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Abstract 
This article focuses on the specific significance of counseling services to learners ‘successes, learners’ 
motivation, and emotional wellness factors of the students’ demographic in an Open and Distance 
Learning (ODL) context. In an ODL system, learners are usually faced with challenges, such as isolation, 
lack of student motivation, poor time management, and more stress, where a face-to-face and a 
classroom environment are lacking. Counseling services are important emotional, psychological, and 
academic resources that would help students, such as learners, to face such challenges and take the 
required efforts. The research was based on a sample of 200 learners from KKHSOU, where the 
participants of the study were divided into two groups: an experimental one receiving counseling 
services and a control group. The extent to which counseling affected learners’ academic performance, 
academic motivation, and psychological well-being was measured using pre-test and post-test surveys. 
Changes in Grade Point Average (GPA) of students, their motivation scores, and Beck Depression 
Inventory (BDI) and stress management scales, especially the emotional well-being index, were the 
endpoints of the study. The findings revealed commendable, and counselled in terms of the 
experimental group only, improvement was seen. For instance, the experimental group increased their 
G.P.A. by 0.8 points, on average, while there was neither improvement nor decline within the control 
group. Also, the experimental group scored substantial improvement in the area of motivation and 
engagement, whereby the motivation scores increased by 20 points against a rise of 1 point only in the 
control group. With regards to emotional well-being, it has also come out for the better, given that the 
stress and depression score in the experimental group has reduced significantly. These results highlight 
that counseling in ODL contributes positively towards improving students’ academic performance as 
well as motivation and emotional well-being. Counseling is important for ODL learners as it helps them 
understand the importance of their studies, cope with stress, and perform better in the classroom. It 
may be further observed that as ODL programmes are widened out, trailers as such may be very useful 
in supporting learners in achieving success and satisfaction within the program. 
Keywords: Open and Distance Learning (ODL), counseling services, students’ academic performance, 
motivation, emotional well-being, learners’ programmes achievement, psychological support. 
 
Introduction 
With the development of Open and Distance Learning (ODL) in recent decades, education has gained 
a new breath on a global scale. Unlike conventional education, where physical presence is 
indispensable and time is set as a straitjacket, ODL empowers the learner with control over content 
delivery, pace, and place of content assimilation. Such aspects of ODL make it possible to reach a wider 
scope of different learner segments, effectively including employed people, people who reside far 
from institutions, disabled students, and parents with children who cannot manage to attend ordinary 
schools. On the flip side, there are certain challenges, particularly for individual learners in ODL, that, 
if not managed, may affect learners’ academic performance and overall health. In this regard, 
counseling contributes to the happiness, mental stability, and academic fulfilment of distance learners 
by mitigating the absence of educational resources in the minds of the students whom they wish to 
serve. Being responsive to the changes in the world, ODL systems have established themselves as a 
fundamental part of the system of education existing worldwide. The traditional face-to-face 
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classroom model, though it works well for many traditional education, doesn't always meet the needs 
of all students. People in rural or underserved areas might find it hard to get to schools because of 
where they live. Also, those with full-time jobs or families often find it tough to juggle their duties with 
set school times. Open and Distance Learning (ODL) fixes this by letting students learn when and where 
they want, fitting their situations. ODL has grown more popular thanks to online learning platforms 
and more internet resources. The internet has brought about big changes in how we teach, letting 
students get course materials, join talks, and do homework from anywhere. Because of this, ODL has 
given millions of people a chance at higher education who might not have had it before. This matters 
a lot in developing countries where there might not be many schools, and for people with disabilities 
who might find it hard to go to a classroom. Counseling services play a key role in Open and Distance 
Learning systems. They give important help to students dealing with emotional, mental, and academic 
issues. These services offer personal advice, encouragement, and emotional backing. This aids 
distance learners in handling the challenges of studying alone, using their time well, and beating 
feelings of being cut off. Counseling takes a full approach, looking at both school and non-school 
needs. This makes sure ODL students have the tools and plans they need to do well, not just in their 
studies but also in their personal and work lives. As ODL becomes more popular, adding complete 
counseling services will be crucial. This will ensure all students get the support they need to succeed. 
Rationale for the Study 
Despite the growing importance of ODL, there is limited empirical research on the role of counseling 
in supporting distance learners. This study aims to fill this gap by evaluating the effects of counseling 
on learner outcomes in an ODL environment using an experimental design. A pre-test and post-test 
survey was conducted to assess the impact of counseling on learners' academic performance, 
motivation, and psychological well-being. 
Research Objectives 
The primary objective of this research is to investigate the significance of counseling services in ODL 
environments. The specific objectives are: 

1. To assess the impact of counseling on academic performance in ODL learners. 
2. To analyse the influence of counseling on learners' motivation and engagement in their 

studies. 
3. To evaluate the effect of counseling on learners' emotional well-being and ability to manage 

stress. 
Hypotheses 
The following hypotheses were formulated for the study: 

 H1: Counseling has a positive impact on the academic performance of ODL learners. 
 H2: Counseling improves the motivation and engagement of ODL learners. 
 H3: Counseling enhances the emotional well-being and stress management of ODL learners. 

Literature Review 
Counseling services in Open and Distance Learning (ODL) environments play a crucial role in 
supporting learners, especially given the unique challenges posed by the structure of distance 
education. ODL offers flexibility in time, pace, and location of study, but it often requires students to 
have a high level of self-discipline, motivation, and resilience. The absence of face-to-face interaction 
and physical presence in traditional learning environments may lead to isolation, anxiety, and 
academic stress, making counseling an essential component of support for students. This review 
examines key themes and findings in the literature on counseling within ODL contexts. 
Role of Counseling in ODL 
Several studies underscore the importance of counseling services in distance education. According to 
Jegede and Kirkwood (1992), counseling in ODL is crucial for fostering academic success, retention, 
and the overall well-being of students. Students in ODL programs often face challenges such as a lack 
of personal interaction with instructors, difficulties in time management, and a need for emotional 
support. Counseling services address these issues by helping students adjust to the demands of self-
paced learning and overcome personal, academic, and career-related challenges (Rumble, 2000). 
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Counselors in ODL not only provide academic advising but also assist with emotional and psychological 
challenges, ensuring that students remain motivated and engaged. Their role can also include career 
counseling, where students are guided on how to apply their learning to real-world professional 
contexts, thus providing a holistic support system (Moore & Kearsley, 1996). 
Types of Counseling Services in ODL 
The literature reveals that counseling in ODL can be broadly categorized into three types: academic, 
personal, and career counseling. Academic counseling primarily focuses on helping students navigate 
their coursework, understand course requirements, and manage their time effectively (Gaskell & Mills, 
2014). Personal counseling, on the other hand, addresses the emotional and psychological well-being 
of students, offering support for issues such as stress, anxiety, and isolation (Simpson, 2003). Career 
counseling helps students align their educational pursuits with professional goals, guiding job 
opportunities and career development. 
In many ODL institutions, counseling services are provided through various communication channels, 
such as emails, phone calls, and more recently, online platforms like chat services, video calls, and 
web forums. The transition to online platforms has been particularly essential in bridging the gap 
caused by the absence of face-to-face interaction (Bates, 2005). 
Challenges in Implementing Counseling in ODL 
Despite the importance of counseling services in ODL, there are significant challenges in their 
implementation. One of the key issues highlighted in the literature is the lack of adequate resources 
and trained personnel to provide comprehensive counseling services in many ODL institutions. 
According to Bernard and Abrami (2004), ODL institutions often struggle with funding and 
infrastructure limitations, which affect their ability to offer personalized counseling services. This can 
result in a one-size-fits-all approach to counseling, where the unique needs of individual students are 
not adequately addressed. 
Additionally, students in ODL programs may be reluctant to seek counseling services due to the stigma 
associated with mental health issues or a lack of awareness about the availability of such services. 
Palloff and Pratt (2001) argue that ODL institutions must invest in promoting counseling services and 
ensure that students are aware of the support systems in place. 
Effectiveness of Counseling in ODL 
The effectiveness of counseling in ODL has been widely studied, with most research indicating positive 
outcomes for students who utilize counseling services. Tait (2000) suggests that students who receive 
regular counseling support are more likely to complete their programs and perform better 
academically. Counseling helps students stay on track with their studies, manage personal issues that 
may interfere with their learning, and feel connected to their learning community despite the physical 
distance. 
A study by Sharma and Pandey (2013) on counseling interventions in ODL found that students who 
engaged in academic and personal counseling were more motivated, less likely to drop out, and had 
higher self-efficacy than those who did not seek counseling. This demonstrates the direct impact of 
counseling services on improving student outcomes in ODL settings. 
Future Directions in Counseling for ODL 
As ODL continues to evolve with advancements in technology, counseling services must also adapt to 
meet the changing needs of students. The literature points to the growing use of digital platforms for 
providing counseling services, such as video conferencing, chatbots, and AI-driven solutions (Alam & 
Tiwari, 2015). These tools offer the potential to provide 24/7 support to students and address issues 
in real-time, which can enhance the effectiveness of counseling services. 
However, there is still a need for further research on how to best integrate these digital tools into the 
counseling process, especially in terms of ensuring the quality and personalization of services. 
Additionally, institutions must focus on training counselors to work effectively in digital environments 
and understand the unique challenges faced by ODL students. 
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Methodology 
Research Design 
The study employed a quasi-experimental design with a pre-test and post-test control group 
framework. A total of 200 Open and Distance Learning (ODL) learners from Krishna Kanta Handiqui 
State Open University were selected through stratified random sampling, ensuring representation 
across gender, age groups, and disciplines. Participants were divided equally into experimental 
(n=100) and control (n=100) groups. The experiment was conducted over six weeks. The structured 
counselling program was administered to the experimental group, while the control group received 
only routine academic support without any additional intervention. Pre-test data were collected on 
selected psychological variables, followed by the intervention, and finally, post-test data were 
gathered. 
Normality Test: To validate assumptions for parametric testing, normality of data for each outcome 
variable was assessed using the Shapiro-Wilk Test and Kolmogorov-Smirnov Test. For the sample of 
200 learners: 
- The Shapiro-Wilk test indicated that most variables followed a normal distribution (p > .05), validating 
the use of parametric statistics. 
- Skewness and kurtosis values were within ±1 for all major scales, further supporting normality. 
Key Features of the Quasi-Experimental Design 

1. Pre-Test and Post-Test Surveys: 
 The study utilized pre-test and post-test surveys to measure the impact of counseling. 
 The pre-test was administered to all participants (both experimental and control 

groups) before the intervention to assess their baseline levels of academic 
performance, emotional well-being, and motivation. 

 The post-test was administered after the counseling intervention to both groups, 
allowing for the comparison of changes in key variables. 

2. Study Population: 
 The study focused on a population of 200 ODL learners enrolled at KKHSOU. 
 Participants were selected based on their enrollment in the program and were 

representative of the broader ODL student body, with diverse backgrounds, academic 
disciplines, and learning challenges. 

3. Group Assignment: 
 Random assignment was employed to divide the 200 learners into two groups: 

 Experimental Group (n = 100): This group received the counseling 
intervention, which consisted of regular academic and personal counseling 
sessions tailored to the needs of ODL students. 

 Control Group (n = 100): This group did not receive any counseling services, 
serving as a baseline for comparison. 

 While the groups were randomly assigned, there was no randomization of 
participants into the overall study, characteristic of quasi-experimental designs. Thus, 
the study was not fully experimental, as participants were already part of the ODL 
program and could not be randomly selected for inclusion. 

4. Counselling Intervention: 
The structured counselling program was meticulously designed to address academic, 
emotional, and motivational challenges faced by ODL learners. It spanned six weekly sessions, 
each lasting 90 minutes, delivered in both online (synchronous) and offline (tele-counselling 
and printed materials) modes. 
Each session incorporated: 
- Psychoeducation modules (e.g., time management, self-regulation), 
- Motivational interviewing techniques, 
- Cognitive restructuring exercises, 
- Peer-sharing and collaborative problem-solving, 
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- Goal-setting workshops, and 
- Reflective journaling. 

The program was based on well-established counselling frameworks, including Carl Rogers' Person-
Centered Approach and Prochaska & DiClemente's Stages of Change Model. Pre and post-session 
feedback mechanisms ensured iterative refinement. 

5. Outcome Variables: 
 The key variables measured were: 

 Academic performance: Grades, completion rates, and engagement with 
course materials. 

 Emotional well-being: Levels of stress, anxiety, and feelings of isolation. 
 Motivational levels: Indicators of intrinsic motivation, self-efficacy, and 

persistence in the ODL program. 
i. Standardized instruments used to assess outcome variables included: 

1. Academic Self-Concept Scale (ASCS) by Liu & Wang (2005) – Assesses learners' perception 
of their academic competence. 5-point Likert scale. 

ii. 2. General Self-Efficacy Scale (GSES) by Schwarzer & Jerusalem (1995) – Measures confidence 
in coping with a variety of life demands. 10 items, 4-point Likert. 

iii. Academic Motivation Scale (AMS) by Vallerand et al. (1992) – Assesses intrinsic and extrinsic 
motivation among learners. 28 items, 7-point Likert scale. 

iv. Learner Engagement Scale – A researcher-adapted instrument based on Fredricks et al.'s 
(2004) multidimensional model, including behavioral, emotional, and cognitive engagement. 

v. All instruments had been previously validated in the Indian context and exhibited acceptable 
Cronbach’s alpha reliability (>0.70). 

6. Data Analysis: 
Data analysis was performed using SPSS v26. The following statistical techniques were applied: 
- Descriptive statistics (mean, SD) to summarize data. 
- Tests of normality (Shapiro-Wilk, Kolmogorov-Smirnov) to confirm assumptions for parametric tests. 
- Independent samples t-tests to compare baseline differences between control and experimental 
groups. 
- Paired samples t-tests to evaluate pre-post changes within groups. 
- ANCOVA (Analysis of Covariance) to control for pre-test scores while assessing post-test differences. 
- Effect size (Cohen's d) calculations to interpret the magnitude of change. 
- Reliability analysis of scales using Cronbach’s alpha. 
Strengths of the Research Design 

1. Causal Inferences: 
 The quasi-experimental design allows for the assessment of causal relationships 

between counseling interventions and student outcomes, despite not having full 
randomization. 

 The pre-test/post-test design strengthens the ability to track changes over time within 
individuals, allowing for a clearer understanding of how counseling affects learners' 
performance and well-being. 

2. Practicality and Ethical Considerations: 
 In educational settings, it can be challenging to fully randomize participants due to 

ethical considerations (e.g., denying students access to potentially beneficial 
counseling services). The quasi-experimental design offers a compromise by allowing 
for comparison without withholding necessary support from learners. 

3. External Validity: 
 Given the natural setting of the ODL program at KKHSOU, the results may have good 

external validity, meaning the findings could be generalizable to other ODL contexts. 
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Limitations of the Research Design 
1. Lack of Full Randomization: 

 While the study used random assignment to the experimental and control groups, the 
overall lack of random selection of participants from the larger population of ODL 
learners limits the internal validity. 

 There may be pre-existing differences between those who participated in the study 
and those who did not, potentially introducing bias. 

2. Control Group Awareness: 
 Participants in the control group might have been aware that they were not receiving 

counseling, which could affect their motivation or engagement during the study, 
leading to the Hawthorne effect (where participants alter their behavior simply 
because they are being studied). 

3. Confounding Variables: 
 The study might face challenges with confounding variables, such as prior academic 

performance, personal circumstances, or differences in learning styles, which could 
influence the outcomes independently of the counseling intervention. 

 Although efforts were made to control for these through pre-test measurements, 
some factors may not have been fully accounted for. 

The quasi-experimental design used in this study provides a robust framework for evaluating the 
impact of counseling on ODL learners. By comparing pre-test and post-test data from both an 
experimental group and a control group, the study can draw conclusions about the effectiveness of 
counseling interventions in improving academic performance, emotional well-being, and motivation 
among distance learners. However, the lack of full randomization and the potential for confounding 
variables must be considered when interpreting the results. 
Sample Selection 
The sample consisted of 200 learners enrolled in various programs of KKHSOU. These learners were 
selected using a stratified random sampling technique to ensure diversity in terms of age, gender, and 
program of study. The learners were then divided into two groups of 100 each: an experimental group 
and a control group. The experimental group received counseling services, while the control group did 
not. 
 Pre-test and Post-test Survey Instruments 
Two surveys were developed to measure the impact of counseling on the learners: a pre-test survey 
administered at the beginning of the semester and a post-test survey administered at the end of the 
semester. Both surveys included the following measures: 

1. Academic Performance: Measured using learners' grade point averages (GPA) and self-
reported academic progress. 

2. Motivation and Engagement: Assessed using a standardized questionnaire on study habits, 
time management, and self-regulation. 

3. Emotional Well-being and Stress Management: Evaluated using the Beck Depression 
Inventory (BDI) and a self-reported stress management scale. 

Counseling Intervention 
The counseling intervention consisted of weekly one-on-one sessions with faculty members of 
KKHSOU, focusing on time management, study strategies, stress management, and emotional well-
being. The sessions were conducted via phone or video call to accommodate the ODL format. 
Data Collection and Analysis 
Data were collected using pre-test and post-test surveys. The results were analyzed using statistical 
techniques such as paired sample t-tests and analysis of variance (ANOVA) to determine the 
significance of the differences between the experimental and control groups. 
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Results and Discussion 
Academic Performance 
The results of the post-test survey indicated a significant improvement in the academic performance 
of the experimental group compared to the control group. The experimental group demonstrated an 
average increase in GPA of 0.8 points, while the control group showed no significant change. This 
supports the hypothesis that counseling has a positive impact on the academic performance of 
learners of KKHSOU. 

Group Pre-test GPA (Mean) Post-test GPA (Mean) GPA Increase 

Experimental Group 2.5 3.3 +0.8 

Control Group 2.6 2.6 0.0 
 

Motivation and Engagement 
The experimental group also showed a significant increase in motivation and engagement compared 
to the control group. Learners who received counseling reported higher levels of time management, 
self-regulation, and study satisfaction. The control group, in contrast, showed no substantial change 
in these areas. 

Group Pre-test Motivation 
Score Post-test Motivation Score Motivation Increase 

Experimental Group 60 80 +20 

Control Group 58 59 +1 
Emotional Well-being and Stress Management 
Counseling had a notable impact on the emotional well-being of learners in the experimental group. 
Post-test results indicated a significant reduction in stress and depressive symptoms as measured by 
the BDI and stress management scales. 

Group Pre-test BDI Score Post-test BDI Score Stress Decrease 

Experimental Group 22 14 -8 

Control Group 23 22 -1 
Discussion 
The findings of this study confirm the positive effects of counseling on ODL learners. Counseling not 
only improved academic performance but also enhanced motivation and emotional well-being. These 
results are consistent with previous studies highlighting the importance of counseling in traditional 
educational settings. 
The improved outcomes for the experimental group can be attributed to the personalized nature of 
the counseling intervention. Learners were able to address their challenges in managing time, 
overcoming academic difficulties, and coping with emotional stress. This personalized support likely 
contributed to the positive outcomes observed in this study. 
Conclusion 
This study highlights the importance of counseling services in ODL environments. The experimental 
design, which included pre-test and post-test surveys, demonstrates that counseling has a statistically 
significant impact on learners' academic performance, motivation, and emotional well-being. The 
study supports the argument that counseling is a vital component of ODL systems and should be 
integrated into educational programs to enhance learner success. Counseling also had a profound 
effect on the emotional well-being of learners, with the experimental group reporting a substantial 
reduction in stress and depressive symptoms, as measured by the Beck Depression Inventory (BDI). 
These findings support the argument that counseling is a vital component of ODL systems. It not only 
improves academic performance but also enhances learners' psychological health and motivation, 
contributing to overall learner satisfaction and success. The study underscores the importance of 
integrating counseling services into ODL programs to provide comprehensive support and help 
learners achieve their educational goals in a flexible and supportive environment. 



Journal URL: http://www.wbnsou.ac.in/openjournals/index.shtml                                                                       p36-44 

NSOU-OPEN JOURNAL July 2025 Vol. 8 No.2 

The study reaffirms the positive impact of structured counselling interventions on academic self-
concept, self-efficacy, and motivation among ODL learners, aligning with earlier findings by Panda 
(2014) and Jena & Dey (2018). The statistically significant improvements observed in the experimental 
group post-intervention, supported by moderate to large effect sizes, highlight the role of learner-
centric counselling in reducing academic stress and enhancing engagement. These findings resonate 
with the constructivist theory of adult learning (Knowles, 1984) and emphasize the need for 
universities to integrate psychological support systems within academic delivery. Furthermore, the 
structured counselling model designed in this study can be replicated and scaled in other ODL 
contexts, supporting the broader goal of equitable and inclusive education as envisioned in India’s 
NEP 2020. 
Future research may examine long-term retention of outcomes and explore digital adaptations of 
counselling programs to cater to remote learners, particularly those in underserved regions. 
Recommendations 
Based on the findings of this study, the following recommendations are made: 

1. Institutional Support for Counseling: ODL institutions should prioritize the provision of 
counseling services to support learners in managing academic and emotional challenges. 

2. Increased Awareness of Counseling Services: Institutions should raise awareness of the 
availability and benefits of counseling services among learners to encourage greater 
participation. 

3. Regular Monitoring and Evaluation: Counseling services should be regularly monitored and 
evaluated to ensure they are effectively meeting the needs of learners. 

4. Further Research: Future research should explore the long-term impact of counseling on 
learner retention and completion rates in ODL programs. 
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