfgefrm s wfafbe wea A STargefe, el qe si=ifas STRuifrem
TSR o1t coitst) ae Rl I qg-sigfon A e S ©ea 1 for seghon
oS e WCATOR Y QA

o ANET e a2t FATS I
o TNMA Afe WERE TSR o )
o BNenR ¢ e eReae o)

8. (e @ TR %9 (Moral and Ethical Development): &l tAfessl, Temtary «e
AN 7y 10 wFgsd ot e ot «ft T TRAER, Toel, rftgaere qae
TRITYfeR FEFl () R SRR TS TR Seeia SR «Fe R ifesd giget
T RACO AT

o CfoF PR MW TRCAE € RS Ty Jfa =)
o TGS ¢ (AT MY F=E Aol AT
o R GR PRATR B ITT (I

¢. T yigeHs dfe TYeel tefd (Exposure to New Perspectives): =l W ffeq
oM, @, o2 8 FAG FCF G R @3, [ Tgq R o aeaeret I
@ aFee Pt I o AW (Gender Equality) TATE AT FF, O T TR
TP TF 2 SABF AR 9T FeCs A

o IR BVl @ TG (A A TATSR 1Y CSICeT|

o A giEefr ¢ FweATenE HRrerRe FIm)



o SfqFeTE Ry e WEE @enw FWel T

b, PFT € AFA® I F4 (Reducing Superstitions and Prejudices): [REIERC(&ED
POIHIA, B QIR G (AN B8l 7 90| @der e e @i @ @79l (Eclipse)
G P o1, FALHT 77

o R A oM )
o TeNfde g “ifFkcs v e [t o)
o 437 ¢ MeFlos fren w7

q, Moifse wfgcay o (Encouraging Civic Responsibility): M1 sieed, TR @
Tz Wi T4 AweTel I F@| 9Few FrEd I RRYE ¢ AFARER FAE
AT R, @ (T 707 @ TAHGF AfIFF FF 2SS AR T Gelrs A

o (OIGWIT € AMIEF FIT@E AHAZNT &Sl T,
o RSP ¢ FANifee FHRER T4 3feanT WeR tofF I
o AR TH 8 AMGF THACT AboTe! AT

forel e e e ewesd o e ot Ifefen Bererel, fes e,
Afes wifte, ¢ Tgd R ofs TYeel Im I FE NI PREFAYS, TuE S
3T AT TS eI e (o A @3B werTa @ Afge A NI FLRT |

1.10. ALY (Summary)

WAMSR (Attitude) B R o1, @l ¢ wibaeR @36 wwgrd e «fb wims
PRACR I, 8 ¢ sfRkfEfen afs amme viEeH w9 @ e o afews!, fem ¢
ANET AR M [foq (T NCEOR (ofd I I OF A Qe eeiiis 3|
TCeR wywiq feste Ber aw 77; «ft e ¢ Jegfor 1 7ifee; WAreee agfe ¢
M @RI NG = Sece A @ Gt @90 e Jfed gPTees adm I a1 2R
O WIRA 8 WHACR @2F8 AON (F(E| W(AONIA fodb A4 TAWE WR—TaIS
(Cognitive), S (Affective) G2 @bRA® (Behavioral)l @2 Comaetsl a3 fee
TR TSR (ol I G2 I e ¢ Fwie [eRe 3@

TACR AR G ¢ e [foqa F@ wwmgsd gfiwl e @ 2odns qeR
N AT, FE 8 AP O & FRAF FO AN O (AP A AT
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A oo e o fre #im) o, TEeR ARRSER @ WAl wESE, ATS AE
SCTe el fcer iEefr Se whre Hitw) WS ARTeE wwy ey g Ay, @we-
Sy G (Balance Theory), Afee 149 @ (Social Learning Theory) @3 sfafere
@5a9 ©§ (Theory of Planned Behavior)) €3 SE@TE QNIME (4R IO I ©F
vl wfaes s 2 e oul a2 )

farml e 1 ewesd O AR F@ ot e e, TEifee witge e
TCEIRES foer [t AR F@ frwafeam, «f@e 8 e g e I
G S AT GRS AT Qe AT TN, I AW @ WAOR (@9 Jfeers fam 77,
e «ofs e ¢ AeFfer A AOEE W) AT frw ¢ 3feans afSeeer Wi
TSR N 8 e T8, A IfE ¢ Wew TFfers Tl I O FrwmdimE T
AAOIRE 4R 8 OF TS @FE @RI 42 wFFgsd, qAre oF oRkErs e e
oo FIIEP 20O A

1.11. B0 &AW (Self-Assessment Questions)

1. WAeR 7 «ft TEa AR 827 IO &OR (FET?

2. ffeq R TEeRE FeiE AwEite FEiET? SHRFITR I )
TAMSIAA 24 RMHEeTE J S Swead e i )

AR foAfs ey Toma St F1? afeba 7efwe e o)

AR RS & 24T @R F 1?2

TCATSR NI 2L TG 1?7 FLTHCA G Feoey)

R Freite @B 3fSaDs TSR AT FYTS! FCA?

3o ¢ PR Ofel Frend FrRditre 2feAs MEAISR 1 =R F6?

1.12. a%if& (Reference)

® N o 0os »
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10.

11.

12.

13.

14.

15.
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https://doi.org/10.1146/annurev.psych.57.102904.190034

Eagly, A. H., & Chaiken, S. (1993). The psychology of attitudes. Harcourt Brace
Jovanovich.

Festinger, L. (1957). A theory of cognitive dissonance. Stanford University Press.
Fishbein, M., & Ajzen, 1. (1975). Belief, attitude, intention, and behavior: An
introduction to theory and research. Addison-Wesley.

Oskamp, S., & Schultz, P. W. (2005). Attitudes and opinions (3rd ed.). Lawrence
Erlbaum Associates.

Petty, R. E., & Cacioppo, J. T. (1986). Communication and persuasion: Central and
peripheral routes to attitude change. Springer.

Rokeach, M. (1968). Beliefs, attitudes, and values: A theory of organization and
change. Jossey-Bass.
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UNIT-11 Jf&*® (T (INDIVIDUAL DIFFERENCE)

199 (Structure)

1.1. ST (Objectives)

1.2. 9% (Introduction)

1.3. &S LIFCUF Q1A @ A<l (Concept and Definitions of Individual differences)

1.4, I (07 4FfS /2B (Nature and Characteristics of Individual differences)
1.5 & t7¥ewa Rfey ez (Difference aspects of individual difference):

1.6. & (FaTeie deifqeaia $AMTTR (Factors affecting Individual differences)

1.7. TG @iffite Tte I@Te N FIRPTR (Causes of Individual Differences
according to Robert Plomin)

1.8. If& T (0 cFt 917 9f¥ (Role of Heredity in individual difference)

1.9. &S TR Fea AREIT 9fiiSt (Role of Environment in Individual Difference)
1.10. fises FSIRITR Prwsre oA (Significance of Individual Difference in
Education/Classroom):

1.11. ALY (Summary)



1.12. F-URT &Y (Self-Assessment Questions)

1.13. &g%f& (Reference)

1.1. St (Objectives):
93 R e PrEda—

o &S (TACWA ATl @ LIFA AP FACS A |

o TGS (FACHA 2Fhe @ (A I FACS /1T |

o Jfeore taacws fifen e fbfes ¢ fuead Face e

o JfFT® (FATONT el A4 TAMTTIR B FACS 2/ |

o G (TR o JfST® ALFR FIAel Y FACS AR |

o I (T (T IO SR Reama Face #=ea

o NSO (A CFCA AR NS WG FACS S |

o fiFrE MR T IFETS (AT eFG A FACS AE |

o ALFFe frFmME (Differentiated Instruction) '8 WW?F 9 (Inclusive
Education) @y I FACS AR |

o TrFIAHR Tog Mkl SRRl vt e fioa Face AR |

o &S (FAMCE RAGAR @Y @RFF FAZIFAG (FIIET i FAC© 20T |

1.2 3=t (Introduction):

dfels B W AW I FoTme! AW WT AW SYN@ NPeTR Wy 7, Sfewns W
TR | FGCO GO (T A [oma T8 (1R 1 FLHe o IfF 298 IFR 79 =7 11
SR AW G R VS W, ©I¢ SIHe Y AT Fogel (A IR | (N[ IS TS
TEe I WS (A OIE T W@ (A IR | (@- RS S ¢ FAE HAfea @2 Ew
VE WA RS GFE T S Fio FCH TP W TS JB I | wfie e aifsfs
A2 79 (FACIA LR 4R AToNFe ©F e el fFw @@ A4 | afslh Jfe o,
e, b, e, Aol IR, AT, Ifa, FOR-5K@, AGF-ABIT ggfed MtF (AT o
P& (AT 43T | TR @i, <, 3, AR I Iy o | 2fsl e axF g
71 fg My ©ItR [ ©IF &= WA (A ST IR |
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a3 SR wmE A e TS @I TS ATHE Ted Joe TR A | ARSI,
3 ANLFAEE IETS ANLF  (individual differences) & T, [ s el
(intelligence), TMS® (personality), W&R (interest) €I WSl (aptitude)-<F TCSI @W"jjf
AT MPSTACS O W0 FO6! G F G LAMD@ A A ACACR ©F ([ |

1.3. J&T® (IACHA 4Rl '@ A2l (Concept and Definitions of Temperament)

YRIZ 91 W @ 13e IS IR T qF2 7Y 7 A; OFl (@I A @A T 2w
for | O ARG e 20 AEE 92 TR (uniqueness) HfF® T @32 ©F @RI
G A [ AR G AL AT A FC | AW A GIeT T2 Sl
QTR SRACR AR AN i, O 93 AL 1B 20 €00 | O W 2py
TN —TT FOIE GR (T OTF AR (AT DAl I 972 75 237

@, I G TS HARE AT A oo T, SR ey A AME—@ 5y e
7 T, o9 &g MGEd §el (RO (@4 (FC Y7 T MITts A, W (FC G
T 5ET? (@ [Fg N F9FT AN, OF 6 TEd I99F (@ 9407 IF3ONF, vt
QYA T IR FU I, SIRE @RATe AR (@ (6 37 ARG, AT (F6 AL
@4 FE; (G AT Y7 TATAN, AR (6 GFp AN (FC 7 I, ARG
T IBIAM! DRI 72 I |

Ifere Nfw wce Ifema T 3P, TFETS! W32 ABAET FoF (dADAE @RIE 1 93
Afmela Jfavel, Ifey, T B, AaE, TRl W2 AEee efsfer weel [few owa
T T AN G2 4R @ o @, @R 92 AR @ Sore vEeH e Ty
OFIF IS Z(S AET | NG @ frwifival e s @ Ifeere Hide oo
(A¥IT®) @I ARTIATS (FIeT-o{1eT, Hegho, fr) Tox FiRel 7R doife 271 @B ~NLFete
@R P, ARG @3 TR T JRFEEE (F@ eFeld, IRY @t Jfeere vtz
SRR (<RI oiEfs, R s @3 A Ml Sve wEre Ry w1 e,
e AR EN FE THEN FrEE adweErel g @ @t s Ao
(differentiated instruction) €3 @WW (inclusive) fFa @¥e a9 ae Prwdiona
fafen i oifs, *Ife @ pderel Sad ffFF TSR @719 vy 77 |

JYfErS AT A (Definition of Individual Difference): IfE e (FIGF [Kfeq A
el ofel @l O Sogoe a1 2@



e C.V. Good (1973): "Individual differences refer to the psychological variations
among individuals in regard to mental, physical, and emotional characteristics
that differentiate one person from another." "Jf&*® AL FoCe IO, AT
G SIS AR W& A WAL AL (@R, A GFe TS AHoad
(AT AreTml e 1"

e Woodworth & Marquis (1948): "Individual differences refer to the variations or
deviations among individuals in regard to a single characteristic or a number of
characteristics which distinguish one individual from another." "Jff&ore i<y
e Ife [eig o e @ 0 9IS @NER ide 3 forel, O e
QS (ACF YLF I "

e Crow & Crow (1956): "Individual differences are those differences which
distinguish one individual from another and make one a unique individual."
"GiETS AL (1R AT foFel @R, T GFE FGP TN (AT FOF G2 A7
I COICe 1"

e Skinner (1959): "Individual differences refer to variations in abilities, interests,
attitudes, aptitudes, and personality traits of individuals." "FiETe ANLFy Ice
IS waFel, Wi, WATSE, 2[erel q3e Jfeced (aFEE forerns @R

e Bingham (1937): "Every individual is a unique creation, and individual
differences refer to the characteristics that distinguish one person from another
in various aspects such as intelligence, temperament, and learning abilities."
TSP G S Y2, G [ST© A1 IS JfANS!, FOR G (A TFASE
ol ey cwea e for Bl @R

® Anastasi (1958): "Individual differences are the measurable variations among
individuals in their physical and psychological characteristics." "dff&® i<y
2El AfeR *Afe @3 TR AR Sea sifsieeey A

e TFreeman (1965): "Individual differences are the variations or dissimilarities in
mental and physical traits found among individuals." "Jf&Te A1LF 2= Jfew
T @ e R W A fomet 1w
TS ARG (A (@R IR @, WSor® AL 7 A, WP, Ao

@2 qHFeTe MF (AF GFGE Jed T (AF foF 261 @3 =yl e, ey,
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WSl SR, (I 419 IR WS ML GEICHIR {h (ARl 1 @ff eTe Igmere Lafigy
32 e e o, 1eFfs ¢ wfafgfen wmr oifvs =3

1.4, I(&® (ITC0H &M (Nature of Individual Differences)
& AR AFfouf -

>. Ake M8 (Universal Phenomenon): &S AILF 2ToF VA [ A6 IR
q3e @fs W Feie @RISR O3t g R e @ Telfee REER e @
FC2 A7 9 T (Anastasi, 1958)

3. IS @R +AfA™ WA @RS (Influenced by Heredity and Environment): Jf&ere
A<y qeeteTe (BT W SAfaTTe Sotmi Tt ofde =1 Ifawel, Ifeg @R A @y
JoTe SAMIAR MG goiie 7, S 7, Jgfe «3e ANfes afeces e avad

G2 W] A ofsl! AT (Plomin, DeFries, & McClearn, 1990)|

o, RFfoNe e ARRST@NG (Stable but Modifiable): *g IfEre &8 W= N
FfoNa AF, O wFe! 8 W 1A NG TFe F41 T G2 27T A 7Y (Crow &

Crow, 1956)]

8. Qe &ifSfs @ Rmmie (Exist in All Aspects of Life): J5f&s #1dwy [feq cvea @
T, @V Jfawel, Few, WaR, wFel, AEITS afefa I (I FTel | @t aFTEhE
A, (ol B @32 A T geifis S

¢. AfN9rS @ wdve HLF (Quantitative and Qualitative Differences): IfETe e
ARTAENS @2 wde Toxelds RN I AW TWRATES, J@vel 1Q (FIFF WK
S{fgiel T AW (ARAATS), ST JETReTe! A (Tored vl waTe (A R iz
FA 2



b, AEFAY G ARAENY (Observable and Measurable): Ifawel, 23f6 ¥R Afered
ool fEe ALFelE ITeles A ¢ TR WG Jo/FA T A1 92 Aol
e 14 @RIF CFa gy |

q, IWfaF (Multidimensional): IfFTe e [(fey cF@ @ @, @9 ST FWo!
(e, gfe), ey &R (fRRiel, Fombhem), anaeerd efefemn (FgamieTe),
st fagge), «RAfkE @y (Twel, 9o), Wag ¢ o'W (¥, FHGRE), G A s
(AT XN, (Trgd wFol) |

1.5. W& W@aepR ey W2 ( Difference aspects of individual

difference):

i g @R e IfEers @ o F9 I el T Ifagfe, @R 1, R
W@, SEeAETel, T, e, SHeept AL Fol, IR, FREe Koy Fxe[ae],
e, 2A9fe SN | QeI N Q2 J@gfe, FJeTAieTel, WA, Wag ¢ HRE©
0y FNeeTSITS (TF T Rifeeit Sena 394 |

1. s (@¥W (physical differences): fvma W Wfes A RS oWoaers 7@
AW | (@ 6T, T, M@ 72, TS AL 749+, (51 Y AP @ipfs, s
wpErefer, G 479 2O @ e (AT O Fiew [KEa 1< o7 Fh T

2. Jfagfers a0 (Intellectual Difference): ema Jagfere s e (W o
T IR AR Fema T IagfeTe @ FE e oF AR S qweEs
AR I W@ fFdfy T I9Y @ Jwd W@ Fdwm v e @R oan
ATORH Feq Jalke AEml oewt | gidie e Jfas &aw Kmmsie |

3. J&TARTeINS I (Difference in Creativity): &S] JETCO ALATS TN T
fog I T e [ @ - ey, iy, o, e, avfe faw Te oy
SR T A @ S FAR FAOCS AN Mo e | 5@ WA ¢ R
TGS T wKe AT el AR T | Ao e Aol e waR
Ao [Fg 71 Fg THmA AE | M e ANEHY FE@ ARG T
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IR (A ACOF Mg T [Fg-A1-fFg JeerETel e, Few T JaTEIeE
A ooy ACE |

. WIS (395 (Difference in Attention) NI 28 @¥q @6 PP afG
A AR AT T T T (AF OF Tmiots (805 @ o 2fS e
e e | Sme (o AT I @61 Jred W FHN FiH O @B Al
Ty GRFe el afwiefd v roae Affia AR wkiEgs 1 ama 9
W S (T IGE GOAR (F@IE B I OF FHOE e Soetad F9R
(b8! B SR SN (A NPT Afee ARy &70 FACS 2 OIF2 ST WA
i M e Fewm = Ifaw A A S NI [EReli g A
=) S R (- (I P 21tga 32 ¢oite Seaiediel M Gift #ite, @i =i ave
R SITed I3 WIS TS =@ 1, «ws {7 et e Bfere Figa frem et
2o fetm (o @ T (ead eReeiR g @ A AT St
ARG TCACANNS (T JCECH |

. GRS (¥ (Difference in Interest): &R J@ce ANE (@F [REEE afe [oaa
AT SFeE IR ST AT (AF e T T 20o AE To2 ol WK [Kfow
e dfe watzs A% 2o @ TR PR o e e EnefEE W
RO =Nl =79 S0 1 (9FTs, To2 OIFl I8 2(© AF ©o2 Ovd WaRd fanefla
T AN T A AR, @ @ e 2Zeel 7} Oier ofe wiar @Y F@, 9kE
T (PO JACST (A W 7 1 QRN e Wy ey e dfe was @
<7 AT OIFE VARSI @RS (FT IR |

. vRere Ree FfeReenre (9 (Difference in Aptitude)sizere Reew Fxaere
FECS A IR GFEE AEF (@ {0 e FAF AN, (@ (@ Jeq T I
sEEe ey FeReel Qg @32 I O IR @ @ JfE TRewe e e A
@R A ~fmiel @e IRce I, 9d @ e -/ Koy e Fa AW
IR | THIT (A2 HUTME M AMESN A2eme [y FHeeeR e «ihsql I,
QAN (@ e gl (ot o e fog wiwce SR, WRE O ) @6 T@eifs [
(XET FACO OFERIGT I 92Ol Putna oy Re Ry wices alfs @ efRerst At
O ARSI TSNS REA FH2RSTS (T ¢ |

. JMf&F ¢I¥W (Social Difference)iea FfEs fqeae ¢ feiws Aege o=
69, SIS, O, AGH-APON, T[S P TN 2olle I 1 T 9F




Jfed AT o0 FATECTH (AT 7 2o AR | @IH-FC IF97d 27, IRE &
TR FOIIT 21 93 ALFeE ofaaw, Freefodn ¢ T eow e e A
el
8. MeFeT (3T (Cultural Difference): ¥ I @ FeFfore @TT 9w, T TR,
TR, JTCaTE @ wibRel (TR AeFhon 7l eeiiqe 2a 1 Fee e Agfon W o
M @A T AN g i, «T 561 ¢ GRALGEAR AL AT |
CFfoT (AN WA TG A 8 ~=i{F @RIATE 87 2oF e |
9. fiore (¥ (Educational Difference): Frecwra afs frmdfim v wwel,
GAGRE A, ¢ JINCHT ARTANE 977N 2 A1 FEdima W Jagfes
T TR FFEFITS (7 R =1 AN @ NS i, WK (¢ deifers
ot PEFTma Sfve RRditne @3 i1 Reavar @ Rreme cmfe a0,
TS IR FEFASC LTS A |
ANEF, ALFroS, WS ¢ FFEFTe e (A0F TFfETe (770 =Feg (A A1 @37
N TACF FoF ICA (O IR & (0@ (2 e 1 Frwigrag), FéAera ¢ ANGs
GRINE AHe IHFT 6 TBYGLS FA© e WS (TANGETE Af® Ao e
T |

1.6. IfET© (TaVeE eifFesia CAMITTNR (Factors affecting Individual

differences )

gree e AR, Wb, dieFfes, AN ¢ TeFhes W (AT Fog | JfeTe &TTw0
fifon Somits 7Rl efeifve 2w, IF W *1"F (Physical Factors) 8 AIfGR-Acgios
(Socio-Cultural Factors) ©HWE AACHC @W"jjf | G2 WAfFE € ANE W&W TAME wf
RIS ACEAD S (TS A |

1. "7 ToMW (Physical Factors): *IRfEF &%) ¢ o167 Ifew wre!, @vad ¢ e
2SS (| AATE ST N LTS v [T aIoge-

AJNS (Genetic): IENS RIR 24 FRA T@ Ioefe | Jfe «ATE 8 TFb<
REef rawci SR s aEl delfis 271 Afed SR, |rres, 91, I 5 dgfs
1A (A8 a3R I, e fowa Tonm Wi el aeisfe == erelfie |




NSOU * NEC-ED-02 1191

B. @ (Gender): (=01 €32 WA fTFM 1® iF (ATFe ALF WA A1 (AW QI
W RAE [ 3323 WeoR 906 | A (S FIed Al e o s @
@I LA @I (1 TP (RETAT QIO (NS (/P (A =751 =7 |

CHIART %97 (Physical Structure) e Twel, gom, ¥, oifé 1071 Toifn o1 Aoy
AP OIS 0 | TrIzaet: Siter R 2T A MLErs Srefegih 27, S
A gaeTol I TS AT AHAY 8 FAFASN(S ACRS FACS /1T |

D. I ¥R @ (Age and Intelligence): I3 AT ct 0% Jfea A Jfa ¢ K=
906 | Ffewma Wy [T Jfa ¢ Kdieda ovem =i ¢ IR Aroes! e e I
¢ e el = 9 I Y @ 2R FheAl i Qe Y31 = |

2.7&S-ACFES TAMIN (Socio-Cultural Factors): “Few Jfed e ¢ Megfos
e o FeerRa, wvad ¢ Aew o swed SR AR T e Acgfen e
(ATF8 e ([FINE AoNTe I | (T-

E. ARt (Environment): If&e #iidfw sifaca o4t geifte =31 fie @ «f @ = I
&2 sifar 7 P afey tofd =1 oifae, s, Qifae, TNfEs, afes, aretafes,
qftafes 32 AFRes Tome fea e | ate & oF 2 Tome 7= el =3

F. Wif$ (Caste): IMIMA TFRPCA Gfoors (&b Ao gor [ @ @z [fey
IR TG 7T 8T TFFe 8 ABF @ivaed @2l IR @F-Iwa @32 efion fifew
YR LT AeghoTe ML IR 1 KA OISRl GIR AGTAATA N0 el Wil Sifosre
(T AR

G. ¥OIF 8 WP fFfeMeret (Habit and Mental Stability): FORE e (AF @I IS
b 6 R T WFEE (P S MW ¢ G eFfon 2@ AT 1 Jfew At fFfeHrerel,
I AT G2 SRS FReef B el |

H. wAf$® &7 (Financial Condition): Jite efels Jfew wiwm e @e 5295 T@
E wdie TANTE Gdtafes WF (@Q@rFe Ndw @A I

1. ¥ (Education): Ifea Iferexn 24 Tomw == fiw Mifwe a3e afxifrs afes S
W qC02 | PR M SNt WS € Sinaed Sifiaes w6 1 widie e 7 e
[ @F 6 Ao 24 FEe |



1.7. A6 it oo Ifere SifFm FHPTR (Causes of Individual

Differences (According to Robert Plomin)

Robert Plomin, 4F&« I8 @pgere famegiv, Ifere Ndans eefte Fam dRdtefs
e PP el deaced, [erd @ oAby @3 AR @9k ok B W9
679, AEY I WA TS N &FFS (EADHE) @2 4f? (AfRw) @7 T A
FFE TAF (@ @31 Plomin WP e e geifve sae 161 FiRaef Fo

@sl 24;

). (THBF &S] (Genetic Influences):

L.

II.

IS (Heritability): Plomin-9d *&a9l Q07 4@ @ (Swabe wigaef Jfew,
Ifavel @Iz TAE PR Woo! [@EelR JfEre AfFR adh SEAwy 9w
T WA TS @R WeE (e Rt TR @y (RIS Mdl (e @
AEMOE (@C @5l 43 el rgefen e G ¥ &fgefive @ fie
TR, T (ECAGCHT YA QT K0 |

sAfercafa 385 (Polygenic Traits): (ATl T@ifgs (A8 o< fam ==l erelie
=7, I 2fefs @B & (1 Plomin #fFTE® (FiEa €9elifs v ez, T &R
O (SADE @@ ARl qIfa@e I T wed 4R WARRE @R
e Tror SRR IfEre <iefe ol Fare AR FE |

R, A &©] (Environmental Influences):

L.

II.

9o 4 2AfI@ (Non-Shared Environment): Plomin (&F Tts @ Jfere
wfeeee! (9-oi T 2 Af@Rere AREeR Gw AfETs <Nk Ao @ gl
AT I | TARATTR, (2 AR @C 9ol SREAWH 7AW, fores I G
Toareflg e [y afeswer aers «iit, at s [t «idw tefd |

f&a-ifara= RafF (Gene-Environment Interaction): Plomin (€ M« & (SCAGH
g3 AR g NAE S IS AL oo I TwrEeEEA, W @I
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g (aAbFed Th Jamer ekael AP, O O Feleed? Jagewerd
Twio e 4w e« 1 O SN TETelS WS TFe 9 |
©, fE&-9ifra™ 5791 (Gene-Environment Correlation - rGE)

. e rGE (Passive rGE): fieal vy wima oo™ Fr A &2 «m =, e
©IMe Cofd a1 AAfATe I 271 Srigermws, I (&I Riwg fremrer gfase 2,
OIRGE O AFT® O¥q G0 AR (ofF FET @A I2-2T1, AT, @32 (KRR
A @ AE | are AR Jfavel wFe [T =W @Ry At W e offaca
G IS (A, O3 (@D 2o @ o fdiae T2 T 2@ a9

II. STSSFBS rGE (Evocative rGE): GF6H J1GH (SAGE (AT OF SRR A
afsfarane geiife Fate i Twzadwss, I @ feg FoRTeetT Wat
TSl AT, SIFE @1 TACS! IF I Rrwewa IR (AF @ T AT FwE afsfa
(oS AR | GF2ONE, T @A B 47 (4R_T 27, O Fwsdl o @ S
Wt S, T o (<1IE fetees aRe TFe 3 |

. @pif$® rGE (Active rGE): W RIS i fHq™ @@ (T A ©F (SADGS
RMRCER A IR | SURFIFFA, I FHe FORTOOIR ((EER dfe @i A,
S (7 TWCS! (AR @ 9t (T G2 GIORRl AR 0w @@ 9F2O0E,
W (FT IR 2IGCS SLARIG, I (7 FTIEHCS AN FIOCS 47 FAE A G 5
(TR (CI T IR ATCS SR |

8. «qretaet ¥ (Random Developmental Noise): Plomin IC« (@ FI98 e oy
e A wFHE (ERke ¢ AfiEETe IR I [Fed o qied | SwraeEE,
TR g evq 5y Teeif¥fe FFTe 2o ATre A, I T 7K G+ g 9641 q6re
T A OIF e ¢ WHAE e 3631 W8 AfeFaisf wws T e e W =
1, fog IfEers 21w 15 ofie A

¢. afHteABH (Epigenetics): Plomin oo (SCAGF € #fAa*ioe IR €7 ewg @,
@ fof aforeay e dfiEbre Fe@ @ @t @ «F afe @I fBaay
(DNA) ~ffqeq a1 z@Ere SR gome e farma sRSiRel wE @re A
THRREF !, WM NPT 5191, Mg, A1 SRaR@E 494 s wibael e es #iit,
T Ffea 70y A Jfey “IfTed Taee A |



b, &3f® IAN FAFF-*FF (The Nature of Nurture): Plomin-g¥ o, SN AGHTS
"offge" TS I, I8 e MR (STl dolfs 23 1 Swiaas @, (el #fie-
AT (I ACAPILTH A (TGS (AN 807 Foq 503 |

1.8. JMSNS (ITCUA F@ IMNST 9N (Role of Heredity in individual

difference)

qF & @AF I JE A @2 @7 FIRA F 20O A2 @3 el [ e @@
AW 8 RIS T Tocew &% F41 T 1 Ko Bea Torem aeafs @ sifacal e @
@A TR | (@] AW 8 AT -GS a0 9 9F G ({0 oy e aiem 2679
FIRA T IS | AR (FC (FC IERA INE [EIF G R AR 1 @@ oo
AIDITFI (AT TSTA 7@ BT SPICR |

e Mc Iver 9% page 9d WCo- "IfEF G =@ Ixfe @ A TowEs
goree, effefby wR Wit ey @eAbe afon v T o g3 fives
Q- AN
e R.S. Woodworth &% NC®- "Individual is the product of heredity and
Environment" @i<fie & 251 agoifs @ AfGReea Teoiifrs e |
e  Watson JCE0R, AfETS (AT T “Afac= wd |
e Curtstern ¥% WC© ST LIV (Fq ¥\ @ AT FTeToica A
ISR 419N (Concept of Heredity): 1% S R S50 (@ (A8 @ @iy o=
AR (12 Gea Il T 271 Ieifed qee ¢ = 2 fort' | qexieifen Mo forel-
o RFETeR *Rae! g o SRFeo JABe 2@ ACF | Iifed @@ (Type
of Individual difference): ST ST Yreltal i IH AL Jeioife € THE
BGRICK

a) tafk® IS (Biological Heredity): PR tifes W&fBafe M ©iF 57 7 (&
SR RS 0 (SR IS | (& A (qrere qeeiafs T, S, WA Ao, G

TR, PR A2 Agfor T foq IF |

b) e IS (Mental Heredity): TR IHoife qeqce @RI Fog 29[ =i
(385, el QIR JFTOR AT A T Y08 OiF W A | AP IS efe, Arwrs,
I eew owe@ wwel Topifa B4R feq 3@ |
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Iiifex a8l (Hereditary Characteristics):

> IMifod @S 2o foe |

> oo g TN ey @R Aol 2% foxiq |

> Prorem ¢ Neteiee [eTes i M #1tS QKT 5[5 906 |

> dfofb SeIea 23 (oYl T (@HITEN A0S |

> w@q 3R fURige Rees T WMeits (@ QBCIER 32 20 O W& 4610 (@HTITE
ATF | QT TG 22 (SIG 28 IS GR N GF(EG! (SN @ 47
(SIS (Sex Chromosome) I |

> AFAMA (GOSN T XY G TRAWCRS (@ISR 29 XX |

> ofefb (@IS T T T FY AIF Tco! IS 2l Qg AWE 9 2
&1 @3 fom 2o qeiifor 4175 8 IS |

JfEare (IR ¢Fea IS $RF (Role of Heredity in individual Differences):

(1) WfEF %5 (Physical structure): IS & fea iz 1 e w1 Prer-wrem
wieE o Preg o9 go KB @1 ATl T G 9OER (A0F foF O TRd 2@
e fomere Wivw, wwdem, pem wighs, WMizs !, (GdT WIghs, aEEe g9 Tef
Jfeq W fomel 1 I

(2) WFF M8 (Mental characteristics): ™3 W_Pe &FF @W9- gz, WA,
cer, fowl, gfm, fee, exae, oo, gfs Toim aroft TMiRe (e cFea & @
[, 9F F1F9 2o 249 | G B AR G oot (A0F TR ©oF Aifere 27

(3) aATwIfeF A8 (Emotional characteristics) : @feft few w91, vex, =i, zomi, T,
FEI, OF Ieife i geifie 271 T dfel e oF@ @2 T [Pl W [
T A A1 A (FIC CFa Hhema NG QIS0 [ I @ do)R o7 T4 T2 |
P9 it ey I g Wey e el aie 27

(4) firex femr [t (Gender Determination): fiea feret fMdiaa Fare Iwxiafea o i
0= | IfeT TAmMef TRt forer Mg sty s e @ 2@ T 7w @
TR CFITATHICAT AT T S e |



(5) T ©fi=t (Role of Genes): I*oifed (Fa farm ol 432 wwgsd FRd Jfew
mies, MO, vifdfas s (&aER femel e Sar foe 31 938 Premrer TeF
267 ACGS ATTF AR iz, WP @ ifdfas gy for for 2n I atee TR
gy oy fon feca sTaca™ <6 |

(6) TN& ABITA ¢F7q 9= (Role in Twin children): I2 Flomrel Ixe FWitwg &1 Mex
AEA | TAG A ARCA (AT WATS I8 I WA 2eel8 ol 5% foq 1 2 g awe
TR FEE OV W AGE, AHA, b, ITSl, I MHFSl, (AR AT 2N (7l T |
qF IR 25 IS (AF 2feF femere t&fbay |

ok THARTCS SITADAl (A0 @0 I @ IAfe e (a0 oFea wwesd ol #ifefe
IS

1.9, JFET© (R ¢Fq ARRIT 9T (Role of Environment in Individual

Difference):

ARTICT 4N (Environment): & (F TP Q@ T[T @R TloF Srefers I O
TR 24 AR 1 AR Fece AT G 9T o [peR [ifoy SAmiaE @R
Ao, TGS, ANEF, Hiew, @ae, AFfors, v T Ifea R[feny o=
AfqeEeTe TAMA 1 WRIE WA AR e Jfew Tew e Ao AR @
SRR AREeE NAfERE @R 93 N @ dfewem e 21 o 2= Jfew
R |

Fhed GRE o7 doF (AT T8 TS AR 1 (ot ©of KMo 2eq I3 771
e (@I [ew ey Fopg Mo 7R o Swor o I oF T7e AREeE
ToR | WICe AP Fleg 3 8 Feile AR @@ d@ied (oNf GeE W o
TERAISRR e Kefre 2eam o o 8 Soige fic eem | $ae «fi O face
NI S M TS TR 78 TG (AF A |

AT @AM (Classification of Environment); Seafiwal g g ovta sifqa<
oI Ol ICRACRA -GISFE AR ¢ TR 7! /=™ |

(1) W’Tﬁ‘ﬁﬁ Afat@™ (Maternal Environment): Sgote PR @ T8 SAMT FIE
Foiie A O 7& FwT gy AR | @NF- ©P7F (e, WHe Al 7, A @
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@ eqq CTRT T eSO gefiie T ek fie I 2eTR ot NetS AP
@ T OiR T WS FEn a1 @2 ARE fuw R e efie Fare
<) ICF | ©i2 G2 TP MR AT A1 |

(2) TR 7St AfTCI (Post-Matel Environment): %7 &0 #9 Ty 8 @ AR
T T QRN IR ©E T G EFe] AR | IS SR SibE-anad, Aegts,
¢ e tafewet, Afe Afeafs Tef @2 «faEeem T MER 1te 91 o e
AT Rfomel S Jfew Ty Ifere T 7 T4 TN Jfew dfelenm owm
fafome! aaidt «3 «ifa [ifon 7w 201 Qe fSrgg T Sogem I@ s T4 29-

A. Ai5feT #ffta™ (Natural Environment): M3 SIS ST=e{@T, Tvraml, TeAR, GIRES,
e, Jfes Tom & apfeos «fa aipfes Afwem e Tg2 fug qa-ades
TR e eI 0 1| Jfeq R[feq v mee eois dipfos s gor @ T, [
o e ¢ AT dofie I WET AFE-AFHs, I, FOR, PR 74, AW T
Arpfos i 7= geifs =7

B. *iffAfds #fRta™ (Family Environment): “fRw «fica fues o Jfey [
AT e [ w1 s wesfe f[Kfer Twivten WA == sAfeaifte wifaca
e A feg g IfE (T qRre dum g A S e s a9 s
AT T FATAd 0T (AT €0 | T AR 2Toid T 7912 (7 deifqe =1 T-
I, ©IR-@ @ S AR wivael e Ko T aer [ 36k |

C. W #ffta™ (School Environment): e RWE @ T8 Twi*@d I =W ©F
T 2 v wiface ) fred faeed sifeaics eR ke sAfser eerm [ @
e sfaee, @diecrs A, Feemm apad MERdce geieeE gefke we |
et RS, e, fafee), e GRameE, sEel Tein e
T gaifes @

D. If&® #fAta* (Social Environment): &7 R0 vt Afes Afca 432 wwmgd |
TR o7 e @ A EE SR T TeweE gefie w0 e ofide T @om
PN e ¢ < e, Taew AfeAfs, am, Hegle apm aofer e IfE
e e MafE s e A @@ )R ARG ApE SR ¢ WP ASNEd

fa

SIS S ffey wfe fifey wme aferes afvedt =31




E. Jegfes Affta™ (Cultural Environment): icgfes #fae™ Miwg spoierem Rpies
wFesd P oIF 0 R g eFies Afomd FFER ANE G 4@ | (@4- 916, I,
Ffel, wgfe, wEe Toiin Feg TMegfos Miea 2F™ TBITS A=W F |

Ji&ae LA ¢FCq AT 9 (Role of Environment in Individual Difference):

(1) ISR AREER = (Role of Maternal Environment): o3 e g e
T2 wFged | ASFEN ARTIT FAEH do TN So Ta AF 1 B TRSEIG! fAie syvjefamt
MEF T oael | MR =T @=g), 200e, AvparRd, Faws, Mhe a8 avfe FHug
Toa o RT3, T @0 @re2 A Fed IfETs ([T A s SRR
Tog fTeq I | W AO0! T AR Fiwd A7 Ficet G Rpies oo R Freifis 26q |

(i) epfes =A@ 9= (Role of Natural Environment): @iFfes ifaaes A
IR e T [feg qome A T F9 W @W- WS 0w, 3§, For ToMm
ARFRoF RATAR TGS (T (L IR | #AS) AR T A4 I3, Al 27 Ao e
A (ACF | GRE (Oee eed Wi, Afefitere e W e s fofew
Jfea T AT, FOR S6 W=, (Amiw-sifsven Teyftcs (q@ ¢l A |

(1 ) s eI @S (Role of Family Environment): &fes! s o= e
Foufe [HE Fw G F@ 1 93 RS o o[ER (@ For w1 e dfefs
AR (W GIR AR TPNacs deli€e 6 A ©ime Afers (7w {2 Fea 1 &AfSh!
AfFQIER Afedite, Ao, e 999 «F&[ (A GEm, 99 93 & ARRIER
AR T HLEoTo = |

(1v) Rwem Aff@eT ¢St (Role of School Enviroment): fiwa I (e sjEw o
O TN A ALF 2@ e siface ) e e st @ e Afaer awge
R *edatl, TRAIoE e ee-eEsal, [ves [{fey e gfes o,
e 1 R q@Ta e SEE Topm e =7, A R fe
A T GeCe AR ¢ | 4 GRET 9F61 6 o g #AfReaee! wifsdifze 63 w6
fireg feg ot @3 2feaeiR S e |
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(V) sifEs «Afaaed 9= (Role of Social Environment): J¥ifes #ifac= fes & (S
T 8 Ifeq R PR I AtE | TE Afes 9 o T «Afa ger Jfes
ARG FEHA FA A A1 T ANGE AR @ M I @7 NT @I TR | @l
s Afefs st e e w=g), e, Segfs, SibR-snad, e, feers!, wifqw,
BIPA Al (@I, IFY, N7 G T 49T | AL T G TS IS G AN
IfE @F aEe e Mg aem 7@ A gl AifEs cfaee IfE @Iy e geres
SCAFOIZ AL TR |

AR AR WD AR @ I @, wyHa IS T, AR Swme IS
CTE YRR CFC (T WY FhOW (AL BETR O TG SO AL A1 0 e e ARG
TR (FICT A A 2 SiFery ©iord s wifael e =3

1.10. fdsce IGRTEHT FrETe e (Significance of Individual

Difference in Education/Classroom):

el a3 ARG [ zee e gzeeR oFa R[fey iR T [fey = widis
FrFICT@s IMGETT IR 1 GFH @IFeF etee RS e gEeR e, T T,
sframiel Beii e CFea WMl | FERCHE 92 HMS (T FoA0E Qi GG FFEe G
TSI | FTe-

>. FrFRif® &9¥® (Formulation of Education Policy): 93&w W frwcs FEFIIMa Fwel,
WSl WAT, AR G2 T ([IME] T T AT | RrFNifed e WIS G
feERIdime Ribareld vifedl @ AN REpAR @ s o F41 &=eiq |

3, AT FAS (Curriculum Organisation): FrFFia JfEers =i REEvaR @2 AT
TR @ Rvanm =2eq Sfve | Rfey I@wed (Gardner’s Multiple Intelligences Theory)

fefere Toe iy eaem 4 FRAmE wFel ¢ JiatRd CFae e F41 787 23 |

o, frFd o@fe @ (Determination of Teaching Method): RFFIFIHR (<1 <, e,
s R 8 AR W A AE | I MR T Frremr Sve afel
fordia Fog MY TuRE @ BAgw frwa @ R w91, @ FERdior TeRaE
AETH W@ TS FACo AT FA |



8. aifders frwiditne @ifdwad (Classification of Learners): Fdina wel @ M
fofare @ifisaa <91 dreE e AE, Reiwe aFgiefes FE A ware F@Nd CFa |
feTe AL TR Ty @iopad Frwdims (IR Sioeesis e FIFH B (OI0eT |

¢. IfEIS NPT (Personal Guidance): ST ATS S Tl Sad AT fw
270 FACS @, CTe AJee Foea wwgsd | avew ffrws 3 Frediom e ¢ yiere
TRTS A, O S AL o e o s s s i@ |

b, aRfSfEF 1 (Interest-Based Education): PFreadfitng civm 439, WMF adoret @
e P AR (A o7 1 (T +Ife ¢ e ew 0, WA (T AR, FMS A EeE
e 1 G A REeT F@ e ¢ R sfs A x RERdioR el wier
¢ WSl WHS Jfa A |

q, WFeTolT & &¥fS (Preparation for Achievement): *rrfitra 3, wwe!, TAbIE 1o,
gz 8 (IR wNel for 1 A FrEREE 7@ Mt afere WeR fSfere age w1,
T O SRS G FHFA 20O A |

b, f4FF JIG*MI (Classroom Management): GIfoFTH FEFIATHR @bad 8 (<14F =4 fox
26T FAFema ToRE IR (I a2 A T | SwiRdaFas, On *few Mrwda
CS-FAW (IIF M @¥ TAFS 20 2, @A 53 Frmdft srees ¢ T Afe
RGNS

5. frerEe weEe (Inclusive Education): [fen wwwam frmdive i oifs eifases
TegfeTEs frm s Fa o) e I afeers =1k Bfee sars iwm, oz
o TR ayfe, e BTG gar TN e Awfe R @ afels Frwd s e
PR ST S e AR |

1.11, Y (Summary)

e (7T (Individual Differences) 2o WA Jfawsl, K warel, Jheng, TSR, AT
G2 TARTE 8 WA @FEER M w1 9B ATl oiffe 27 Tore e 8 AfHere
ToWICTR WGCN, A A6 (AT eaear fewees gy wa zwee fof miiwiees @
AT ¢ AfETe e N TqeEs Fou &Y WE ewed o AR F@ )
fRrFITFE JfEre (Eee eFg FAfETN | @fiecs frRditr g A @3 sidwetE ifee
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IR T RS, Aore, frrel safs qae e Aafs Mded T v arew d4e
vt | qafen aor @wa frmdie wwel ¢ Ifew M ofit qne, couf sAfras i
STCI, AN @A 8 Seaels ML Sind /e 723s 27

faser e (T @[ @R o fofere Mm@ e ard wace o s
AYREACE FICS AN T8I W1 qafofas "ﬁw WS (Differentiated
Instruction) «3 W@_Q/%W %19 (Inclusive Education) Wi 2fsfs frwdis siwa
e e ol Refe 2o Mey T4 W1 Tod, JfeTe TEns FPfe Medl @
feErRg ot qEeed awe T AR e 93 ewgd W 9B e
RIS N Prrsme Bfoe RrRditrn wer siftw ¢ wwe afs agae 2ew, e
S SRS AEE @ (o*liore G el 70 AR |

1.12. F-EHIAS &AW (Self-Assessment Questions)

1. IfSI® (7T 0o F @RIEA? TRIRANTR B T2+ |
2. &S ACHH A< RFERTIR I 2
3, TS (A Freid FrFdima I e gofe F@?
4, IGTS [TAEHA AL o I It FI? AT J T4 |
5. TG (@I IS AR F F FH9 T IFRRA?
6. e FeI Jfeore 3T ot FCa? T T4 |
7. i Frond Jfesre 14 2 Fare #ia?
8. “fFaifae 8 ANEs it IfEers @y Mo FroE T AM?
9. EOPTF FrFFH G JSore (T @RI @ GGl
10. rFear e ﬁw W (Differentiated Instruction) &% FHCS AICIT?
11. @l@g%w ! (Inclusive Education) Preditra afeTe taaw (it FieiE
AR FEA?
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UNIT-12 (&S (TEMPERAMENT)

9% (Structure)

1.1. ST} (Objectives)

1.2. 9% (Introduction)

1.3. (VSTEE LI 8 FL®l (Concept and Definitions of Temperament)
1.4, (VeTed &3S /2af8 (Nature and Characteristics of Temperament)

15, QA6 voiced foafd RS W@l (Rothbart's Three Broad Dimensions of

Temperament)

1.6. (VETEE 4S9 (Types of Temperament)

1.7. (V&& @32 GfSTT 779F (Relation Between Temperament and Personality)
1.8. (V&Ted Pl & (Educational Implications of Temperament)

1.9. frel 8 GI@Ited TP 7=#F (Relationship Between Education and Temperament)
1.10. LY (Summary)

1.11. F-ERT &Y (Self-Assessment Questions)

1.12. &%if& (Reference)

1.1. ST (Objectives)



q3 YR T F919 29 it Set 9 21 @ i

1 (TEEE AL e FAO AFN I G2 WAL GRS (Q0F O Y FH0
A

2. (TENTER  &FfS @ (&M I FRCe AR War Gt IR A A1 IS FE|

3. AWMGT renes  foafs fige war fofes ¢ g Fare @ @R TarRAPR
e Face 2R

4, Tfoq @a (e @G FACS “IFE 932 SR T4 &8 [ FACS AR

5. (OIS ¢ HGed Ny 1< e Fa0e ARea @2 IAY TR AWl FHCS TH
A

6. PIFIT CFCO (Vs Pl (I EIE geiie e ©f [eeae Fce AR

7. (TEcEd TS deR FeRe FACo HAHeT @I I Amiore g7 WL A ASACAR
THAR AT FACS AR

8. (N&& @ RIS AT N4 T I FACS A

9. fafen (ramer  Frwdi;e e W REEemE o el S FHe AME @R
sfeferfelas Rrd e I TS =T

10. (& Freid o Ifeere ¢ Frmee Ried Aemm doid @ o SieEna
FACO A

1.2. 9% (Introduction)

(TS (Temperament) 2@ G &S (AT € @ARf A Jfea SRoT® efofal, wiv=e
Q3R HAfReIeaR e s delfte st ot Jfeces talis feofe e f@fbs =7, @
TR A w21 g3 gErEeed BfefE anE wefiweE (e
diFfes 23l e 3T wm, o [t I@ FoE oFem Jf&e TwiaR (stimuli) @fo
Afefea eI, weel fFREd $a @2 Ffes Wi s @b e e Shme @3
AT wfewer wdfmd, o Ifer TfFE @eam wwel, Wfed TG G AERER ST
Foliie T 2 APINACS (NSSE A 8 49l @ 2iPFfs 8 APy, IUMBI (WeCe
foafs frge W@, retes ey @, 9 (e ¢ Jeren TF W Tl |
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Ao, e oFE oeted o el 8 @3 RERere aeRe i T 2@, A RERioE
(IR 479, SIbRe AR AFICCHT AT @7 PR e} e

1.3. (NHITSF Il @ <& (Concept and Definitions of Temperament)

(T&& (Temperament) 2 TN AR QAL FfeNa et as TafE, @
e oo afef@q (emotional responses), @BA4 (behavior) @R W @SR
FAOE (adaptability) @eiie 3@ «ff o w2 wwe a3z «ft FdFd @ @ 9o
e e HiTened AR 27, 9Re Faad F@ a3 TWifes e e NafE $@)
e «fs eqiTe talieid M4ifRs (biologically based), ©3 (&mer ~Afcac<= el Wil
A QIR AR AN A (personality) [T it =mca

(S Ao @W"jjf% 26 (S fofe (biological basis), eg T (QAF2 8 T
g file FOIRFIRE b2 8 (FTgRell, TR ([ #gE ¢ *% aFfoq 77| «ff Ffocmom
W@l (activity level) feiad 33, widie (FC @ i AP, WE (FC I ARG GGl
e =51 are-f@e (self-regulation), ¥ G IS I, WRAAITS! IR @B fazrgel
A ©f [T I IR TH AY-FFE T, SR A, TO qAR T SIS ATATS
M, @A SY-FECER ook AFE e 2ol @Ool A A AIaiee e f[es =i

A&l (sociability) (TECER @ER6 24w (A, A Mdwd 3@ @ 9o e Aes
AT FOOT FRW (Y T (FO TG WIS AL {HCS Ald G2 weiere sAfaees!
T AR, SR (P @ GF AFCS AT e A A WA AN WA e 517 737
aft W@ @9 FW! (adaptability) 97 AL FFs, A g I @ @F© A9
AR AN F© TZE Ao AR (e 2t a8 N @Sq7 Fwel 79 e o
Tga AR ¢ FHIGE AN AP FACO 2MF, @A FN N (A FNS! 7=/g

e AR CF@ WYL TqJe FACe 2|

qIE T TARE 2Kl (mood) B (S @Al Affe =W Ry W Eweresid
ESqbT ¢ WAV AR A, THCF (FO (T QAR eFed I {78 oPfon zre
NEF| arene, afrest (rhythmicity or regularity) 21 (I&ICSS qEFO @W"ff 7, [
q¥, AW GR WA SOICTE qHERIRTeE o a7y e dfefrea Mg wBs
PR B, @RI AR SRS e q@R A (e ey, (14F FWe! (learning

ability) @3 AEFE FF (social relationships) ToFONT eefves Fwa e «fb TeTo



TS, T8 WOORITY, MEFC G G Wows! (G AP @FF ARSI
GTeE @RI SeeRs, #FT qR JEReEoE w1 e, FRd ot Ifew o Ty
sffsce tofate TRRel e AE @9 Jfew FeRT eRdel SRl RPieaw e e
FACS A

(Te& (Temperament) 7ifFe *axdm R[(feq TR e Fagear [fey et awH
AR [ creitem g wweesd wiewt (et 2gE:

AT 8 (B (Thomas & Chess, 1977): "Temperament refers to the biologically based
individual differences in emotional and behavioral responses that are relatively stable
over time and across situations." IR "GlEre T GRAGITed e qu Afere
1< A SIS @ wibRaeTe el a3 o e T R ¢ HAfafEfon MY PEITETeeI

IEiCRiERIcTR

I @ 2t (Buss & Plomin, 1984): "Temperament consists of early-appearing, stable
individual differences in emotionality, activity level, and sociability that are primarily
influenced by genetic factors." ik "(E@E T MR (AP LRIDICERCICRIXERIOR
FRFHACHT @ 8 ANETOR CFea Jea1e AL, A o7 fGrare dor 7=t vl 23"

J9M9 (Kagan, 1994): "Temperament is an individual's biologically based tendency to
respond to certain environmental stimuli in predictable ways, particularly in terms of
inhibition and reactivity." 9i€iR "(T&E T @I Ffed GRAGIEOR Mo e,
e sfaiste TwiAR ofs sFRdie Sow afsie amm, Rers afet@i (inhibition)
8 efSfEamMeTeR (reactivity) CFea; "

(M= (Goldsmith et al., 1987):"Temperament is an individual’s characteristic way of

experiencing and expressing emotions, which remains relatively stable throughout life."

e "(TEE 2F GFCH G S0 Ao AR AT FAF G [AHERES «F, W QIS
fifen e gerrEee fFrode s "

G @ (AR (Rothbart & Derryberry, 1981): "Temperament refers to individual

differences in reactivity and self-regulation, influenced by biological processes that
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shape behavior and emotional responses." @R "Gl T Ifew  afeiEarAiTe
(reactivity) @3R ©eI-f7@A (self-regulation) @ i<y, I @b 8 WRATS eAfofa
130 e elfeae we aelfiie =7

GHANS (Strelau, 1987): "Temperament is a set of biologically rooted personality traits

that determine an individual's typical reactions to the environment, including energy

levels, emotionality, and adaptability." @idiR "crere T Fg tafkwe e Ifey
R TR, O aFEe e Afaraioe efsfear @ AR 3@, a9 T “ifea ST,
RIS @32 AR (e T TRYE ATF)| "

EAG  (Allport, 1937): "Temperament is the characteristic phenomenon of an
individual's emotional nature, including their susceptibility to emotional stimulation,
the speed and strength of response, and the quality of mood." @<fie "(&e &= Wfe=
wiee egfon @Bt [T qo1, A SReETe TwisR afe HameETel, afefara
S 8 *fE I TEF eaTe ATE TGS FCd| "

oigrEd (Eysenck, 1967): "Temperament is largely determined by genetic factors and
influences personality dimensions such as extraversion, neuroticism, and psychoticism."
iR "EE g fTmere FFe 77 Mdifte 73 «3e Uit Iferes Koy Tate aeiie 33,
@ IfHR®T (extraversion), NARE®! (neuroticism) 32 TAIFEI (psychoticism)"

TATS FALGRISTE (ACF @R AW @ (TSS YeTo Griers, I oo, @Wiveel ¢ Jfew [
ToF ACRM goR (Fee Gt WA MR [Fgh1 ARRCS 7t Hiiw, ot Y@ &Sl
Ayers FfoNa o «ft e T Fom avom afe Twivme afs afsfea o,
Iegel e e @3 e e s, 1 giey [ fefs toft s

1.4, (T&ted  oPpre /M8 (Nature and Characteristics of Temperament)

(&S (Temperament) & e FelF Aol A OF SCI#, AT G ATCICR A
NafFas aefe 3@ «ft daae IxTe W32 IfSrer [RFer fofe e e s = w
EICER A4 el [Reifteeia u F41 2

S, TGS @I IHMS (Innate and Hereditary): (TGS THTS I FoTo fEore FIae ==l
fdfee afey afewer My e e, o b Azare @FE T fRug Qe



(oL AIM AR TwRRaEa, g e T (AR WE ¢ cfiee W, 9N FC &
TR A Ol i 2te i)

3, AER A Bf$Ma (Stable Over Time): (NE& MYFANE TRETA wFCo3 fF® 27 @R
IANRE A 7 @M I 71 IMs B @ wfowesl @7 AR TN il FAC A,
E GFEH NI OFF T (IS 4CF A

9, TI5FY R GIRNE doifke T (Influences Behavior and Emotions): (V&ie WG
Afell, ©IR ¢ Eted T4F oR (Fe| (IS FR(G2 @ I, TRE (@6 q¥ 4
“{fafgle AR ©3 #/14F TTe (Teed T 2| | g NG HiceeE e 2 @fee
WRANERe T 21T, WA (P *MW AFCS AACH| CWIRATTR], qF(0 ACIHTA *e FRC&3
W (FECS AIE, @ EIH e a2 AREBsre I AFCS /13|

8. AfSTem e = (Varies Among Individuals): 2TSF G TSNS S+, IH T AF2
Afafgfore for afefam @ a7 qFew fie Tga e sTee2 Wi w fee «iE, a<E
QS g AR At B WS T Fre A

¢. ANEE fFEaeE aeifte I (Affects Social Interactions): (&S JIfEd T AL
QAT (@ 4 F) AR (extroverted) @32 ANETF Jfear F2e2 T9F wre
AT, @A TYRA (introverted) IfEA Tga T A fite @ sy fce =ieay «fs
T, TS FG @32 N ISR BV AOR (|

b, &g RIT M AYS (Linked to Personality Development): (N&& To JFfeTes
tafts fefe, ©ra wfewer Mg «ft T 2o At TrraaTasl, 9 FefFenaR
Hign fie 7 TS 27, O ¢ @FE AT AIETF S A, 58 7 o e wficn
A 7, O3 1 0% 11 fadler =@ Tare =)

q, (MY (PR ALIFARY (Observable from Early Childhood): fiex (Wee &m0
(T2 T T4 I g e gem AlEw, el I TR Fre AR 27, @ SRt
AN, @ A TE (Tew A A ofs afswmdt zre i 93 @hEISeEn
ARTS LGIAF GRS FIE! Tl (@A R A

v. [Rfey q@tme @fdqmsad (Categorized into Different Types): *it3asal (emes fAfeq
feTs ©l% FCACRA, AN 8 (53 (Thomas & Chess, 1977) foaf6 @i fofze weaa-
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. 728 (Easy) - &2 K7 AEATS #/1t7, 2foqvd R Felis ropge)
I 39 (Difficult) - AIoIeRe, SfFAfe @3 A AeaTs Fo)
. @ IFE @sT (Slow to Warm Up) - T ABfere RYigs, ©@ ANEF M
W fes «E

5. (IR FIO YR ARG delfk® IR (Influences Learning and Adaptation): GF&
Ifea oors R I @ O I T &P (< @2 Tga A0 A <ot A3
T @6 Trere Afww e AR @APes ICT A 409 A0S TP e FACo AT,
QAT QFG AR e Tge BIteTeerd YR ST Sl A9 e “ew FAco i) @
HAFT @RI 7 G SfvoRFTR T wFg7d|

o, Afte Tomita Y ffFM FW@ (Interacts with Environmental Factors): I™e
qae ETe (Eke, dit o 7 deiie 2w wieeRegd (99, AN wiewel «9r
HeFfo (TEIEH AR AN RO I H{lCd| SwRAFA, FeiTods Sfay qae
e I STeme o o, O G SreiRegeT 2@ TOte i, SRR Swm-HfEe aer
e I T #fea™ #F, Ot ©iF e eqbFeIT PR A& 78

(TS T3 A6AeE 9o GNiferes <, T wieel, AN NfE, oiim @9 93 Ifes
fertE eefte I (EE @RIF e afeeks, FFe @ Nefqeeear e sffaca
tofd Tare s T Goa Fold RaeierEee AT Fd €2 3feans Ko Sefee

<

A € B (3599) Wﬁ [ iae5) 2@% (Nature of Temperament According to Thomas
& Chess, 1977): ¥ € B (3549) O 8 T3F =fGEfEam BifG (New York
Longitudinal Study - NYLS) @3 W (N&is W @ @@l «cqqelt =Afees @,
@A OF (TEeE (SReed e ¢ grmigeee fFiote @i+ e e Bfee s,
g ieg @b 8 WA @STF FIOT HOiRe FCH| OMA MIRAT (TEied  aFfod
RSO o M Qe 431 QAR

1. Te ¢ (EkPeld [€ifae (Innate and Biologically Based) - (V&& &R 7
2 e @3 G sers fom am [difrs

2. N AR FBRSA (Stable Over Time) - a1 &FF “fFafes =27 711, ot3 ~faz= a=
I Aol FACS |



3. W@ @eqF Fwe! geifis I (Influences Adaptability) - ﬁl“é e STrme A
ATRCICHR I 2l AR TS 11, SR (T e Syl siqed 36|

4, Ifetem “N4F AF (Individual Differences) - (V& FF F(@ A& 27 @32 @6
A& (Easy), 39 (Difficult) © A W@ em (Slow-to-Warm-Up) @2 e eidi
@fice froe

5. NG @b eelfqe I (Affects Social Behavior) - @ft Scas 35, “f4a= @
AT AL T NI BN AL

6. @R e WAfEN F@ (Interacts with Environment) - 2@ ¢ afeeRey
I SIS oo Fa Gk S AR Freg R s=we =)

7. Ifeg e fofe tofd $@ (Foundation for Personality) - ©f¥res Afew @
HHOTS HITONF Al e I

1.5. 9AABA (e foqio ﬁ@\') i@ (Rothbart's Three Broad Dimensions of

Temperament)

W@ @IfF 9205 (Mary Rothbart) GTEieR 35 Sy WCwa ToFiom Fcaa A e
AR, WA, 8 andre efsfen @R a3 Fon v I@ o aretes
(Temperament) fo=f6 Rg® W@ fHfzs wate:

>, ettt/ (Surgency/Extraversion): FCE™1 J1 ARAR©! 27 e Efoqne =R
AP !, Tga Sfotee dfe Wz ¢ FAGred AfReaedd M EEleEE eddel aft
@12 eqfe o I @RIE 96 JJG TLE], TH-AG T ¢ ANGFoF Aew 2| 93
B o1 eHfNIfEs F1e5N (Dopaminergic System) &l fafas, = 7%, c27ell @
v Sfe frge ) A e AR IT ANEE ¢iBite IE WS 8 TR
afows! e SR 2|

ﬂf‘[ﬁ?ﬁ‘@?:

> T IREENR @l - FACE!, (L& 8 K7 IR Aol
> NGl @ Tl - Tge AT AN GG FHF 2|

> Twlvel 8 @ ie-Aifs - miEter e A FE @ afe ae
> BfSAbd ARALP - @i, Tresa! 8 FfH-YH W)
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3. (ST ARALITS! (Negative Affectivity): (oD SIS 21 (FSDF @I
(@9; ©7, ToM, [EfE ¢ 132) Ted ¢ oM IR eeel] 3 W@ e @R[ I
GFCH & FO6! ALIVTANE @ T | (AeAbF ARoIeFere! Spfiere (Amygdala) @
ferfass BIEBN (Limbic System) @3 FR@EER M &) U2 IRRE @F@efe oieere afsfan
8 Fova effs AamAere! faad )

ﬂf‘[ﬁ?ﬁ?‘i@}:

> Trefere 2R ool ¢ ToMT - KT (AT @© (Ao AETN A T8 {1

> O 8 T@ol el A1 - gl wel “iffgfere wfeoe! @iy 4|

> 3d ¢ UHI T[S el - FRE e A A AT

> Tecs e *e S 1 #AR - @il FEees Sk S )
©, Ao NT@Y (Effortful Control): AheT @Y 2 TG, AR 8 «ABAe FHgeq
el «ft Ffew R TRl o fEd Fa9 !, 7% qeEe o) ARFgT 99
WSl @ QA9 AN el s 0 @2 (A3 {25 FGH (Prefrontal Cortex) -t
ffere 3t #fage, Frae azd ¢ wrafrEd 97 &5 a

{F[Zﬁﬁ@]:

> el T - e Sices fe FeEe i 99 ¢ nedid g sfwes w4

> weael fEe - eiewlds afefaan aam w4 ¢ siffgfe 3 vra 4

> AREA 8 FPH AL - FCoF & ARTEA o I 8 TR AN &R
41

1.6. (NSITSE K4 (Types of Temperament)

(&S (Temperament) 20 JfEF FA2ers, (aieed [difie Iferga @b s, o "

IS, THFaTe 92 gfefaamie gadens deifie sea) [fey weeme [fey o
MY (Terced @ Feaced| e AfiE FiFe (rees fafets i< T 2ceT-

S, AT 8 (57-9F foaf6 (Eitera €3 (Thomas and Chess's Three Temperamental Types):
AEFEIOE AN A2 G5 (537 (Alexander Thomas & Stella Chess, 1977) fema @&e
Reerae 63 ot 2w <79 fofes Faa-



i, %G (G P18 (Easy Children) - (80% f¥®): “Tzre W fce ~itw, 2fsan<e WareN
o @R RS o PR e MRS YR AT, W& AY (S A G T
“Afafgfere we NfE e it Tuigad: Tga Fe1 A T AN T© TSR 2 7|

ii, ¥ e e (Difficult Children) - (So% f¥®). wieleRd, wfEfie IR
iy @32 ARSER AL A7 AeSATS TS T (DT WER AIFN I,
b I I qR SRS afs afsfa o Twrad: (dEgE (I o ANE
AfRTe 2 AR F9 A FESIO T4

iii. & WA ST 1 (Slow-to-Warm-Up Children) - (S¢% fR): Sieiore afsfaam v
e T ~fafBfen afs o T @ WA e, v A A ao T TwiRde: A
CHENIEIR MG AT O o0 oiie) (M, ©TF AItd Qitd Qi I% 26T

3, JMMNER BRIATS AN (Kagan's Behavioral Inhibition): WHIRGN (&Ca™ i
(Jerome Kagan) (V&es Tgd @ w#ifibe “ffgion dfe afefame S fofe st 9ft e
Ol FCq9-

i, 71eT® f¥% (Inhibited Children): o<, AGF €L TG Twmio AR AfS FeEmrE| woifafoe
A3 ¢ TR e frenes o6 (el TwiRdd: T WEd AN JA1-NCT SASICe

e A

ii. TeT® fA® (Uninhibited Children): ST, A @32 Tg 200 T© 29t ASATS
TEN| TG Afoteey e WAl TW IR AT Ay AT Twrdd: Tgq (3= A
PR T T A (T T A

©, FLAMG7 foqf6 RS Wl (Rothbart's Three Broad Dimensions): (& F2€6 (Mary
Rothbart) (eens foait fge @ i seaces-

i, et /ARl (Surgency/Extraversion): T% *ifes Wial, el 3 Efsab @iea|
ii, (FSRIGT STIGITST (Negative Affectivity): o3, ToMI 3 fEfes efs Aawaerer

iii, oo &S (Effortful Control): ST, AI? @ QA R@FeF 7ol
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8. @IfIEs T&e 8 BfA@ W+ (Cloninger's Temperament and Character Model): 3415
@5 (Robert Cloninger) (N&e SR W@ Ol FCACRA—

i, FATO! SPTFE (Novelty Seeking): Tg7 WioweR afs el 8 TmivAN| Sw=A:
rereRRieT I, A FRwRfGL TS FE|

ii. ®foq 2ffT (Harm Avoidance): 7%, Tzl @ IfF TS 12w I(F| TWIRAY: G
Fq 1 goifafoe sifq «few v

iii. 9F%F fA9ae! (Reward Dependence): FMIf&®, @il (ote *ew FCq € TWOAHT
dfefeaa afe JFcameais Trizad: Fes & FPro A A=ST (It bR

iv. QT (Persistence); FWIF AT, THHA I A Ao 7w Tt @ G
I 2 Ao IS ADe AT |

1.7. (&G @3 IfSTgq °F (Relation Between Temperament and

Personality)

(&S (Temperament) 93 [&G (Personality) G SR A TSIeIT TIfFe s,
SRl FoF WCAAS@S (A| (VS RN GUT© (A1), A IS @Aaeire afefam a3
IHHATS AITONP 2elfF® T (Rothbart & Bates, 2006)1 SCF, eg @i KF© Qe
T (TEE AP wfeeer, Rig alfErn @9 AN ek T AT 7@ @3 T @R
Jfeg [FM @32 72 54T T[T WHAE SO I FACS TS |

S, If&Tea fofé fReTe @re (Temperament as the Foundation of Personality): (V&
e o fofe i m v@ «ft avw s @Yy fm offe @ @ afe
IEeTe g3 wbedTeeitd [Ferd efsfe e ©f W4fa 63 (Goldsmith et al., 1987)
@3 [Pl T (AT B T G MYRTE qERE 3R AtE| SrmgaEa: @
e Tfer 347 AerwaRe e efsfearieT 23, S o7 Siars ok @ Tesd Afered gt
e A @3 fRie T BT W INIfET 2w, O G A ¢ A iy e
FACS A O3 (VSIS (20T Ieg 100a AIAfF SIS tofd F¢a (Thomas & Chess,

1977)1



2. gy W +faeq: [rom Ifey ooe e [FHe =7 (Stability vs. Change: How
Personality Develops from Temperament): IMS (&S TR Fa, ey AFTSTAA
@2 Gt Sfeeel, ANfes WAfEa @ FrFE Mg JBH® 27 (Caspi, Roberts, & Shiner,

2005)|

crere eEre - @ dqe famere ¢ twfie TAmE 7l eeifds 2 (Kagan, 1994)1 I1eg
ol = - @b o, TeFs, Hifara q IfEsre Frae @@ e = (McCrae et al,

2000)|

TrrReFol: @ e M aFforeeid Age =, O ANGS AR T a3 Efedne
wfower MG GF ST 2@ $ore Ad a3 e 3 AT @3 Thad (ere 7,
W@ FE A ffFe et & e Ifee T gEte A Teud, e A TRES
were @32 AT afoses o2 N AL (Shiner et al., 2003)

o, ffaeid ol cree R ey A &AeI (The Role of the Environment in
Shaping Personality): I8 crone afic fofe Rem sw ww, Ifew W@ AWEE
i, e afowe! ¥3e HAfERES Sme wrgsd 9N “Fa S (Larsen & Buss,
2018)1 TARRCTHA, I (ewcem @I e W EoAws AN WL o, w0 @
TETETSl @32 SrAfEEe I FACe #Iid, 8 TR ¢ @feane ~REe 61 Seweres A
AR A TITS AIA (Bates et al., 1998)i

TS (A GG 90 &ASRE (Factors That Influence Personality Development from

Temperament):

. foenre el (Parental Influence) - USRI IUEIEUCHIE IS CEaIUE S
ez Tarecs 2fedne Wfey (AFICE) Helles S0 It (Eisenberg et al., 2005)|
. ¥ e 3egfe (Education & Culture) - ¥l ¢ Megfos Ty ey e
wg7ll OfsFl “IE 3 (McCrae & Terracciano, 2005)]
. e wifewel (Social Experiences) - I, A ¢ AMfES “faca afeg o
AC] (T (Roberts & DelVecchio, 2000)|
8. WHAIR®e O & 9 JfSrea 7F (Psychological Theories Linking
Temperament and Personality): [fey ARG\ ooe @3 JfeTe N 7TF [
PLACR:
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I REEEd Jeg g (Eysenck’s Personality Theory, 1967): 23 Q& (Hans
Eysenck) M @@, t&fis oM ey a8y s Ifefel, gkl ¢ Swifge
oric 9N A (Eysenck, 1991)1 SWRAIFRAFARFS! (Neuroticism); Tl SIS
aifsfaarierst (emotional reactivity) 9% e Toiffs|

. T ¥12e Jfeg Twa (The Big Five Personality Model, Costa & McCrae, 1992):
5 eqm Ifey @Y (CTeel, weTe, e, weufife, «qa RS
[ ERAST il ﬂ“"fﬁf/{[@ (McCrae et al, 2000) Swrges: (el
(Extraversion); ©% A1 /Afe! (surgency/extraversion) &ted MY
Rikaisacy

. 37 ¢ (Af=a ee ©g (Buss and Plomin’s Temperament Theory, 1984): 12 ©g

Wﬁ, e foqft @R oe - @iReeReas! (Emotionality), SR« (Activity)

@2 ANfEFS! (Sociability) - A ey RFHE elik® I (Buss & Plomin, 1984)]

3 sgef A @ oo Afered (wike fofe Ree e T, 1 “93e! TE AR
e T e weeEe =)

¢. TEs 8 JfETIA WY FEFT AACHF (The Dynamic Interaction Between
Temperament and Personality): (T&& YR Jj(EY TSHOR AYE | (NG TS,
tEieeld e @3 gErEeed BeAE (Kagan, 1994)1 Ifew A GIETes, AHNIEd
AN, Wfewe! I JJGTe FaCEd M=o T (Caspi et al., 2005)1 WS (&S e
AT ARTe ¢ Wpde el [ 0, Ifey Tme afewen Ty #fzafe ¢
Tferiiee 27| Jodrk, Aoy eyuNa (e dforers 73, T2 @t aPfe (rare) e = erw-
AT (oAfFore o) aa T @I sifeRie e,

1.8. (V&ITEE RIS e} (Educational Implications of Temperament)

freditre oE «3w, At fefd g @ifierer e afs afsfem oos
(Temperament) @¥l 2ol 2| FFAMa G (&S (@R TS @W‘T{ TR @t a3
YR, TAF qR FFT CRIF At tofire sTawer I@ Fwdive cersers
A Bfee I@ @R oo@ THAWIN FrEmE @E gw@e @, e Frediom
qICET ¢ ANfEE [EE Tel Fawe g 5 enes FEEee gerag 16
ST SiEs F1 20



>, freme @ f€iRet (Tailoring Teaching Strategies): *FFiditns (eer S W
@ Al ¢ WG (e e e Sfewens wiRe FRHET 0|

o Sw-HfET RERSeE S vENE fRrEmE @E, @5 SRS A (Role-playing),
2YO-FAN IAEN (Hands-on activities) €32 VeI &g (Group projects) S|

o fRfesmem frmdivr o AR ¢ 0T TRaw, @99 Fo7 AT, st
8 o4 (1R FEFF TS A

o AR MW@ @eq AR T ANEEER RN q@R Tgd INEER QI i
AY&S (Gradual participation) e LTI

o« T® WeweaE RS T B FEIAR @R, @NS NeeEerel s
(Mindfulness exercises) @3 ZRNCA T ®HF 727D

R FF @fde® A (Supportive Classroom Environment): 430 fae®
frediovnr f[ifen creartes afe Igamadie, ¢t oo eI wiaR ¢ Wb JFel v
FACO A

o AR I I (Flexible Seating): Ty FFFAT sorfer (v, e Jpiet ar ffafafer et
(Quiet Corners) *®@W FACS [T, A ©IH PPN Nl @ FLCAmayael bifgwr 7l

<A

o f5® B9 (Structured Routines): "8 TP @ SFHfASEe FrTEN FEEN I
SfeIfErs (Low Adaptability) freditrs oy fareret ¢ Zfodteret awe w5

o 3o aAfSf@T (Positive Reinforcement): &¥GT 8 FFHE NAIENE WO A
QPR TIE goite A3 R o) S Jfa ace T2Re 0o A

o, ANIfeF 8 WRfIT Bt (Social-Emotional Learning - SEL): (Nei&=i® 2Nt Face
fREFItr SR fEe ¢ Tifee el (IRt o8 el |

o @Y &Y (Emotional Regulation): TSIF Y-, Wi =AAE I TH
FAwAE FrEditr TNRTE Bist FICS AW FE)
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o RIYRs @ FEIe! (Empathy and Cooperation): #eoe I € Aifes Nl
Rt TS 8 TREIFIeR TSR (T gere AT |

o FZYAETS! (Resilience) € AT AN wFe: MrEdivg ILoE o @6 et
21T azd 90 I ©ItME SRFCS BiitEe (IFIRET JRTS 23|

8. “lIfFfefes MM (Differentiated Instruction): @%3 FHF foF eitem et
IR SIS wAfaa ffoe Face &ivara FRrme @E agd T4 efeE|

o fafey (¥ T#wd (Varied Learning Materials): 7*5SH  (Visual), ®<eCaI=l
(Auditory), = (Kinesthetic) T2a¢ 927 Mredimg I wFe! Jeice A2

<A

o TN W@ ad (Flexible Grouping): rRdir i I @ TEtee e
T2 Waoe e (<10 FeT TS 2A1EF)

o ATTGENF FE (Scaffolded Tasks): IC FIGCF (26 4T O a1 7 QTGN @
WA N A R o IR 20e A

¢. SI5AAS BiitAie NIIEn (Addressing Behavioral Challenges): PFFIfiMa eer Jaice
ST GRS PG FEFAOIT TG Tl 79|

o T MR Trree Of%d 2o #iitd, o2 fafire [Eie® s (Movement
Breaks) 8 *IRIf7s FI@N ©Ima & ST

o T% AW FrEEdions S b1 A1 Srael (ISR @ sAfke tofd F | afrae)
o @ W@ @eu FrFdima Tou IR Qe G AeH R eAt The

v, PrFsfdt SF (Teacher-Student Relationships): 43F&w freea JRTefe 8
@RT#T FERTIE (TS BItEe FWICS TR I

o METYS 8 @RI (Empathy and Understanding): f*rwear 3 frwidiom Ifers
BITASSTE JATS 21TEw, O Ol OIMF (1A (@ 2GS FACS #I10a|

o & WA (Individual Attention): FrFFitrs *f& @ gierel A el ewid
(191 W] IS FTF



o TS @I (Open Communication): FFRMa O wgfs 2F0=R A e
TR TSR T>F Te 27|

q, GfoeRF 8 AfGLFIRMA FRAITS! (Supporting Parents and Caregivers): *FFJtra fore=
Trfere e ¢ wfoeRama Frwlfrel wwerd SNl i)

o UfoeRdma = @We (Parent Education): Mwd (oie 8 i@ Sifgw T
Avee! Cofd T4l e Tafere AR

o W¥S (= (Consistent Strategies): RMieid @ AT el wfoq Wrey Fefe ey
EINRE kIR ERC T AT E T

o fHafie afsf@a (Regular Feedback): ©ifeeRama M fFAR® @CADGAR WM
e waelfs e T4 e

b, AN EoifEet (Long-Term Benefits): (Taeiofes Freme WM Frwdiom
Ifesrs, e ¢ il et 2w

o  GITNF AT (Academic Achievement): FrFdil Oiig (WETEE AN T2
IR AR St Teres F4ce A

o INifeE WSl (Social Skills): (enefefes REFmA FRITefs, (Tog ¢ FRITgfeRE
FHE T QS IR A

o WME FF (Mental Health): TRECS! JATel 2mE ©radl, ARHER IR 8
qIvFeiere T SNy T

1.9. B € TEitem W A (Relationship Between Education and

Temperament)

Rl @R (TEEE W 9B TSR T QR (TS 20N G AREGS (S, A O
I 439, @AFCFF @qABA, @A FEe @32 Awifes fafEae gofie 3@ fFreea I
PRt (TS JRITS AN, ©IR0E Ol OIFe IFA FrEve afs agel FA0o A G
fRrl 8 (ISITEE THFe =0 ewgsld e SeEm T4 2@
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S, (Ee (147 MANE eeiie A (Temperament Influences Learning Style): (&St
R (I 4R 8 AR B9 4R Fea) Swrraem, g Rl eree s
4Ca AT AieE, Wk 5y Frwd S we [fve &) Th sl REdR e e
T A TS 2IE, @I 9 g fredfioe oy Ao qae aedam 21y @
FITFA S AT (Rothbart & Bates, 2006)|

2 (TS ENFCFT AHANF geifFe I (Temperament Affects Classroom Behavior):
FrRdior creTe @TSCT WHANT el Fe| T FrRFepTE B @I v
O M @R beA-fefes (I T ©ftEl TS FACe AE| SivE, W aigfen
R FORE AR St #12Ts 21t (Keogh, 2003)]

o, IR g 8 GFIeRF FAFeH (Emotional Regulation and Academic Performance):
e wieeel s el o qIIeE AFCTE AT e (e &R Sfad A
Torlas 26 PR SIEs FaEe TR Sere #iitd, A Siid 2Bt 2fs Seaie
I o Freedl I oME TRRE @ (4dE, ORGE Ol OE T FAce A

(Eisenberg et al., 2005)|

8. (T&& 32 AMIfers fFR (Temperament and Social Interaction): &g it Fate
STHTA A TS oitd, @A 7y FEdl wige ' g e WAfEE wen eges
@ Prredl I A A Age e W e FAce SRAIRRS A, SIReE ol
SIS ANIGF Aol OqEe FA0S AT (Chess & Thomas, 1996)|

¢. CTee A R e W@ (e (Adapting Teaching Methods Based on
Temperament): PFFaa Mol (Tae oq@@l FRF swfs  sfiqen Face  2iitaw)
SnaerEel, fanifon FrFdiom o) 4t ditel ORI @1 J9RE T Q@S A, QI
wo fFere TFN PFrEdime o ol IS (el @ #tE (Rimm-Kaufman & Pianta,

2000)|

v, R firee  wewa (Long-Term Educational Outcomes): CT&e rmdiona
AT e TR Tod oo (B (@ fedl Wi 4@ ANee i @R
YFEY FACO 2ITH, R HRS STl Felwel I G AT I TPPE YA =X

(Valiente et al., 2007)1



Al @ GISITETd S TTD 37=ofF qeare) e PRl fFerd oied, @R 03 @R @l
s 3@, ©f oF @EieR evd og @) Frvear am FrRdioe oere saEt e
e N T #I1ew, SR oFl WK TegeTee ¢ FrEies e o toft Fare
17| @it FrERdiom R A, wiRe g g ANifes wwel [Pt = I

1.11

8.

9

. B[R &Y (Self-Assessment Questions)

(&S (Temperament) S 1 @ARIF? @t Frod Ffered @ foF?

et A4 (ARBelE N F1? TArRaeTR [ FE)

A6 (e feAfs ﬁw @ (Rothbart's Three Broad Dimensions of
Temperament) J F? FLCHA GG I

creted  fRfSq €79 (Types of Temperament) F J1? qI6 SifeTat Tofd T

TETE @ ST W& AL Froia Iy F A2

FERIdior I SR e (Vs SN 2SI (FCET?

EANFCFT B (TETeE o Fr? Trrzgd o)

PR CFE (TSI &R FIS A0T? FFTd oo OF ey I T+

erTer ¢ PFFIeIS AP Ty F T/ FACR?

10. el PERIRioRR GTeS STl AR @ E el W [Te #itae?
11. AT RIS TAGETR 82K (VSIS dOR] JI?

12. FrRfime (Toe SRR @TTCE AR SO AT 4 T2

13. ferwsa e Rfen (rarert= i Fredims TeEifel F90 #Ataw?
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UNIT-13 << 5if2at (HUMAN NEEDS)

13.1. M4 Ty (Learning Objectives)

13.2. 95 (Introduction)

13.3. W9 Bifzwl: 4179l @ el (Concept and definitions of Human needs)
13.4. W< 52w &AM (Characteristics of Human needs)

13.5. W< siftwie [feq ‘I@Wﬁf (Perspectives of Human Needs)

13.6. W BIRRWIF €94 (Types of Human needs)

13.7. PR ¢Ftq W9 BIfRWIR @9 (Educational Significance of Human needs)
13.8. AT (Summary):

13.9. - TEORA 2T (Self-assessment Questions)

13.10. &%if&% (References)

13.1. P4 S (Learning Objectives)
a2 GGRADG T FAF A7 R T 2R-

o IfETS, ANMEF @2 Frmwiere (e FIE T Sifzvia oY 8 wFg TS AR

o o s ¢ Reraems oredl W SifRwE vieeel ResEed Face #[eE

o R SIfeME Qe LAMIE) S0 TS M|

o YR ST *Afew (physiological), I (psychological), & (social) ¥
@GR (intellectual) et @fda Face A=_E|

o JIOI@ WAR vifgwl e @ M¥ (teaching and learning) df@E ereifte wca ©f
fReeae wace #Iee

13.2. Qiﬁ?ﬂ (Introduction)
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TR SIfEA 2T TES N ] ATSH, A GRELRE ¢ TP [ R ey weifaee| @2
vifeviet Qe *MEE bifkwl (@ 2w, A, IFTFE) (AF &F IR A0, TAGF
Y-SR St A e W sifve qiwel ¢ vieeet f[fey wefee ¢ scaEsa
T ICRCA, T NG QRAAAE T qR ANEF SHAE g~ 9fNP 7« I Maslow-
@3 vifenE @R (Hierarchy of Needs) SIgalal, SRS BIfRwl €1 «itsl =@ 27| 22
Gifer BifEwt 5@t 20, TR T B@EI TP @ S-S FAeTd bifzw e s «@fiw @cs
Al TR pifewiE ey AR &8 Frcz) @b FKeAE, wdik A7 ATER @2 wifewietE
O] I, O T ¢ SAffgfe el vz waw cifaafee 2re wi ffen iww sifenes
vifEw PR v TR vt ewe SeiAN, R @ oen e sifiet toft sace
e Predioe <Rk, TAbe e ANifas sfdern o@d IR T REEdw ww
faeRTel, @92 i AT Bt ATF, SR O (<IIF 2R 8 FIel I @S Al
IR B T P R NS geee 20 o Awie s sjReen esn ey e
(@, ACS O T, YR 8 SREred T 4¥S T BICS A

13.3. W< 5ifgwl: 419t 8 Gt (Concept and definitions of Human needs)

T Bifewl 26 @ Glifes @32 EmI AAEPRR [ TeEd B A<, T «dk G
aef I gere weifaer| Riew iRaes wre, qef [k, THhs, I 3R @ re-
T [ifon 8@ RO W9 5w (Human Needs) Ifed qf%, LRG| (Learning), 43R
ANfaE Feped G AR @2 vitviel egwia gfere Rerte w1, I FERee
wfewerss gofce o, T Fredioe e dfe e @i ey Ndwd s B
CF@ TR vl TS @i e, Sfefdaemm ai fw dfevmeta oo ewmgsd,
IR @S @ @FH TEE ML AR AT e TRl @ @A FrEdiE wke
RlGICICREEIRICECI (€]

WE oifewl KRS Gifee =[Rger” (Physiological) 8 SefgF (Psychological) reitst
fTow a1 a7 42, 71y, @32 e fredior SR 8 Tt TEer T aefee| Tw
@2 Gl sifemefd s@d 91 =7, S@ FrEdEl e S e A 91 TTeies
vifzwefs @w9 dtwfes e (Emotional Security), e W@ (Sense of
Belonging), QTSPTHINEIG (Self-Esteem), @R W Twl? M (Intellectual Stimulation)



fermidion o ez 3 I T4 P ST vk Rl S v o St =7
a2 (1R effs wad 2@ s

W1 vifeme fifey wg  fEelR ToR wwesd 2f©lR & Maslow-93 Hierarchy of Needs
(1943) o, PRt cifee sifemiels @we 4m, FEvfel ¢ sEifee A (Social
Connection) *F9 =1 21, O SHwe BCad 12 (Higher-Order Learning) €32 W
WA e A 9| @8I, Deci @R Ryan-a3 Self-Determination Theory (2000)
Eﬁﬂﬁ frdiong FmesT (Autonomy), w¥el (Competence), AR TG (Relatedness)
A9 T 2 ©OF (W &S gwe Tedtfie =1 ¢392 Sime e Ay Jfa o 9
TRRE A& (Supportive Environment) Rt Afew, 7@ @3 F-gdime (Self-
Driven) Pl G AT woce QTS S|

R (R0 W9 BIRRMR ewy (@I JfSTe (AR W AR 9 @ft Jzed ANfes
8 ftdfes RATetEd AMe ™iF®| Amartya Sen-93 Capability Approach (1999)
PN, o @N et e W frwditd Wt (Skills) SIS FE0S RRY FCE [ S
GIAE TR IO G AFS A 97 O TEV, AIEE G APTHe MR (Quality
Education) eI Fo® w41, Aift@ ¢ (a0 ¥ T @2 ANCEDAETS DGR 8 T
TG wFel (Problem-Solving Skills) @™ %=1 Doyal @32 Gough-@d Theory of
Human Need (1991) ®IR'6 (& (77 (¥, PP Queelca @R a1 Sfbw aAce Pl alifers
@I TEd AN Toed wNT wEe! (Higher-Level Cognitive Abilities) 7I(% g&1C® A,
SIS FNGFAOICI LA o (A |

W< oifgwl e e a3 W@E/%W (Inclusive) € FEF FFFRITZ T (ST 7
@ 3o @ el e 5if?, Wt w1y TaTel U3 TEYETEs I @FE (Inclusive
Teaching Practices) &WiH I3, O FrRdima i vitis (FIRET FACe TS FCE @R
o S AR SCAD FACS AR I GG O R vy @ g w0 ),
@t Cﬁﬁw (Curiosity), AcFifes I (Emotional Intelligence), €32 Ao wgEy AT
Q008 HAIRMJ S|

(Maslow, 1943)“Human needs are organized into a hierarchy, beginning with

physiological necessities and culminating in self-actualization, the desire to become
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everything one is capable of becoming” "R vifweR «wfs @ufReyer seafds, =
e ARGl M wF 2 G2 WA-AILIR (Self-actualization) SIPIEFR (<17 27"

efoe WweEns/ (McClelland, 1961):“Human behavior is largely driven by needs for
achievement, the desire for affiliation with others, and the need for control or
influence.” "W\ bH TS AFCTA HIRA, Sead AL TF B 3R (affiliation),
G3e fgge At gk @R 919 A@EaEe! (control or influence) @R #ifaifere =7 "

TTFC F-NF/ (Max-Neef, 1991):“Human needs are the fundamental aspects of
human existence that are finite, few, and classifiable, such as subsistence, protection,
affection, understanding, participation, leisure, creation, identity, and freedom.” "S9q
sifewt 271 e after Cifee iss, a1 s W2 @fdaeey, @ - (6 A=, 7, (@,
RITEI, Sexiarzel, 7R, Aol “fiba @3 FidTor "

@0 SRS / (Alderfer, 1969):“Basic conditions that individuals seek to satisfy for
survival, connection, and personal development.” "SI<q & il 2 Qe *18, T e o
T, AL FIo @R FeT© [FI & 27 Fco oI "

T A6/ (Burton, 1990):“Human needs are universal, non-negotiable elements essential

for human development and survival, such as identity, security, recognition, and
autonomy” "SI ifewl T AT @2 QAR A, W A T @32 B AR T
TR, @ AR, e, Fghs, q3z FResT, "

fioIe a9 @3 9eeAC (Bfi/(Ryan & Deci, 2000):“Human needs are the basic

psychological necessities of autonomy, competence, and relatedness that are essential

e

for motivation and optimal functioning” "WINq Bifgwl 261 FIREH, @S], G FFT
e TTSIfgs ATl A (=6l a2 A e FRFITO T iz | "

13.4. W3 Sifgw M%) ( Characteristics of Human needs)

Pifdl TEE QR 936 wFgsd ofil e 3@ ¥ sl SR I qdR
6 T 2eld (G| e Tie viftvia Wafigel [Rsifreeita Wi w41 2@, ace aft
TCE @R I



. @NYRARIRT &FfS (Hierarchical in Nature): W< bdifgwief FgEaTe @b
SRS IS A 281 9fs QR 20 @, s 22w G sifemref
SR TACO I (@N- U, AN G | @A 92 ifEmief e 2es e
fTrerel, e Rk, TWI, @32 AR T S-S ([ees T o [Rsif*e
341 08 SRS s e sifgw PR (Maslow’s Hierarchy of Needs, >589)
93 qrReff G Tngae)

. el (Universality): g vifewl 917 s s v Swigewae, W[,
oM @< fierera sifam - o aeifeRr| @ Glifers sifmiefer s, egfs, e
(STNTETE SR S|

. gfe @ cafFefefes @foay (Cultural and Contextual Variability): Ime fog wifzwl
oA ©98 g bifew TER FFhe @32 (@ FHGE $oF 99 I TwRAeTEA,
Arifers ™eeld (social belonging) vifem oy viegfore fomed goife 3
et e aft Afeere Fe M TeTee o, @i g e  f
*Ife I N TR T T 2 A1)

. ofeferel @ #ffTSTAeTel (Dynamic and Evolving): W< bifgmiefs swem 1
S 2@ aFem e TU9 o SR [feq o/ ffww, o9 o9 sfame
TalfiFIRe M | TARFTT, qIe ©F IS 2Are! FrEw T wal, g 35
e fofe {1 qak Tt *ife e @R e T

. SifEwe |SE™IFE (Interconnectedness of Needs): R bifEwiefel qt @#itaw et
Aeg®| a0 Hifewr 77 2@ o SiRwiel o7 T 2w 2@ W SwRReFEel, I
qFE e e oifenl sFd FHce AtEw, o fofy wime wrefgieE e
ANIE o< 1 i Wee! Thed bifAiefe sfEed et e sfica=,

. IefiRe @3 qifPF ifRA (Intrinsic and Extrinsic Needs): ¥R bifanl 42 20T
TS AR T8RS (Intrinsic): @6 w7 (AT WA, @IF FidiTO! A AfEFTS
Tafeq vfew TS (Extrinsic): @6 2@ fa @ «fafsfe @ @, @
A S . 2FHEE Il Deci U Ryan-ad Qrg-ffasad ©g o,
Tefiize sifzvel Tt ARt 78R a2 I T1Z AT

. JfSfefes wfeeesl (Subjective Experience): Na dlifawiasfe e (2ts wfecs fog
S AT GIECAF IR A Y Sy, O FICA IR O (09 GPgsd qe 2©
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M| TARITTDR, GF& GE SIERPT G2 FFE afgwra mee #Acae, s
@S O (7ITe AT (@ ey Mre o)

8. &ItH® ¢ WP M (Emotional and Psychological Components): N9 bifzmref
vy AT T, AEE TR AN GR - eTHies Wes wwmesd| SwRedEE,
SIERPT G3R T bitwl vy AT Tofgfer W I GFEER  Sghece
QRIS G2 FLAN SOCORE LTS |

9. (AFIMITF &S (Motivational in Nature): SifEmefl qeas wveed caFdl Q@R
T (I SifEml Ssjel A, O g (72 SRl 20T S FIE B WP @GR
(TR @ TR ©Cg I 2@ @ bifzmiefe =7e 2a Tw wiRe 7, JA @3 Swisl
e icier

10. ~f3¥fS e (Context-Dependent): (FICA! Bifew Fob! wFgsd, ©f Foq @
Jfed #Affgfon Tax Turaawsil, e WPfE IS (12 TS ©oF FFE qfa=
MR, 78 3 993R Txes! ol AMGT 77 A1 FAEE M [eest (e

13.5. W91 vifgwi Jfey W (Perspectives of Human Needs)

T vifewl FRTe 2@ [fon M (0 ©f Fte 2| RS WYEE GRE, T9, TG G7R
adifer Bo7 fefe wca e wifewt i <caces) e oy wwesd yfesh seeea
0

>, #IRfEF ufBef* (Biological Perspective): N (IT6 AT & fFg Glifers bifwl wice,
@ A, #ifF, g9 e w3 @R sifE sFe A 7w, SReE GIRA S o 2 A
Maslow-&3 TS, @NCel @3 G SIfRMIStE =@ 20e 2@ SR N9 9e ¢ 7% 5%
FACS A

3. W qf¥efk (Psychological Perspective): ¥y =ik bifgn 3, S WA vifgwre
TG WP ST, RIS ¢ S b1 TL (SO e FIE AT 77 A S AT
A, O A Z{% 23| Ryan & Deci-4d NS, TP FATSE IS FACS (Autonomy), Wl
TG FACS (Competence) IR MW A0 O F=94F AT (Relatedness) 5|

o, &S ¥l (Sociological Perspective): MF A A TS AAGEm 2 AFCS
@ TR SR, IF, R @ TRFHMR A SN FORF AR AT SIESIE T S|
Vygotsky JCERETH, T SR (AT (<Y QIR ANIGS WA 14 &y 432 e7mgsid|



8. gftafes vf#ef* (Economic Perspective): NCaa YT viftvie wFgeld| it GaaE
T O, DI ¢ Wl e ) A A I W A, O O &R O bifRwy
57 FACS 7@ Amartya Sen-93 0o, &Y Bl A2 TR N, (12 Bl ol I w4t
TR ©le wFFged|

¢. AEeAfes yBefk (Political Perspective): T NAT (N7 BT SR IR FACO
AME R, wgew, e el ¢ gifkem [t @ ReiEE mifte
Bronfenbrenner-a3 s, WY vy frew 87 Iv 27 I, ~f7€7, W@ @ AG ©IF AR

<A

b, frere vf¥ef (Educational Perspective): P Tiqaw Tafen qu afeam «ft wy <
AT S %, 9L SOE FE AN, TFe! qei F41 8 AR Lo FA T8 T4
Knowles-43 ts, I 4l 83 GG FI0& #1071, ©I=0E e (<R affs wRe oiad) =3

AET Biftdl oFe 79 @32 ©f GRS 99 ied T st =S, Wb,
A, wtafes ¢ férFsre ifen 779 20 WA SIEed SRaieF FAce AE|

13.6. W7 BIfRWIA 419 (Types of Human needs):

TR HifenE T fofe @ iR ewgld o Iz 12 ©g ofl SRl IR biftvE &4
fCR SIICeTba <41 =)

1. Maslow-a3 5ifRwia @ifdfes™ (Hierarchy of Needs)
IPTENES (Maslow) To S99 Gifevia ©gfc @2t do80 A @wifice 2@fee| svao A
RN A OfF Yo BIRAIT GNP AL e, G2 TF© ALHA g Wl IS
Fca @32 g qReitE Al wea, O =g Tikems oW v wwe b e
o) s @2 foge @t S w4 2

FeeHifee BIfRnia @R (The Revised Hierarchy of Needs)

PTG BifRv wrgd SFe FeFRd Wi [fey gae vifenl @2 ol Wi 1%
e eRed el A 2R @2 Wi TNt (5 @il stER ifedl qw,
@l TR *[iwE, TG, A qi @i Tate ¢ [FeR [ =iles| 1w
fsfs www viw [kefreeia 3 war 2
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. *9f&s 5™ (Physiological Needs): €2 B bifewiefd WqEE @@ AT &
Glifers eirarerel @ft TR el oifem, q =7 T 2w TNE oifEm
SR & OGS (e W = | Smraet: Ay, A, g, gRiee, ik ey
G2 T * S AR

. TYarere™ it (Safety Needs); FRi=f@l ¥ vifewiefe Aqee T 93 TR
el g R AR Oft Ife ST g QRS FRiPm [ce 1R
TrreRe: w1y, Wi fEfenere), whieg, RS T, QN A wed @ I
Q3R T i)

. AfEE Bifem (Social Needs): @3 V@A viRwief WqEa w@sfe FFq afo
TIFEH | ANEE TF T (O, I, (AN I TF ool 93 BEA G|
TnrRRel: ARRIEE TNma A T2, IF-AHF AT, (@i A1 @i ™=
€32 ANET TGS |
WK SifRAl (Esteem Needs): a6 @irermiq @3z Awifes v vifenl| IR &)
aft wwerd, FRd @b e S @3 e JEneaeeE T Tes| Swedd:
SrEPTEE, &, AFe, THmE 7R RPre, TH AMIGE T G FHiErS e
G|

. WYES BIfFA (Cognitive Needs): WFA ©Y (J06 PR & 7, I92 O N(SCHA
TS AT AW (TS 51| Ty bifvwl Nieqaes e, @i, fee e Tga
T WE FACO (TN (7| TR TR A @ wiay, I ofel, eEe, el
SR IR NN [P

. OT=E i (Aesthetic Needs): €2 Bcad vifEmief s EIwd @32 ETAToR
ofs wiatea A TEe) @t SRR o, agfes ey, @R fFew dfe
T eI draeel| Snizad: g, e, ergfes 7, WfenEbN Gk
STeeRle AfReeI |

. %ot (Self-Actualization): 6 e farew =79 WRA Tofifd @R
OO it @i Aeda oifemn @b @t w#ites @, T GRR wReefE
A Waw e afewm Svreae: s sjereeret a1 afeel e, opiers
T 7% a6, A 8 fem e T & e

. eifeee BifEd (Transcendence Needs): €23 BF St QRN TE® B,
@A T CTE GTF qHEE (57 JRe [Fgre wqm qwee bRy @t wyww




Ffere Tafe 71, IqL AYMA AR €L FAASE SHOT & IS FAK S e
Afapifere| Smiggd: THIeR T FE 4, ANEE A AfFETe St 1w i,
e QN AP, TATSRM! FICGE & QI S&As 41
@3 Fereifee oifevie TP e wivad, TR TR W3R (et @Re AP
@RS 72RF| aft TEE G T@R [y B@ oor @@ e AE 9 9F AgE, o
QIR FACS LR FACS A

Transcendence
helping others to self-actualise
v A A Y
Self-actualisation
personal growth, self-fulfilment
L - - Growth Needs
Aesthetic needs
beauty, balance, form, etc

Cognitive needs
knowledge, meaning, self-awareness

Esteem needs
achievement, status, responsibility, reputation

Belongingness and Love needs
/ family, afffection, relationships, work group, etc \

Deficiency

Safety needs
/ protection, security, order, law, limits, stability, etc \

Biological and Physiological needs
/ basic life needs —air, food, drink, shelter, warmth, sex, sleep, etc. \

Source: https://www.advergize.com/cb/maslows-hierarchy-of-needs-theory-pyramid/

2. "Social Motives Theory" by Susan T. Fiske
P 5. RFewa (365%) "Social Motives Theory" SFEl W1 difewiefs «vq oy cifere
Teifgs few @ Awfes Aftafrre Iqme aved sfre 3@ fog o g @3
sifEmieleres ewgsd Afes (e e biee e T T T TE BieE,
QRAAAT G3R ANGF Goled @R 2ore 1OF 2o (| 98 ©rgd WL NEd
B @R ARG FFACAR Woaes fofe eyt Feares) e @ e sifmiefa

e

TTYE:

1. GeeeRd (Belonging): SFITMA A0 & (S R GF6 (DIF ©ie*l 2re Hleq™ Hifkw|
3 pifemif e TRF T gocs, AN (e gR ANGS FF (off Face
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ARG FCA| THW A NYS TEAR Sgfe NAHE *fe @z FAwifes v tofd
IS AR FH|
2. QIgpS! (Understanding): ST SIR#ICAR WA S69e JACO BIee bifgwl| @2
vifwils Awifes «fafzfs, wvad @32 THaelE P FaCe TET T @38
W AS T T[S IS (@A NG SPoFel FACA @2 s ez
ARy SANeT AX|
3. fm@Y (Control): «Fow Ife ©F «fFE A ~fEfore odoR (Fere A FelHe
N FACS B R W ©iord Qe AR g wlene frmer vifw
A fREe wgie IfETe TFTel @3 FIqToR 7 & A Aresml Jam Fe
AR BIA FATCO AR (S|
4, %-THS (Self-enhancement): MTE@ I™IF = Oged FA9 vfew I T
SIETI, FFFe @ MG R AT TR TREE| WA ALRNS QAR
ST qAR AT O THCH S HY-LRel STe T (B8 I 92 Hifemiit feore
T, A¥GT 2 AR A Qo FAF NG A {17
5. f9 (Trust): AT o S gt @32 Fierer @ e a7 sifgwn e
TREFTORERF SHAT 43R FTF T (SR @36 Gifere Tomme «@ft o947 e 9o
I (FC P FE@ @ A [TOI@, Ao @R Al Srwedy Fe FAcR| @A
e @92 B ANGS TH T (ST o) TR
oz 2 g MR Fe@ W3 G Sifemef @t o#iEe e F~ifcs g ey
Afes HAftafFre wpaaE eeifte o1, @I JfeTe T, Jed e 93 I2ed
AfEs P @2 Sifevief T sEfrer w asifazd, TR ot e frame a3
TWE TE PO G T (O, @R AMIGE  AifowE, weve  sfelfy «@dr
SRS SBCe! SmH e |

3. Self-Determination Theory (SDT) by Edward Deci and Richard Ryan

(1980)
Self-Determination Theory (SDT), I U®SIT (BH €32 AHIC ANE 1980-9F F¥F &S
IEfeEE, ot 93 weifees T @ Mg Fraes Preee eEd 9 @R TS
AT 0 SCETD S A Geore THS I Fopieltd TR A LA FACo A1 |
2 OGH ARET FIATS!, THTS], Y32 TR ARl (& eFgsd Tefes sifzn Zrna



fofee s 3 e Aew IRl W3z 7ol [fve Face @iz spT S feafs
Glifere Tifgs BifRnl AR A AR OiTeid Tifs AR & S

1. T (Autonomy): FIteR F& ¥R Fraites afe frEd sqer a7 vifewn FidiTe!
O G0 Yo A WNR S RN @R Q0T AN AN (A P&
AR MG 2 I CUIRFIFR, e Jhe I O SR fefers fres e
7 33, ©@ 7 o F&Ter sifewt o T4

2. TSl (Competence): FTe™ Fer @Iz ARCIC AN WAFT F99 7T FRFF 3R
T GO FAE bRl T4F WY A GO FCH, OF (12 ANE IS @
Gite 2 A OIMd wHFOF HIEE I@ R JeTe Tmead e fFw 3wy
TARINTT, GFC (TG T4 AT CIR ~AFETIR TG SfF AR SF©
I, O (1 TFTOR vifRwl s Ty

3. ¥ (Relatedness): SR AN FYS REARF IR T ML belonging S
T HIfEAl| TN AFOHTE ANGS effell, 92 e HifRAl 75 FACS =G, AN
Gl FF T e B, TG OJOd IFACS W, R GF TR O S
2| SHIRATEEH, T e AW O IRF IF G ARRIET AWrE @ik TAwide
o] F0E, ©d «fb oI 7l e )

* Self-direction
+ (-) Compulsory activities

« Feedback
« Organisation

Compctence Rclatedness

Flgure 2. Factors that impact on students’ perception of autonomy, competence and relatedness, (-) indicates factors with
a negative impact.

Source:https://www.researchgate.net/publication/374077218_Selfdetermination_theory_in_ophthalmology_education_factors_influenc

ing_autonomy_competence_and_relatedness_in_medical_students
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SDT W@, T4 «2 foaft vifent = 27, 37 e ’3@8@_\'{ (2T (intrinsic motivation)
IS IR (T TSR THIE 2 Bifere, @ww Ifeere 7@gfR), a1 swa I w15y T
F@, Tl I o 93 FEFAA @ FoMe wesiarze 76| s, I @2 siRwef
e T (AT, T4 (TS fEs, orFa A T e ICEA), O ARGF (@l (extrinsic
motivation) (I AfTE 2T, @9 G A ST 7T FIETS) Ay #AF, T T FH TFS
@I (el @A T

a3 ©gt Sy @ WATOIT AT T AR, (@ P71, FIFEI, (TG @2 Teadfee
R0, @A WA (el @R TFel Jfa Face #Afcae tofd T = A WS, Tl
G FHRE AL |

SIfRA (Needs) = (Af¥8f (Key Characteristics) TWH (Elements)
Tl (Autonomy) | fite e Wk Fraicess afs fawad | widTer, foael, “iew, ade
oed S bifRwl EIMEEES)
STFTe! T QN F OIS THFA G2 WS, WSl B3, FweTel
(Competence) T Iged FAF vifem
T9F (Relatedness) | S AT FeYE 26 @2 wL | e, s, sRele, «3e

1.7. W93 Sifewi frisre 9% (Importance of Human Needs in Education)

ol e P @ THE 1ot eFgsd YR AP @) OR PR FIEFT IR T
FAce T PEEdiore [Rfey sifew [Keaoar w31 wefd) @R oifew Prmdions fide e,
Ceell, el qae O BT O @el (e R A ¢ e s
ARl Fpe A FEFmE e bifEnl o[ A 2, O OF WK $Ereid #ure w1
e @ora vifeml et S1ice Fleitd TifEs o iyt w1 76

S, (ifeis BifMl o I &N = (Fulfilling Basic Needs for Learning): Maslow-43
sifgva efefeepor S (1943), PeRdia o s Gifere Sifew @ Awg, TR @
faisiel 1 #{, ST ORI ATCHR WA TS #ita /) FLe 91 ©w0yg el sT=eed Fe
A 2[R ©fE, RERR oot s v, FEem o e FEver 9 Mite s4
nIRE|



R, (¥ ¢ &l Ifa (Enhancing Motivation and Engagement): Ryan & Deci (2000)-44
Self-Determination Theory (SDT) SIaal, FFFditrd (<4 & fods & vifewl qwR: 92
fonfG ifewr =[7el w41 20 Frwidial Foggeens ¢ afe e =)

> TGP (Autonomy): FFRRI W FATET TS 7, S@ OWMa LR ofs
T AT

> wFel (Competence): FrFdE 739 el @ @ OF Tgq Fg MUte Mg, ©F
ORI WHS TeAR 2|

> TFEY (Relatedness): FrFdt ¢ St T0 Ot 770F PIreics 72 S0 (OIGeT,
o, WAYEF IR FA-TS! (Supporting Cognitive Development): Piaget-4d Cognitive
Development Theory (1952) W@, fwg i el fafey w@ S 2 i Mo
G (o 41 Tve Are «ft fERdle T @9 @RI WIS A e 77w «ofb
FAC1 RERRIRT el Bel FAre @ TR T R0 )

8. JWIfes @ eftFifeF Pt (Promoting Social and Emotional Learning): Vygotsky-&s
Sociocultural Theory (1978) W@, fredira o T Tifee WefEn (Social
Interaction) 332 @W‘i‘fl IFAH 8 RERCHT Y SICEHAIGA FACE ORI ZC&3 g LIaell
RIS 21| werre e ¢ @fasesa e Fre Fredive Tfes ¢ @i el
e

¢. ditFIed 8 WA@Ige Bifgm 599 (Addressing Emotional and Psychological Needs):
Goleman-9¥ Emotional Intelligence Theory (1995) SRR, WA W fiz@e @32 S
e @RIE WSl Oimd SIS @ (e Qe AFel 70o N FC| M B wqewg
Aewies el [P Tawet T4 27, o=ea TR e, TRefeRe e et
2@ BT A

b, QR eI @f® SieR IS (Encouraging Lifelong Learning): Knowles-&3
Andragogy Theory (1984) SIS, frwE “Mfafe @i 2o 23 A Fwdie AT SR FIex
AR @ @A 2NeqTE FrdE Im i FdTel ¢ IRRE B AR, o ol
GRADA i affe SR =)
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q, ¥4 Afqepet g ¢ PR et fAfSeead (Reducing Dropout Rates and Ensuring
Equity): Bronfenbrenner-43 Ecological Systems Theory (1979) iRite @ FERIdE
AfF=AIf4F S O 1T Tog 1O 2o (e wifdw, Aftafas T e AN sy
T B9 (T MeTT AVRA AT IM AT AWEE AN I AT, ORCE A3
AT T I (TS A

v. Fredive ofRgres & ove w4t (Preparing Students for the Future): Sen-4d
Capability Approach (1999) J#TCy, Pl @3 2o 2X te Al ofre Tl Frae
fAte #iita @3 G T Face iR F am wrel ¢ STRiEnATES bel wwel tofd
T, oz e sfare are Jwe 20

5. Preema e I9"E A (Practical Implications for Educators): PrFsma
ferwidions pifEml o R oSl AT 7E) O f0od 6 (e SReTE IR0 2N

> RS AT (97 (Creating Supportive Environments): RFRZima Gifers, @i
@ e sifAl szl Feiem ¢ Teomeaes @iaes toft T4
> JfeTeFe PR (Personalized Learning): Frwdiomm foq fon vifem wqadl oid®

e RE 41|
> (oMiofe BN (Professional Development): #rFema afsrwrem Maea frea e
ARSI

R CF@ M9 oitml el T4 vy g0 ofgs 4Rl 97, I @b IRTenas
Frrdira foie SR IR I FERdive RS, Wb, STifes ¢ aefs s
S T ¥, O O WS Weellfele 203 3R ©Ite] A Were FHACE|

13.8. ALY (Summary):

W9 oifew N G 8 FrEE ovea wwesd 9N ofFm I <SS (Physiological),
RUCIE B (Psychological), AMEF (Social), @32 W (Self-Actualization) SifZwetet
R0 W R GFG S ©F TS AW e FAco Al Ay e ovea, FERdiorr e
FPIRS @ A PR O bRl =R ©7F 799 FCA| Maslow-93 Hierarchy of

Needs, Vygotsky-&9 Sociocultural Theory €92 Ryan & Deci-99 Self-Determination



Theory (MR @, reditne Glifers fEW (Basic Needs) @Se—2AW, BT @ fSatera 779
(A Ot I SigR Y| GFROIE, ACFHT®S (Emotional) @ ANIG (Social) Sifzwl =@l
20 O WY 20 6 @9 SIS fRite A oz @Ffe e R v
FACS Z(E WAI SIRRAISTEAE @F0egd Ao [[KEI5 1 LG |

gFee frwE Wity vy me 97, 392 FrEEde o 9T @S RTS8 SeReEe
AT o A @A IR TARE @ ATHICTONT FERIL FAE GR 4 2l @tary
7@ Prmaifers afn SR siftvR et ey e sfee Fa1 27, o i ame
T, Qe @qe AEee wikgAe Mot ReE e 6w wews, TR it
fofere @ W@Tﬁ?ﬁ (Inclusive) 8 STRTSIYTF (Supportive) FF JIZ T elCal
frmdiore wfas Safs s w1 o1& oftace FrwRifs ¢ ferme @i Sme sifeme
QTG A TS v a1 Sfow, ce MrFdia sirg FE® FEIRT TS FACS A

13.9. F- EHIAF 2RI (Self-assessment Questions)

1. W1 pifew Fce S @RR? 936 7S el e

2. Maslow-9% bifgwid a1 (Hierarchy of Needs) ©@ FOE 7 BfEwcE
FER?

3. R SIifEw Pk AfErs ¢ AT FE deR @@

4, WA SRR A4 AT T Fi? TWRROPTR [ T

5. WK SIfRAE M A 4 TACR? JFALCHCA [ T2

6. TR St TAAfFS eFgs) W sifemietE F 2

7. PR CFCQ W DRl (@7 ewesa? I T

8. e MR (lifere vifewl 3 =7 91 7W, ©@ ©F (IR (Learning) 877 I 2eR
ATTS AI?

9. fFerwama FerR Freditrr WP ¢ fes sifvet @ St ardt Efve?
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UNIT-14 838 (INSTINCT)

14.1, T4 T7*y (Learning Objectives)
14.2. 9% (Introduction)
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14.3. &3f8: 410 @ F&@ (Concept and definitions of Instinct)

14.4. @3fe® wpaed &Ff® 8 AP (Nature and characteristics of Instinctive
Behaviors)

14.5. @38 479 (Types of Instinct)

14.6. fr¥iR c¥@ @37 @9 (Educational Significance of Instinct)

14.7. AL (Summary):

14.8. - YERA 21T (Self-assessment Questions)

14.9. &g7f& (References)

14.1. 713 T (Learning Objectives)
> g3fed Qe S GR O [ FACS AR

g3feTe SbAeT (AIEfafe Seaad FHre AR

fafen «a w9 dgfe fofee W3 @diead Face A=)

fafen «aera egfen Turred fRud Fas A=)

e efmn egfen ot e ot fivome e fFee gor e ©f Riee

IEIS]

> efers wmad fofee Fa Frela FrFd @@ @3 AT Tafs T FAce 2R
RS AT O G FHCS A

14.2. QSWT (Introduction):

2fs 2GR REre wivas affe ekerel fEw e srafout el 7 T Teafke
AIGTN| (P T QGTAR Tl SAfE@E Fiacet Afqeq zre #iita) Aifima g @5
RETe GHACAT Trizad M2l AW @A ORI (&I Sfows! BITiE F6 FC| @A; T I
o (A @GR 7 TR Tyeas e T3, G F0hd e o v e w6 <@
TrrRgd 2 el STOIR, TMeTd SIbdd, ARG (581, A RN (o] ¥R {HF BT
E® QB I 2| NSNS [FAGTEA (<IIF 827 97 I a1 a3 QeTa Qe (e e
I AF| O [Fg TRET® @bAe AR AT 7 2w AR @36 A Instinct TR GIR
I SRR T2ere qpad ¢ efefan ar wfesrst At v Ty wfete w3 392 femareei
Hefae 7| WeAiReer, SR g3 Jorgr f[fey =R ejfe gafs eweqd wawm oFa

P

9 RS qg o 40T WEfbe «dk M IR TR Adfe 2@ TR, (e sFfdifae




sifefama, @i P 21 afowst 31 affFEFeR T AooTed SF «IR wFel o6 &2
#3fer o fofs T wefe #fafifre s wae wfoe ifsfgfor M S fce SR
FE @I SRR W SREIY T& A0 2 (T ([« AP el viere vt o
e Twhwn e, tafes R w3z siife sl e s @ Ngae G (el
ARG @ @A G ~ARRARS® BiIeereerd A WA [re %% 363 939 Qefel M=
e e wasifen fofe «10m w3

14.3. @3f8: 4199 '@ @ (Concept and definitions of Instinct)
oqfe 2 g3fe Teere, talwed Fdfre wvadere gml o oF wfeeel A <) e
T Teifre 27 aft a3l AFfeos qar Faden afefeal ar e Smivtes @@l Twie =1
3R QP O ARCICNR 0% Qe AeAe G2 Bes Al ¢ dGTa G A Pie
A FACO THY FCA| YO Wivgd MyEre WFery Re M @R g9 gwiied
TPNE T QIR AP 27| Twizael R difiia e @rsad, Ion tofd «3e
oM (A e efefem S Ee R g3fe dfewTe xre A efsfe
e @ G B AFE (eRell, "2t o7 Fien" afefa, Trored Tg R AN
THCTE 27Tl egferTe whaed AETS (eNATOd Fa T @< aft wiwe T e
wibeced fofe 2o sie s

g3fe FE fafen wigel qrre @v- WEikees, GrRfes, w @3 FueRer
fsfs giEem a3fe I i a7 wvRE ot § o I «3ifss qer frcer) e ffem
vEef 23l TR e [ead (e 2

ffes a3fen Fafiky = gy
(Scholars) (Instinct Focus) (Key Characteristics)
3y weeAeT | Wi a3fes wifeial (List of 14 o TS, SPfS-bIfETS (Emotion
William human instincts) Driven)
McDougall o 36 2 TS gerel A1 @eAe
“Afoer F03 @3 @3 MR [
e Give 2|
. ofs qaR TR T eife
Frose Fare QIR @32 T @318 (Life and o e, GRIEIFOE bifere
Sigmund Freud Death Instinct) (biologically driven)
181 &% (Eros) o o3 T wven e A AT @
2.9 @f6 (Thanatos) G2 TR G gelis |
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51577 GIFG3T @€ @3f$ (Evolutionary e, SSCrSTAe

Charles Darwin instincts) a3fe == fRaeasioei 8
IS @A A B A @2
G G TS|

Ivan Paviov (Instinct influenced by CIRIF M9 2ol (Influenced by

conditioning) learning)

& R, S5 efeq gfiet I (Minimal role I SbReSfe iy A

John B. Watson of instincts) AR gelfie

PV T &5 famat *5Bw (Fixed action e Tmie 7@ Tl

Konrad Lorenz patterns) Sfire sfaasacariret

SEfeam cerT TR efed Sferemare! 236 =1 WAT ALACR T Gl

William James (Adaptive instincts in humans) O Gefe (19 92 afeTer M
SIS s s @)
T el 7 cfEfee 2re A

A5 T e wfewarem efe = RISER M Ty

Herbert Spencer (Evolutionary adaptation of Ty afsfaa a1 ey four zoiR

instincts) “Afapifere 27

G ST aifers sl foiiea efe (et M Gfere

Abraham Maslow | (Instincts as basic needs) T wifzvis o fofe

R. 9% Rerg CAIRITAT @B (BT ¢ sferee fRfre

B. F. Skinner (Secondary to learned “Afsrcat =i feifere

behaviors)

&3f&7 J1gw! Definitions of Instinct:

e FTAE McDougall (1923): “An instinct is an inherited or innate psycho-physical
disposition which determines its possessor to perceive and to pay attention to objects
of certain class, to experience an emotional excitement of a particular quality upon
perceiving such an object, and to act in regard to it in a particular manner or at least
to experience an impulse to such action.” @€fie " 236 2 @G AzETS WALE @
= el A g e g g T e ¢ clee dfe e e et
I @5 6% TBEET MR AW GFER WH G e 4o =iegel 2 Fea @R ¢1R



IEER 2o (12 I8 1 Aff3fen afs i smfere Fo Fa I @ G2 FER &0
Twie 2eAR WS (o "

] 1%{.@@'@. SIIETBIeT C.W. Valentine (1950):“An instinct is an innate impulse to act in a
certain way of fulfilling some biological purpose.” @i€ie " @€ 2= «F6 FeETS Twioil,
T (I ST STl “FE & 936 [UE cmiere F6 FA0e Tmid I "

o TIETN (ers1 William James (1890):“Instinct is usually defined as the faculty of acting
in such a way as to produce certain ends, without foresight of the ends and without
previous education in performance.” @die " eqfe g ¥ @G FWel f2ENI
TGS T =Y A A A A FrE =R« [ME T S e SR F1h0e
T "

e Twsd Woodworth (1945): “An instinct is an unlearned form of activity which enables
an animal (or human being) to deal competently with something in the environment
without preliminary experiences and practice.” @€ " ofe =z @I woifazfere
FHFNGR F T @ AT (A TR & 77 Aol 43R TP Qe ARERER T o
e e s e e

144, oJfeTe wbaeew ogfe @ A8 (Nature and characteristics of

Instinctive Behaviors)
#3ferrs wbRe Tore 2o AAfdfee v wivRd @ oF wfewel I R REE T 2w 93
wpRdef dqiTe faase TAme aE ofmfe 2w 9 @7 AR AGE Aamde T @R
opfeecatey) s eqfeeTe At @y (ABetE (reAl 2
1. S (Innateness): @36 wbAdef TTe G Qefe = &R 1 wfoces awTeH
T Al aef faqeend g M Twisten efefem o Fefkes Sge =z
TrrgerE~, AR ST A GF6 TS PO T 2Jfe TTe WhRel A IR
ARG 7TC 1 (McDougall, 1908)1
2. Oféwe! (Uniformity): 2fers apadef fiymas @3 aufer g 9Faew @32 afey
P @ T T @, @F QEifed ATB A9) @33 SA3fere a3 wvad ey F469)
TrRAeFRl, oM (T ARIER @316 e A eeifere 9 aFN (Al I (Lorenz, 1965)!
3, S&qEEETSt (Predictability): @2 @bAdef wei@ SFGNEEET FEd Qe [UE Tulv
7R Twle 2| @3 Tmiaced afs afefa wiqrae st FE amacE Ao ot s
TARREFR, T GF6 [ OF TV [7MaE TIER (L ©XF OIF 7] TR a6 Tmlg

27 (Lorenz, 1965)I
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4, ¥RfFW QR WWOF (Automatic and Unconscious): ZJfee wbadel wufan «=e
GeAHE BT WE| el Gitdd TsTe wEel 7l Afpife 2 kR «re WHh foel |
TpoTel YT W A @G- FFad Wi Ao egfe 1 oifim Ien Qe egfe
(McDougall, 1908)1

5. EIAAETe Gk WS (Purposeful and Adaptive): 93 @bAeef 22 wwfamiHe G3e
Tferafers 27 T wifer B AR 932 TR & STl SrRaTas, fPremree e
@I S AV T FAI9 298 eifos GeF AT &) F=SF (Darwin, 1871)1

6. “ffTSTR Ty &fSTRIA (Resistance to Modification): FIXcai?y @bzt Re[ite @3fer®
wbclel afewel 1 “REeR T Affaed Fa1 I e wef e Fe Afarere
Tl =El 2elfve 20e AR, Y& WivAd ALRTe wHifRafes AtE (McDougall, 1908)1 T3
g @vae [iUE sfafEfors a7 A1 sARmHe 2cs “AE@ (Pavlov, 1927)1

7. %7 IGFT “BiOF (Fixed Action Patterns, FAPs): 2Jfe® ©ibRelafe a2 7 i@
BB RO 6 T 20 TRET AMOFCAR @36 st e Tulsie 7=t Tnle 20
T R GFAR Tlo0 I6ce W8 wpadel ffirged el w@ SwieadEael, o
AR eI B ARG Iz (AR &) [me 9 TS B & (Lorenz, 1965)]

8. ewfefefés A (Cross-Species Similarities): e e efe ewife wgdt fox =zt
IR, OCT Wbl e 2 ereifeor S sgad) «ft efeste wibwes Adan agfen afo
2fore 0a, @NA- AW e @38 T TR 2l Ty (A1 W IR WA SRS A
T @S &j% (Darwin, 1871)1

9. f&mere fAdiwe (Genetic Determination): 23fe7® wvadef sxme faq =@ fdifre @3
YIS AT 27 AW I A @3 foepors fofe 42 amvaaels wg ¢ sifaea e
ffeca ame Sargger, #fg wfearis wvad et fire  ae <7e! wfvees!
RT3 (SfF 2T (Lorenz, 1965)I

10. PrTEe wibaeeR St @A (Interaction with Learned Behavior): &3%% CIERIE
e wnaeE e afEn s T wieeer fofare eqfestm gome deifte s
(McDougall, 1908)1

e apAd @F R[EGE T Te oFfe, wiewel, SFENEESTE, @R ARREER
eferaidiel ¥ wbadel G Sfewes &) Seife ACe O Bitrd Gl At @N Qw,
O G YT (OIS A 2FfeT® WHA ([T LG AN (A #1E fFoig qi7 (W 7R)
S ARECIR AN FF FIo @32 RS e [&fee 23

14.5. 3@@? 49 (Types of Instinct):




ffen sitee W eRfere wima dffel, tafte fofe gk TEitawfe eetwm evw fefe @
fafemens s s e TEfRetTs o (e e @ S Wiese, Fee e
AR ST N© W4 egfed T et -

1. WRFEAER @difert (McDougall’s Classification, 1908)
TR WFTHE GFew ASRE NG| fofd TF7 @bad @@R &) eJfeq a3t ot 2=
FEfReET fof gt Fa0en @ W7 wvad JoTe were eqfed e bifere) fofy oy ewgsd efe
fofee @ A W7 IeF T e o) Fof s wivaes aifis sl *fe e 38
aifere 2igfe Bfze s afefl aqfe qwft fme s a1 efefeam wme >ifFe

I qIg-AHt Eﬂﬁi (Self-assertive Instincts):

o I3 (Pugnacity): SENTIFO! U eferifron &3fe)

o ST (Escape): oM (AT @M &3fe)

o  II-LFH (Self-assertion): e afefre Fam &j%l

1) ALTHFILS 2@@ (Preservative Instincts):

o W WPTEA (Food-seeking): QW) SPTaIts &3fa|

o @ &j% (Sexual instinct): ST €I @ FAEH &E%I

o frow @3 (Parental instinct): VI FJF G2 TY (VT 2|

I10) A 3@% (Social Instincts):

e IAI@! (Gregariousness): Ao 7 tofd T4 &j%l

o FTPMS (Sympathy or appeal): S =Ygl @ Ty &lfed egfs)

V)  SIRIYEs &3S (Exploratory Instincts):

o @hoF (Curiosity): #faca=l T T @32 PRIATe SwiaE

o  SIfEPE (Acquisitive): W A2&CEA &3% [

2. TECE @RI (Freud’s Classification, 1905)
TAf@E feive Fre o SR eog w9 oJfe (e o vt aym eifits S
aj%@f%r ©lo FERE:

) G- TR &3f8 (Eros- Life Instincts):
@2 efesl GRE, 4 IR ATHER AL TS| GTe @ WO, TgACTOl @I ST
TOYE| MR (T 23f6, Mered 2Jfe YR WRE & SIIeH|

1) AFIB- R Zliﬁi (Thanatos - Death Instincts):
FAH O VAT NP WFNAFS] qR ®OW 2436 qwwe A G ejfeq [efde qef
SENAEE S6A @R Srrars! 2 RO v+ Twid: SFawd, ARITO! q3R SY-LRTLTF
(]

3. TS Rasaam "ﬁ@ﬁf (Darwin’s Evolutionary View, 1871)
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BT TIRER e A efe FACE AP DT Tt ©ed fofe qrael S @ eqfesf
st W e e zrme Teesme Wre, aefi ewifer B Ao ¥ geeee &
TS PPl AT A

)

1)

4.

Jore / Bt A @3S (Survival Instincts): S @ [ow (TS b @ qfer @T=-
oY G AR 2
aoe &3f8 (Reproductive Instincts): (7 SIPEF G eEwiTd eqfe, A eeifon
SIEINIESaCRDIRACIEg )

iy TS q8ef (Modern Psychological View)

iy TeiRee agfesfite sme RIes 3R ANIER (@ FAE @TTa Faee:

5.

3oiw / fore A 2@% (Survival Instincts): IRE FFHIE, AR A2 ASLF ALGER AHA|
e Ei{ﬁi (Reproductive Instincts): @ IPIEH, Weg aIR 2TER afs wiag)

A @3f& (Social Instincts): TGS 7= tof, @Il 43R e TSYS 2T
(]

ot7sd &3f8 (Exploratory Instincts): T “IfRITI* AR ©2 SPTHET G (SO
Rl @At (Tinbergen’s Classification, 1950s)

facett foares gem fagre wibwafm, aipferens B AR o @R wned [Kafee 2@ ©f
fofes sEfeem:

W SPTHE (Food-seeking): 45 zaited e3fe a1 B AR &y wifaer|
I AT (Mating): AT & @1 @fe)

@& T (Territorial defense): Wl I ™M T &qfe)

2199 (Parenting): BN Tg (FeTH 2iJfe)

14.6. PR cFta 2@%? ¥R (Educational Significance of Instinct)

egferrs avad PrEmE @ THe a2 fie afas 1o FRce e o sem ) FrmdieE
TRES &S qIR TER @RIF MG Frwea @o &fe Lol Fare A a Frediom digfes
biferset *fe= 3 AwerHee| 5 @3 2« FEFTe Siveid g @i =

1.

FTezEd 438 IJI2F (Use of Curiosity Instinct): PFFdizma aipfos ez wima
TP @32 IERdl-fefes AT atdire Face oitd FrEedl i IR AeEe Face
ST - N (O, TP AL GR NREAE GRS 6 @=- [ #3rwel A TP
AT




2. AWIEF @36 TeAR® T4 (Encouraging Social Instincts): Frwditrs e sl a3e
TIPSR TGS TIFEF AR WATS IR, GG QR FRABTE e 47 @3
AFS PGS ol o]

3. @R @@ (Channeling Aggression - Pugnacity): e 2t sfdwera #fawifs a1 &7
T@ O ArE LofF FACS A @ol, e A efsrifrenEe FGER NGw St
3o “ite 2 T4 A

4. Trog @36 RIM™ FA (Nurturing Parental Instinct): SHE TG (TSR FRESS 2T
fRERditra o e T IR A FR@E, FEEFG @R (Community service) €32 we
HAAOETIR ST NG el 932 wiRkrgeary K w41 T3

5. B &43f$ Flew A (Utilizing the Constructive Instinct): Frwidi ergfowera fog
tofd T G MY LIS bR FESA e oy, e @3 Weee tofim Pl
fRrRIdiena e FACS AR

6. O @R AT &3f@ “AfAE (Adapting to Fear and Escape Instincts): ©% @32 QIR
efe oot ~fiwifre 1 = fivm e =o Aa RT3k Faem sfc tof @
Traol g1 A 7R AT Cofe Tl AR TWIRAFEA, JLOR ST TLAR emi)

7. AT 23S 551 (Fostering Instinct for Self-Assertion): ftes @M T T=l «f6
G (2R ZCS AR FHR, 2N A (Tored e Fgfe iy Frmdiz erafem
BIGIRIEN

8. (FTQRETE WG PTHI OIS Fa (Encouraging Exploration Through Curiosity):
fermidiar Frefee e aRER Fae s Mo ~fmfd, oo AT 93 IBI
ST TN FG Frwdfitna Teonfes s i)

9. oy wEiwd @3f8 ARG (Managing Acquisition Instinct): =W eCzd @<l
wfefie 21 (SIRMA WASR WS AT M ool g3 TumeR W6 IR @3k
(ST T IR ~M10 S wFed|

10. (¥19 @38 IIRA (Integration of Playful Instincts - Laughter): M1 G2 (LT FTEm®
HE AN ACR G2 B IR (oI, WA I g2 AR B Amte
FRrRieTa A @R $2 qRTFIS! TFS |

#3fex eoF fofe T Frl afon a7 FFRdive o @ SIedaly, TeRe a3 REmEe Al
tofa Fare AT (@R, TG Sl g3 wreawe weol a@gfesfs sfavem s FEes
e sim*fer, Arwfes vae ANGE wrek TN @I JNfFs R 2 4te gare A

14.7. LA (Summary):
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#4378 (Instinct) 2EM® €32 fGFIoed 2did 9N obad I R I wfower T wfere 77 afb
a3fs dipfes @3l T A ¢ &ifa T Faaw viere T efer™ wvadele agfs ¢ tf#E
= ol Fefke, afey @R TR @WF- R AAER g7eel A (@I SPTEHeR SR|
TR [T GR G AARTRATR NCo, e TJEa AbAeE eFgsyd vl =& yFese
38 efen offiel @ AT T I@R- AR, WG9, ANGFe], @Frega a3 FBAeToR wrel
ey agfen fafen dom @z, W ek egfe (@ W ¢ @), ANfas @3fe (@
TREIfeTel) @I S-SR Afe)

ferwiewE agfen ey wHN| (@hewe, e NafE, g3 el fradiom e wer
¢ wrel e PR FEE MR smte e ore ww FEdioe TRere dgfe i @nice
A AT e ¢ FRfome Tom efest frmdivm e e sTars 2« egfed
Tol ofqme AR CFaef Ragase ey, e BfE (Neuroscience), @3k Aegfon de
ARYE (A A FEETRE @7 2w, SIEeR M @7 TESTIRE 43R Alfl 8 WEE WK
TR QR SEeeon Al 9R @Eh ejfe Wew @ qEdle @3 TAREE oF@ 93
SR CRaefe 2gfen WibeTel W TOed (RIS G T FEeH en FHCS TN

14.8. F- R 2RIFE! (Self-assessment Questions)

1. eRfe Fre F @RE? @7 76 A T I

2. eferrs SRR A9 [AFHEPTR F 2

3. @3feTe WvRe Fe@ Afoeee! ¢ (*XF o} QTR T IFE?

4. Ter WIFCAE foize w1 386 2gfe Trae T

5. P Frces a3fen @fdfRen i ina s

6. e e3fen Toia fofe wea Frreal Froia weiTe SR RFHA TS A2

7. Fredioe wiedre egfers 2foane e vl T Som 12

8. e efe fFrwcE Fred Frwdior Safere 2Ry FE?

9. @3M6 R FrFIT W&y 7o FIOIR FHFFT (IR (I IS IR0 R FCR?
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15.5. ATHICST 49 (Types of Emotion)

15.6. =T CF@ ATHITST ©F9 (Educational Significance of Emotion)
15.7. AL (Summary):

15.8. %- JERA 21T (Self-assessment Questions)

15.9. &g7f& (References)

15.1. 713 Tty (Learning Objectives)

5. FrRdial arwe 7 9Rel Tesie 8 Y FACe TN 2@
6. Ol ATF® @ & [AFEetE fbfes @ f[uead F1re =)
7. PR ey @R ATFe qR OIHE SWIRAT &V IS AR
8. PrRdAI dTFe T frFiTe ARt MPel T wFce #RE)
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15.2. Qiﬁﬁsl (Introduction)

TR GREGTR C ATHF© TS IS, A WNm B8, Woad 93R AWETE ewgrjd
AR (T ATHS AR SIS ¢ ANEGE Qe o wwmgsd o Ao I «3e
EE VW AW @ @ sfeerE 2w o) drEeE @RI SNmE SreptreTe!
JTICS, T[T T FACe qR ACHes I o Fa00 AW FCA| ATHF® OGN G0 &ioel
Tifge OREl @R 936 AP wfows], =HHgen afefd 3z wpadeTe I wiedieTe
afsfa wfts| ffor =, @XF- SeAieE, e @R TAEEE, d9rFe 98 8o
S S et qre) TReERl @t e Wb dfeel e ewe o,
YRR GTIT ABE YNFF THAR (@ (A GR TGRSR ATHFS [Foid AeFhes
ANES 2o 7l doie 27 ©f e Fea| dUFred 49 aPfo ¢ ol THd fofe s
fafen eom s s a7 AREE SIRel @EE- @, gee, A6, o, e wfbe was
@NF- 54, o1 93 WAL

15.3. ATHFS : 419 8 F&s! (Concept and definitions of Emotion)

T4 AR A AR e IF T @Al R, $4T @ S oed ©f) 399 93 cmb fre
ST AR FIY B (LTS B, O (7 SR G2 TSq0Iq &I 0| ORI, AT 7
forre aM I, "W YT ONE IER," O AW T & TIPS Gieel| (S QiR
et G ffen qaee e e SR g=ee, e @ e R (el e =0sR-
A e A S, B AT G FFA OGN T WG W ©F B =h) &2l
I @< efSifer Svme 9N e T T, 49 Al Srefere @ e @iy Fhre
AT

arwiced foaft clifere e wcace, I oNIie wigfes ¥R @ivaed asife 23 «ofe 2@
ST s, *AEger e @3 wvgeste ) afeft Mate wike eirteld @RI &) ==
fafen Tnrad 92 Face A

1. e S (Cognitive aspect): @6 12 fowl, T @ ereyir e F==ifes At
OIEl TS Wed T TN N | SARATHE, € WA @< @isiTE 1
G HeIb@ (AR | S (12 HADABIE LRI T FAC® AR, FIFel Gfo



@ RLARITE T@R g e 78 WoAE 75 2xee! e wfediere ¥ o[
A FACS ANE| GRIE, AIFE FAFER SN (FC (FC AARIBN AEF @2 N,
" ST 9, O (FC TS WA I, "Wl ffve ¢ =11 93 gfge wimR
ATHIOE dolffe T

2. *INEg8 M (Physiological aspect): Ut *IHifas afefam M oM 7| «=F
AT 4T TYT g ¥ A ATIE A TR | (13 S AT T (@08
@ATS AT, -1 N T @ AN A2 ¥R N TS AN A, AR AN
AN T2 T T @S A, S-2IT oI I BICS AN G2 TS Y T (S
AT TCE, T AR Y7 qefAe 2o, O o oL A FE 6w @R WAl
TECeE Tl e A,

3. WI5R9%® S (Behavioural aspect): 4 2TFITes MRS eFm| TmraaThl, o
et 17 farm e e o7 Swie anfeecn Bote i, 8 (12 (e @ee e
FIET (S8 ATCS | AFIONT, dFG WS IM Y (@) T, O O FOF TH
G ORFIATT 20O AT, Y2 (D06 @ATS 2AIF IR S FECS AlF| THUeE, T4 (FS
43 ¥ A, ©4F G /| AZTS I ABC® &F FACO A

@3 ot e QMY FIE I AW AERAE @[ a0 0| @, “[FF Feree
IR T, S foer (@fy 71 T3 & /), #[i7e el (@ @e Ied) a3k
QB (ST A T aF) @b BOIE 7T FAce ARG

QI 2TFITed foafs Mea w8 Faies GRE AT @sa 26

= (Aspect) 329 (Description) Twrzae (Example)
TS e o1, ErR @R WA el RFFE T Sy Se] F4
WG A B =7
waagen i | =i =i efefemr @ 2iGe ofe | wiew s =c fe e
JMSICAT, A 7| (ot =S 4|
oATe MF | SR FeEae AT Fesy q1 R STgfere e A1 s
A6 A AT [ I

ATHICST AW (Definitions of Emotion): Q2T 2TFITeS (g e (el 2(el-

Ekman, P. (1992) “Emotions are brief, but intense, mental and physiological responses

to significant situations that prepare individuals to respond to specific challenges.”
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adie « drFre Tl WY fog Sl TP ¢ =T afsfa, a ewgsd «fafgfors wme
Afsfaz wece e sed|”

James, W. (1884). “Emotions result from the perception of physiological reactions to
stimuli.” @i “grwre e dfefmnelm Sl e Sgo =~

Cannon, W. B., & Bard, P. (1927). “Emotions and physiological responses occur
simultaneously but independently.” @i} "SIItA «32 *MFFeN alfefaa amc w0, 58
FogOI([ e 3| "

Schachter, S., & Singer, J. E. (1962). “Emotions are the result of both physiological
arousal and cognitive interpretation of that arousal.” @€t “2t3F® =T Sresa e
(12 TLEeHK TTSifgd MR Ferxaet|”

Lazarus, R. S. (1991). “Emotions are the result of an individual’s cognitive appraisal of a
situation as being relevant to their personal well-being.” @i<fie “&TF® 2 WFew e
“fafgfen efs Mhre TR, A oiF IfeTe wore F=ifes|”

Reeve, J. (2016). “Emotion is a motivational state that helps individuals achieve goals
and adapt to changing circumstances.” Q€it “&TF® 2F I & (2FIMTS ©=XF A
ISt 779 T «3e “fFefee «ifafFfen e wifve e e ”

Barrett, L. F. (2006). “Emotions are not biologically hardwired responses but are
constructed by the brain through the combination of sensory information, past
experiences, and cultural context.” @igfie “etFre (GRPeid Mifte afsfa 77, T2 gl
3fERers ©Yy, oK afoteel «32 ARFReT (TG TIIE Mo 7es =11 ffifs 27«
STFIces vieeel efel RCame 0 < Q@O A, AT A GH6 wiowr WAhrE @ *MAHE
Afefl a1 ewgrd TR ofs amR agefs, T ~fFeq, Hel qar wvaeR T4
g A @b Y A el Twivel Tl g ' @R Y, usY, A, ©F, g 9=
e Tee1 e @eel 1 @RIy, e G oidd Weol ANIES @ wed AFCS
AT AR &4 ST 2@ AR M W 51, T794F 10 Fa1 @32 Frars ez
RISl T IS QR AFEAN, O AeFe ¢ Jeoe Wfower Ao S wfvwe! 3R
e fom 2re i)

15.4. ATHFICOF Zﬁﬁ‘lﬁ]’ﬁ{i (Characteristics of Emotion): atFroeft



S, ARG 2FS (Universal Nature): g Glfee oTFe @ @™, 73, 99, 93, 7w
Q3R ol TG Tge T, A AFCiod AoT Qe AP FIOF Q& A& (Ekman, 1999)

3. wfbeTel (Complexity): @O e (N 72 Il Y8R) (AT @ivel (@9 Ff A Fowel)
8 7o AR el A [foy aqgien fimd @3 TEe Ft [iehe 27

o, SfeEGERR IR (Adaptive Function): @tFeefd fAE@@ve i @3k
ARAMGER efefa Qe & gl INw A ) @NF, °F @ 9 AR
sif el FAfFa I, T ST TG IF9 € TgHeTe! ATR (Darwin, 1872)|

8. WA SERA (Cognitive Appraisal): dTHITeR Tesife @z Sigel «ofs #ffgfer ThRE
TR TR fT8q 01 WO Fouime @6 W wd @2 oy WeEd I, A wme
AR 47 S SIqOIE Aefq® S| (Lazarus, 1991)]

¢. foq ©gel (Varied Intensity): @TFHICSR OIFSl Y7 (AT ©IF 7® AR @2 Gff +ifafEfe =
O P0ed &0 e aea) T fafe Sl A w5l faee it 91 g TeE e«
AT AT AT TURATIRA, G0 (FE G¥IN GF6 TR AW B FACe A, T8

Y, TwiAF qoNef (Triggering Events): @tFeefs ymas e 96+, “gfo a1 fowr ==
Twifors =7 Afge TmivEl (@, @36 M Fie) A TeEa i (@9, 93 farn Jree
) wer e s ot

q, *IAEger afsf@a (Physiological Responses): &S *REH FRGENF 2olle FCH, @&
e i, JACACE ARTS g7 Ao I @B MKgen dfefenel e
TOFPS 32 OIFHAP 7T (Levenson, 2014)|

b. 3 @ @A (Expression and Communication): 2TF® GINT R G-GRE
QBT TG IS 2, (@0 I GGG, qorefs @2 95| @3 AT AW

5. JfeTe wfeeesl (Subjective Experience): 2iTFfes wfvtsiafl Y78 JferTe @ Jhed
ey, Bfeam, gl ¢ sffgfe aml deifte &3 W2 e wfewel FY Fea (7 9F2
“ffafgfore e dfefen foF 2o “ita (Mesquita & Walker, 2003)1
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0. (AFAMITF BN (Motivational Role): eTFiowfl @ibacdd &y SqceRd @3, A Jfew
) | ATARCTR 0t ANl | TRIReF#1, [ol IFES FALICTH G Sejaiffere Faee I,
T 7ed ARIE &) SN IR @CS RS FACS A (1zard, 2007)1

3. Mg @er (Cultural Influence): g @twe S ZCEAS, Aeghos fRm @z
THAY SR ofoeee], dom g2 fagae gefie oo dfeflt g e wqEe
wpefe o €9 fon e At @@ BB men feea GRfm @9 egfe g
T SRR QIR 28R |

32, S afeHeTe! (Temporal Dynamics): ATFOERET FF T3; @R At Q@ wAfw@ae
90 CnizeF, e oy e cfide 7o Hiitd, A TR [e AEeEm RS w0l
facs i@ «ff wefer ofedie a3fers Bias 3@

YTHICOT K9 (Types of emotion):

YTFIC QI OF0 STPe A AT AL WIS FMH| QST FlOF F T QIR FO61 A2G I
o 27 o @57 fofs T fifen el ol w71 IR @it @4 5y evse T TRereid
ICETOT T R0

1. 9 AFYF-9F (1fFF AT (Paul Ekman’s Basic Emotions):

T I, TG PSA TART, S5q0-93 WIF O WBeFes Iavea fofers
G ArFle ©g R SR fof =t a4 erwre Hize sl T Adey adie
QT AT FFfoF AT My Towe! W G2 ¥[S0 TW| G ATFORTNT Folfd G
TR A8 Age Red [REvd T4 =7 3 e Twiemr afsfe w7 Faderes

Tg© 7|

= Gifee 2TF© (Six Basic Emotions)

1. @9 (Happiness): j¥ U3 @B Sgls; I ANIGS I 90T COIC|

2. 8% (Sadness): F® 1 TOMI STgfS; A ARTOIA AT I

3. M (Anger): WROE I RO @ afofer; 2t 01 AL &) SRS |
4. ©F (Fear): f97m 3 2ufeq wqefs; q ARNCS A TR FACS AT I



5. YAl (Disgust): W&o 1 Fowe fFg (104 Tgo wygfe; A T |
6. W (Surprise): Sieref*e &g MR *7 Sefe; A N 77 WFLI FCH|
2. (M /&fbs &S (Secondary/ Complex Emotions):

et 3 wfoaef arresf ame wfta ¢ TAaRers AFRT ¢ ANfeT 2or am fe =
gl G wygien e g9 fafer ffgfe a1 wfeser Mym g 27 oy MyEd ¢ond
ATFI© e

1. ARG (Guilt): Mo @FF8 g1 A 9o FICSE S eI
2. ¥l (Shame): ANGF A AF TSR FofTe A A7 T 2SI ATL©|
3. %4 (Jealousy): W 102 fFg AR A SR FTFeTS! (AT TOIA|
4. % (Pride): fer® TFeToR Ty SRR G2 S|
5. ORRF (Love): oI HCAWAS AR G2 G|
6. @&® (Embarrassment): GTNCF (RI6 I S2NITS TETR H@ho|
37T @7 ATHICed fR-NfaF T8 (Russell's Dimensional Model of Emotion):

(ST AT O Circumplex Model of Emotion-& Stasieft 7t T@s sty @da e

1. feeFret (Valence): I9fed M A (e (WTVMRT) (CF e (@feR) 8

fage
2. Tmet 4/ WM (Arousal): TTLT SIgel A I (¥E) @AF TH (Trefere) S
Afqafes 77
CECRE G

TH S@al + 4SF NEorwTe!; Srae! (Excitement)
T Tl + A2 fersel: q9 (Anger)

o S@el + 49 Tl BB (Contentment)
Tl + Yorse el 93¢ (Sadness)

4, M ATHTST 5&F (Plutchik’s Wheel of Emotions)
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A5 215 ©F Wheel of Emotions-9 W5l (ifes arwre Hfee s I [ad e
e fof @b o FEerm @ @3 G arresfs  vfae 2@ TRs T arFe
tofa T9Ce 2Itd) (e @6 Wi

1. 99 (Joy) vs. 78 (Sadness)

2. 9% (Anger) vs. ©X (Fear)

3. T4T (Trust) vs. SRS (Distrust)

4. @Ml (Anticipation) vs. S (Surprise)
GG ATHS (complex emotion) TWRAS: O™ + gRT: U2 ¥ @I IF(@® T SR
tofd =)

RO ICETREEICT ATFIS (Darwin’s Evolutionary Emotions)
ry

BIsf TG Ol AASTre ATFited ©g-g nifd FeafRee @ drFoel Geaba g9
it w fafee zree) fofd aieiefe o wfereTre sRiwier fofers
@ FeafeeE, adie el erwe TaEe B ar e e sferems arreER
YT AT |

. O (Fear): R*M A1 TfF (AT AbCe AR I@| @b ANTR *[F TGl I aR
%o PTa8 (e & 8BS ICF, (@ AR A AN F41|
II. R (Anger): OTF QTAA ACH A ARCICH 70X A A FAPY AN FAF &) 24T
3@ Gt e e 3 I @R SEme dfefal we g9z IR )
M. SFERET (Love): ™% (ofd @32 AMfee FR@folE Sifre Fq, I ILRBIE
TR FE IR AT A2RCE AL &AW I
Iv. ¥l (Disgust): Ffede I Ae g @ 7@ A, @W @S mde eofs
afsfaan ot *Hifcs «3e TAbeeR fTaem )
6. ANIfEF &ATHS (Social Emotions):

ANGE ACFOST SHma A A=F A @R dfe efefen kel Tge 2 @9
ANEE IH QW AT 8 FCHA N AT A To@ wPgsel| Qofe] «ma Qe
TR A TR O qR TeIFel FEHe FA0e ARITF|



. 2Yef® (Empathy): @@ wgfe ¢ wfowsl @RIM @R oma 982 A R
e Rl wefe| «ft FoorEd W TRITYe G2 TN tofH FACS AR |
1. 9P (Guilt): e @ivael I PI&ited & SRR ool F41, A TR
W TS @32 1 el Twifsre FF|
. 5% (Pride): fite@ J1 foreae @ed d TTaoR &) TEE IR ARARHTE S|
qfS FCF T AT G Fiphoa B Fea)
IV. %4 (Jealousy): W™ &fs wiqge afecaifsist 1 Trasl, T F=Fd Mxy ARG
TR (o TS A
V. 9= (Embarrassment): JWifee «fafFfore weefe a wfem ﬁfi qo0e o
@ TSl A1, A e ATRMF TF o= &
5. -7 YATFI© (Self-Conscious Emotions)

FIMO YUl MM ey Sgie qR SvE SNimE efe gReE 8o fefe e
Tge = W2 ArFesh IfeR aram, ANES T, g AR T W S
e A OE R AP T

. ©%E (Embarrassment): ftes @ivad A1 siffgion e «ewl 9 @ wqed 4|
@5 YRS TS T G2 LA FIAC 77|

II.  CZXOI/7 N (Humiliation): SIwMa @R SoNiTe A SRNA® 26AF Sohs, A
el g A ST e Cofd A

. o (Pride): fCe® e, e, I ©itet Fee afs oK oqod 41, [ AT 3R
ey tofF I

IV. SRR (Guilt): Fted @Fs ge, 97|y, A SRR & ARy @I SEeeTsal
TS i, A LA A SIGAR S| B |

e CF@ ATHIeT 9%] (Educational Significance of Emotion):

grFe R 93 ewesd oS A e, IRd ot FEEdeE e, S @3
wee digmefie gufte Sw Ao AUFe @ Waw G GlaR, FE,
SRSl g3 FfeXiRd TS FCR, A O (INF T Lo ded ReEics, @fene
ATHIS @ TrR7 @I IO NCAA INCH (M, (2N T A G2 IAHTO! Foaq® F0F|
AicFifes wfoceoiel FERAMRE AaRE 3R INEE TOHEGEES goile FE, A Smd
I Afe NS oIte coite| P sAfaed afeielets @[l @3 farEd 9 wrerw
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e, Ao @I FEEe ofcd R =@ A RS el @R grTies TFel Teag
TN I

9.

10.

11.

12.

13.

14.

15.

G dfemE ToF de (Influence on Cognitive Processes): &ATH® AT,
o g2 AP AT TFOT TP 2eife | FeAbT 2ATHS @I (9=
¢ W JE ICE, @R TR ol @[5 e @A I FHew ¢
(Goleman, 1995)|

AcHfod Jfawed ol (Role in Emotional Intelligence): Goleman (1995)-9% 3T,
ACFes Jfawel ATFe fqagd, ANGT T~ Tre 41, G A [FreRerst e
(ST & Sofe wwgeld| TH ArFied JmwNer A Ot e Awen @3
WEENGT WFO A T ACACR

(AFAMRSF @92 TSSO T4 &eK (Impact on Motivation and Engagement):
Pekrun (2006)-93 Control-Value Theory SFPICd, (WA WOl 2TFHFC WBHRS
ceFel I FCA, @A FIE® @R TR T ACH® ool FH FeA| R
@R 730 FFER alfe 3T wged I OFl YRS @ AW T NN
AT QIR O FelIFe] |

e TNifee @ ATwIf®S @9% (Social and Emotional Context of Learning):
Vygotsky (1978)-493 Wte, ANEF FfEam eitwios Tud wEs [T T5e
IR TREA @R RS F2TS AfRe Frpe e e g3 Ifere Ten
CFa2 TRfS wor)

e [FPE T« (Enhancement of Holistic Development): Immordino-Yang &
Damasio (2007)-49 WC®, AT [oM @92 P azrag M wive, T AN f#ree
o weifRe| erwites Ay A FERdE AeEnanEe e g AN e
gicFifes AfRo@el wew )|

GG @32 ([ HIRE @ (Stress and Coping Mechanisms): rediore aicTeETe
BItes e Tl @2 GOt AN S (I O THPTe F0ER Bafe
IR @R FEFETe ATE AR ATFS FE Ao FEEedl Frediovn aw @3
fan @32 AT frwE A toft Fare Ate)

TRABIAR e WAfETE ool (Impact on Peer Interactions): 2ITFS TRABAR HH
T NG (o], RO @R A EHIR (F sPesd PNl e e
Ffoans aiceies ARt 92 weeTe FTe FEFT @EIEEE Seifee )




16. P simfore I2fF AT (Practical Applications in Pedagogy): (fei et ACH®
fEel FME qR TRYfeAE @R Wool IR @ T4 Fredfior acwfes
ZO ATICS FREE|
Reinhard Pekrun, 9@ @i f*Elore NGt “fes, #rFR drFtes gl JFen
QYR FCACRT| Ol Control-Value Theory of Achievement Emotions (058) &TFICOF
oo MeetTa B49 Torae @weyE emie e b Pekrun-a e @Al RS
reale (reat =

A. @It R 5@ @RI (Understanding Emotions and Diversity)
S 3 &TH® @R (Principle 1: Understanding Emotions): &TFIted eFfs ¥ frwy «a
oo I T 2| FFAE ATHCSH 67 [P i wqgfe Fiite 2Ry Fa 9
Yrited wfvess] feelg oo = efewite deifte e ©f @RI ewged|

e 3 IfET® G2 W&W NLFT (Principle 2: Individual and Cultural Differences):
frFdion etFre JfeTe &aE e Aeghed s S foy = @t Fresma &
SPRIRd PR OF JfFre G2 AFed il oA f[few Frwdice Toige ey face
A

B. It ‘75'1"1? 199 93 fA7&A (Functions, Antecedents, and Regulation)
Aife ©: 2eqbe 2TH® IR e (Principle 3: Positive Emotions and Learning): 2fedb®
YTFIS (- W, Say, 9 53, FrFdima (@@dl 93 Fojerel IR @3, A ILE Tl
TS I O3 ACHOSH QAR VA Q3R ST AL FRAS |

Ve

dife 8: (Ffeabs ATF® @2 M99 (Principle 4: Negative Emotions and Learning):
@faBF ATFe @I T, [@e 3 Tort I afen g9 <@, FEd @t e
2AelfT® I QAR (IR FACS FrFaar T2TF @ (o FACS A

IS ¢ Ay, FeeE e G ACFO (Principle 5: Self-Confidence, Task Values, and
Emotions): FFFma g™ 43R ORI (@ F& FAR OF LRI SR 2THSE doie
T 93 Afeam fFER I e Sitte wered MRt 2TRIced 89 I8 2O ()
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e v e fTas (Principle 6: Emotion Regulation): rediore aree faEe TR
@FTHE ORI SR, T Oltid (IR Wel @3 fRrwiere e SFe Face AW | @t
RCITS AR T G e AffEfore ewmesd|

C. rFir WY arwre #f§$q (Modifying Emotions through Education)
qfe a: @fee® Ml qak a9 &Fe (Principle 7: Classroom Instruction and
Teacher Emotions): Ml T4 SIMa ATFeE T FCaw @32 3feqHF Aok @,
O O RO WA TR o] (e @9 @ABCE O AAfe tofe =7 e T
RPN 2w, Pl S ST e

TS b: o IO @I AFCEVF e (Principle 8: Goal Structures and Achievement
Standards): PR o7 R MECEHR WAme FrEEdioe eicviies dfefa i s sFRefm
FBZO! G (Y T FRfitda Qs @32 Tee S3E aeifis 3|

S »; 2= @32 gfsfea (Principle 9: Test-Taking and Feedback): A @ fsfen
v FrERdime diewe fger 93t ewesd e 3feans R R dfefe,
i Sael S ©HR (14 Tl Jfa FACS AR IR

NS so: “AfFamE, T2 @2 Fe HLFE (Principle 10: Family, Peers, and School Reform):
AfzE, FRARB @2 T AFR P AT geie I, At @A AfEE sifaea
SR TR 8 2THes RSt wmresd ot “iem Fca) fore ks swdq Frwdios
g FfSADF ATFS (o T AR FCA|

15.7. ALY (Summary):

TS TN W@ G THE &<, A MRS JHfF, Whie @ wivdiae eifefan 332
3| G TR WO AR A wpler afewaq A g [edw @ sifafgfon afs
s ROTR wge 21 Wit siee f[Kfen wEiftee [Kfewens Mates, © ute
B AR qRel AE, @ @S NI T g OF TeRd S[ER dfefig eTEe
wpgfod MG WE o e dfe efefen wmm @ o 9t wwgm sfey q3e
AT Rl 1t 72|

grwced g wwgsd RME Iwe ddws, «ft FEoEmM @3 [Rew Hffgfer dfs we
el f2era aeifte 2 fshe, dure «[iks sfed jE s@ @ 26 @6 T



N o weie, aft e ey g3fs Koo el 1 wegfe R wea, [ @R Afe 4
fAfBRs AT SN FoRE ARRed TS FRRE | ATES GIIAT Oifers (F @i
JEE g GHANT FoIe FACO AA| R SRR wEeE ke wfewer 4T
qoifaar w1ee FCR (oI

ATFCSA 479 @1 W@ham ai qefd Aames 3 g4 @fdte ot s 23- 2fsans
(positive) ¥R (FSABF (negative)| 2FCABF ATHFCSA N AW, oK, IR I TSYS
A, A G A NG TP FF G3R JGeTaere] IqeR| (oD ATHCSH T4 Trasl, 7s¥,
AR 7 AN WG A 2AfoFe ar Aol AR e rFres G wEe TR,
AN ffEre Oee, @R GFEE SR GF2 AN AYPS AS | A THS A
wived ¢ Prae gge afel geiike w0, a3 #fRfgfer Tom o s e wEeR
“ffFafes =)

PR @ eTHe Toe wed, Y aff FERSTTR WEeR, WvAd @R (<IN FAeIE
Foiie I ToAbT 2ATF® @ AR G SR FEFAwR @6l ¢ WA Iw I,
T 1R AfS @32 TSl THS IA| (FOABF ATHFIS @ Sral A ol Frwditrr W
T FAS M@ @R CIE elfem qw R wAre At drwices Wi ERdior
e (e <0, A o ¢ieE afe e sifieeq Face TaRe| FEemE o
ATFICST eFg TN, TR o et QR R FRST AGA FCS A ATHICST
Ao IAFA FrFFioR T a6 TEeh] qR FERE AREH tof FACe TRITT |

15.8. F- EORE 2RI (Self-assessment Questions)

1. oUF© 17

2. fafeq ik FeiE arsited Aees Mrea?

3. UFICST (e Sommef Jt Ji?

4, THICSF 4 RAFEESE J 2

5. e e ke 8 WA afsfa toft sw?

6. ATHIOT 24 @aefeia F 1 2

7. 3FSABF I (FSABF AT T It 4KCTA?

8. TS MM il Fed o™ @

9. IO EfSAMT &TFIS FFFF Fele Txe IACe HIRF 20O AR?




10.
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@feams arwe FeiE Fredime ciie afeacs agas Facs 2Ait?

11. PEFIOIR & ATFICER dfs Sheael (9 wwged?
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